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 2020 – the Lockdown Year 
 

In the third week of March 2020, life came to a grinding halt when the country was sent into lockdown because 
of the destruction that Covid-19 was causing with worse being promised.  The year did not begin that way, 
judging by the way in which Prime Minister Boris Johnson heralded 2020 with Christmas bells ringing on 25 
December 2019 following parliament’s decision to exit from the European Union a year later.  “Next year will be 
a great year for our country. I do not think it vainglorious or implausible to say that a new golden age for this 
United Kingdom is now within reach,” he told Conservative MPs when sending them on the way for their winter 
break.   
 
However, less than three months into 2020, life on these shores and, indeed, throughout most of the world, 
turned out to be so different, with an invisible virus wreaking havoc on both, the world’s health and economy.  
Here, in the UK, it has put paid to the lives of over 75,000 people and across the world several millions.   In the 
process, Boris Johnson could well have become a fatal victim but for the care and attention he received at St 
Thomas Hospital in London.     
When British history is written, 2020 will be defined by two issues – Covid-19 and Brexit.   Johnson had a frantic 
year - one he could not have imagined he would experience in January 2020.  Bouncy Boris was transformed into 
pensive prime minister.   
 
Andrew Gimson, one of the prime minister’s biographers, said that he managed to adapt to office and, at times, 
to capture and harness the national mood.  “He came to power as an ‘insurgent’ who has since found himself in 
the position of a guerrilla leader who after winning a knockout bout (against Jeremy Corbyn) has had to master 
the quite different art of commanding regular troops,” he remarked. “He has had to do this while fighting a war 
of attrition against a mysterious new enemy, the coronavirus. His critics have pointed out the many things he 
has got wrong — decisions taken too slowly, predictions rapidly falsified, sloppy staff work, bad delivery. But 
these critics have missed one big thing Johnson has got right. He has embraced the NHS with more full-hearted 
fervour than any previous Tory leader has managed to express: see his message of thanks to it for saving his life, 
delivered on Easter Sunday.” 
 
Gimson added: “Here is a man who through his command of political theatre — a gift despised by his enemies — 
is able to render exciting various things such as the provision of world-class health services, which in other hands 
might sound impossibly pious and platitudinous. The insurgent is in fact a more conventional figure than his 
mannerisms might suggest. He knows what the voters who backed him last December want, and is doing his 
utmost to provide it.” 
 
During the year, he swapped his wife, Marina Wheeler – mother of his four children - for his current partner, 
Carrie Symonds and saw the birth of his child, Wilfred Lawrie Nicholas Johnson, named after the couple’s 
grandfathers and the two doctors who ensured that Johnson lived to see the birth of what was to be at least his 
sixth child.   
 
There were other roller-coaster experiences for Johnson, including the Carrie Symonds-Dominic Cummings 
power struggle that saw the latter and his sidekick, Lee Cain, vanquished.  And then he had to stand firm on the 
long-drawn-out deliberations vis-à-vis Brexit which eventually saw a trade-deal forged on the eve of Christmas.   
The battle with Covid-19 – an invisible and deadly enemy - continues into the present year and will not be 
destroyed anytime soon until the three vaccines on the market – from Pfizer, Moderna and AstraZeneca – are 
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rolled out rapidly.  The virus is a unique, microscopic enemy that cannot be subject to clever remarks in a comic 
battle, something that Johnson would have been good at.   
 
Meanwhile, all stages of education – pre-school, the five key stages, and Further and Higher Education - have 
taken a huge knock. According to the Children’s Commissioner’s Office, 575 million school/academy days were 
missed from March to July 2020.  In the autumn term 2020, pupil attendance was patchy, ranging from 61% in 
Knowsley to 94% in Kensington and Chelsea.   Schools and academies did what they could to lure pupils back 
into education and when they were unable to attend bodily provided remote learning. But children’s access to 
technology varied greatly.   Ofcom has estimated that between 1.4 million and 1.78 million children in the UK do 
not have laptops, desktops or tablets in their homes.   
 
Schools and academies remained open throughout for the vulnerable – despite lockdowns.   However, only 8% 
attended (on an average) from April to June 2020.  A mere 6% of children with Education, Health and Care Plans 
(EHCPs) attended rising to 28% in July 2020.  Researchers at Ofsted stated that many younger children did not 
return to early years educational setting. Those that have, regressed in their learning and development. 
 
According to Mark Londesborough, Associate Director of Creative Learning and Development at the Royal 
Society of Arts (RSA), almost 2.2 million children in England “were living in households affected by one or more 
of the toxic trio of family issues: domestic abuse, parental drug and/or alcohol dependency, and severe parental 
mental health issue”.  The present pandemic crisis “has significantly exacerbated these problems, while the 
number of children referred to social services has fallen”.  
 
It has only been because of the determination of chief executives, principals, headteachers, teachers and the 
armies of support staff members that universities, colleges, schools and academies have been able to provide a 
modicum of education – a case of half-a-loaf being better than no bread.  At one stage in 2020, we thought that 
even that might not have been possible.   
 
The new normal is distinctly abnormal – social distancing, working and playing in bubbles, talking and living 
through masks and avoiding physical greetings like the plague.  All this has been caused by the fear of the 
unknown, fear of disease and death, fear of all manner of future consequences.  
 
But adversity has had its sweet uses, to borrow a phrase from Shakespeare.  NHS staff have proved to be 
outstanding with several paying for the service that they have given us with their lives.  Researchers have pulled 
out every stop to find three vaccines that will help stem the destructive tide.  Armies of volunteers have given 
time, energy, their talents, dedication to others less fortunate that they.   Thousands have also volunteered for 
clinical trials to find vaccines.  Supermarket checkout staff and Deliveroo drivers have given the nation 
sustenance.  Altogether, ordinary people have done extraordinary things.  
  
The pandemic has been a shared experience around the world and brought peoples together. Terms such as 
first, second and third worlds have been forgotten and been replaced with “humans” and “humanity”.   
Writing in The Sunday Times, Matthew Syed said: “Over the past year we have faced some hairy moments but 
perhaps this pandemic will also be seen as a wake-up call: a reminder that we are only as strong as one another, 
that the actions of all of us count and that — for all the rule-breaking during the pandemic and the cavalier 
attitude towards democratic norms shown by some western leaders — there remains a critical mass of people 
willing to do the right thing.” 
 
An ancient Chinese curse says: “May you live in interesting times.”  According to the writer William Boyd, the 
word, ‘interesting’ is loaded, “full of threatening, unsettling nuances, like anarchic, turbulent, disastrous, cruel 
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and unpleasant. No one could have envisaged on 1 January 2020 that we would be confronted with a virus-
fuelled year when there was an outbreak of Covid-19 in a distant, unknown area, Wuhan.  However, this shaped 
the year ahead and gave the Chinese curse substance.   
 
Throughout the present troubles, schools and academies have done everything possible to equip children to live 
purposeful and fulfilled lives.  We should not despair but continue to persevere.  Stephen Tierney, in his book, 
Educating with a Purpose, said that there were three purposes.  

 The main purpose was to provide the foundations for lifelong personal flourishing, giving us the ability 
and desire to contribute to others flourishing.  

 Promote an understanding of schools and academies being civic institutions which, when integrated 
with the world beyond the gates and contribute to the advancement of communities.  

 Encourage creativity and innovate new approaches to pedagogy, assessment, curriculum design and 
operation.   

Meanwhile, could matters deteriorate further?  I sincerely hope not. Do we see some light at the end of a 
tortuous tunnel?  I believe we can with the roll-out of three vaccines.   In the words of Churchill following Field 
Marshall Bernard Montgomery’s victory over General Erwin Rommel at the El Alamein, it is not the beginning of 
the end but certainly the end of the beginning.  In that spirit, I want to wish all governors – and the wider 
readership – a happy (or at any rate a happier) New Year so that we may live in better (rather than interesting) 
times to come.    
 
 
 

What will 2021 hold for governors and what preparation must be 
made? 
 
At the time of writing – late December 2020 – I still do not know the kind of national governance to which we 
will be subject in 2021.  Two events in 2020 – i.e. Covid-19 and planning for Brexit - have had seismic effects on 
the nation. They have impacted on governance. 
 
Even though we now have three vaccines - the vaccine developed by Pfizer/BioNTech in Germany approved for 
use in the UK, AZD1222 produced by the Oxford/AstraZeneca  team, that is being used in the USA and Britain, 
and the Moderna vaccine produced and approved by the United States government – it will be a long haul to 
vaccinate the entire population, so that it is likely that for the rest of the academic year 2020/21 educating the 
young and living safely will continue to prove challenging.  
  
That prime minister Boris Johnson refused to impose celebration restrictions over Christmas was unfortunate 
and had a devasting effect on the nation’s health immediately after.   
So how should governors prepare to discharge their functions for the rest of the current 2020/21 academic 
year? On 2 December 2020, the Department for Education (DfE) provided a few signposts to help, just before a 
new strain of Covid-19 began spreading with greater speed that the original one.   
 

(1) In thanking governors for their continued commitment to their schools and academies, the advice 
exhorts them to be pragmatic in their approach to meetings when ‘virtually’ holding their 

https://www.gov.uk/government/publications/school-governance-update/school-governance-update-december-2020
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institutions to account.  It stresses that no governor should feel pressured into attending meetings 
on the school/academy premises. 
 

(2) The DfE updated its View My Financial Insights (VMFI) tool for academy trustees. This document gives 
users insights into the financial position and performance of their trusts to ensure that their 
academies are offering value for money.   
 

(3) The DfE, in conjunction with the National Governance Association (NGA), Inspiring 
Governance and Academy Ambassadors produced a series of six webcasts, the first of which was 
held on 19 November 2020.  Sessions will run to March 2021.  The webcasts target different 
audiences, and feature various contributors covering a several topics such as how to recruit a 
diverse board and the board’s strategic role.  Governors can sign up for the series here.   

 
 

(4) Recruiting teachers has never been an easy exercise.  It has become even more tough during the 
pandemic.  The DfE has established a free website to help schools and academies surmount some of 
these difficulties.  More information can be found here. The website enables institutions to upload 
supporting documents (when advertising vacancies) – such as application forms, job description and 
links to promotional videos. Should governors and school/academy leaders wish to use case studies for 
the service, they can contact teaching.vacancies@education.gov.uk.  

(5) On 17 November 2020, Childline partnered with the Home Office and Barnardo’s to launch a 
four-week campaign, Something’s Not Right. It is for children and young people who have 
suffered sexual and physical abuse during the lockdown.  The campaign makes users aware of 
support services available to children and encourages disclosure of abuse to trusted adults.   
Governors and trustees are exhorted to invite their schools and academies to support the 
campaign.  This can be done, for instance, during Personal, Social and Health Education (PSHE) 
lessons.   Further information can be found on the Home Office portal here. The campaign team 
can give you more information if you contact the members at 
somethingsnotright@homeoffice.gov.uk. 

(6) Governors and trustees are responsible for ensuring all pupils can access learning whether in 
the classroom or online.   Schools and academies can apply for government funding support to 
access one of two free-to-use digital educational platforms. Governors, trustees and 
headteachers have been signing up to Google Suite and/or Office 365 since April 2020, 
platforms that enable institutions to provide remote education when required.  Over 5,000 
schools and academies have already signed up for this purpose.  You can learn about the 
programme here.  

(7) Finally, in the run-up to Brexit, the DfE published a sector collection for schools and academies 
which lists links to all relevant information across the government in one place. The transition 
checker, though not specifically for schools and academies, takes one through new rules for 
businesses and citizens.   

 
 

https://www.gov.uk/government/publications/academy-trusts-view-my-financial-insights
https://www.nga.org.uk/Home.aspx
https://www.inspiringgovernance.org/
https://www.inspiringgovernance.org/
https://www.academyambassadors.org/
https://www.eventbrite.co.uk/e/diversegovernance-webcast-series-6-parts-tickets-127507525441
https://teaching-vacancies.service.gov.uk/?_ga=2.39465319.557348703.1608202674-584299334.1604562007
mailto:teaching.vacancies@education.gov.uk
https://www.childline.org.uk/somethings-not-right
https://homeoffice.brandworkz.com/BMS/albums/?album=2295&lightboxAccessID=6250DFD8-8999-4F37-B180DE94B98BBB1A
mailto:somethingsnotright@homeoffice.gov.uk
https://get-help-with-tech.education.gov.uk/digital-platforms
https://www.gov.uk/government/collections/guidance-for-schools-during-the-transition-period-and-after-1-january-2021
https://www.gov.uk/transition?utm_campaign=transition_p1&utm_medium=cpc&utm_source=seg&utm_content=nat&gclid=CPOxi_TUoO0CFQZdGwodUzkHPg
https://www.gov.uk/transition?utm_campaign=transition_p1&utm_medium=cpc&utm_source=seg&utm_content=nat&gclid=CPOxi_TUoO0CFQZdGwodUzkHPg
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I Three London authorities ‘caned’ 

As the Autumn Term 2020 came to an end, three local authorities in London – Greenwich, Islington and 
Waltham Forest – were ordered by Secretary of State Gavin Williamson to keep their secondary 
schools and academies open in the last week of the term, even though there was a spike in Covid-19 
infections among the pupils. The local authorities had advised trustees, governors, chief executives and 
headteachers (in the case of academies) and directed (in the case of non-academy schools) that pupils 
– especially the secondary ones – be taught on-line.  Several headteachers expressed shock at the 
conflicting messages, describing the situation as shambolic and the timing “beggaring belief”.   

Greenwich was threatened with legal action and Islington and Waltham Forest were sent warning 
letters by the Department for Education. The DfE insisted that their institutions remain open for their 
pupils to be taught on site. Waltham Forest refused to retract its letter to schools after being contacted 
by Nick Gibb, the schools minister. 

However, on 17 December 2020, a day before the end of the autumn term, Williamson directed 
secondary schools and academies in England to home-school all their pupils in the first week of January 
2021 except those in the examination years, i.e., years 11 and 13, as well as vulnerable pupils and the 
children of key workers. As the incidence of virus transmission increases exponentially, all secondary 
schools and academies were told to remain closed until at least 18 January 2021.   Primary schools and 
academies in several areas were also informed that they should defer opening till mid-January 2021.  
And then, on 1 January 2021, only two days after announcing to keep open many primary schools and 
academies in London, despite surging coronavirus case numbers, Williamson backtracked and 
announced that all London primaries would remain closed after the Christmas break.   

A Department for Education (DfE) spokesperson said that the decision had been made in close 
collaboration with Public Health England, the Department of Health and Social Care and the NHS.  “Due 
to the fast-moving situation, and where local conditions are changing rapidly, the review of London 
boroughs was brought forward for a decision.” 

The education secretary had initially decided that primaries should close in 23 of the 33 London 
boroughs, to all apart from vulnerable children and those of key workers but remain fully open in ten 
neighbouring areas. 

Mr Williamson remarked: “Moving further parts of London to remote education really is a last resort 
and a temporary solution. As infection rates rise across the country, and particularly in London, we 
must make this move to protect our country and the NHS. We will continue to keep the list of local 
authorities under review and reopen classrooms as soon as we possibly can.” 

 At the time of writing, viral turbulence remains supreme and government directions are-two-a-penny.    
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II Reactions 

The initial announcement that headteachers would have to come in to organise the test-and-trace 
scheme was met with general opprobrium from the education community.  William Baldwin, principal 
of BHASVIC1 college in Brighton, said that it was all but impossible to ask schools and academies to 
prepare for a new week of remote learning and set up an entire testing centre with only one working 
day of the term remaining. 

“I welcome mass testing, because that is clearly a tool that is going to help us suppress transmission, 
and I’ve been calling for it since the holidays,” he said. “But to expect schools to set it up, staff it and 
accommodate it onsite with the announcements to the public that it’s operational on 4th of January is 
disinformation and it needs to be called out.  That’s strong language, but it is disingenuous at best and 
it follows a pattern of high-profile announcements that can’t be delivered.” 

He pointed out that the staff at his academy were “shredded”.  He, himself, had had only three days off 
work since August 10, 2020.  

Geoff Barton, general secretary of the Association of School and College Leaders (ASCL), said: “We 
recognise we are in a fast-moving situation but it beggars belief that this announcement is being made 
now, right at the end of term, and after the government has spent the last few weeks refusing to 
contemplate the idea of remote learning and threatening schools with legal action if they dared to 
suggest such a move. We are very concerned about the feasibility of setting up a testing programme at 
the scale envisaged and want an assurance that school staff will not be expected to carry out any 
invasive medical procedure. 

“Many school and college leaders have not had a break since March and are presumably now expected 
to spend their Christmas making sense of this announcement.” 

Paul Whiteman, general secretary of the National Association of Headteachers (NAHT), said: “The 
government could not have created more of a shambolic situation. They have handed schools a 
confused and chaotic mess at the eleventh hour. By dropping this on schools minutes before the end of 
term, leaders are left with no time to implement government’s instructions.” 

Shamez Ladhani, consultant paediatrician at Public Health England, said that while those who are 
asymptomatic could spread the disease, there was still little evidence of transmission inside schools 
and academies. Reducing infections across the wider community was the best way of keeping schools 
open and safe, he added. 

 Sam Henson, director of policy and information at the National Governors Association, wrote on the 
NGA website:  

 
1 BHASVIC is the acronym for Be Happy Active Successful Valued Independent members of our Community.  



Schools Support Services Ltd                                                   8 

“Large scale testing is clearly an important priority but the lateness of this announcement and the huge 
degree of pressure that this places on school leaders as a result is unacceptable and irresponsible. NGA 
is deeply concerned that the timing of this announcement and accompanying guidance will have 
a detrimental impact on the welfare and wellbeing of those working in schools and in particular those 
leading schools and academy trusts. The lack of consideration for logistical issues associated with 
setting up a testing programme at the scale envisaged is further indication that the Department for 
Education’s policy-making process is slow to understand how schools function. The expectation for 
schools to assemble a volunteer workforce and roll this out in the next few working days is both 
unreasonable and unviable.  
 
“NGA is also aware of concerns raised by members and colleagues regarding the suggestion included 
within the guidance that those governing could form part of the testing workforce within schools. 
Governing boards have a strategic ‘eyes on, hands off’ remit in school and trust leadership, with 
volunteers contributing valuable time, skills and expertise to ensure the best education for all pupils. 
We must make it clear that any contribution to the testing workforce requirements is entirely voluntary, 
and there will be no expectation for governors and trustees to take on this additional role, as we 
completely understand that many do not have the personal or professional circumstances to allow 
them to do so on top of the huge amount of time they already give to their school. Where governors 
and trustees do opt to take on such a role of their own accord, this is completely separate to their 
governance role, and should not detract from the board’s primary role of strategically supporting 
school leaders as they roll out mass testing.    
 
“Governing boards have significant responsibilities to support the wellbeing of those employed in their 
schools and trusts. On their behalf, we join those seeking assurances that school staff will not be 
expected to carry out any invasive medical procedure.” 

A joint statement was issued by the NGA, ASCL, NAHT, National Association of Schoolmasters Union of 
Women Teachers and Association of Women Teachers asking the government to engage with their 
organisations to discuss what support their institutions would need for the roll-out of lateral-flow 
testing.    

 

III Tailpiece 

While school and academy staff members were expected to return to their institutions over the 
Christmas and New Year break to make test and trace arrangements for the pupils without being 
remunerated for it, civil servants at the Department for Education will be receiving bonuses – reported 
to be £1,000 a throw – if they volunteer to work during this period.   The Department needed 200 
(circa) staff members for this purpose.     

https://www.gov.uk/government/publications/schools-and-childcare-settings-return-in-january-2021/schools-and-childcare-settings-return-in-january-2021
https://www.nga.org.uk/getmedia/9d8a1aef-4c06-4ead-ada9-7c14a46527dc/Joint-Union-Advice-on-Testing-with-logos-final.pdf
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“Delivering staggered coronavirus testing to all secondary schools and colleges in England to help fight 
Covid is a vital task,” a spokesperson at the DfE informed Schools Week. “That’s why, to support the 
rapid roll out of testing, we are looking for volunteers within the department.” 

A “call to arms” to set up the testing programme was made only on Tuesday, 15 December 2020, three 
days before most of the schools and academies broke up for the winter break.   

When asked about the matter on the Today Programme on 19 December 2020, Nick Gibb, the schools 
minister, suggested that leaders would be required to work over the break.  “This is a national effort. It 
won’t just be the schools alone doing this. We’re working across government with the Department of 
Health, with Test and Trace.”  The previous day he admitted to MPs that it was “not ideal” that the 
government had announced the programme so close to the end of term, but said it was necessary to 
“break that chain of transmission after Christmas”.  However, Gibb reiterated that the government was 
“asking schools” to take part. “It’s not mandatory,” he said. “They (school and academy headteachers 
and staff) won’t be sued if they don’t do it.” 

Unions and professional associations said that the testing scheme would be “inoperable” for most 
schools adding that they would back any institution that could not implement it. 

Meanwhile, the spike of infections is wreaking havoc in most of the country with the new strain of 
Covid-19.  What is frightening is that researchers state that older pupils are as capable of catching and 
spreading the strain as adults.  Consequently, it is likely that schools and academies will not be back 
anytime soon for the Spring Term 2021.   While there is an expectation that senior school and academy 
staff members will be expected to open their institutions in early January 2021 for the medics to 
administer the test and trace system on pupils, teaching will take place on-line.   This is an aspiration 
that is unlikely to be embraced by the virus.   
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Staying at home for prolonged periods and the change of routine has caused difficulties for many children, 
including changes in behaviour or mood.  Both, children and staff members, have suffered, especially in regard 
to their mental health.   Governors and schools and academy leaders would do well to be aware of this and take 
steps to help, where they can.  
 

I Pupils 
As more children return to full-time education, governors and schools and academy leaders should 

 consider the mental health, pastoral or wider wellbeing support children may need, including those who 
have lost loved ones and 

 how to support them to transition into school/academy after a long period of absence. 

Schools and academies may want to refer to guidance for parents and carers on supporting children and young 
people’s mental health and wellbeing during the coronavirus outbreak as a starting point. 
Staff may require appropriate instruction and training to identify and support vulnerable children and parents 
and carers: for example, by signposting them to appropriate local services such as mental health, domestic 
abuse or substance abuse services. Providers should contact their local authorities to understand what support 
is available and agencies and providers should work together to look for signs of harm. 
It will be necessary to consider how vulnerable children, who are currently attending their institutions, continue 
to have their needs met and be supported appropriately. 
 
Strategies for Pupils  
(1) Stay connected by giving children activities in which to engage when out of school, such as writing cards 

for friends they have not and will not see and posting them on.    
(2) Encourage them to reflect on their positives, such as listing events that happened every day to give 

them a lift.  
(3) For parents - invite children to leave notes of problems on their pillows – and for teachers – leave notes 

on their desks – so that adults can respond appropriately.  
(4) Encourage children to help others less fortunate than they are such as baking cakes for neighbours or 

other thoughtful gestures to make people’s day.  
(5) Be active by walking or cycling in their spare time.  
(6) Encourage creating toolboxes with a view to children placing in them suggestions of ways in which they 

can make themselves and others feel better. 
(7) Keep routines at school/academy and home to develop a sense of security.  
 

II Staff 
Staff members too have had their fair share of grief.   UCL-Led Research by Rebecca Allen (TeacherTapp), 
John Jerrim (UCL Social Research Institute) and Sam Sims (UCL CEPEO) have found this to be the case.   

The unforeseen COVID-19 pandemic has had a major impact upon everyone’s life. In the summary of 
the researchers, they state: “For teachers, the lockdown and reopening of schools had the potential to 
have a major impact upon their working lives. Yet while work-related anxiety rose for headteachers 

https://www.gov.uk/government/publications/covid-19-guidance-on-supporting-children-and-young-peoples-mental-health-and-wellbeing/guidance-for-parents-and-carers-on-supporting-children-and-young-peoples-mental-health-and-wellbeing-during-the-coronavirus-covid-19-outbreak
https://www.gov.uk/government/publications/covid-19-guidance-on-supporting-children-and-young-peoples-mental-health-and-wellbeing/guidance-for-parents-and-carers-on-supporting-children-and-young-peoples-mental-health-and-wellbeing-during-the-coronavirus-covid-19-outbreak
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and (to a lesser extent) private school teachers, lockdown was not generally associated with higher 
work-related anxiety among state school classroom teachers. On the one hand, the profession was 
plunged into unfamiliar working patterns which particularly affected headteachers. On the other hand, 
some of the day-to-day stress of managing students in classrooms was removed.”  

Work-related anxiety was just one narrow aspect of mental wellbeing. The researchers’ results using 
broader measures were more mixed. They found that overall, levels of wellbeing among teachers, as 
measured by the Warwick-Edinburgh Mental Wellbeing Scale, did not change between October 2019 
(pre-pandemic) and April 2020 (the height of first lockdown). “However, different aspects of wellbeing 
may have been impacted in different ways, with teachers having more energy and feeling more loved, 
but also being less likely to feel useful and optimistic about the future. Moreover, when asked directly 
about their pandemic experiences, teachers were more likely to agree than disagree that it had 
negatively impacted their mental health.” 

The lockdown seems to have increased work-related anxiety among women teachers slightly more 
than men, with a bigger impact upon those with children in the household (irrespective of gender).  
“Little difference was observed, however, between single and two-parent families.” 

The pandemic is not over.  We are amid a wave of infections more severe than the previous ones. Most 
of the focus has so far been on physical health. However, all of us in and out of education are only too 
aware of the mental health implications.   

 

 
Since April 2020, the number of parents educating their children at home has increased.  In September 2020, 
around 67% of local authorities recorded increases in elective home education (EHC).  This is unsurprising given 
that impact of Covid-19.    However, should we promote this practice despite the pandemic?  Are there hidden 
dangers and difficulties associated with the use of untried pedagogy and unforeseen consequences?  

EHE occurs when a child is permanently removed from a school’s/academy roll to be educated at home, which is 
permitted in law.  The Education Act 1944 states that parents must educate their children “at school or 
otherwise”.  The “otherwise” includes home education.    

A report by the Office of National Statistics in July 2020 covering the period between April and June 2020 
revealed the following. 

(a) Between 7 May 2020 and 7 June 2020, 87% of parents said children in their households had been home-
schooled because of the coronavirus (COVID-19) pandemic, with the percentage decreasing as the age of 
the only or eldest child increased. 

(b) The average number of hours spent doing schoolwork per week significantly increased as the 
age of the child increased from 5 to 10 years (10 hours) to 11 to 15 years (16 hours), with the 



Schools Support Services Ltd                                                   12 

hours spent learning by those aged 5 to 10 years being significantly lower when there was a 
child aged 0 to 4 years in the household. 

(c) The percentage of parents who said their children had used real-time interactive online learning 
resources provided by schools and academies (for example, live lessons) significantly increased 
as the age of the child increased, with 44% of parents saying their children aged 16 to 18 years 
had used this compared with 13% for children aged 5 to 10 years. 

(d) Over half (52%) of parents with school-aged children said their children were struggling to 
continue their education while at home, with just over three in four of these parents (77%) 
giving lack of motivation as one of the reasons. 

(e) While under 1 in 10 (9%) parents with children who were struggling gave a lack of devices as a 
reason, this was higher for households with one adult (21%) than households with two or more 
adults (7%). 

(f) Most older children aged 16 to 18 years in full-time education (64%) thought that continuing 
their education at home would negatively affect their future life plans. 

(g) Between 3 April and 10 May 2020, of parents who were home-schooling, one in three women 
(34%) agreed that it was negatively affecting their well-being compared with one in five men 
(20%), while 43% of home-schooling parents agreed that it was negatively affecting the well-
being of their children. 

Since schools and academies returned to providing full-time education in Covid-19 free environments in 
the autumn term 2020, home education rose significantly, though official statistics on the exact number 
has still to be determined.   An Ofsted pilot study in October 2020 of 130 schools and academies 
revealed that one-third had “unusually high numbers” of pupils taken off-roll. Some authorities 
reported that they saw increases of more than 200 per cent.   

Director of Policy at the Association of School and College Leaders, Julie McCulloch, said that the 
increases were of concern. “We would urge parents against removing their children from school unless 
they are fully confident that they are able to deliver the depth and breadth of learning that their 
children require.”  However, parents face a difficult choice between giving their children a robust 
education or imperilling lives (because of the virus).   

Schools Week approached 20 councils and spoke to schools and academies about the rise of EHE.  Its 
findings were as follows.  

(i) Lincolnshire county council logged 387 EHE registrations in September and October 2020, up from 124 
in the same period in 2019, a rise of 212 per cent. 
 

(ii) In Kent, there were 588 new EHE registrations in September 2020, up 180 per cent from 210 in 
September 2019. In one case, 56 pupils did not return to Hartsdown Academy in Thanet – at the 
beginning of September. 



Schools Support Services Ltd                                                   13 

Matthew Tate, the academy’s head, said the rise was “absolutely due to Covid”, but that after meeting 
with parents, the academy had managed to get all but two of the pupils back. “When people understand 
the commitment that they’re taking on … and the costs of it, the costs of exams and those kinds of 
things, we quite often can get them to rethink.” 
 
Tate accused ministers of “dishonesty” over the safety of schools and academies. “People aren’t stupid. 
They look at year groups being sent home, schools part-closing, all those kinds of things, whilst at the 
same time [the government is] saying it’s completely safe and it’s not spreading in schools.” 
 
However, Craig Chapman, Kent County Council’s interim head of fair access, told Schools Week that 
some parents had chosen to educate their children at home “as a temporary measure because they 
have concerns relating to Covid-19 and are not yet ready to return their child/children to school”. 
 

(iii) In Essex, a spokesperson said that while there had been a “gradual rise” in the number of pupils being 
electively home educated in recent years, the increase in September 2020 was “greater than usual”. 

 
(iv) Derbyshire reported a 90 per cent rise in registrations in the autumn term 2020 compared with 2019 – 

from 78 to 148, while in Hertfordshire registrations rose by 76 per cent and in Hampshire 51 per cent.  In 
Leeds, the city council received 78 elective home education registrations in the first three weeks of 
September 2020, up from 32 in the same period the previous year. 

(v) Camden saw home education rising from 69 to 151 percent – up 119%.  

Baroness Berridge, the minister for the school/academy system, urged parents considering home education to 
talk to their children’s schools and academies. “Home education is never a decision that should be entered into 
lightly. Now, more than ever, it is absolutely vital that any decision to home-educate is made with the child’s 
best interests at the forefront of everyone’s minds.” 
 
Ofsted told Will Hazel of the i newspaper that it supported the idea of home education.  A spokesperson said: 
“Home education is a legitimate parental choice and can be a positive decision when parents are well 
equipped to provide a good education.  However, we are concerned that a minority of children are at risk of 
harm or are not receiving a full education. 

“Through our inspections of unregistered schools, which often cater for children who are designated as 
home educated, we have found settings that are badly maintained, unsafe and even squalid, and there is no 
oversight or assurance about the quality of the education.” 

Currently, well over 60,000 children are being home-educated in the UK, an increase of 40% in the three 
years prior to the lockdown in March 2020.  It has one of the lowest thresholds for regulation and 
monitoring of home educators in Europe.    EHE is easy to initiate.  Parents may withdraw their children from 
their schools or academies without notifying their local authorities – acting within their legal rights.    

However, there have been concerns about children being placed at risk of extremism when being home 
educated.  Most home-educators have made it a life-time choice for their children.  Notwithstanding, 
researchers have discovered that a number of parents home-educate their children for negative reasons.  
Some black and ethnic minority parents describe the effects of racism and/or bullying on their children in 
schools and academies.  Families from lower socio-economic backgrounds aver that they are let down by 

https://www.gov.uk/home-education
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their children’s institutions.  Researchers Bhopal and Myers reported that several young people struggle with 
anxiety or special educational needs and disability.   

The pandemic has caused their numbers to swell.   

Home-education is not going away any time soon.   This needs to be squared with keeping children safe 
wherever they are – at their schools/academies or in their homes.   A national register for EHE should define 
roles for the government and local authorities with the latter being charged with monitoring the 
arrangements being made.  However, this will require appropriate funding. In the current climate where the 
nation’s borrowing has gone through the roof, this is not going to happen any time soon.   

 

 
 
Learning does not cease when one completes one’s journey through school and university but, rather, when life 
ceases.  The person who dies at 18 and is buried at 80 is one who has stopped learning for 62 years.   And 
learning – to be of value – takes endeavour. Which is not to say that learning cannot be fun.    However, we grow 
through exerting effort and doing so involves a modicum of pain.   Success that comes easily is less valued than 
success achieved through hard slog.  
 
Shakespeare captured this more eloquently than I ever can when he caused Duke Senior of As You Like It fame 
to say, during his exile in the forest of Arden:  
 
Sweet are the uses of adversity, 
Which, like the toad, ugly and venomous, 
Wears yet a precious jewel in his head. 
And this our life, exempt from public haunt, 
Finds tongues in trees, books in the running brooks, 
Sermons in stones, and good in everything. 
 
On 16 December 2020, we celebrated the 250th birth anniversary of Ludwig van Beethoven. Born in Bonn, 
Germany, into dysfunctional family, he was initially taught piano by a strict father. At the age of 21 he moved to 
Vienna, which became his base, studying composition with Haydn.   
 
Beethoven composed symphonies, string quartets, piano sonatas and operas. He began losing his hearing in 
1798 – when he was 28 years old.  By the time he was 45, he was totally deaf. When his ninth and final 
symphony was premiered in 1824, he had to be turned around to see the audience cheering but could not hear 
their rapturous applause.   Someone, commenting on this event remarked that he was able to hear the heavenly 
notes when he ceased perceiving the discordant earthly ones.   
 
Helen Keller, the great American author (born in 1880), political activist and lecturer, understood this. She was 
and is an inspirational example of what can be achieved, not despite, but because of adversity.   At 19 months of 
age, she contracted an unknown disease that left her deaf and blind.  In her autobiography (The Story of My Life) 
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she recalls that she lived “at sea in a fog”.   And yet Keller became the first deaf-blind American to achieve a 
Bachelor of Arts degree.   
 
Anne Sullivan began teaching her in 1887, spelling words into her hand and giving her presents – such as a doll 
to spell too.  She was a famous (some would say, infamous) member of the Socialist Party of America and 
Industrial Workers of the World, and campaigned tirelessly for women’s suffrage, labour rights, socialism, and 
anti-materialism.   On 27 June 1980 – 12 years after she died and the centenary year of her birth, President 
Jimmy Carter recognised her achievements when he described her as a national treasure.  
   
Thomas Edison, it has been famously recounted, was unsuccessful time and again when trying to invent the light 
bulb.  He made over 2,000 attempts to do so before finally succeeding.   A case of No pain, no gain.   
 
Abraham Lincoln, the 16th President of the United States of America, was born in a log cabin in poverty.  He was 
mainly self-educated and became a lawyer. He stood for elections and became a Congressman, before returning 
to his law practice.  Later, he was troubled by the opening of additional lands to slavery because of the Kansas-
Nebraska Act.  So, he returned to politics in 1854, became leader of the Republican party and President in 1960.   
Eleven pro-slavery southern states were alarmed with his success, especially when the northern states rejected 
the practice of slavery. They banded and styled themselves as the Confederate States of America and decided to 
secede from the rest of the country. Abraham Lincoln would have none of that. He declared war on them with a 
view to keeping the United States united.  Lincoln won the war, kept the USA whole, and freed the black 
community.  However, in the process, he paid a high price with his life.   
 
Angelo Giuseppe Roncalli was born into a family of peasants (sharecroppers) where he was one of 13 children. 
He was elected Pope John XXIII on 28 October 1958. His Second Vatican Council transformed the Catholic Church 
by reaching out not only to other Christians but also people who belonged to other faiths.   He was the first Pope 
to appoint cardinals to Africa, Japan and the Philippines.  He stopped the practice of automatically making 
policies based on old theological propositions.  He died on 3 June 1963 and was canonised half-a-century later 
on 27 April 2014.   
 
Lincoln and Pope John XXIII blazed amazing trails, the former journeying from log cabin to White House and the 
latter beginning life as a peasant and rising to become the Pontiff.  They are shining examples of how adversity 
can be the touchstone to success if one has the right mindset.   Along the way, there were many failures and 
setbacks.   However, these setbacks strengthened these two though one lost his life in the process of achieving 
his goals.  
 
In his novella, Worsward Ho, Samuel Beckett’s writes: “Ever tried? Ever failed?  No matter. Try again. Fail 
better.” Churchill, several years later, said: “Success is not final.  Failure is not fatal. It is the courage to continue 
that counts.” 
 
The former Conservative politician and current journalist, Matthew Parris, recently published his book, Fracture, 
in which he recounts case after case of people who went from rags to riches, obscurity to fame, and chaos to 
genius.   Like the legendary Phoenix, a bird that soared from the ashes of its funeral pyre with renewed youth, 
each of them rose from the obscure and poverty-ridden beginnings to fly to new heights.  It was not a case of 
success despite adversity or failure but because of it. 
   
A pearl is created when a particle or irritant gets into the oyster or mussel.  The irritant acts as the nucleus 
during the early stages of the creation of the pearl.  Once trapped, the mollusk begins to coat the irritant with 
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nacre as a defence mechanism.  Nacre is a composite made mainly from aragonite, which is strong and 
iridescent.   And a pearl is born. 
 
On 12 December 2020, John le Carré, one of the greatest post-war British novelists, died.  Tributes poured in 
from fellow authors Stephen King (who described him as “a literary giant and humanitarian spirit”), Booker Prize 
Winner Margaret Atwood, who tweeted that “his novels featuring spymaster George Smiley – described by le 
Carré as an antidote to James Bond – were the key to understanding the mid- 20th century, and historian Simon 
Sebag Montefiore (who said that le Carré was “the titan of English literature”). 
   
Born John Moore Cornwell on 19 October 1931 in Poole, Dorset, his father, Ronnie, was a fraudster – an epic 
conman with little education but immense charm, extravagant tastes but no social values.   His mother walked 
out on the family when he was five.   Young John had an early grounding of writing fiction when he told his 
friends that his father was in the secret service to explain his many absences from home.   His dissembling was a 
practice-run in the art of deception at which he became an expert when he joined the British intelligence service 
and later, a writer.  He published his first novel, Call for the Dead, in 1961 while in the British intelligence 
services. He consistently refused honours and never wished to be Sir David Cornwell. He said: “A good writer in 
an expert on nothing except himself, and on that subject, if he is wise, he holds his tongue.” 
 
Le Carré is an outstanding example of measuring one’s worth not by where one starts but rather finishes.   
Edith Piaf, one of France’s most celebrated twentieth century singers, described as “the little sparrow”, was 
born on the streets, brought up by prostitutes and partly blinded by a wretched girlhood.  The seemingly broken 
little sparrow spilled her singing talents into the hearts of millions around the world when she became an adult. 
And Eva Perón, who was mocked for having been born illegitimate and into poverty, stunned by a rape attempt 
when posh young men trapped her in their car and left her in a ditch, ended up as the second wife of the 
Argentinian President, Juan Perón.  She will be remembered for her charity work, for which she was feted in the 
musical, Evita, written and composed by Tim Rice and Andrew Lloyd Webber.   
 
John Lennon was moved from pillar to post when a child – first between his mother and father, because they 
were conflicted and then between mother and aunt.  From the slush and muck of discordant relationships an 
amazing, musical composer emerged to give the world some of its best songs.  Sadly, his life was cut short at the 
relatively young age of 40 by the criminal, Mark David Chapman.  
 
Trauma can destroy people.  However, if one has the right mindset, in the words of Friedrich Nietzsche, who 
said, “Whatever doesn’t kill you makes you stronger”, it can be the whetstone to amazing achievements, new 
insights and transcendence.     
Edward Lear was the 21st child (out of 22) of his parents.  He was unloved by his mother, suffered from 
depression in his youth and the victim of epileptic fits which he tried to obscure from others.  These struggles 
fired his creativity.  Parris has written about him stating: “From the rejection and self-doubt came kindness and 
vigour. From the shy, afflicted child came an adult who understood children and their interior lives; a famous 
painter, a successful travel writer, a musician, the survivor of a doomed and unrequited homosexual yearning, 
and the finest author of English “nonsense” there ever was.” 
 
The father of the French child, Gabrielle, dumped her on the steps of the orphanage one winter’s night following 
the death in a cold lodging in provincial France of her destitute mother. At the time, the nuns had finished their 
meal and were irritated.  However, they told Gabrielle, ‘We shall cook you two boiled eggs.” Little Gabrielle was 
upset and felt offended.  Though she was hungry she shook her head, refused to eat and said that she did not 
like eggs though she loved them. Gabrielle Bonheur Coco Chanel (for it was she, no other) became one of the 
most famous designers and businesswomen the world ever saw.   
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And then there was Charlie Chaplin, who had a mentally ill mother and alcoholic father.  His childhood was a 
miserable one with little or no formal education in London.   Out of this misery emerged one of the greatest 
comedians of all time.  
    
These grim, pandemic days have given us every reason to despair.  This mindset must be resisted.   Look at the 
speed with which the medics have come up with three vaccines, which take years to develop.   We also hear of 
heroic acts of kindness shown by the strong towards the weak, young to the old, the hale and hearty to the sick, 
the optimists towards the pessimists and the moneyed to the poor and destitute.  We can invert life’s fraction 
(and fractious milieu) by turning the denominator of misery and despair into the numerator of happiness and 
hope.  In the process, all of us become stronger and better humans.  Adversity can be sweet.   
 
 

 
 
Her Majesty’s Chief Inspector of Schools, Academies and Further Education, Amanda Spielman, issued her 
annual 2019/20 report on 1 December 2020.  In the introduction, she mentioned that it was a tale of two halves 
– pre- and post-pandemic.  Despite the superhuman efforts of many teachers, social workers, childminders, 
leaders and many others in education, children suffered.   Routine inspections ceased from March 2020 but 
Ofsted’s regulatory work in social care and the early years continued from March.  Inspectors visited several 
schools and academies when they returned in September 2020, to oversee, rather than inspect, the provision 
they made in education.   During these times, inspectors acted towards institutions as parents towards their 
children, offering support as well as highlighting what could be done better.   
 
They visited 21,100 schools, academies, colleges, providers of social care, early years, Sixth Form Colleges and 
Further Education and Skills (FES) Colleges.   
  

I Ofsted’s Judgements 
In summary, Ofsted’s overall judgement (to March 2020) about the effectiveness of institutions was unchanged.  
In the early years, 96% of provision was good or better.  However, the proportion of good education that 
providers were making was higher, but fewer were deemed to be outstanding. 
Almost two-thirds of state-funded schools and academies inspected kept their overall effectiveness grade.  
Notwithstanding, 32% who received routine section 5 inspections (pre-March 2020) maintained their previous 
grade. Where grades changed, a similar proportion improved as declined.  The numbers awarded good and 
outstanding for leadership and management was slightly higher.  In most cases where the grade for leadership 
and management varied with that of overall effectiveness it was because they were sited in challenging, 
deprived areas.    
Grades were substantially higher for pupils’ behaviour, attitudes and personal development when compared to 
overall effectiveness, an indication that the quality of education (and consequently, overall effectiveness) 
needed improving.   
Altogether, 85% of Pupil Referral Units (PRUs) – i.e., Alternative Provision (AP), and 85% of free schools were 
graded good or outstanding in August 2020.   
The proportion of special schools and academies judged good or outstanding – i.e. 85% - was the same as the 
proportion for other institutions.    
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The outcomes for non-associated independent schools improved slightly with 77% judged good or outstanding 
compared to 75% on 31 August 2019. However, 20% were not meeting the independent school standards, which 
is a legal requirement.   The prime reason for this was poor leadership and management.   
In Further Education and Skills (FES), 80% of providers was providing good and outstanding education.  The best 
of this group were the community learning and skills (CLS) providers and 16 to 19 academies.  However, their 
numbers were small.  Adult learning programmes were the most successful among the FES providers.   Among 
adult learner providers, 12% received the highest grade. Apprenticeships was judged as being the least 
successful provision with 10% graded as inadequate.   
Independent Learning Providers (ILPs) had the fewest number of good and outstanding grades.  Altogether, 64% 
were graded good and 10% outstanding.    
 

II Judgements on 2020 outcomes 
On 15 December 2020, Ofsted published its findings on the state of education in England for the calendar year, 
stating that the pandemic was having a detrimental impact on children’s education, welfare and development. 
This was especially the case for vulnerable children.  Inspectors visited nearly 2,000 schools, academies and 
social care providers during the Autumn Term 2020.  Repeated absences because of Covid-19 outbreaks had 
disrupted pupils’ learning.   A little over 50% of schools and academies visited had had to send pupils home to 
self-isolate at some point during the term.   This was especially the case at secondary level.  
During these times, schools and academies offered remote education.  These included live and/or pre-recorded 
online lessons.  However, pupils who were self-isolating individually for at least a fortnight were receiving a raw 
deal.  Ofsted described their experience as “poor”.     
Ms Spielman remarked that remote education was no substitute for the classroom but better than nothing.   
Children with special needs and/or disabilities struggled with the restrictions placed on them.  Several were not 
attending full-time. Remote education was a challenge, and many parents were unable to support them.  She 
feared that “when vulnerable children are not at school and out of sight, they may be at risk of abuse or 
neglect”. 
The number of home-schooled children had risen.  About 60 per cent of schools and academies told inspectors 
that parents had removed at least one pupil from school/academy to be home-educated since the start of the 
autumn term.   However, a number added that this would be only a temporary measure and the children would 
return when “the pandemic is over”.  Schools and academies can look forward to having to make strenuous 
efforts to help these youngsters catch up when they return.   
James Carr, reporter at Schools Week, summarised Ofsted’s findings at the end of the autumn term 2020, as 
follows.    
 

(a)  Some pupils ‘six months behind’ 
Inspectors were told repeated absences due to Covid-19 outbreaks had resulted in pupils losing “even more 
learning”. Some primary school leaders reported that their pupils were “well below” – i.e. six months behind - 
where they should have been.  Secondary school and academy leaders were “particularly concerned about their 
year 7 cohort and how they had fallen behind”. 

Many children operated like yo yos – moving from home to school and then back home to isolate when 
Covid-19 hit them or staff members.  One school reported that on average absence “was around nine 
and a half days per pupil”. 

 

https://www.gov.uk/government/news/covid-19-isolation-having-detrimental-impact-on-childrens-education-and-welfare-particularly-the-most-vulnerable
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(b)  ‘Wide variability’ in school/academy return and attendance 

There was wide variability in the extent to which pupils returned to school/academy and to which 
attendance was being affected by Covid-19.  Leaders said many of their pupils returned “hungry to 
learn”, but many believed the learning lost over the first national lockdown was “extensive”. Many 
institutions viewed their approach as work in progress and were adapting as they went along to 
improve their offer, the report found. 

Some schools and academies reported that getting the results from Covid-19 tests “had become 
quicker”, which meant pupils who were self-isolating with symptoms but who had a negative test 
result “could return to school sooner than had previously been the case”. 

(c)  Concerns over SEND pupils 

Many secondary leaders “talked about how challenging remote education can be for their pupils with 
SEND (Special Educational Needs and Disabilities)”. Pupils with SEND “sometimes found it difficult to 
understand what was required of them or to work their way around an online system independently”, 
Ofsted found.  Others remarked that their anxiety levels were raised.  Parents’ frustrations 
exacerbated their agitated state.   

(d)  Most primary leaders narrowed the curriculum 

Ofsted’s inspectors found that most primary school leaders “had restructured their timetables to 
prioritise English and mathematics, giving more teaching time to these subjects”. A few schools and 
academies had designed a catch-up curriculum for English or maths, which they were teaching 
“alongside their usual curriculum”.  Often, “the time that was usually spent on foundation subjects had 
been reduced to create this extra time for English and mathematics”. The report found some pupils in 
both primary and secondary schools “were missing more curriculum time than others”. 

(e)  Remote learning easier for bubbles than individuals 

When whole bubbles were forced to isolate, inspectors found schools and academies were generally 
making progress in the provision of remote education – often using live or pre-recorded online lessons. 
However, pupils forced to self-isolate often had poorer experience of learning than those who 
attended school.   

“Often, the packs for individual, self-isolating pupils contained no new curriculum content but were 
designed for them to consolidate prior knowledge. In contrast, when a bubble was isolating, there 
would usually be some degree of alignment with the usual curriculum,” the report found. 

In her accompanying commentary Amanda Spielman added that schools and academies were 
struggling to assess whether remote learning was effective or not.  “For many, the measure of success 
is whether or not children are engaging with the work at all, rather than whether they are developing 
their knowledge and understanding – a case of remote attendance, rather than remote learning.” 
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(f)  ‘Physical fatigue’ from bubbles for secondary teachers 

Institutions once again reported on the increased workload and pressures faced by staff, but the latest 
analysis revealed “new findings have emerged in relation to teachers’ well-being”. The bubble 
structure in secondary schools had caused physical fatigue for some teachers, as staff – along with 
their resources – moved from classroom to classroom. One leader explained that a teacher teaching 43 
lessons across a two-week timetable could “move rooms 43 times”. 

“There is no doubt that the constantly shifting guidance for schools, colleges, local authorities and 
other institutions has taken its toll on staff – alongside the uncertainty created by different 
permutations of tiers and lockdowns,” said Spielman. 

(g)  Home education still on the rise due to parents’ fears 

Almost three-fifths of schools and academies reported that they had had “at least one pupil whose 
parents had removed the child from school to electively home educate since the start of the autumn 
term”. Of these families, one-third had taken more than one of their children out.  The good news was 
that many leaders said that some parents had told them that they only wanted to home educate 
temporarily and would return their children once the pandemic was over. 

(h)  Fears for children overseas and Gypsy, Roma and Traveller (GRT) families 

Ofsted found that some pupils “had not returned to school because they had gone to stay in another 
country”, and that some “who are clinically vulnerable and Gypsy, Roma and Traveller pupils have not 
returned”. 

(i) Music suffers 

In another report, Ofsted mentioned that Covid-19 had a devasting effect on music education. 
Inspectors made five observations.  

(i) Some school and academy leaders were focusing on theoretical elements of music for a handful of 
pupils, owing to concerns about organising safe access to practical work – even though other schools 
and academies had successfully adapted to overcome these problems. 

(ii) Many primary schools and academies were delaying teaching music in class until later in the year and a 
number were not offering it remotely. 

(iii) A lack of access to equipment in the first national lockdown had affected pupils’ learning in music and 
where practical teaching was still not offered (often pupils in Key Stage 3, for pupils aged 11 to 14) this 
problem persisted. 

(iv) Many Key Stage 3 pupils were doing less practical work, because leaders had prioritised Key Stage 4 and 
5 to use music rooms. 

(v) Most primary school and academy leaders had narrowed curriculum ‘to prioritise English and 
mathematics’. 
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The findings echo the observations of the Incorporated Society of Musicians (ISM), which showed that 
almost 10 per cent of primary and secondary schools and academies were not teaching class music at 
all, while 68 per cent of primary and 39 per cent of secondary teachers mentioned that music provision 
was being reduced.   

III Plans for 2021 
In December 2020, Ofsted announced that monitoring inspections on schools and academies graded inadequate 
or requiring improvement would begin in January 2021. The intention was to ensure that leaders of these 
institutions had the support they needed and were focusing on what helped their establishments to improve.   
Each visit could last up to two days.    
Such inspections would focus “on discussions with leaders and governors, to satisfy inspectors that the schools 
and academies were addressing areas such as safeguarding, the curriculum, remote education and the 
attendance of pupils” – especially the vulnerable ones.   
In addition, inspectors wanted to learn about whether governors 

 were taking the right actions, in addition to whether actions had been reasonably delayed or altered 
because of the pandemic; 

 had identified and eliminated barriers to improvement or the speed at which they were doing so; 

 provided support and challenge to headteachers and balanced this against “its improvement journey”. 

In addition, Ofsted planned to carry out Section 8 inspections.  Such inspections are for schools or academies 
previously judged to be good (unless it had changed significantly or flagged by Ofsted’s risk assessment).  
Section 8 inspections also cover 

 special schools/academies, pupil referral units and maintained nursery schools previously judged to be 
outstanding and 

 all schools and academies where Ofsted has concerns for special reasons – for instance behaviour and 
attitude, safeguarding or leadership. 

It is a relief that, pro temp, the government has decreed that full inspections will not resume in January 2021.   
Commenting on this measure, Sam Hanson, Director of Policy and Information at the National Governors’ 
Association, wrote on the NGA website: “NGA is very pleased routine Ofsted inspections will not recommence in 
January.  This is the right decision, showing the government is listening, that at least some of the immense 
pressures schools are facing have been understood. We hope that monitoring visits during the spring term will 
be conducted in the spirit of providing genuine collaboration and support, rather than causing unnecessary 
pressure to school leaders already stretched to breaking point.” 
Governors will endorse these sentiments.   
 

IV Tailpiece  
Just prior to the end of 2020, Chief Inspector Amanda Spielman met the Secretary of State for Education, Gavin 
Williamson.  According to some media reports, it was because Mrs Spielman could explore with him when the 
full-scale inspections of schools and academies could recommence.  I am unsure what the exchange was, but 
everyone in education is heaving a sigh of relief that inspections will not resume (proper) till (at least) the start 
of the Summer Term 2021.   
Which reminds me of an apocryphal story of a meeting between Jesus, his disciples and the Pharisees (for which 
read: “Inspectors”).  With due apologies to committed Christians, I understand that this is what happened.  

https://www.thestrad.com/news/ism-report-highlights-devastating-impact-of-covid-19-on-music-education/11544.article
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Jesus took his disciples up the mountain, gathered them around and taught them saying: 

Blessed are the poor in spirit, for theirs is the kingdom of heaven. 

Blessed are the meek. 

Blessed are they that mourn. 

Blessed are the merciful. 

Blessed are they that thirst for justice. 

Blessed are you when persecuted. 

Blessed are you when you suffer. 

Be glad and rejoice for your reward is great in heaven.  
However, his disciples were bemused and vexed.  They asked him with several questions. 

Simon Peter asked: “Are we supposed to know this?” 

Andrew wondered: “Do we have to write this down?” 

James queried: “Will we have a test on this?” 

Philip complained: “I don’t have any paper.” 

Bartholomew wondered: “Do we have to turn this in?” 

John grumbled: “The other disciples didn’t have to learn this.” 

And Matthew requested: “May I go to the toilet?” 

 
Then one of the Pharisees, who were present, asked to see Jesus’ lesson plan and enquired of him: “Where is 
your anticipatory set of objectives in the cognitive domain?” 
And Jesus wept. 
 
 

 

One of the hazards of living through these troubled times is that youngsters are more exposed to the 
snares of the world wide web.   The internet has been our saviour in several ways.  It helps us to 
connect with one another when isolating and supports institutions in promoting education, among 
other things. However, there are downsides.   Owing to the lockdowns, all of us, especially youngsters, 
are increasingly exposed to web harm.   Donald Trump accused those who criticised him for spreading 
“fake news” but does not hesitate to deploy it to promote himself and criticise his critics, doing so all 
hours of day and night on Twitter.    

The government issued legislation via the Data Protection Act (DPA) 2018 to protect the privacy and 
integrity of data held on individuals by businesses and other organisations while ensuring that 
customers and employees have access to their data, correcting it if necessary.  However, it does not go 
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far enough to safeguard young people and adults from the spread of misinformation by those who 
seek to do others harm.   

Young people – cloistered and isolated because of the pandemic – can easily be lured into danger by 
unsavoury internet elements.   Accordingly, on 15 December 2020, Oliver Dowden, the culture 
secretary, proposed legislation giving Ofcom, the regulator, more teeth to ensure that tech firms live 
up to their legal responsibilities of protecting the public.   If they fail to comply, they could be blocked 
or face fines of up to 10 per cent of their global turnover. Currently, the General Data Protection 
Regulations (GDPR) weakly attempts to do that. 

Internet companies such as Google, Facebook, You Tube and Instagram, do not do enough to prevent 
children from viewing damaging content, including pornography, self-harm images and terrorist 
material.   

The UK government has told tech firms to find effective ways to stop children accessing their 
platforms, other than just asking for a date of birth.   Most social media sites say their services are for 
people aged at least 13. UK and US law prohibits websites and applications from collecting personal 
data of anyone under 13 without parental consent.  A survey showed that about 60 per cent of eight-
year-olds and 90 per cent of 12-year-olds in England say they use private messaging services that have 
a minimum age limit of 13. 

Under the proposed legislation, companies will be expected to “prevent children from accessing age-
inappropriate content and to protect them from other harms”, such as strangers talking to them 
online. This includes the use of “age assurance and age verification technologies”. 

The task is complex because of the need to balance off privacy and security that users expect on 
messaging services such as WhatsApp with preventing people from using these platforms to promote 
misinformation, abuse, crime and terrorism.   

Particularly challenging will be protecting people, including the young, from content that is harmful but 
not illegal.  Conspiracy theories about the Covid-19 vaccines and racial hatred are rife on the internet.  
The legislation will be unable to safeguard us from these without blocking our operations as free 
citizens acting responsibly.   Also, even with the legislation, it is likely that cyberbullying or 
inappropriately sexualised content will be splurged on the internet without breaking the law.  

While the government is taking steps to protect us, we, too, must act as responsible citizens to 
safeguard one another’s mental health, especially our young people’s, and promote social cohesion.  
We must not and cannot rely on the government to do so, otherwise it could easily slip into 
criminalising areas such as free speech – harmful or not.   It is easy to pass laws which have unintended 
consequences.  Flawed legislation can draw an iron curtain down on reliable reporting by journalists.   

The European Union (EU) intends to fine up to 6 per cent of social media firms’ revenue if they ignore 
national instructions to remove illegal content. It also intends to legislate to prevent tech firms 
exploiting the data they possess on rivals to compete with them.  
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We are adopting these rules which will form part of regulations unveiled in mid-December 2020.  It will 
make tech companies legally responsible for the online safety of users. The rules are scheduled to 
become law in 2021. Ofcom will become the regulator of the sector and will be able to impose fines of 
£18 million, or 10 per cent of a company’s global turnover if firms fail to show a duty of care to users. 

Ian Russell, father of Molly who took her own life in 2017 aged 14 after viewing self-harm and suicide 
content on social media sites, wants the legislation to penalise executives of media firms if they fall 
short.  He told the Today programme on Radio 4, “What is really needed is a way to focus the tech 
company executives’ minds. Their business is profoundly affecting the lives of all of us, and sadly on 
some occasions it is affecting the lives of some of us in a very detrimental way, and their minds need to 
be refocused to make that a priority.  If you don’t have stringent sanctions [and] criminal liability is 
removed from top executives, then I don’t think that change in the company set up will happen.” 

Oliver Dowden said the government planned to impose criminal sanctions if tech firms (not their 
executives) still do not comply with the new regulation after being fined. 

However, the government is causing confusion in the tech industry by saying that private messaging 
services such as WhatsApp will have to monitor and remove child abuse images from their platforms. 
Facebook, which owns WhatsApp, has said this is impossible because WhatsApp uses end-to-end 
encryption, meaning it does not know what the messages contain. 

The Home Office said it would be up to Ofcom to decide what measures Facebook will need to make to 
show they are monitoring WhatsApp. 

Mr Dowden said he expected to see companies impose “cutting-edge” techniques for checking users’ 
ages. “They will no longer be able to abdicate responsibility by claiming that children do not use their 
services when that is manifestly untrue,” he said. 

Government officials said it was clear that social media firms have not found “any effective way” of 
ensuring users under the age of 13 do not access their applications and websites. A Children’s 
Commissioner survey found 37 per cent of eight-year-old youngsters in England use WhatsApp, despite 
not meeting the minimum age of 16. 

 

Larger funding cuts for schools and academies in poor areas leave 
them badly placed to deal with COVID-19 challenges 
 
The Nuffield Foundation commissioned the Institute of Fiscal Studies (IFS) to carry out a study on educational 
funding. The 2019-20 total spending was £51 billion (in 2020-21 prices). This accounted for 17% of total public 
service spending in England.  The full report, published in November 2020, can be found here.  
 
Following large increases in the noughties, spending per pupil began falling 2010-11.  The total spending in cash 
terms was largely protected.  However, a more than 10% increase in the pupil population meant that spending 
per pupil fell in real terms.   The government has attempted to reverse this trend by providing a three-year 

https://www.thetimes.co.uk/topic/technology
https://ifs.org.uk/uploads/R183-2020-annual-report-on-education-spending-in-England%20%281%29.pdf
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settlement for schools, academies and sixth form colleges with an increase of £7.1 billion by 2022-23 compared 
with the spending in 2019-20.  
 
The government said in the past that it was committed to ‘level up’ poorer regions of the country.  Education 
was a major focus of this commitment.   In recent years, governments have been keen to narrow the gaps in 
achievement between children from rich and poor families.   This calls for appropriate funding. 
Some of the key findings of the IFS report were as follows. 
 

(1) School spending per pupil in England fell by 9% in real terms between 2009–10 and 2019–20. This is 
the largest cut in over 40 years.  It has been a case of 10 years of famine after a time of plenty.  Spending 
per pupil rose by over 60% during the 2000s. The recent reductions were mainly driven by cuts to sixth-
form funding and big reductions in the spending role of local authorities. Cuts look similar whether we 
compare education expenditure against general inflation or school/academy-specific cost changes over 
the last decade. 
 

(2) The government has allocated an extra £7.1 billion for schools and academies in England through to 
2022–23. This will increase spending per pupil by 9% in real terms between 2019–20 and 2022–23 (as 
measured against expected general inflation) and near enough reverse the cuts of the 2010s. If we 
account for expected increases in teacher pay, the real terms, increase in spending per pupil will be 
lower, at 6%. In either case, school/academy spending per pupil in 2022–23 is set to be no higher in real 
terms than in 2009–10. 

 
(3) The secondary school/academy spending per pupil fall of 9% in real terms between 2009–10 and 2019–

20, partly reflected cuts of over 25% to sixth-form funding per student. However, primary 
school/academy spending per pupil grew by 4%. As a result, the per-pupil funding difference between 
secondary and primary schools/academies fell from 30% at the end of the 2000s to 16% in 2019–20. 
This continues a long-running trend from the 1980s when the funding difference was 50%.  
 

(4) During the 2000s, the funding advantage per pupil enjoyed by the most deprived schools and academies 
grew from 20–25% in 2000–01 to 35% by 2010–11. Despite the introduction of the Pupil Premium in 
2011, the deprivation funding premium shrank from 35% in 2010–11 back to 25% in 2018–19. Some of 
the decline in the deprivation funding premium can be accounted for by changing geographical patterns 
in deprivation, such as falls in deprivation inside London, and a school/academy funding system that did 
not adjust swiftly to such changes. 

 
(5) In the long run, the new National Funding Formula (NFF) should ensure the funding system is more 

responsive to changes in the geography of deprivation. However, in the short run, the new formula will 
deliver funding increases of 3–4 percentage points less to schools and academies in poorer areas than 
to those in more affluent areas up to 2021. 

 
(6) Given lost education and a likely widening of educational inequalities during lockdown, the government 

has announced a range of measures to help schools and academies face these challenges. These include 
a one-off extra £80 per pupil aged 5–16 and a national tutoring programme. However, the National 
Tutoring Programme is targeted at more disadvantaged pupils. It is also not at a scale that will allow 
schools and academies to address the inequalities that have widened during lockdown. 

 
(7) Looking across the UK, cuts in England over the 2010s (9%) were larger than in Wales (5%), but on a par 

with Northern Ireland (10%). In contrast, spending per pupil in Scotland rose by 5% in real terms over 
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the 2010s, reflecting extra funding to finance increases in teacher pay totalling more than 10% over 
2018 and 2019. Spending per pupil is highest in Scotland (£7,300), of similar levels in Wales and England 
(£6,100) and lowest in Northern Ireland (£5,800).  

 
Dr Luke Sibieta, Research Fellow at IFS and one of the authors of the report, said: 
 
‘Schools in poorer areas of England face significant challenges over the next few years, with a likely widening of 
educational inequalities during lockdown and higher costs associated with higher teacher starting salaries. 
However, schools with more deprived pupils have seen the largest falls in spending over recent years and are set 
to see smaller funding increases than schools in more affluent areas from the government’s new funding 
formula. Most of the COVID catch-up funding will be spread across all schools, regardless of disadvantage. This 
provides a strong case for greater targeting of additional funding to more deprived schools.’ 
 
Josh Hillman, Director of Education at the Nuffield Foundation, added: 
 
‘As a result of the COVID-19 crisis, the most deprived pupils are not only more likely to be behind in their 
learning, but their families are also at greater risk of poverty, food insecurity and job losses. This could further 
entrench the disadvantage these children face. As this research shows, it is therefore crucial that schools in 
deprived areas receive adequate and well-directed funding so that they can help to close the disadvantage gap 
and ensure all children can reach their potential.' 
 
 

  

I Introduction 

The DfE released its School governance update on 2 December 2020.  The document thanks governors 
and trustees for their ongoing commitment to schools and academies, wishing them and the staff 
members of the institutions a restful and happy Christmas break.  This must have been done with an 
element of tongue-in-cheek, given the grief that they suffered when anticipating their return in to work 
in the Spring Term 2021 with the Covid-19 running riot in several parts of the country.  

II The Issues 

(1) The document asks governors and trustees to be pragmatic in discharging their responsibilities, 
urging them to continue holding meetings virtually, where necessary.   If a board meeting is to 
be held on the school/academy site with governors and/or trustees required to attend (bodily), 
it states, they should not be pressured to do so to safeguard themselves against the deadly 
virus, which has claimed 75,000 (circa) lives in the UK.  

(2) In discharging responsibilities, governors and trustees may visit their schools and academies, 
the document advises, provided that prior to doing so, they carry out risk assessments.  
However, they should not feel compelled to visit in the current circumstances.    

https://nga.us4.list-manage.com/track/click?u=61b50c958d6d8bdc66ca58bbd&id=a96ba284b8&e=6320342790
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(3) The DfE has updated its tool to help trustees and governors of academies to oversee the 
finances and ensure that their institutions are deriving value for money.  There are two 
documents, How to view ‘my financial insights’ tool and the second, A quick guide to view the 
financial information tool, to help them do so.   

(4) Diverse Educators partnered with Inspiring Governance, Academy Ambassadors, Governors for 
Schools and the National Governance Association to produce six webcasts on governance, two 
of which were already delivered on 19 November 2020 and 3 December 2020.  The remaining 
four are as follows. 

 Date and Time Speakers Theme 
(a) Thursday, 14 January 

2021 from 4.00 p.m. to 
5.00 p.m. 

Maureen Chiana, Prince 
Caesar Katie Stevens and 
Irfan Latif 

How to make the 
governing board 
inclusive 

(b) Thursday, 4 February 
2021 from 4.00 p.m. to 
5.00 p.m.   

Hannah Stolton, Dominic 
Judge, Magdalene Adenaike 
and Siraj Mayet 

What is the governing 
board’s strategic role 
in delivering an 
inclusive education 

(c) Thursday, 25 February 
2021 from 4.00 p.m. to 
5.00 p.m. 

Alec Fraser Kumar, Karris 
Graham-Moore, Jordan 
Holder and Josie Verghese 

Why join the board? 
How to get on the 
board? What does 
the role include? (For 
support staff) 

(d) Saturday, 27 February 
2021 from 10.00 a.m. 
to 11.00 a.m. 

Karen Giles, Sanum Khan, 
Connor Acton and Sandeep 
Kaur 

Why join the board? 
How to get on the 
board? What does 
the role include? (For 
teachers) 

You can sign up to the series here.  

(5) The DfE reminds us that Teaching Vacancies is a free website to help with teacher recruitment – 
cheaper and more convenient for schools and academies.   Users can upload supporting 
documents such as application forms, job descriptions and links to promotional videos.   Users 
can enlist more information by contacting teaching.vacancies@education.gov.uk.  

(6) During lockdowns, young people suffered more harm than during the pre-pandemic times.  The 
Home Office partnered with Childline and Barnardo’s, among other charities, in a Something’s 
Not Right campaign for children and young people aged 13+ who suffered harm, including 
sexual and physical abuse, to build awareness of the support services available to them and 
encourage disclosure of abuse to responsible adults.  The DfE is exhorting governors and 
trustees to encourage their schools and academies to support the campaign. Further 
information is available via the campaign portal.   

https://www.gov.uk/government/publications/academy-trusts-view-my-financial-insights/how-to-access-the-view-my-financial-insights-tool
https://www.gov.uk/government/publications/academy-trusts-view-my-financial-insights/quick-guide-to-getting-started-with-the-view-my-financial-insights-tool
https://www.gov.uk/government/publications/academy-trusts-view-my-financial-insights/quick-guide-to-getting-started-with-the-view-my-financial-insights-tool
https://www.eventbrite.co.uk/e/diversegovernance-webcast-series-6-parts-tickets-127507525441
https://teaching-vacancies.service.gov.uk/?_ga=2.39465319.557348703.1608202674-584299334.1604562007
mailto:teaching.vacancies@education.gov.uk
https://www.childline.org.uk/somethings-not-right
https://www.childline.org.uk/somethings-not-right
https://homeoffice.brandworkz.com/BMS/albums/?album=2295&lightboxAccessID=6250DFD8-8999-4F37-B180DE94B98BBB1A
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(7) Schools and academies can apply for government-funded support to access one of two free-to-
use digital platforms to enable pupils to access learning if their institutions are closed because 
of Covid-19.  Institutions have been using G Suite (Google Suite) or Office 365 (Microsoft 
Teams) for educational purposes to promote remote education if and when required.  One can 
find out more about these platforms here.  

(8) While Covid-19 has played havoc across the world, Britain has also been feverishly pre-occupied 
with negotiating a useful exit from the European Union.  Governors and trustees need to 
ensure that they are aware of the potential impact of this move.  The DfE published a sector 
collection for schools and academies which lists links to all relevant information across 
government in one place.   One can also go to transition checker, which takes one through the 
new rules for businesses and citizens.  

 

 
 
Susan Acland-Hood, who had been the acting supremo at the Department for Education since 1 September 
2020, was appointed permanent secretary on 6 December 2020.   She took over from Jonathan Slater who had 
been education’s permanent secretary from 1 May 2016, but ‘resigned’ when prime minister Boris Johnson 
concluded that there was “a need for fresh official leadership” following the GCSE and A level examination 
fiasco.    
When that did occur, Dave Penman, general secretary of the FDA, formerly called the Association of First 
Division Civil Servants, was furious, saying: "If it wasn't clear before, then it certainly is now - this administration 
will throw civil service leaders under a bus without a moment's hesitation to shield ministers from any kind of 
accountability." Slater was the fifth top civil servant to be sacked in as many months. 

Acland-Hood, in her previous life, was the chief executive of Her Majesty’s Courts and Tribunals Service 
(HMCTS) from November 2016 till early in 2020.  She was seconded to the DfE earlier in early 2020 as 
interim second permanent secretary to help with the Covid-19 response.  This will be for her a return 
to the DfE where she had previously spent two years.    

“I want to congratulate Susan on her permanent appointment as permanent secretary here at the 
Department of Education,” said education secretary Gavin Williamson.  “Having worked closely with 
Susan over the last few months, I know she is a great leader and has the skills and experience to really 
deliver the government’s ambitious agenda to level up education across the country, giving every child 
an equal opportunity to succeed.” 

Acland-Hood said: “Shaping the Department and supporting its committed, brilliant staff to do the best 
possible job for children, and for students and learners of all ages, has never mattered more, and I take 
up the challenge with passion and determination.” 

https://get-help-with-tech.education.gov.uk/digital-platforms
https://www.gov.uk/government/collections/guidance-for-schools-during-the-transition-period-and-after-1-january-2021
https://www.gov.uk/government/collections/guidance-for-schools-during-the-transition-period-and-after-1-january-2021
https://www.gov.uk/transition?utm_campaign=transition_p1&utm_medium=cpc&utm_source=seg&utm_content=nat&gclid=CPOxi_TUoO0CFQZdGwodUzkHPg
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Acland-Hood said: “I am honoured and delighted to be confirmed as permanent secretary.   Shaping 
the department and supporting its committed brilliant staff to do the best possible job for children and 
for students and learners of all ages, has never mattered more.” 

During her career as a civil servant, Acland-Hood did several short-term assignments – with one year as 
Director of Enterprise and Growth at Her Majesty’s Treasury, and two years as Director of Educational 
Funding at the DfE before moving too the HMCTS.    

It is unfortunate that some senior civil servants become supremos of departments over which they 
have little experience and less of a track record of leadership in the fields over which they eventually 
take charge.  However, this seems to be how matters pan out if one is a career civil servant.   

 

Dame Rachel de Souza set to take over as Children’s Commissioner 
from incumbent, Anne Longfield 
 
Dame Rachel de Souza, founding member and Chief Executive of the Inspiration Trust, is likely to be appointed 
the next Children’s Commission when the six-year term of office of the current postholder, Anne Longfield, ends 
on 28 February 2021. The announcement that Dame de Souza is the front runner for the post has already 
sparked controversy, for a number of reasons, two of which stand out.  
 
She has been criticised for her close links with the Conservative Party. The Inspiration Trust – comprising 14 
academies in Norfolk and North Suffolk, was founded by Lord Agnew, the Conservative peer and former 
academies minister.  She is also a favourite of Michael Gove, Chancellor of the Duchy of Lancaster since 2019 
and Minister for the Cabinet Office since 2020. When Gove was Education Secretary, he said that he would like 
to clone De Souza “23,000 times” – the ball-park number of schools and academies in England.   

Critics point to the record number of pupils that her academies have excluded, well above the national 
average.  In the Inspiration Trust, the eight secondary schools had 21 fixed-term exclusions for every 
100 pupils in 2019 – almost double the national average of 11.   

Permanent exclusions are rare in primary schools and academies.  Permanent exclusions at primary 
schools and academies in England are extremely rare.   Greenacre Primary and Nursery School did not 
expel a single pupil from 2006 to 2012.  It was placed in special measures when the school opted for 
academy status and became part of The Inspiration Trust.  Since then, the institution saw a spike of 
fixed term and permanent exclusions.  

De Souza is a steelworker’s daughter from Scunthorpe.  She is a traditionalist, believes in a knowledge-rich 
curriculum and has a zero-tolerance approach toward misbehaving pupils.  Despite what critics aver, her 
philosophy and approach to teaching and learning have bolstered the standards of disadvantaged pupils in 
deprived areas, where her academies have served them well.   
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However, she has been accused of off-rolling problematic pupils so that they do not soil her pupil behaviour and 
examinations record.  A critic told The Guardian, “Expect a weaker defender and advocate for children than 
Anne Longfield was,” when Dame de Souza takes over as Children’s Commissioner.  
Following Gavin Williamson’s announcement that he intended to appoint her as children’s commissioner, Dame 
de Souza said: “Throughout my whole career, I have been a passionate advocate for children and young people 
from disadvantaged backgrounds and finding ways to support them so they can realise their potential and 
flourish. 
 
“We all know just how difficult Covid-19 has been for families up and down the country, and – subject to the 
appointment being approved – I would very much like to play my part in helping level up opportunities for 
children, and ensuring their welfare everywhere, as we come through this difficult time and look towards a more 
positive future.” 
 
After thanking Longfield for her service Williamson said: “It is more important than ever before to have 
experienced and dedicated colleagues working with us in a shared ambition to protect and defend the most 
vulnerable children. 
 
“I look forward to finalising the appointment of Dame Rachel de Souza as the next children’s commissioner, 
where she will bring her considerable experience of raising outcomes for every child to this essential role.” 
De Souza appeared before MPs on the Commons education committee on 15 December 2020. Responding to 
questions from them, she defended her campaign body, Parents and Teachers for Excellence, she helped to 
found with several people aligned to the Conservative Party, stressing that her involvement did not mean that 
she had political links.  She also emphasised that her Trust did not have a policy to exclude and/or off-roll pupils.   
However, she admitted that exclusions had been “too high” at one academy, but this had now changed.  
 
At the Great Yarmouth Charter Academy, the number of pupils with special needs fell by 194 in one year, a 
Times analysis discovered.  But a spokesperson for the academy said that some children with special needs had 
left and others had been reclassified as not needing extra support when the Trust took over in September 2017.   

Robert Halfon, the committee chairman, told Dame Rachel: “There seems to be a pattern in your 
schools off-rolling and excluding.” He expressed his concern that she had presided over a “survival of 
the fittest.” 

Dame de Souza countered that there was “no way off-rolling can happen in our schools now” adding 
that her trust had turned around schools for communities that had been failed in the past. “You 
review, you look, you get leadership right, you talk to young people, create the vision, set up behaviour 
systems, teaching, assessment and outcomes.” 

She observed that if and when appointed commissioner, she would be “outspoken” and establish a 
children’s cabinet.   
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More changes in curriculum for the Early Years Foundation Stage 
(EYFS) 
 
In September 2020, the DfE published revised curriculum guidance for the implementation of the updated 
EYFS stage. The revised Development Matters curriculum guidance has been supporting the 2,800 schools 
taking part as early adopter schools and academies of the new framework from the Autumn Term 2020. This will 
take effect for the providers of early years education in September 2021.   

The guidance was developed by Dr Julian Grenier, the lead of the East London Research School and 
headteacher of Sheringham Nursery School and Children’s Centre.   

Early years providers, schools and academies that are not taking part in the early adopter year may still 
choose to use the guidance, the DfE said, but will still need to use the existing EYFS framework until 
next September. 

The non-statutory curriculum guidance has been written for all early years practitioners, childminders, 
staff in nurseries, nursery schools and nursery and Reception classes in schools and academies.  It 
“offers a top-level view of how children develop and learn, and guides, but does not replace, 
professional judgements”.  

The introduction to the guidance states, “Development Matters sets out the pathways of children’s 
development in broad ages and stages. However, the actual learning of young children is not so neat 
and orderly. The main purpose of these pathways is, therefore, to help you assess each child’s level of 
development. Accurate assessment helps practitioners to make informed decisions about what a child 
needs to learn and be able to do next. 

“The document is not a tick list for generating lots of data. You can use your professional knowledge to help 
children make progress without needing to record lots of next steps. Settings can help children to make progress 
without generating unnecessary paperwork.” 
It sets out the seven key features of effective practice. These are as follows.  

 The best for every child 

 High-quality care 

 The curriculum: what children should learn 

 Pedagogy: helping children to learn 

 Assessment: checking what children have learnt 

 Self-regulation and executive function 

 Partnership with parents 

It includes three 'characteristics of effective learning'.  

 Playing and Exploring. Children investigate and experience things, and “have a go”. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/914443/Development_Matters_-_Non-statutory_curriculum_guidance_for_the_early_years_foundation_stage__1_.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/596629/EYFS_STATUTORY_FRAMEWORK_2017.pdf


Schools Support Services Ltd                                                   32 

 Active Learning.  Children concentrate and keep on trying if they encounter difficulties and enjoy 
achievements. 

 Creating and Thinking Critically.  Children have and develop their own ideas, make links between ideas, and 
develop strategies for doing things. 

For the three prime areas (Communication and Language, Physical Development and Personal, Social 
and Emotional Development) and the four specific areas (Literacy, Mathematics, Understanding the 
World and Expressive Arts and Design), the document gives examples of how to support children at 
different stages of their learning.  The guidance describes what children will be learning at different 
stages, from birth to three, three- and four-year-olds, and children in Reception, with detailed 
examples of how practitioners can support children at each stage. 

For instance, under Communication and Language, it says three- and four-year-olds would be learning to use 
longer sentences of four-to-six words.   To be helpful to practitioners, it states: ‘Expand on children’s phrases. 
For example, if a child says, “Going out shop”, the practitioner could reply: “Yes, Jason is going to the shop”. 
Children in Reception would be learning to 'Articulate their ideas and thoughts in well-formed sentences'. “Use 
complete sentences in your everyday talk,” it states. “Narrate your own and children’s actions: ‘I’ve never seen 
so many beautiful bubbles. I can see all the colours of the rainbow in them.’” 
 
The document includes ‘observation checkpoints to help practitioners to notice whether a child is at risk of 
falling behind in their development’ so that they ‘can take action quickly’, using their professional judgement 
and understanding of child development. By monitoring the children’s progress more closely, practitioners can 
make the right decisions about what sort of extra help is needed. 
 

Comments 
Commenting on the guidance, Iram Siraj, professor of Child Development and Education at University of Oxford, 
said, ‘Although there is a statutory framework for the seven domains of the EYFS this Development Matters is a 
valuable and important starting point as non-statutory guidance. ‘Importantly it states that “it guides, but does 
not replace, professional judgement”. This is critically important in supporting and asserting that professional 
judgement is central to staff creating a contextually full and relevant curriculum and the right learning, teaching 
and well-being support for young children.  

“The document supports the notion that how we support children is important and not just what we 
teach them. It provides central place to active learning, playing, exploring and developing a young 
child’s thinking capability. There are helpful examples of how practitioners can support children to 
learn within the context of high-quality care, individual attention, a creative curriculum, pedagogy and 
assessment. It provides a great foundation for managers, headteachers and pedagogic leaders in the 
early years to be creative, extend staff professional knowledge and support children by going beyond 
and above a basic curriculum. 

Helen Donohoe, PACEY's policy advisor, said the paper would “form a crucial source of support and 
guidance as our members gear up to the launch of the updated EYFS in late 2021”. 

However, some sector organisations have criticised the guidance. 
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Neil Leitch, chief executive of the Early Years Alliance, said, “While we recognise that there was a need 
to review and refresh Development Matters after nearly a decade, we are both concerned and 
disappointed by the revised guidance, which mainly serves to highlight the serious flaws contained 
within the new Early Years Foundation Stage Framework. 

“Early education should be about supporting the needs of each individual child and ensuring that they are at the 
centre of their own learning, something that was championed in the previous version of Development Matters 
but is sadly lacking in this latest guidance. 

“As a result, those more experienced early years practitioners will find little in the new document to 
help improve their practice while, even more concerningly, those who are new to the early years will 
now be presented with a narrow and limited view of how children learn and develop, and their 
essential role in supporting this.  

“With so many educational experts expressing concerns about the current direction of travel of the early years 
curriculum, we urge the government to listen, take stock, and acknowledge that it needs to change its approach 
on this critical issue sooner rather than later.” 
 
 

 
 
I Preamble 
Two recent cases – one at Cambridge University and the other at Eton College – have caused people to take a 
long, hard look at the issue of whether the freedom to say and write whatever they want to say and write 
should be free in absolute terms.  This has serious implications for the ethos that we promote in our schools and 
academies.   
 
Article 10 of the Human Rights Act gives us the freedom of expression.  This freedom is also recognised as a 
human right under article 19 of the Universal Declaration of Human Rights (UDHR). The freedom of expression 
extends to any medium, including written and oral communications, the media, public protest, broadcasting, 
artistic works and commercial advertising.   
 
However, this right is not absolute, but rather, carries special responsibilities.  The right can be restricted on 
several grounds.  Limitations to this freedom relate to libel, slander, obscenity, pornography, sedition, 
incitement to violence, classified information, copyright violation, trade secrets, food-labelling, non-disclosure 
agreement, the right to privacy, dignity, the right to be forgotten, public security and perjury. 
 
On 10 March 2020, Flora Gill, the daughter of former Secretary of State for the Home Office, Amber Rudd, wrote 
an eloquent article about the freedom of expression. She cited instances in which freedom of expression should 
not be given to people, such as in the case of Holocaust denial. The onus lies on the organiser of an event to 
ensure that the main speaker does not aim to spread hate and if s/he did so, should be held to account, she 
stressed.   
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This has led to some student unions going to another extreme by preventing notable people from making 
speeches on university campuses on the grounds that their views run counter to those of the unions.   Such 
groups are now disparagingly described as being part of “woke” world.  
 
Two notable institutions have landed themselves into a spot of bother about the issue – Eton College, for 
limiting freedom of expression and Cambridge University, for requiring all and sundry to respect others’ views 
no matter how hurtful, offensive and damaging.  
 

II The Eton College Saga 
Simon Henderson, the Headteacher of Eton College, sacked Will Knowland, English teacher, over an online 
lecture that he gave on radical feminism.  The action embroiled himself in a debate – some of it toxic – about the 
right of one of his teachers to criticise feminism to the point where – according to many – he displays immense 
sexism.   At a dismissal hearing on 14 December 2020, an appeal committee of the college heard the case and 
decided that the dismissal was justified in all respects.    
 
Mr Henderson said that Mr Knowland had refused up to six times to remove the talk from YouTube.  It had 
touched on subjects such as “toxic masculinity”.  He had prepared the subject, The Patriarchy Paradox, for the 
college’s Perspectives Classes, which encouraged older students to consider differing viewpoints.  He was 
refused permission to screen it when concerns about its content were raised, including incorrect rape statistics.   
The panel was chaired by the vice-provost, Andrew Gailey, who stepped in when the chair, Lord Waldegrave, the 
provost, recused himself from the role after publicly defending Eton’s decision to sack Knowland.  It is likely that 
Knowland will take his case to an Employment Tribunal (ET).  

The decision polarised the Eton College community.   Knowland received substantial support from 
some of the college community.  Luke Martin, a theology teacher, quit his role as head of perspectives 
classes in a show of support. The Free Speech Union told Mail Online: “This is a betrayal of the college’s 
580-year history of encouraging its pupils to think critically and independently about difficult 
questions.” 

Lord Bellingham, a Conservative peer and former pupil, is leading the charge of Old Etonians.   He has 
threatened to withhold millions of pounds in bequests and called for the resignation of the 
headteacher.   Bellingham said that while he did not agree with the content of the Knowland’s lecture, 
which claimed that men were raped more often than women, he thought that his dismissal was a 
suppression of free speech.    

He took issue with Lord Waldegrave who had stated that Knowland’s lecture may have breached the 
equalities legislation and the college’s ethos. “Having served on the relevant Commons standing 
committee, I happen to know quite a lot about the Equality Act and the different education 
regulations,” he said. “In the highly unlikely event of the case ever getting to court, Will Knowland 
would have been able to launch a robust defence, but is it not sad and pathetic that the headmaster 
and provost took such a risk-averse stance? Would it not have been brave and honourable to have 
stood four-square behind Will Knowland and made it crystal clear they would not be bullied into 
supporting censorship?” 
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A petition calling for Mr Knowland to be reinstated has been signed by 3,000 (circa) people and 
£60,000 has been raised for his legal fees. Time will tell how this saga unfolds.    

III The Cambridge Fracas of Respect and Toleration 

In the latter half of 2020, Stephen Toope, the vice-chancellor of Cambridge University, arranged for the 
Cambridge University Council to rule that speakers and audiences will respect one another’s views.    He was 
accused of attempting to curtail expression at the university and waging war against those who wished to 
debate controversial issues.   Dr Arif Ahmed, a senior philosophy lecturer, led a charge of academics to contest 
this and change the wording.  He wanted the word, respectful (of opposing views) to be replaced with tolerate.  
Dr Ahmed proposed an amendment in line with this.   
Academics at the university were balloted on the free speech policy.  Supporters of Dr Ahmed’s amendment 
were alarmed and drew a distinction between being respectful to people such as anti-vaxers for causing them 
offence to tolerating their views.  Three amendments were proposed and had the backing of notable Cambridge 
alumni including Stephen Fry, who said that there were “many opinions, positions and points of view which I 
find I do not and cannot respect!” 
 
Cambridge University may have wished to pass this policy to promote free speech for very noble reasons 
including allowing speakers and people generally to articulate views that may not be fashionable and 
acceptable.  The council thought that no-platforming was not the right approach.  
  
Roger Mosey, former editorial director of the BBC and current master of Selwyn College, Cambridge, said: “In 
retrospect, respectful might not have been the word we should have chosen. In fairness to the university, they 
were agreeing that the free-speech policy should be strengthened. We’d seen in some other universities ‘no-
platforming’ of people who take particular views. Many of us think no-platforming is not the right approach, so 
we felt we needed to make a statement that said free speech is a core value. The policy is pretty clear; we felt it 
was definitely moving forward. 
 
“I would urge people to look at the [original] statement in its totality — it commits to free speech; says you 
won’t like some views and says you can’t censor speakers. It’s pretty good but any statement could always be 
better. 
 
“The line about being respectful was not controversial when we were formulating the policy and crucially, the 
student leaders on that committee agreed with it. I do take the views of students seriously in my day job and for 
the students to sign up to that, I think, was important……… As a former journalist I believe in free speech and so 
do most of the heads of house and people I talk to.” 
 
Professor Toope sought to quell anger over the wording of the amendment by releasing a statement saying he 
would not be voting and that “the very existence of this discussion demonstrates to me that free speech is alive 
and well at Cambridge”. 
 
Dr Ahmed told The Times: “This whole issue could have been dealt with much more straightforwardly. If 
someone got on the phone to me in September, this whole business could have been avoided. It’s only a small 
change. People have speculated that there is more behind it, that the people who were in favour of this initially 
are concerned about certain kinds of speech and would like to restrict it. 
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“For example, the debate on trans issues: it’s now very difficult to articulate perfectly reasonable and defensible 
views about trans issues, for fear of all kinds of punishment from what you might call a mob. There are many 
people who have sincere and defensible opinions on these issues who are afraid to say what they think. I don’t 
know whether that has influenced the formulation of this policy. People have speculated that that’s what‘s 
behind it, I have no strong evidence either way. 
 
“People are becoming more afraid to say how they feel. I feel that’s happened, even in the time I’ve been 
working at Cambridge for 15 years. I’ve noticed people in society being hesitant to say things to me or discuss 
certain issues, there’s a kind of darkness coming over people’s minds.” 
 
On 9 December 2020, the university decided to drop rules requiring students, lecturers and visitors to respect 
views after overwhelming opposition from the academics and accepted that “respect” should be replaced with 
“tolerate”.  The amended version will make it nearly impossible to “no platform” speakers by cancelling 
invitations, a controversial practice that has been condemned by ministers and other critics.  
  

IV Reflections 
Stephen Fry, the comedian and Cambridge graduate, said: “Good sense prevailed: how often has one been able 
to say that in this year of years? As E.M. Forster, that Cambridge apostle of tolerance put it, ‘Two Cheers for 
Democracy’. Even if someone were to pull out a gun, point it at my head and demand respect for their opinion, I 
could not with any honesty offer it. Fear and dread would certainly elicit a trembling acquiescence – but real 
respect? That cannot be supplied to order; it comes from somewhere else. 
“To be forced to feel other than we do is manifestly an impossibility.  Therefore, what is really being asked is a 
pretence, a display of lip-service, which in a university whose reputation is founded on empirical and rational 
enquiry, open argument and free thought, is surely inimical.” 
 
Stephen Toope, the vice-chancellor, said he was pleased the issue had been resolved.  He denied that he had 
been wedded to the concept of “respect” being included in the policy and remarked that the vote was “an 
emphatic reaffirmation of free speech in our university. “The university will now implement the amended 
statement, and this marks the conclusion of the democratic decision-making process on this matter.”   
 
The Headteacher and governors of Eton College, however, would subscribe to the point that freedom of speech 
is not an absolute right which should be tolerated.  If speech incites hatred that leads to libel, slander, obscenity, 
pornography, sedition, incitement to violence and loss of dignity, among other things, it had to be 
circumscribed.  
 

What are the purposes of education? 
 
In a paper that he wrote as a student in 1947, the late Dr Martin Luther King Jr, said: “Most of the ‘brethren’ 
think that education should equip them with the proper instruments of exploitation so that they can forever 
trample over the masses. Still others think that education should furnish them with noble ends rather than 
means to an end.  
 
“It seems to me that education has a two-fold function to perform in the life of man and in society: the one is 
utility and the other is culture. Education must enable a man to become more efficient, to achieve with 
increasing facility the legitimate goals of his life. Education must also train one for quick, resolute and effective 
thinking.  
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“To think incisively and to think for one's self is difficult. We are prone to let our mental life become invaded by 
legions of half-truths, prejudices, and propaganda. At this point, I often wonder whether or not education is 
fulfilling its purpose. A great majority of the so-called educated people do not think logically and scientifically. 
Even the press, the classroom, the platform, and the pulpit in many instances do not give us objective and 
unbiased truths. To save man from the morass of propaganda, in my opinion, is one of the chief aims of 
education.  
 
“Education must enable one to sift and weigh evidence, to discern the true from the false, the real from the 
unreal, and the facts from the fiction. The function of education, therefore, is to teach one to think intensively 
and to think critically. But education which stops with efficiency may prove the greatest menace to society. The 
most dangerous criminal may be the man gifted with reason, but with no morals.” 
 
Thinking incisively was not enough.   Later in his essay, he added: “Intelligence plus character - that is the goal of 
true education. The complete education gives one not only power of concentration, but worthy objectives upon 
which to concentrate. The broad education will, therefore, transmit to one not only the accumulated knowledge 
of the race but also the accumulated experience of social living.” 
 
Since then, academics have continued to struggle to define what truly matters in providing a good education.   
We continue to value what is measurable.  However, much that is valuable is immeasurable.    
 
Schooling and academic achievement are sub-sets of the educational experience.   Learning does not stop after 
one graduates, achieves a masters degree or even a doctorate, but rather continues throughout one life.  
Education occurs within a social context and takes account of the experiences that a woman or man has with 
others.   It is what makes one human and gives a human humanity.   
 
We continue to struggle with finding a satisfactory answer to the question: “What is a good education?”  Google 
searches have revealed that there are over two billion hits to that question on its website.    
 
Unfortunately, many have replaced the purposes of education, which cannot be measured, by outcomes.  Living 
good and fulfilled lives appears to be forgotten.  The present craze is for technical and managerial excellence.  
But working to build a good society calls for collaboration.  Education achievements are not about winning 
against others but rather winning with them.   
 
Twenty-three years ago, the renowned, late academic, Ted Wragg, wrote in his book, The Cubic Curriculum, that 
a good curriculum is multi-faceted and, by doing so, accepted that the title of his book was a misnomer.  He 
highlighted four dimensions.    
 

(i) The first was that the curriculum “incorporated a vision for the future. Failure to do so would be a cruel 
deception of millions of young people who were dependent on their elders for much of their 
education.” 
 

(ii) The second proposition was that “there are escalating demands on citizens”.  Increasingly, employers 
want employees to attain higher qualifications for jobs that weren’t required in previous 
generations.  
 

(iii) The third aspect was to educate our young people to manage increasing complexity.  “Children’s 
learning must be inspired by several influences.” Subject matter was important but was not the be-
all and end-all of a good education.  How we learn was at least as important as what we learn. If 
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science turned out to be boring and meaningless, for instance, so young people recall little or 
nothing of what was taught “the sad message would travel with them into their adult life, closing 
their minds to the miraculous wonders of the world around them”.   
 

(iv) The fourth proposition was that in the future, life would be even more demanding and multi-faceted 
than now.  Accordingly, it was vital for the young people in our schools and academies to learn how to 
learn so that they acquired knowledge and skills, develop attitudes of enquiry and positive patterns of 
behaviour which reflect values and beliefs.   The process had to continue for a lifetime.    

 
It appears that our current education system continues to prize competition, what is measurable and 
achievement over everything else.   However, once one achieves a goal, what then?   The cricket or football 
team that wins the world cup experiences a high, following which its feelings of emptiness are accompanied 
by pressure to do it again and even better. In the process, the love of a game evaporates.   
 
In an article of his published in The Times Educational Supplement on 4 September 2020, Alistair McConville, 
Director of Learning and at Bedales School, referred to what Donald Kagan, Sterling Professor of Classics and 
History at Yale mentioned about our attitude to achievement developed under the influence of two powerful 
but contrasting ideas”. The first was the competitive culture of the ancient Greeks, where “individual 
achievement, honour and accolades” were highly valued. In The Iliad, Glaucus exhorts Greeks: “Always fight 
bravely and be superior to others.”  
 
The second was that of the Judaeo-Christian tradition which was “much more communitarian, concerned 
with equality, social justice, the poor, dispossessed and the foreigner in their midst”.  Baubles and cups were 
discouraged.  Life’s purpose was conceived “in relation to the collective fulfilment of a particular moral code 
leading to social cohesion”. 
 
Teenagers are extremely sensitive to labels and markers made by others, teachers especially.  These impact 
on their self-image.  If you were to tell them what success looks like – i.e. the attainment of tangible goals – 
and they attain them – they feel pressured to maintain that standard time and time again to the detriment 
of the ultimate objective of living “good and satisfying lives”.  Where teenagers are unsuccessful and 
informed of their deficits, they develop negative perceptions of themselves. “I am rubbish!” says many such 
a teenager.  And its takes years to shake this perception off.   
 
About 187,000 teenagers fail to achieve a good pass in their Mathematics and English GCSE every year – 
because of comparable outcomes.  This creates a massive class of “failures” – described by McConville as 
“social Darwinism”.   
 
Giving the reality we live in – i.e. until we find a better system than that of passing examinations – what can be 
done about this?  We can encourage young people to reflect on the kind of people they wish to become, the 
characters and dispositions they should be developing to live “the good life”.  In short, the focus must become 
one of character-development.  
 
Six years ago, Harvard University carried out research described in Making Caring Common.  The project sought 
to place moral and social development at the centre of conversations about raising and educating children and 
“strengthen the ability of schools, parents and communities to support the development of children’s ethical 
and social capacities…..to think clearly about and pursue justice and to treat people well”.   
 

https://easel.gse.harvard.edu/making-caring-common-initiative#:~:text=The%20Making%20Caring%20Common%20Project%20at%20the%20Harvard%20Graduate%20School,development%20of%20children's%20ethical%20and
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The project found that there was a mismatch between what parents said about moral character and caring for 
others, and what youngsters’ perceptions of what their parents valued.  Altogether, 96 per cent of parents gave 
these features top priority to a good education while only 81 per cent of young people felt that these were their 
parents’ top concern.  It was no different with teachers and pupils.   
 
Catherine Elgin, professor of the philosophy of education at Harvard, said that the purpose of education was 
to help students develop the capabilities they need to live lives that they considered good.  There was a 
subtle difference between living a good life to living a successful one.  Yet this made a world of difference.     
And if we, as teachers, parents and employers believe in the superiority of “good” over “successful”, we 
need to communicate this to young people more clearly than we are doing so now.   
 
 

Glossary  
 
AP  - Alternative Provision 
AOC  - Association of Colleges 
ASCL  -  Association of School and College Leaders 
CEPCO  - Centre for Education Policy and Equalising Opportunities  
CLS  - Community Learning and Skills 
DfE  - Department for Education 
EHE  - Elective Home Education 
ET  - Employment Tribunal 
EU  - European Union 
DPA  - Data Protection Act 
EHCPs  - Education, Health and Care Plans 
FES  -  Further Education and Skills 
GDPR  - General Data Protection Regulations 
HMCTS   - Her Majesty’s Courts and Tribunals Service 
IFS  - Institute of Fiscal Studies 
ILP  - Independent Learning Provider 
ISM  - Incorporated Society of Musicians 
NAHT  - National Association of Headteachers 
NASUWT  - National Association of Schoolmasters Union of Women Teachers 
NFF  - National Funding Formula 
NGA  - National Governance Association 
NHS  - National Health Service 
PRU  - Pupil Referral Unit 
RSA  - Royal Society of Arts 
SEND  - Special Educational Needs and Disabilities 
UCL  - University College London 
UDHR  - Universal Declaration of Human Rights 
VMFI  - View My Financial Insights 
 
 

 


