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Educational law requires that every school/academy promotes the spiritual, moral, social and cultural 

development of all pupils.  In the spiritual component, faith schools and academies will ensure that the 

children learn about their distinctive religions.  Non-denominational schools/academies will, teach the 

pupils about faiths generally and encourage tolerance of all religions and none.   Good institutions, 

through the cross-curriculum strategy, ensure that children have access to social and cultural 

development as they do with moral education. 

However, there is one aspect of the moral strand that vexes many. That is about telling the truth.  From 

an early age, responsible parents and institutions encourage children to speak the truth, even if that 

means getting themselves into trouble.  That is as it should be, especially in an age when we have a 

surfeit of fake news spouted on the internet by social media and leaders of some countries.  

At election time, as we have seen recently, politicians seeking people’s votes blast out whatever it takes 

to get them first past the post and into parliament.  At their best, they are economical with the truth – 

withholding information that could be unpalatable to the electorate.   

In good schools/academies, teachers warn pupils about not believing all they read and everything they 

are told, to be wary of people who are attractive, articulate and offering them gifts, in short, to be critical 

of what they see and hear.   In 2018, the Commission on Fake News and the Teaching of Critical 

Literacy Skills run by the All-Party Parliamentary Group on Literacy and the National Literacy Trust, 

reported that only 2% of children and young people could judge correctly whether a news story was real 

or fake.  Over 50% of teachers did not feel that the national curriculum was developing the literacy skills 

of pupils critical enough to judge whether something was true or false.    

According to Ann Mroz, Editor of The Times Educational Supplement, there is “lots of examination of 

prepositions but less of propositions; plenty of nouns but sadly not enough nous”.  

When I grew up in India, my school encouraged debate and discussions.   Debates were organised in 

lessons. Sometimes year groups competed in front of the whole school, where pupils were asked to vote 

for those with the most persuasive arguments.  We were taught to challenge and delineate between fact 

and opinion.   This does not seem to be the case now and in this country.    

Even when it comes to interpreting statistics, we should warn our pupils about the dangers of rushing in 

where angels fear to tread.   Mark Twain popularised the saying: “There are three kinds of lies: lies, 

damned lies and statistics.”  He wrote in Chapters from My Autobiography published in the North 

American Review in 1907: “Figures beguile me, particularly when I have the arranging of them myself.” 

We sorely need citizenship education, philosophy and the most derided of subjects, media studies. The 

US President, Trump, denounces fake news, in which, through Twitter, he promotes.  However, this has 

always been with us except we call it by a different name, i.e. propaganda. 
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Someone once said: “A lie gets halfway around the world before the truth has got its boots on? Today’s 

truth hasn’t even managed to get out of bed.” 

We ask our youngsters to make judgements based on hard data.  However, amassing all the data 

necessary to reach sensible conclusions on which we can make hard decisions can be one definition of 

the impossible.  We are often constrained because a certain amount of data, innocuously or on purpose, 

may be withheld from us or distorted.   It becomes ever so difficult to navigate through the forest of fibs, 

according to Mroz.  

And even when citing the thoughts of those with integrity, we can be wrong because of the human 

condition of being limited and often mentally unsighted.   I am reminded of the poem written by John 

Godfrey Saxe, The Blind Men and the Elephant, where he describes six learned but unsighted men who 

went to “see” an elephant.    

The first, who fell against his “broad and sturdy side” described the elephant as a wall.  The second felt 

its tusk and swore it was a spear.  The third happened “to take the squirming trunk within his hands” and 

ruled that it was a snake.  The fourth felt its leg and averred it was a tree. The fifth touched one of its 

two ears, and concluded it was a fan and the sixth caught its swinging tail and was certain it was a rope.  

Each of them was right and all, wrong.   

Given the nuances of English language, it is not very difficult to prove that “white” is “black”.   

 One synonym of “white” is “milky”. 

 One meaning of “milky” is “pale”. 

 One of “pale” is “dim”. 

 One of “dim” is “dark”. 

 One of “dark” is “black”. 

And so, logically, we conclude that “white” is “black”.  Data is not all that it is cracked up to be and can 

mislead, if we are not careful in the interpretation.  

So where does that leave us?  The All-Party Parliamentary Group on Literacy and the National Literacy 

Trust stated that 50% of the children they surveyed said that they were worried about not being able to 

spot fake news, and two-thirds of teachers said that they believed fake news was harming children’s 

wellbeing and increasing their anxiety levels.   

Sometimes fake news comes in the form of social media accusations that undermine children’s mental 

health.  It is ugly.  We need to protect our young people not by excluding them from the materials but 

rather teaching them to recognise information for what it is.   If a criticism is untrue, it should not bother 

them.  If true, a child needs to do something about it to make things better.   Notwithstanding, our 

schools and academies could take steps to curtail fake criticisms and news, wherever possible.  Easier 

said than done.  

It is a long journey to reach nirvana.   But as Confucius said: “Longest journey is accomplished when 

one decides to take first step.”   And what could be this first step? Surely, it is to recognise lies as lies.  

We could begin doing so, if we have not already.  Life is complex and navigating one’s way through it 
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difficult.  But it is well worth a try. After all, we are now in 2020 and just, maybe, we can develop that 

clarity (which is 20/20 vision) to see lies for what they are.  Happy New Year! 

 

 

The new government that we have in the UK is likely to be the one we will have for the next five years.  It will be 

a time of significant change as we exit the European Union (EU).  The education team of Ministers, however, 

which could be reshuffled in February 2020 is comprised of the following members.  

 Mr Gavin Williamson - Secretary of State for Education 

 Mr Nick Gibb - Minister of State for School Standards 

 Mr Chris Skidmore – Minister of State for Universities, Science, Research and Innovation  

  Ms Kemi Badenoch – Minister of State for Children and Families (currently on maternity leave) 

 Ms Michelle Donelan – Minister for Children and Families (providing maternity cover for Ms Badenoch) 

 Lord Agnew – Minister for the School System 

Our politicians and civil servants will be so busy recreating the machinery to propel us into a go-it-alone future, 

that many fear other services, with the National Health Services being an exception, could be forgotten.   It is 

apposite, consequently, to remind ourselves of the educational promises of the prime minister, following his Boris 

bounce on 12 December 2019.    

I The Conservative Manifesto for Education 

In the run-up to the 12 December 2019 elections, the Conservative manifesto set out the plan for 

education, which, was as follows.   

1) The starting salary for a teacher is to be £30,000 annually.   

2) School funding is to increase by £14 billion – although this equates to £7.1 billion extra by 2022-23 

– because of double counting. 

3) Altogether, £780 million is to be allocated for Special Educational Needs and Disabilities (SEND) to 

create additional school places for pupils with additional needs.  

4) Per-pupil funding levels are to be raised to £5,000 per secondary pupil and £4,000 per primary pupil.  

5) A national skills fund of £3 billion is to be made available for people to retrain.  

6) Legislation will be enacted to enable headteachers to exclude more easily pupils who are 

problematic.  

7) Ofsted will be strongly supported because the inspectorate “serves a valuable purpose”. 
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8) An arts premium for secondary schools will be created.  

9) The number of places in alternative schools – i.e. Pupil Referral Units (PRUs) - for pupils who have 

been excluded will be increased. 

10) Teachers are to be given more support to tackle bullying, including homophobic bullying. 

11) Measures will be taken to intervene in schools and academies where there is “entrenched under-

performance”. 

12) More free schools will be built to support innovation through specialist mathematics. 

13) More funding is to be pumped into primary schools and academies to promote Physical Education.  

(PE).   

14) The government is to invest in arts, music and sport with an “arts premium” for enrichment in 

secondary schools and academies and better PE teaching in primaries.  

15) Last, but by no means the least, the new government plans to build its own Massachusetts 

Information of Technology (MIT) in Northern England.  MIT in Boston has spawned 96 Nobel 

laureates, helped to create the web, computer games, spreadsheets, fax machines, Global Positioning 

System (GPS) and disposables razors. The government is determined to fashion its own version of 

the MIT in the north to boost the region’s economy.  

According to The Sunday Times, Jake Berry, the Northern Powerhouse Minister, was discussing the 

project with potential stakeholders with a view to generating opportunities for future James Dysons 

to invent products for a global market.  Leeds will be a possible location.  He said: “MIT in 

Boston is one of the world’s most dynamic universities and provides its region with a significant 

boost to its economy. We want to set up a world-leading institution in the north to rival Oxford and 

Cambridge, where the best and brightest will base themselves to create new ideas and sell them.” 

According to Conservative sources, money will be made available for entrepreneurs to start the ball 

rolling. Universities outside the “golden triangle” of London-Oxford-Cambridge are regarded as 

underperforming in academic research which translates into practical business ideas. 

II Reflections 

When Boris Johnson became Prime Minister on 23 July 2019, he promised to reverse in part budget cuts 

on schools and academies.  But at the time of writing, schools and academies continue to shrink their 

(staffing) establishments, reduce the curriculum and postpone building repairs.  Many governors and 

headteachers have sent begging letters to parents for voluntary contributions to help their institutions 

make ends meet.   Voluntary aided faith schools and academies ask for even larger donations to cover 

the Religious Studies curriculum.    To add to the perennial financial shortfall, increased pupil numbers 

work their way up from primary to secondary schools and academies.   

But there is an even more serious problem facing schools.  New graduates appear less attracted than ever 

into a career in teaching, and those who opt for it often leave after a few years. The recruitment and 
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retention crisis is most keenly felt in secondary schools and academies. This means that more teachers 

are taking classes without the relevant degrees.  Sciences, maths and languages, especially, are feeling 

the effects and schools in the poorest areas are suffering more than most. 

The new government must grasp the nettle and consider generous pay rises and an overhaul of the 

profession to attract young people.  

Universities are waiting anxiously to see what will become of tuition fees, with many having borrowed 

and expanded in the hope that a steady flow of income will accrue.  The Conservatives ducked the issue 

in their manifesto so have yet formally to respond to the review of tuition fees by the banker, Philip 

Augar, which they set up. He had recommended a cut in fees from £9,250 to £7,500 per student a year.  

He also wanted a rebalancing of budgets from well-heeled universities to further education, which has 

been underfunded for decades.  

The government will have to make some tough decisions on the apprenticeship levy. The levy has too 

often been used to train existing staff, many of them middle managers.  

During his campaign, the Prime Minister’s mantra was “get Brexit done” by 31 January 2020.  He also 

announced that the government would deliver an extra 50,000 nurses and provide nursing students with 

an annual grant of £5,000 to 8,000.   Currently, the NHS is struggling with 100,000 vacancies.  

Altogether, 40,000 are for nurses.   

According to The Guardian, “It is understood that 19,000 nurses” were to be “retained”.   These are 

nurses who would otherwise have left.  There was little other mention of schooling or education. In a 

speech on the eve of the elections, Boris Johnson made two fleeting references to education, first 

promising “record spending on schools”, adding that "superb education, superb infrastructure and 

technology" would help unite the country. 

Meanwhile, it may be of interest to readers to learn about the gender balance and educational 

background of the new parliament.   

a) There are now 220 women MPs out of a total of 650 in parliament – up from 208 in 2017. 

b) There are as many Old Etonian MPs (11) as Liberal Democrats. 

c) At least 10 MPs studied philosophy, politics and economics at Oxford University. 

d) Altogether, 29% of MPs were privately educated compared with 7% of young people educated in 

private schools. 

e) Overall, 54% of MPs went to comprehensive schools – up by 2% on 2017. 

f) Of the intake of 155 new MPs, 62% were educated at comprehensives, 22% at independent and 14% 

in grammar schools. 

g) According to The Times, 64 took their first degree at Oxford and 40 at Cambridge. Seven went to 

Manchester, seven to Leeds and eight to Glasgow.   
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I Preamble 

In March 2019, The Key, the governors’ organisation, interviewed Matthew Purves, the Deputy Director 

for Schools Inspection. In response to a question, Mr Purves said that governance would now be part of 

the overall judgement on leadership and management.   There would not be a separate judgement or 

grade for the quality of the work that governors do.    

He acknowledged, in broad terms, that pupils’ standards of achievement had risen over the last score of 

years.  However, he admitted that the inspectors had been too focused on data rather than the quality of 

education, which was at the heart of the new framework.  In future, there would be “a single 

conversation about teaching quality and outcomes”.  To ensure that this was appropriately covered, he 

explained, inspectors would be asking the following questions.  

 What is it that the school/academy wants children to learn? 

 How does that translate into classroom practice? 

 How is that curriculum passed on through teaching? 

 How do teaching, learning and the quality of education impact on the standards children 

achieve?' 

Ofsted will examine how well those “responsible for governance” deal with the following matters.  

 Understanding their role and how well they carry it out. 

 The school’s/academy’s vision, ethos, and strategic direction. 

 The management of resources. 

 The oversight of finance and ensuring that money, including the Pupil Premium Grant (PPG), is 

well spent. 

 How well governors hold the executive leaders (the headteacher or CEO, for example) to 

account for educational performance, the performance management of staff and the quality of 

education and training. 

 How well governors fulfil their statutory duties (like the ones placed on school/academy by the 

Equality Act 2010, the Prevent Strategy and Keeping Children Safe in Education). 

 The way governors promote the welfare of learners and ensure that the education the 

school/academy provides positively impacts on all pupils. 

A full description of the judgement is on pages 11 to 12 of the inspection framework and page 66 to 67 

of the inspection handbook. 

https://www.gov.uk/guidance/equality-act-2010-guidance
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/97976/prevent-strategy-review.pdf
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/education-inspection-framework
https://www.gov.uk/government/publications/school-inspection-handbook-eif
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The structure of education in England is messy, because of which there are multiple accountabilities.  In 

schools and standalone academies, people in charge of governance are governors.  In Multi-Academy 

Trusts (MATs), the responsibility for governance could lie with the trustees or the governors of the 

academies for which the trust board is responsible – or both.  Ofsted is keen to ensure that inspectors 

hold the right people to account.   

II Basis for judgements 

Ofsted will use a range of evidence to make their judgments on whether the quality of governance stands 

up to scrutiny. They will garner their data from the list below which is not exhaustive. 

 Meetings with governors and/or trustees 

 First-hand observations and reading of the paperwork gathered during inspection 

 The responses of staff members, pupils and parents to inspectors’ questionnaires 

 Documents setting out the governors’ priorities 

 Governance records, like minutes and reports 

 Schemes of delegation (if the academy is in a MAT) 

 Any school/academy improvement plan/strategic plan (or equivalent) that sets out the longer-term 

vision for the school/academy 

In addition, the inspectors will look for evidence that governors 

 have link roles and carry them out effectively through visits and 

 regularly attend full governing board and committee meetings. 

They will not expect all governors to be equally involved in the school/academy.  What will be critical is 

how well the chair of the board discharges her/his responsibilities including the aplomb with which the 

skills set of the members is exploited to benefit the school/academy.   

III What happens during the inspection 

Inspectors will have two meetings with selected governors.  They will meet the chair of governors and 

as many other governors as possible to evaluate what they know and understand, how they discharge 

their functions and how effectively they hold school/academy leaders to account. 

It will be the headteacher’s responsibility to inform the chair and governors of the planned inspection 

once s/he receives notification, and the areas on which Ofsted will focus once the head has had a 

telephone conversation with the lead inspector.   The headteacher should also ascertain which other 

governors will be available at the school/academy for the two meetings with inspectors. (See the 

paragraph above.)  It would be desirable for those governors overseeing the areas of Ofsted’s enquiries 

to be available.  However, if that is not possible there is an onus on the responsible governors to pass on 

the germane information to those who can meet the inspectors.   
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Questions that inspectors will ask of the chair and available governors will be in the following areas.  

(1) Their role and responsibilities – covering their vision for the school/academy, strategy, the 

issues affecting the institution, its strengths and weaknesses, the priorities as encapsulated in the 

development plan and how they propose to develop them, the challenge they offer and how the 

legal requirements – such as the promotion of equal opportunities - are met.   

(2) The oversight of the finance of the school/academy and its impact.  This would include the use 

of the Pupil Premium Grant (PPG). 

(3) The safety of the pupils which would cover safeguarding the girls against female genital 

mutilation and all children from abuse on- and off-site, the protection of pupils when on work 

experience and educational trips and the records that are kept of untoward events. 

(4) The strengths and weaknesses of pupils’ progress and achievements, identification of gaps 

between boys and girls and among different ethnic groups, how the governing board builds on 

those strengths and deals with the weaknesses, the manner in which they close the gaps and for 

special schools – how well youngsters are prepared to live independent lives.  

(5) Knowledge of the quality of teaching and learning including how good practice is promoted 

and weaknesses tackled, the quality of careers guidance (for secondary schools/academies) and 

the range of experiences offered to the pupils – especially those who have special needs.    

(6) The personal development of the pupils – which would cover their behaviour, attendance, how 

both are monitored and what measures taken to improve them - and the way staff members 

promote the following  

 the importance of democracy, 

 the rule of law,  

 individual liberty, which would include a care for others, and 

 tolerance for those of different faiths and none. 

If you’re a governor within a MAT, you can expect inspectors to ask you only questions about, or hold 

you responsible for, areas where your local governing board has delegated responsibility. Otherwise, 

inspectors will treat trustees as the ones responsible for governance.  

At the end of the inspection but before the inspectors disappear, the governors and headteacher will be 

invited to share their findings, including how they’ve provisionally graded the school/academy in each 

of the key areas. 

IV Reaching for the sky 

The grade descriptors for leadership are set out on pages 74 to 76 of the inspection handbook.  

To be rated ‘outstanding’ for ‘leadership and management’, a school/academy must meet the criteria set 

out in the Good grade securely and consistently.  These are as follows.  

https://www.gov.uk/government/publications/school-inspection-handbook-eif
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 Leaders have a clear and ambitious vision for providing high-quality education to all pupils, realised 

through strong, shared values, policies and practice.  

 Leaders focus on improving teachers’ subject, pedagogical knowledge in order to enhance the 

teaching of the curriculum and the appropriate use of assessment. The practice and subject 

knowledge of staff, including newly qualified teachers, build and improve over time.  

 Leaders aim to ensure that all pupils successfully complete their programmes of study.  They provide 

support for staff to make this possible and create an inclusive culture, not allowing gaming or off-

rolling.  

 Leaders engage effectively with pupils and others in their community, including parents, employers 

and local services.  

 Leaders engage with the staff. They are aware and take account of the main pressures on them and 

are realistic and constructive in the way they manage their workload.  

 Leaders protect staff from bullying and harassment.  

 Those responsible for governance understand their role (which includes having a vison and strategy 

for translating that into excellent practice, oversee the use of resources effectively and hold leaders 

to account for the quality of education) and carry it out effectively. 

 Governors ensure that the school/academy fulfils its statutory duties.  

 The school/academy’s culture promotes safeguarding by  

a) identifying pupils who may need early help or at risk of neglect, abuse, grooming or exploitation;  

b) help pupils reduce their risk of harm by drafting in support they need expeditiously or referring 

them in a timely way to those who have the expertise to help; and 

c) managing safe recruitment and allegations about adults who may be a risk to pupils.  

In addition, an outstanding school or academy will be one where the following requirements are met. 

 Leaders ensure that teachers receive focused and highly effective professional development. 

Teachers’ subject, pedagogical and pedagogical content knowledge consistently build and 

develop over time. The impact is seen in the improvements in the teaching of the curriculum. 

 Leaders ensure that highly effective and meaningful engagement takes place with staff 

members at all levels and that issues are identified. When issues are identified, they are 

consistently dealt with appropriately and quickly. 

 Staff members consistently report high levels of support for well-being issues. 
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It irks me when I hear someone say that there is considerable merit when people row with one another.  

My prickles rise further when they add that conflicts are good for the soul.  They aren’t.  They 

frequently create win-lose situations.  At its worst, the outcome of a conflict involving two or more ends 

up with blood on the carpet. I have observed on several occasions how destructive conflicts have been 

during and in between meetings of the governing board.   Conflicts occur for a host of reason.    

The first reason is a primeval one.  Our prehistoric ancestors responded with a fight-or-flight mindset, 

when confronted by danger.   If they fought, it was to win and for the enemy to lose.  If they lost, they 

either took flight or suffered fatalities.   It was a case of survival of the fittest.   

Second, no one likes to lose and certainly not in front of spectators.  In the animal kingdom, the loser 

slinks away.  In human exchanges, often, there is nowhere to go but “to slink away”.   The loser feels 

trapped; the blood drains from the face and the conflicting encounter is followed by sleepless nights.   

Conflicts are part of the human condition.  So, expect clashes at meetings of the governing board on 

contentious issues.   But they can be used to good effect.   Just as a kite soars high when it is confronts 

a gutsy wind, so also can great decisions be made by the governing board when members disagree with 

one another.    

Conflicts can have positive outcomes, provided that there are certain ground rules.   However, if not 

managed carefully, they can cause ruination and chaos.   

The governors, especially the chair of the board, should promote a culture that promotes the well-being 

of the members and not undermine them. For this to work, s/he will engineer discussions so that the 

governors engage with the issues and divorce them from the personalities. This is difficult because some 

members are concerned more with point-scoring than promoting what is in the best interest of the 

children.  These governors view everything in stark terms.  Life is a zero-sum game.  “If I win, you lose 

and vice versa.”  They want to be viewed as champions not scum.  Meetings of the governing board 

become like the matches in the Premier Football League; the decisions they want the board to make are 

the goals they want to score.   

Governors, who ensure conflicts work in the school’s/academy’s best interests, are assertive (as opposed 

to being aggressive).  They do not seek to undermine fellow governors.  They deflect personal criticism 

by forcing the governing board to focus on what is best for the school/academy rather than battles to be 

won.  They do not engage in one-upmanship by using every opportunity to show themselves superior to 

the other members.  They will celebrate others’ contributions. They, in fact, use antithetical 

contributions to hone their own thoughts.   They are ready to alter what they are thinking, if proved 

wrong.  Governors who are assertive disagree agreeably. 

At times, there are governors who create conflict subtly, i.e. by suggesting alternative paths to difficult 

routes, paths that require a considerable amount of research and work.  At such times, astute fellow 

governors (often the chairs or headteachers) could suggest that the governors proposing these ideas do 
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the legwork in taking the governing boards through the paths that they have identified.   That can have a 

salutary effect on governors who are determined to make work for their boards. If the proposals are 

made in the right spirit, they lead their boards as pioneers.  If they are fake and problematic, they learn 

to hold their peace in the future.   

I am not suggesting that meetings of the governing board should be arenas of peace and tranquillity.   

Far from it.   The governing board’s forum will then take on the form of Alfred Tennyson’s land of the 

lotos-eaters, where  

“………..all around the coast the languid air did swoon,   

Breathing like one that hath a weary dream.” 

If the work of the governing board is to make a positive difference to the development of the 

school/academy, conflict is very part of the human condition.  Expect it.  So, here are five simple rules 

to bear in mind when conflicts arise.  

(i) Be open to criticism and negative information.  When problematic scenarios and conflicting data 

are presented, especially realities which you did not know about, reacting badly, only 

discourages contributions.    

(ii) The Chair could acknowledge the importance of the contribution being made by the person who 

is doing so.  

(iii) Governors should keep open minds and use the “unexpected” thoughts of the person who is 

against what could be “group think”.  

(iv) Resist the urge to offer an immediate solution before or immediately after hearing the person out.   

On many an occasion, the person contradicted says: “I accept what you say, but……..”  After 

due thought is given to what has been presented it may be better to say: “I accept what you say 

and would wish to add……”  One then gets the person offering a different point of view on-side 

and the discussion that follows becomes positive.   

(v) Be willing to ask “Why” questions until you get to the root of the problem, hit upon the solution 

and work out the way forward.   

An effective governing board is one that can turn the denominators of negative encounters into the 

numerators of proposals and ideas that benefit the school/academy.  Transform conflicts that the ugly 

beasts present into the charming, handsome princes of fairy tales.  
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I Introduction 

The government has legislated that as from September 2020, all children in primary schools and 

academies will engage in relationships education. This will be expanded at secondary level to 

relationships and sex education (RSE).  Pupils will learn about how to keep safe online and taking care 

of their mental health.  In primary schools and academies, pupils will continue to learn (scientifically) 

about how, as they physically grow, their bodies morph when moving through puberty.     

For primary schools and academies, the guidance about sex education is vague.   It stipulates only that 

pupils should be “taught lesbian, gay, bisexual and transgender (LGBT) content at a timely point”. There 

is no indication of what is “timely”. However, schools and academies must ensure that LGBT content is 

“fully integrated into their programmes of study”, not “delivered as a standalone unit or lesson”. 

Teaching about sexual orientation must be inclusive and respectful and must give pupils “an equal 

opportunity to explore the features of stable and healthy same-sex relationships”. 

 Meanwhile, parents will continue to have the right to request that their children be withdrawn from 

those lessons up to the age of 15.  Headteachers will have the power and responsibility to grant such 

requests.   

After the age of 15, pupils will decide for themselves whether to attend RSE classes. The government 

guidance states that headteachers are expected to talk to the parents of pupils below the age of 15 (who 

make the withdrawal requests), discuss the benefits of receiving this important part of the educational 

provision and “any detrimental effects that withdrawal may have on their children”.    

II Primary 

Many of the requirements are non-controversial.  For instance, primary children will be taught about 

how to look after their mental health.  Pupils will also be expected learn to recognise when their 

classmates might be struggling and offer them succour.  Lessons will cover how they can take care of 

themselves, get enough sleep, spend times outdoors and develop positive friendships with their peers.  

What is also included will be lessons on the dangers of the excessive use of electronic devices and the 

importance of limiting time spent on the internet.  

In terms of relationships education, primary children will be taught age-appropriate online safety - 

including what to do if they come across materials with which they are uncomfortable, the importance of 

respect for others even when posting anonymously and the risks of talking to people (on the internet) 

who they don't know in real life. 
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III Secondary 

At secondary level, pupils will have lessons on health education, especially mental health and well-

being. They will learn about the signs of mental illnesses such as anxiety and depression.  Teachers will 

lead discussions on  

 emotions and how to access professional help when emotionally debilitated and  

 the dangers of imbibing inappropriate drugs and excessive alcohol.   

Secondary schools and academies will be required to cover online safety topics, including the hazards of 

sharing private photographs, the impact of viewing explicit and/or harmful content, what to do when 

they come across it and how to report what they see.  Some lessons on sex and relationship education 

will be about how the internet often publishes and promotes harmful materials.   

DfE guidance states that pupils must learn "that some people are LGBT [lesbian, gay, bisexual and 

transgender], that this should be respected in British society, and that the law affords them and their 

relationships recognition and protection”.  Schools and academies will decide about what is appropriate 

“to teach on this subject and when, based on the age, development and religious backgrounds of their 

pupils”.  They “should involve their parents in these decisions". 

The secondary material will also raise awareness about female genital mutilation (FGM) – that it is 

illegal and the support networks available for women - other forms of honour-based abuse, grooming, 

forced marriage and domestic abuse.  It will be up to schools and academies to decide when and with 

what frequency to have age-appropriate lessons.  

The guidance which went on-line in July 2019 follows calls for evidence and a three-month consultation 

period.  The government received more than 11,000 responses to its consultation document. 

IV Reactions 

While most of the country welcomed changes in the law, a significant and vocal minority voiced 

concerns about the issues that will be covered in RSE.  These objectors felt that some topics should not 

be taught by schools and academies.   

For instance, the Parent Power website states that parents should be able to educate children in line with 

their religious beliefs.  “Children are given too much information too young and don’t have the 

emotional maturity to process all this information,” Linda Rose from Parent Power told the BBC.  "We 

are worried that this isn't upholding religion as a protected characteristic with equal value to the other 

protected characteristics." 

In Birmingham, parents complained against the plan for their children to be taught about LGBT rights 

and homophobia. On 25 November 2019, Mr Justice Warby ruled in a High Court judgement for an 

exclusion zone to remain around Anderton Park Primary School, which was targeted by protesters over 

many months.   Many parents had claimed that the curriculum contradicted their Islamic faith and was 

not “age appropriate”.   

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/805781/Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education.pdf
https://parentpower.family/
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In the five-day hearing at the Priory Courts in October 2019, Birmingham City Council argued that there 

were untrue and harmful allegations made about the school on social media with a visiting imam 

claiming to parents that there were “paedophiles” inside the school and the school had a “paedophile 

agenda”.  Mr Justice Warby said that none of this was true.   He added that the lessons had been 

"misrepresented by parents and that the school did not promote homosexuality. 

The Council stated that the noisy protests at the school gates were disrupting lessons and preventing the 

children from using the playground.  It maintained that the court action was responding to campaigners’ 

behaviour, not the issue of protests. 

Following the ruling, Sarah Hewitt-Clarkson, the Headteacher, said staff were “over the moon.  She 

added: “We knew it (the issue) was misrepresented and that was the frustration when you are trying to 

go about your daily business as educators and when people say things about you that are not true, that is 

very difficult. It has been awful, but my staff are unbelievable, and parents are unbelievable, and the 

children of Anderton Park are incredible human beings and we are a strong school and every single 

person is part of that strength." 

Charities have generally been positive about the RSE guidance.   

 The NSPCC said that it would help children “navigate the modern world”.  Almudena Lara of the 

NSPCC stated: "The NSPCC firmly believes that every child should be taught from an early age 

about consent, different relationships, and what abuse and harassment is", so that s/he learns of 

her/his right to be treated with dignity and respect. "Teachers must receive high-quality training and 

support to deliver the new curriculum, so that every school across the country meets the same high 

standards." 

 The Catholic Education Service (CES) said it welcomed the government's announcement.  Paul 

Barber, the Director, said:  "Catholic education is centred on the formation of the whole child and 

age-appropriate RSE is an essential part of this. It is essential for creating well-rounded young 

people, for equipping students to make good life choices and for keeping our children safe." 

 Anna Feuchtwang, chief executive of the National Children's Bureau (NCB), said the guidance was 

"a welcome step forward in preparing children for adulthood, improving their well-being and 

keeping them safe and healthy". 

However, Ann Mroz, Editor of The Times Educational Supplement, was scathingly critical of one aspect 

of the guidance, i.e. the government dumping the headteachers of schools and academies into make 

critical decisions about when to teach aspects of sex education and decide on whether or not to allow 

youngsters (if under the age of 15)  withdraw from these lessons when they parents request.  She 

remarked that “this deliberate vagueness is a craven attempt to ensure any ire over the matter is directed 

at our school leaders rather than our political leaders”.  

She added: “In dodging the issue, there is room left for doubt and indecision. That’s bad news for an 

open society accepting of all partnerships, but also damaging for the wider perception of sex education.”  

The attention given to the protests creates the false impression that this is where all the problems lie in 

sex education. 
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“Children are being exposed to an online world of unhealthy sexual relationships that teachers and 

parents often have little knowledge of and exposure to. Young people are accessing information and 

videos before having the media literacy skills to interpret them. 

“That’s just the start. The difficulties to navigate are more numerous than ever. It’s not just pressure to 

have sex: it’s the pressure to take and send intimate pictures, the rise of revenge porn and more.” 

 

 

Working educationally without a moral compass is tantamount to spinning away into space bereft of a 

steering wheel and without a clue about the destination.   It is, consequently, welcome that the 

Association of School and College Leaders (ASCL) has developed a blueprint for the ethical leadership 

of schools, academies and colleges. ASCL took a year to do so.   

Governors together with their headteachers are very much part of schools’ and academies’ leadership 

team.   Accordingly, there is merit in taking time out to read, digest and act on the framework, which 

sets out the characteristics of effective leaders.   

I The Framework  

(1) SELFLESSNESS  

School, academy and college leaders should act solely in the interests of children and young people. 

(2) INTEGRITY  

School, academy and college leaders must avoid placing themselves under any obligation to people or 

organisations that might try inappropriately to influence them in their work. Before acting and taking 

decisions, they declare and resolve openly any perceived conflict of interests and relationships.  

(3) OBJECTIVITY  

School, academy and college leaders must act and take decisions impartially and fairly using the best 

evidence and without discrimination or bias. Leaders should be dispassionate exercising judgement and 

analysis for the children and young people.  

(4) ACCOUNTABILITY  

School, academy and college leaders are accountable to the public for their decisions and actions and 

must submit themselves to the scrutiny necessary to ensure this. 
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(5) HONESTY 

School, academy and college leaders should be truthful.  

(6) LEADERSHIP 

School, academy and college leaders should exhibit these principles in their own behaviour. They should 

actively promote and robustly support the principles and be willing to challenge poor behaviour 

whenever it occurs. Leaders include both, those who are paid to lead in schools, academies and colleges 

and those who volunteer to govern them.  

II Essential characteristics of good leaders 

Schools, academies and colleges serve children and young people and help them grow into fulfilled and 

valued citizens. As role models for the young, how we behave as leaders is as important as what we do.  

Leaders should show leadership through the following personal characteristics or values.  

(a) TRUST  

Leaders are trustworthy and reliable. We hold trust on behalf of children and should be beyond reproach. 

We are honest about our motivations.  

(b) WISDOM  

Leaders use experience, knowledge and insight. We demonstrate moderation and self-awareness. We act 

calmly and rationally. We serve our schools, academies and colleges with propriety and good sense.  

(c) KINDNESS 

Leaders demonstrate respect, generosity of spirit, understanding and good temper. We give difficult 

messages humanely when conflict is unavoidable.  

(d) JUSTICE  

Leaders are fair and work for the good of children. We seek to enable all young people to lead useful, 

happy and fulfilling lives.  

(e) SERVICE  

Leaders are conscientious and dutiful. We demonstrate humility and self-control, supporting the 

structures, conventions and rules which safeguard quality. Our actions protect high-quality education.  
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(f) COURAGE  

Leaders work courageously in the best interests of children and young people. We protect their safety 

and their right to a broad, effective and creative education. We hold one another to account 

courageously.  

(g) OPTIMISM  

Leaders are positive and encouraging. Despite difficulties and pressures, we are developing excellent 

education to change the world for the better.  

 

Government nudges schools and academies to give 

more prominence to character education 

On 5 November 2019, the government published a new set of benchmarks for schools and academies to rate how 

well they are doing to promote character education.  The guidance urges governors and headteachers develop, 

promote and assess pupils’ character within their normal curriculum.  They are also asked to encourage pupils to 

volunteer.   This mirrors the benchmarks that the former Education Secretary, Damian Hinds, set out for careers 

education Gatsby Foundation.  However, character education (unlike careers) is not statutory.   

Ian Bauckham, chief executive of the Tenax School Trust, led an advisory group, which included 

representatives from other schools and academies, the unions and the voluntary sector, in the spring and 

summer of 2019 to create the benchmarks.  

In the halcyon days, we would have described character education as the key component of the hidden 

curriculum, which is now being given a more prominent thrust.   In developing character education, a 

school/academy needs to reflect on six overarching aspects, which are as follows.  

I The six facets of character 

(1) What kind of school/academy are we? 

 How clearly do we articulate the kind of education we aspire to provide? 

 How do we ensure that all members of the school/academy community (e.g. staff, pupils, 

parents/carers, governing body) understand and share our aims? 

 How effectively do we create a sense of pride, belonging and identity in our 

school/academy? 

https://www.gov.uk/government/publications/character-education-framework
https://careercompanion.co.uk/img/Gatsby/Gatsby%20Benchmark%20Toolkit%20-%20Full%20Document%20(Lo-Res).pdf
https://careercompanion.co.uk/img/Gatsby/Gatsby%20Benchmark%20Toolkit%20-%20Full%20Document%20(Lo-Res).pdf
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(2)  What are our expectations of behaviour towards one another other? 

 Are we clear about the importance of discipline and good behaviour in school/academy life? 

How do we promote this understanding? 

 How well do we promote consideration and respect towards others (pupils and adults), good 

manners and courtesy? 

 How well do we promote a range of positive character traits among pupils? 

(3)  How well do our curriculum and teaching develop resilience and confidence? 

 Is our curriculum ambitious for our pupils? Does it teach knowledge and cultural capital 

which will open doors and give them confidence in wider society? 

 Is our curriculum logically organised and sequenced, including within subjects, and taught 

using effective pedagogy, so pupils gain a strong sense of progress and grow in confidence? 

(4)  How good is our co-curriculum provision? 

 Does it cover a wide range across artistic, creative, performance, sporting, debating, 

challenge, team and individual etc. so all pupils can both, discover new interests and develop 

existing ones? 

 Do we make use of or promote local, national or international programmes or organisations? 

(e.g. uniformed organisations, Duke of Edinburgh, National Citizen Service etc.) 

 Is provision of high quality and does it challenge pupils and build expertise? Is participation 

sustained over time? 

 Are there ample opportunities for pupils to compete, perform etc., and is success 

acknowledged and celebrated? 

(5)  How well do we promote the value of volunteering and service to others? 

 Are age-appropriate expectations of volunteering and service to others clearly established? 

 Are opportunities varied, meaningful, high-quality and sustained over time? 

 Do volunteering and service opportunities contribute to breaking down social barriers? Are 

they effective in making pupils civic-minded and ready to contribute to society? 

(6)  How do we ensure that all our pupils benefit equally from what we offer? 

 Do we understand and reduce barriers to participation (e.g. cost, timing, location, logistics, 

confidence, parental support etc.)? 

 Do we enable young people from all backgrounds to feel as if they belong and are valued? 
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 Is our provision, including our co-curricular provision, appropriately tailored both to suit and 

to challenge the pupils we serve? 

Character education has been part of the educational landscape for aeons.  In the school development 

plan (SDP) it would be part and parcel of the vision and ethos of the school/academy.  To promote it, the 

governing board makes explicit the virtues and values it would wish the pupils, staff and to espouse. The 

government wants to give this greater prominence.    

Linked to this, a school/academy will be fostering the spiritual, moral, social, and cultural (SMSC) 

development of pupils as well as prepare them for life in modern Britain. In its new framework, Ofsted 

will judge character education as part of pupils’ personal development. 

II The importance of grit and zest 

Implicit in most of the above aspects of character education is good social interaction.  However, hidden 

in the questions is the requirement that pupils develop grit with zest. Someone described grit and zest as 

the lesser known cousins of character education.  Say the word “grit” and one conjures the imagery of 

someone grinding her/his teeth.  Zest, on the other hand, is allied to enthusiasm and energy that one 

exhibits when faced with difficult situations.  They are complementary and tied at the hip.  

A good institution will be keen to ensure that children develop their talents to live whole and fulfilled 

lives – when pursuing their dreams - as well as wanting to make the world a better place.   They will not 

always succeed.  When they fail, we expect them to try and try again, as Robert the Bruce, the Scottish 

hero, did long ago when he was repeatedly defeated by the English.   

Edward II of England was at war with Robert the Bruce, who led a great Scots army.   In six successive 

battles, Robert the Bruce lost to Edward II. He sought refuge in a lonely cave in the mountain after the 

sixth battle and listened to the rain outside the cave entrance, tired and sick at heart, ready to “give up 

the ghost”.   And then he saw a spider over his head trying to weave a web.   Six times the spider 

attempted to throw her thread from one edge of the cave wall to another and six times it failed.   “Poor 

thing,” cried Robert the Bruce.  “You, too, know what it’s like to fail six times in a row.” 

But the spider did not lose hope and give up.   It tried a seventh time and succeeded in swinging herself 

upon the slender line.  The thread affixed itself to the cave wall and the spider built its web.  “Yes!” 

cried Bruce.  “I, too, will try a seventh time!”  With grit and zest, he gathered his dispirited troops 

together, told them of his plans and led his rejuvenated army to fight a seventh battle.  Edward II, who 

was determined to make Scotland a part of English, was forced to retreat.   

Persistence does pay off.  In Samuel Beckett’s novella, Westward Ho, he writes: “Ever tried? Ever 

failed?  No matter. Try again. Fail again. Fail better.”  Churchill, our World War II leader who had 

everything to lose against Hitler, said: “Success is not final. Failure not fatal.  It is the courage to 

continue that counts.” 

Grit, sprinkled with zest, is about relishing the challenges and approaching them with enthusiasm.  How 

can we make this possible for the pupils?    
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1) First, make pupils believe that they can succeed even when they think they will fail and even if they 

fail on the first few tries.  

2) Second, egg the pupils on to aim for perfection, i.e. not being satisfied with the first effort, even 

though it may be a successful one.   In all subjects there is scope for developing increasing mastery. 

One does not have to be bad to get better! 

3) Demonstrate to the pupils that what you are asking them to do is meaningful.  

4) Make learning fun. 

5) Apprise them of instances in history (like the one about Robert the Bruce) that will grip their 

attention and from which they can learn.  

6) Encourage pupils to take risks and to treat success and failure even-handedly. 

7) Let pupils know that you, as an adult, also fail and demonstrate positively to them what you do when 

this does happen.  

III Closing Thought 

Character education is not statutory.  However, we neglect it at our peril. When promoted, it acts as a 

catalyst improving the quality of education, helping pupils progress and achieve well, prepares them for 

their futures and helps them live better and more fulfilled lives.  

 

Supporting children in care and all young 

people to handle social media 

Parents and teachers face several challenging when bringing up young people.  Two groups of young 

people stand out.  The first is children in care.  The second relates to young people who are in danger of 

being addicted to social media.    

I Children in Care 

Of the 12 million children in care in England in 2018, 73,000 (circa) – i.e. 0.61% - were in the care of 

local authorities.  This represents less than 1% of the children’s population. Altogether, 38% are in 

secure centres and 42% in young offender institutions.  These statistics are stark.   It should not come as 

a surprise to us that children in care who appear to be such a danger to others are some of the most 

vulnerable in our society.  Because they are vulnerable, they are the subjects of exploitation by the evil 

and criminal elements in the country.   Children in care are mainly boys. They feel hard-pressed and 

seldom have a moral compass.  They are lured into adopting macho stances by the unsavoury elements.  

According they slip into crime more easily than their peers.   
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They are regularly in trouble in schools/academies and more likely to be turfed out/excluded when staff 

members come to their wits’ end.  When they are out of education, they are open to negative influences.   

They succumb to them and spiral downwards in vicious circles.  What can we do to help them?   

It is critical for them to be in education at school/academy if they are to be supported appropriately.  But 

this calls for additional resources, resources which don’t exist.  The level of help that institutions have is 

woefully inadequate.   In a class of 30, one or two malign influences can mar the education of the rest.   

But if not helped, children in care – the broken fragments of our young society – will find solace (as 

they grow up) in a world of crime. That will cost the nation much, much more.  In fact, they currently 

do.   

Darren Martindale, the headteacher for looked-after children in the City of Wolverhampton Council, 

wrote eloquently about on the subject in The Times Educational Supplement (20 December 2019).   In 

the present milieu of constrained resources, he has helped schools and academies in his neck of the 

woods to find alternatives to exclusions to aid children in care with proper assessments “of need and 

risk, intervening early and delivering targeted interventions where they are most needed”.  However, this 

cannot happen across the country without the collaboration of the key agencies such as the police, Youth 

Offending Teams (YOTs), Special Educational Needs and Disability (SEND) services and parents and 

carers.   

In Wolverhampton, the YOT has been placed in the forefront of Mr Martindale’s work with children and 

families as well as schools and academies.    The local authority appointed a dedicated educational 

psychologist to inject specialist support and Mr Martindale developed the strategy.   He convenes 

monthly meetings to review cases – especially of young people who continue to be the source of grief to 

themselves and others.  The stakeholders collaborate to plan action and improve the situation.    They do 

this by identifying the barriers to improvement and then using their know-how and wisdom to remove 

them.  They try, as far as possible to move away from the blame-game by supporting one another and 

the vulnerable children who are so easily dubbed as “trouble-makers and perpetrators”.   

The working group members develop mechanisms for solving problems and resolving conflicts. They 

also appeal to the schools and academies to deploy restorative practices with these young, vulnerable 

people.  Mr Martindale takes the lead in training the designated teachers for children in care in such 

practices.   

Wolverhampton has been producing fruit.   In March 2015, 53% of school-age offenders were attending 

full-time education in the city.  (Nationally the figure was 45%.)  By 2017/18 the figure in 

Wolverhampton had risen to 73% and in 2018/19 it was 78%.   

Wolverhampton is a shining example of good practice.  Mr Martindale’s work is permeated with a can-

do culture.   Schools, academies and local authorities would do well to follow his lead.   

II Social Media 

Across the pond in Washington DC, Dr Delaney Ruston, produced a documentary, Screenagers Next 

Chapter: Uncovering Skills for Stress Resilience, based on the experiences that she had with her own 

children, Tessa (17) and Chase (20).   The film explores the battles which schools, parents and society 
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have with young people (especially teenagers) in the use and abuse of smartphones.   This film is a 

sequel to one that she produced in 2016, School-agers: Growing Up in the Digital Age, directed by Dr 

Ruston.  (More information can be found at screenagersmovie.com.) 

At the age of 15, Tessa wanted a smartphone because she would be “cool and able to look busy in 

awkward situations”.   Her mother was troubled.   However, her father, Peter, had already given Tessa 

an iPhone on her 13th birthday. 

Dr Ruston was keen to learn how technology affected the lives of her children as well as young patients 

for whom she worked part-time as a primary care physician in Seattle, Washington. In an interview with 

Anna Maxted (reported in The Times Educational Supplement on 31 October 2019), she said that the 

validation that girls get online was mostly about how they looked. “One experiment, in which girls took 

a maths test in swimsuits, showed that merely being conscious of their bodies affected cognitive ability.” 

There is a lack of evidence that screens cause depression.  However, Dr Ruston told Ms Maxted, if one 

were “in a low emotional state, whether that’s chronic or just one day” one is more susceptible to feeling 

left out or inadequate on social media.  She added: “It is truly a call to action for us as parents and 

educators to begin to have more discussions with our youths and teenagers to help them become more 

mindful of how they’re using screen time”. 

A red flag was when children began neglecting other activities. This happened with her children.  

Accordingly, she ensured that Chase, her son, continued to pursue activities he loved, such as music. But 

the family also had weekly discussions, “tech-talk Tuesdays”, to chat about any pertinent screen-based 

topic. 

She was alarmed about the large number of parents who allowed their children to have devices in their 

bedroom during sleep. In the USA, 36% of teens self-report waking up and checking their devices more 

than once a night.  Altogether, 41% slept for fewer than seven hours a night when they should have 10.   

Sleep deprivation leads to overeating, obesity and diabetes and “depressive thinking, poor concentration, 

so doing worse in school, which leads to worse self-confidence”.  

“A myth that parents have is that kids and teens need to learn self-control, so we just need to let them 

have the screens and figure it out. In fact, that’s what my husband was saying. And that’s a dangerous 

myth because what we’re doing is setting them up for failure.” 

In the USA, on average, a teenager spends six and a half hours daily on screen-time. “As hours increase, 

several studies are showing that it means an increased chance that a teen will report some sort of 

emotional challenge around anxiety or depressive symptoms.” Youngsters turn to YouTube to “numb 

out” instead of turning to friends for support.  The upshot is that they miss out practising essential skills 

to promote their wellbeing.  

So, what can parents and school and academy staff learn from Screenagers? It is that adults need to have 

respectful, even-handed conversations with the young people, voicing their concern as well as listening 

to their views and opinions and acknowledging the benefits and harms of technology.    Each of us has 

two ears and one mouth.   The adult (in conversation with the youth), consequently, should listen twice 

https://www.delaneyruston.com/
https://www.delaneyruston.com/
https://www.screenagersmovie.com/
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as much as he/she speaks.  This provides a good basis for negotiation, which can lead to limiting screen 

times and helping young people develop self-control.   

Dr Ruston told Ms Maxted that parents (and teachers) could try using the three Vs to help young people 

develop good habits.    

i. The first is validation – i.e. understanding why they want what they want.   

ii. The second is valuing the relationship that the adult has with the young person.  

iii. The third is recognising that the young person (who has had less time on this planet than the 

adult) is vulnerable and could benefit from help and support rather than censure.   

Is a generation of children with Special Educational Needs 

and Disabilities being short-changed? 

A report by the Education Select Committee heavily criticised the government’s approach to the 

provision it makes for children with special education needs and disabilities (SEND). Members of the 

committee agreed with the government’s approach for the SEND reforms of 2014. However, the 

committee criticised the implementation of these reforms claiming that they were hampered by “poor 

administration and a challenging funding environment” leading to a “bureaucratic nightmare” for 

parents. 

The Select Committee made a series of recommendations to improve the central administration of 

SEND provision. These include the following. 

 The health and education government departments should collaborate more to develop 

“mutually beneficial options for cost and burden-sharing” and prevent opportunities to “pass 

the buck”. 

 The government should increase the power of the local authorities (LAs) and the social care 

ombudsman to examine school and academy provision. 

 Provision should be made to bring together special educational needs co-ordinators (SENCOs) 

in local areas to share best practice, knowledge and training. 

 The Department for Education (DfE) policy should change to allow LAs to open special 

schools. 

 A system should be set up for parents and schools/academies to report LAs that are acting 

unlawfully to the DfE. 

The government announced an extra £700 million for SEND funding in the coming years.  But this falls 

short of the £1.5 billion that the National Governors’ Associated requested as part of its Funding the 

https://publications.parliament.uk/pa/cm201920/cmselect/cmeduc/20/20.pdf
https://www.nga.org.uk/News/Campaigns/Funding-the-Future-supporting-England-s-schools.aspx
https://www.nga.org.uk/News/Campaigns/Funding-the-Future-supporting-England-s-schools.aspx
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Future campaign. The NGA’s School Governance 2019 annual survey found funding and SEND 

provision to be the top two issues for governors. 

Meanwhile, an investigation carried out by The Times on the future sustainability of the special 

education needs and/or disabilities (SEND) system and how local authorities (LAs) respond to 

overspending on pupils with high-needs budget brought the issue into sharp focus.     

These findings were in line with a report from the National Audit Office (NAO), which concluded that, 

although the government had increased funding for SEND pupils, it did not keep pace with the number 

of pupils with high needs.  

There are 354,000 children and young people with Education, Health and Care Plans (EHCPs) - up from 

250,000 children with special needs statements under the old system. Another one million school 

children who have special needs do not qualify for higher support. 

In the early autumn of 2019, The Times sent Freedom of Information (FoI) requests to 143 English 

councils.  Their response revealed that 82 tried to move money from schools’ budgets to their special 

needs block last year, with £75.1 million diverted from mainstream schools. Over four years the total 

sum was £394.1 million. 

The government allocates £39 billion for schools and £6 billion for special needs funding.  The law 

limits the amount councils can move to 0.5% without approval from ministers.  However, councils need 

and want more flexibility.  Their overspending reached £944.3 million over four years. 

In the meantime, an increasing number of headteachers object to money being moved, saying that their 

school/academy budgets were already under pressure.  Geoff Barton, general secretary of the 

Association of School and College Leaders (ASCL), said that children were being “short-changed”.  

While Boris Johnson’s announcement of an extra £700 million for special needs education was 

welcome, he remarked, it was only half the additional money needed. 

“Many councils have resorted to transferring funds from schools to pay for provision for children and 

young people with the highest level of needs,” he said. “It is a stop-gap solution borne out of 

desperation, but it is not sustainable and puts more pressure on school budgets.” 

Matt Dunkley, of the Association of Directors of Children’s Services, observed: “Local authorities need 

flexibility to transfer money from the different pots of school funding and to utilise their reserves to 

address this overspend, but it is unsustainable. The chancellor recently announced £700 million for 

[special educational needs] services, which will relieve some of the pressures on the high-needs block, 

but funding alone will not solve the systemic challenges we now face in meeting our statutory duties.” 

The Department for Education when asked to comment, said, “No child should be held back from 

reaching their potential.”  It added that it had recently announced new high-needs funding worth £780 

million in 2020-21, an increase of more than 12%.   However, it appears to be an ostrich-like mentality 

that ignores the soaring needs of children with SEND which are not match by the increased resources. 

 

https://www.nga.org.uk/News/Campaigns/Funding-the-Future-supporting-England-s-schools.aspx
https://www.nao.org.uk/wp-content/uploads/2019/09/Support-for-pupils-with-special-education-needs-summary.pdf
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I Introduction 

The governing board has four overarching functions, i.e.  

1) develop the School’s/Academy’s strategy; 

 

2) promote accountability, i.e. hold the headteacher and staff to account in promoting educational 

excellence as well as hold themselves to account on the same subject where the parents, general 

public and the government are concerned; 

 

3) act as the school’s/academy’s critical friend; and 

 

4) secure the school’s/academy’s finances by living within the institution’s means, ensuring that 

money is spent where it should be spent and securing good value for money.   

The rule of thumb is that the governors keep a step removed from the headteacher and staff and not 

involve themselves in the detail of running the school/academy. This makes good sense as it means that 

governance and management do not get in the way of each other.  Besides, many governors have day 

jobs – especially those that have not retired – and will not have the time to fiddle with the day-to-day 

workings of the institution.      

So how do governors know that the headteacher and staff are doing what they should be doing so that 

they can discharge their function as critical friends – i.e. the third function (see above) while maintaining 

a respectful distance?   Governors do their work on a voluntary basis and have lives – of work, rest and 

play - outside the institutions they govern.  It consequently makes sense that they maintain oversight 

rather than engage in day-to-day decision-making. While many hands make light work, too many cooks 

often spoil the broth.   

II The Why 

Governing the school/academy well is predicated on the information governors garner.  Information is 

gleaned from three sources – third-, second- and first-hand.   Members of the public – especially parents 

and carers – and Ofsted (when they audit the quality of education during their inspections) provide third-

hand information. The headteacher and staff generally provide second-hand information at meetings of 

the governing board.   And first-hand information, which is critical to validate and triangulate details of 

the school’s/academy’s workings, is gathered from visits to the institution.    

All sources of data are necessary before governors can judge how well their schools/academies are 

doing, including but not exclusively during visits to the institution.  A health warning, here.  Much 

credence can be given to the picture that a governor gleans from visits, but, second- and third-hand 

information should not be neglected.   Remember, the pictures that the school/academy generates for 

governors during visits are snapshots of the education it is offering the children.   They are incomplete.   
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However, visiting the school/academy is necessary and should be followed with written reports to the 

headteacher and governing board.  In this manner, the board develops a composite photograph of the 

school/academy over time.    

III The When 

What should be the frequency of visits?  There is nothing laid down about how often a governor should 

visit the school/academy.  However, it seems to me that visiting the school/academy during the working 

time at least two or three times annually – for half-a-day a time – is a good rule of thumb.  Also, new 

governors should arrange school/academy visits as soon after they take up their positions on the board as 

possible.   

Ensure that visits are conducted at “sensible” times of the year.  Avoid times such as the Standard 

Assessment Tests week and the two months of the examination period during the summer.    

Some governing boards have done well to arrange visits weeks over the academic year.   During a visit 

week, governors do a “blitz” popping into the school/academy – of course, with the agreement of the 

board, the headteacher and staff.   However, it is important for both, staff and governors, to acknowledge 

that these visits are not Ofsted inspections.  Rather, the governors are at the institution to see and 

celebrate good practice as well as to highlight concerns with a view – not to denigrate - but make things 

better.     

IV The How 

For a governor visit to be effective it is important that it is conducted as professionally as possible. All 

governors – including the headteacher and the staff representatives on the board - should create and 

adopt a policy on governor visits so that they are clear about the purposes and the way these visits are 

conducted.   

So that governors do not get into the way of one another, it is helpful for the board to allocate discrete 

responsibilities among the members for oversight of the different areas of the curriculum and/or year 

groups. Accordingly, there could be a governor with responsibility for English, another for Personal, 

Social, Sex and Health Education, a third for the Performing Arts and so on. 

To start with, all stakeholders must agree that governors govern and the headteacher manages.  This 

means that while the headteacher is a servant of the governing board – especially during meetings of the 

board and its committees - governors do not have any powers to exercise when carrying out a 

school/academy visit during a normal working day. Rather, the headteacher is primus inter pares. 

Visiting governors must demur to her/him.   

It is courteous and necessary for a governor to request the headteacher’s permission to visit the 

school/academy and give her/him enough notice. Once the date and time has been arranged, the 

governor could schedule appointments with the relevant staff members – such as the year group leader 

and/or the English coordinator.   Both, the governor and the staff member, would do well to 

acknowledge each other’s workload and accommodate rather than place obstacles in the way of the visit.  
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During the initial conversation, the governor must clarify the purpose of the visit and what s/he will be 

seeking from it.   

The governor would have already had prior information of how the school/academy was doing in the 

area which will come under scrutiny.   For instance, if it is to oversee work in mathematics, the governor 

would have had access to the mathematics policy, the progress and achievements of pupils and the 

targets that the school/academy hopes to hit by the end of the current academic year.   No governor 

should go into a school/academy visit blind.   

From the second and third-hand information that is available, the governor could begin to frame 

questions that are sent to the school leader/s in advance of and signal what s/he would like to see during 

the visit.  Strong links must be made to the School’s/Academy’s Development Plan.    

Questions could also arise during the visit and may be directed at the appropriate staff members during 

or at the end of the visit.   Here is a sample.  

 How is the school/academy currently performing? 

 Are some parts more effective than others and if so why? 

 Are some groups of pupils doing better than others and if so why? 

 How does the school’s/academy’s current achievements compare with those previously? 

 How does the school’s/academy’s performance compare with that of other institutions? 

For visits to be successful it is important for a governor to know not just what to do but also what to 

avoid doing.    

 No governor should comment on the quality of teaching.  That is the role of headteacher, senior 

members of the management team and Ofsted inspectors.  

 Avoid interfering with the day-to-day running of the school/academy.   If a governor spots mal-

practice, it is imperative that s/he reports that back to the headteacher.   

Following a visit, leave a written record of the impressions left.  (See Appendix.)  Stress the positive and 

highlight anything negative you observe by way of questions.  Just as children learn much by adults 

asking them questions and making them discover the answers for themselves, so also do we adults – and 

that includes the headteacher and staff of the institution.    

At the end of the written report give an opportunity to the staff member – say the co-ordinator of the 

curriculum area which you observed – to comment on the visit.   Remember, the visit is a dialogue 

between the governor and the school/academy, not a monologue.    
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V The What 

The Key, a governors’ organisation, describes monitoring visits as occasions when governors  

 see how a specific aspect of the school/academy works in practice and 

 check progress is being made towards the school’s/academy’s strategic objectives. 

There are at least two kinds of visits.   

The first is a ‘learning walk’, where a governor is or several governors are taken around the 

school/academy with the appropriate staff members to soak up the atmosphere and activities of the 

pupils and staff.   During such a walk it is common for governors to talk to pupils and/or staff members 

to find out what is going on – i.e. what is being taught and what is learnt.    

The second type of visit is when a governor dips into the lessons of teachers.  If the focus is on history – 

it will be history lessons – and so on.   This is generally followed by a meeting with the coordinator for 

the subject where the governor feeds back on her/his impressions and seeks to learn more about how the 

subject is being developed and the progress that the pupils are making.    

Such a visit provides the opportunity  

 to validate the information that the headteacher and staff members are providing governors at 

meetings of the board and its committees; 

 learn about educational initiatives; 

 understand how policies are working in practice; 

 learn about what the pupils’ experiences are at the school/academy directly from the pupils; and  

 ensure that all staff members are singing from the same song-sheet on the School’s/Academy’s 

Development Plan. 
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Appendix 

Governor’s Visit 
 

Name of Governor 
 

 

Focus of visit Date of visit 

Class visited 
 

 

Brief notes of visit 
 

 

 

 

 

 

 

Three Positive Comments 
 

1. 

 

 

2. 

 

 

3. 

 

 

Three questions arising from the visit 
 

1. 

 

 

2. 

 

 

3. 

 

 

Teacher’s observations of visit 
 

 

 

 

 

 

 

 

 



Schools Support Services Ltd                                                   31 

The Department for Education issues new security 

guidance for schools, academies and colleges 

On 5 November 2019, the Department for Education (DfE) published new security guidance for schools, 

academies and colleges.  Institutions should follow the guidance alongside safeguarding responsibilities 

and obligations under the Health and Safety at Work Act 1974 (HASAWA) and the Management of 

Health and Safety at Work Regulations 1999 (MHSWR).    

The government is keen for schools and academies to take the matter of security even more seriously 

than they did before.  When criticised that it had not been more prescriptive on this subject, the 

government spokesperson said that schools and academy leaders were best-placed to make decisions on 

their own security policies.  The guidance encourages schools and academies to form partnerships with 

the police and local authorities when taking measures to tighten up on security, so that they can share 

information.   

According to the British Educational Suppliers’ Association (BESA), there were 24,323 schools and 

academies in England in 2019. This included 391 at nursery, 16,769 at primary and 3,448 at secondary 

level.  There were also 1,044 special schools and academies and 352 Pupil Referral Units (PRUs). 

However, over the consultation period about security, only 26 schools and academies responded to the 

DfE.  The DfE said that 51% of respondents did not think that the guidance was enough and only 41% 

said that it was.   

The DfE spokesperson said: “Our assessment is that these responses show that there is no consensus 

about whether the guidance should be more prescriptive than the consultation draft, or that an enabling 

document that directs schools and colleges to expert advice is a preferable approach.” 

The DfE said it had rewritten the guidance to make it flow better and strengthened advice on the 

curriculum, police-school partnership arrangements, the value of developing relationships more widely, 

and testing recovery and business continuity.  The guidance stresses that schools and academies should 

“regularly test policies and handling plans”. 

“Practice drills will identify where improvements can be made and enable you to assess what the wider 

residual effects of an incident are likely to be. You should consider involving neighbouring schools or 

colleges, local police, local authorities, academy trusts or other outside agencies in helping evaluate 

practice drills.” 

Without wanting to scare schools and academies, because serious security incidents were rare, it was 

important for institutions to have robust policies to  

 reflect the balance between maintaining an open and welcoming environment for learners, parents 

and the wider community and protecting them from harm; 

 help create a culture in which staff and students recognise and understand the need to be more 

vigilant about their own safety and the safety and security of others; and 

https://www.gov.uk/government/publications/school-and-college-security/school-and-college-security
https://www.hse.gov.uk/legislation/hswa.htm
http://www.legislation.gov.uk/uksi/1999/3242/contents/made
http://www.legislation.gov.uk/uksi/1999/3242/contents/made
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 demonstrate an understanding of the issues that could impact on schools/academies, colleges and the 

wider community 

It adds: “Plans and supporting procedures should 

 be based on a realistic assessment of the threats relevant to your school/academy or college; 

 demonstrate that there is a shared and common understanding about how to respond to identified 

threats; 

 be very clear about what is expected from the staff, students and the local community should an 

incident occur; and 

 draw on experience and expertise provided by the local authority, academy trust, police and others, 

such as local resilience forums.” 

At a time when knife-crime among youths is rife and terrorists from extreme sections of society “take 

wing”, it is important for institutions to “consider and routinely review” security arrangements, policies 

and plans, states the guidance.  

The guidance emphasises the need for every school, academy and college to appoint a lead person 

responsible for health and safety and security.   In addition, it urges educational institutions to develop 

local relationships with other bodies such as local authorities and the police to create networks where 

information on security can be shared.  According to BrowneJacobson, Solicitors, the National Police 

Chief’s Council will be producing its own guidance to inform schools, academies and colleges when to 

contact the police.  

The security guidance also offers help on a school’s, academy’s and college’s  

 health and safety obligations, 

 planning for and managing incidents or emergencies which arise during and outside of normal 

working hours and 

 business continuity management.  

Finally, the DfE has published several templates and checklists covering varying circumstances such as 

evacuations, terrorist incident responses and business continuity plans.  
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In the autumn of 2019, Education Business, a monthly magazine of Leeds Trinity University reported that there 

was a teacher shortage which was not going to be resolved any time soon.  

There are at least five reasons for this.  

First, birth rates boomed leading to a rise in pupil numbers. The recruitment of teachers over the last five years 

did not keep pace with the increased pupil numbers.  These numbers are working their way through the secondary 

sector.    

Secondly, the problem is exacerbated by experienced teachers, with a wealth of knowledge and skills, 

leaving the profession.  A survey of the Department for Education revealed that 10% of the teacher 

workforce left the profession in 2018, i.e. 42,000 teachers in all.  Only 6,300 of them retired.  The rest 

left teaching for other careers.  Altogether, 18% of teachers stay in the profession after the age of 50.  

The Organisation for Economic Co-operation and Development (OECD) states that the average age of 

UK teachers is five years younger than the average of those in the OECD.   

But it is not only experienced teachers leaving.   Young teachers are doing so too.   On 20 September 

2019, Jamie Thom, teacher of English, who has just published a book, A Quiet Education, wrote that in 

their first five years, several teachers said that they had a lack of time “to manage the expectations 

placed on them”.  There are constant and many pressures that make them feel overwhelmed. They don’t 

have time to be “strategic and organised”.  A shortage of training “underpinned many of the issues that 

the teachers faced”.   

The Institute of Fiscal Studies said in 2016 that it costs on average £23,000 to train a teacher.  However, 

within five years of qualifying, 40% of these qualified teachers leave the profession – a huge drain on 

the country’s resources.   

Why have we reached this sad pass? Many teachers complain about “high workloads, endless 

accountability and targets and insufficient financial reward for the hours in the working week” leaving 

them tired and stressed.  The OECD found that working hours for UK teachers were the second highest 

in the world, beaten only by teachers in Japan.    

The Leeds Trinity University paper averred that the National College for Teaching and Leadership 

(NCTL) supply model needed reviewing and updating.  It had focused on recruiting trainee teachers, but 

more support was needed to give school and academy leaders strategies “to retain experienced teachers 

five years into the profession and beyond”. 

According to a recent YouGov poll, which surveyed 3,000 professionals 53% of teachers were 

considering leaving teaching.  Add to that the fact that 11,000 young teachers leave in training.  This has 

tripled in the last six years.  Leeds Trinity University remarked that this was a great loss of energy and 

talent.   
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Pippa Allen-Kinross wrote in the 11 November 2019 issue of Schools Week that 75% of teachers say 

they were stressed, and more than half wanted to leave the profession because of mental health and well-

being pressures.   She added: “The Teacher Wellbeing (YouGov) Index found that over a third of 

education professionals (34%) experienced mental health issues in the last academic year, up from 31% 

the year before.” 

Meanwhile, 78% have behavioural, psychological or physical symptoms due to their work, up from 

76%. 

“Seventy-three per cent of school teachers reported being stressed this year, up from 64% last year and 

67% in 2017.” Senior leaders reported the highest levels of stress, up to 84% - compared to 80% in 2018 

and 75% in 2017. 

Overall, 57% of teachers considered leaving the sector in the last two years owing to health and 

wellbeing pressures, with workload (71 %) and not feeling valued (65%) cited as the two main reasons. 

In 2019, 44% were “tearful” (up 15% from 29% on 2018), 42% had difficulty concentrating (up 15%) 

and 52% suffered from insomnia or (up 14%). 

Nearly half (49%) said their workplace culture had a negative impact on their health and wellbeing.   

However, 41% said their schools and academies supported staff with mental health problems well, but 

39% said they would not talk to anyone at work about mental health issues. 

Secondary schools and academies have been especially short of specialist subjects like RE, modern 

languages and science for considerable time exacerbating teacher shortage.   

The third reason for the teacher-shortage problem is demographic.  Some areas suffer more than most.  

Many schools and academies in regions such as inner cities, where there is a high incidence of 

deprivation, have been short of qualified primary teachers. This is also the case for small schools in rural 

and remote areas.    

Fourth, Ofsted inspections, until the academic year 2018/19, influenced the retention of teachers.   We 

live in hope that the new model of inspection – which concentrates more about celebrating good 

teaching and learning - will go some way towards promoting recruitment and retention.   

Fifth and finally, but by no means the least, is money.  People do not come into teaching to be rich.  

The overwhelming majority do it because of they want to make a difference to children’s lives – we take 

it - for the better. However, money steadies the nerves and teachers, like the rest of us, need to live not 

worrying about how they will keep body and soul together.   

According to the Leeds paper, if the government could offer better bursaries and incentives, “higher 

quality graduates would be attracted through greater financial incentives.  However, £30,000 tax free 

bursaries exist for graduates with a first-class degree to teach Physics. Similar incentives could be 

offered for primary teachers.  If new teachers are to be lured into deprived areas, perhaps an additional 

inducement would be the waiving of student fees. In September 2019, the government promised that it 

would be offering a starting salary for a new teacher of £30,000.  Now that Boris Johnson is firmly in 

https://schoolsweek.co.uk/author/pippaak/
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situ, he should keep the promise, given that the average graduate starting salary in many other 

professions is £30,000.     

If the country is striving to be a world leader in education, we cannot hope to achieve this without 

attracting and retaining excellent teachers. A Sutton Trust report in 2011, found a 40% difference 

between pupils learning from a teacher of high quality than from a less effective teacher. Teaching is a 

powerful agent of change that can transform lives and counter inequality and injustice. Great teachers 

motivate. They inspire children to do great things.  

We have a new government keen on giving our much-deserved NHS a financial boost to help us live 

longer and better physical lives.   All of us in the country need now to address investing time and 

resources in building a great future by securing our teachers physical, mental, moral and spiritual 

welfare, if our children are to benefit.  In giving everything we can by doing this today, we make our 

tomorrows rosier.   

 

I The results 

On 2 December 2019, the Organisation for Economic Cooperation and Development (OECD) published 
its triennial Programme for International Student Assessment (PISA) results.  These are tests that 15-year-old 

students from 79 countries1 last sat in 2018.    PISA measures (from each of the countries that participates) a 

sample of 15-year-old students’ ability to use their reading, mathematics and science knowledge and skills to 

meet real-life challenges.  According to the National Foundation for Education Research (NFER) analysis, 

the results of UK students in mathematics improved significantly on three years ago.   

 In reading, the UK was 14th, up from 22nd in the previous tests three years ago. 

 In science, the UK was 14th, up from 15th. 

 In maths, the UK was 18th, up from 27th. 

Since 2000, PISA has been measuring how well students apply knowledge in and out of school, carrying out 

real-world tasks as they approach the tail-end of their school years.  On a rotational basis, PISA chooses in 

each cycle one major domain with the other two being minor ones. In 2018, it was Reading that was the 

major one with Mathematics and Science being the minor ones.   

PISA selects a sample of students (from each country) representative of those participating in the education 

system.  They range from 15 years and three months to 16 years and two months at the start of the testing 

season.  An international contractor, chosen by the OECD validates each system’s sampling frame.  The 

contractor randomly selects at least 150 schools for each subject, with two reserves, unless that country has 

fewer than 150 schools.   

                                                           
1 China’s score was calculated using the results from four areas, i.e. Beijing, Shanghai, Jiansu and Zhijiang.   
These four areas have a combined population of 180 million.    

http://www.oecd.org/pisa/PISA%202018%20Insights%20and%20Interpretations%20FINAL%20PDF.pdf
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Each country or education system administers the tests.   At least 65% of the sampled schools must 

participate if the results are to be considered. Education systems can use replacement schools to increase the 

response rate once the 65% benchmark has been reached.  A minimum of 6,300 students participate.  The 

international contractor has responsibility for reviewing the student lists, using sophisticated software to 

perform data validity checks (e.g. expected enrolment and gender distribution) and PISA eligibility 

requirements (e.g. birthday ranges).  No substitution of sampled students is allowed. Student participation 

must be at least 80% for a country’s/education system’s data to be included in the league table.   

Altogether, 600,000 (circa) students participated.   In the United Kingdom, about 14,000 students from 

nearly 460 schools and academies sat the PISA tests.   

The Far East Asian countries continued to be the high-achieving ones.  In Reading, four (China, Singapore, 

Macau and Hong Kong) of the five top countries/areas were from Asia, the fifth being Estonia. In 

Mathematics, the top five – China, Singapore, Macau, Hong Kong and Taiwan – were in Asia.  In Science, 

four of the top five – China, Singapore, Macau and Japan (fifth in the ranking) - were in the first five, with 

Estonia ranked fourth.   

England topped the league table in the UK in all three subjects.  England, Scotland and Northern Ireland 

scored above the OECD averages in the three subjects, and Wales below.  

PISA also garnered information about 15-year-olds’ well-being.  The UK had one of the lowest scores of any 

country for “life satisfaction” and for the feeling these youngsters had for “meaning” in their lives.  In 

England, 66% said that they were sometimes or always worried.  The OECD average was 50%.  

II Comments from the great and good 

The great and the good have had something to say about the results of pupils living on these shores.   

1) Carole Willis, the Chief Executive of the National Foundation for Education Research (which 

administered the tests in the UK) said: “Pupils in England have continued to perform well in reading and 

science and have made significant improvement in maths.”  However, she was concerned about why 

“pupils (in England) were more likely to have negative feelings” and called for further research into this 

area.  

2) Sir Peter Lampl, founder of the Sutton Trust, the social mobility charity, said: “We need to do more to 

narrow the gap between the rich and poor students, particularly for the highest performing ones.” 

3) Gavin Williamson, the Education Secretary, claimed that the rise in the rankings reflected the efforts of 

the Conservative government to “have more rigorous primary school assessments.  More pupils are now 

studying the core academic subjects at GCSE”.   

4) Geoff Barton, General Secretary of the Association of School and College Leaders (ASCL) said that 

more attention should be paid to the low levels of students’ wellbeing and the “great pressure” 

experienced by teenagers.   

5) Kevin Courtney, joint leader of the National Education Union (NEU) averred that it was too early to 

draw conclusions about the Conservatives’ changes to education from these results.   
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6) Paul Whiteman, General Secretary of the National Association of Headteachers (NAHT), said that 

teachers and school/academy leaders deserved credit for the results “given the very difficult 

circumstances in which they have been forced to operate over the past 10 years”.   

 

 

Teachers regularly have unusual exchanges and encounters with their pupils, a key reason why they become 

who and what they are professionally.  Below are some pithy descriptions of these encounters.   

(1) Teacher: Why can’t freshwater fish live in salt water? 

Student: The salt would give them high blood pressure. 

(2) Teacher: Mira went to the library at 5:15 and left at 6:45. How long was Mira at the library? 

Student: Not long. 

(3) Teacher: What do we call a group of stars that makes an imaginary picture in the sky? 

Student: A consternation. 

(4) The headteacher was walking through the hallways at his middle school, when he saw a new 

substitute teacher standing outside his classroom with his forehead against a locker. He heard him 

mutter, “How did you get yourself into this?” 

 

Knowing he was assigned to a difficult class, the headteacher tried to offer moral support. “Are you 

okay?” he asked. “Can I help?” 

 

He lifted his head and replied, “I’ll be fine as soon as I get this kid out of his locker.” 

(5) Student: I don’t understand why my grade was so low. How did I do on my research paper? 

Teacher: Actually, you didn’t turn in a research paper. You turned in a random assemblage of 

sentences. In fact, the sentences you apparently kidnapped in the dead of night and forced into this 

violent and arbitrary plan of yours clearly seemed to be placed on the pages against their will. 

Reading your paper was like watching unfamiliar, uncomfortable people interacting at a cocktail 

party that no one wanted to attend in the first place. You didn’t submit a research paper. You 

submitted a hostage situation. 

(6) In an exam, a student once wrote: “Drake circumcised the globe." 

(7) Teacher:  What is the capital of England 

 Pupil:  E 
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Glossary  

 
ASCL  Association of School and College Leaders 

BESA  British Educational Suppliers’ Association  

CES  Catholic Education Service 

EHCPs  Education, Health and Care Plans 

FGM  female genital mutilation 

FoI  Freedom of Information  

GPS  Global Positioning System 

LAs  Local Authorities 

LGBT  Lesbian, Gay, Bisexual and Transgender 

MATs  Multi-Academy Trusts 

MIT  Massachusetts Institute of Technology 

NAHT  National Association of Headteachers 

NAO  National Audit Office 

NCB  National Children’s Bureau 

NEU  National Education Union 

NFER  National Foundation for Educational Research 

NSPCC  National Society for the Prevention of Cruelty to Children 

OECD  Organisation for Economic Cooperation and Development  

Ofsted  Office for Standards in Education  

PISA  Programme for International Student Assessment   

PE  Physical Education 

PPG  Pupil Premium Grant 

PRU  Pupil Referral Unit 

RSE  Relationships and Sex Education 

SEND  Special Educational Needs and Disabilities 

YOT  Youth Offending Team 


