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In the 
animal kingdom, the fittest survive whenever the chips are down.   We humans like to think that we 
are cut above them. However, as reductions in the funding of education have bitten deeper and 
deeper, the vulnerable – i.e. those with special educational needs and disabilities (SEND) - appear to be 
suffering more than most.   

A report by the Institute of Public Policy Research (IPPR), a think tank, reported in April 2019 on the 
outcomes of research in the area. The report mentioned that funding for pupils with SEND had fallen 
by 17% since 2015.  Northern areas, where the reduction was 22%, had suffered more than the rest of 
the country.  The funding had not only not kept pace with rising demands, said the research, but also 
been cut back.  The neglect of pupils with SEND from the incipient stages meant that, if these children 
had received the right support at the outset, they would not, by now, have such complex needs.    

It is not all doom and gloom, however. Jack Hunter, the report’s author, said that since 2015, funding 
had increased by 11% but demand had gone up by 35%.  In North England, funding increased by 8% 
but those in need of support by 39%.  IPPR North called on government to view support for SEND 
pupils as an “investment in our collective well-being and a just economy”.  Hunter wrote about the 
paucity of support: “This is a moral failure, but it is also a failure to recognise the economic benefits of 
upfront investment in young people’s futures. For example, supporting one person with a learning 
disability into employment could increase their (sic) income by between 55% and 95%, and reduce 
lifetime costs to the taxpayer by at least £170,000.” 

Nadhim Zahawi, the former Parliamentary Under-Secretary of State for Education in Theresa May’s 

cabinet, demurred and said: “We have increased high needs funding for children and young people 
with the most complex SEND from £5bn in 2013 to more than £6bn this year. However, we recognise 
that local authorities have been facing cost pressures on high needs budgets, which is why, in 
December 2018, we allocated an additional £250m in high needs funding on top of increases we had 
already promised; £67.7m of this funding has been allocated to local authorities in the north. We have 
also approved bids for 37 new special schools spread across the country.” 

Society can be judged by how well it treats its most vulnerable members.  Our special needs pupils, 
over the last 10 years, have not been receiving their just desserts because of the squeeze on public 
expenditure.  Alice Thomson, a Times reporter, mentioned that in mid-May 2019 over one weekend 
she spent her time crawling under barbed wire, climbing over parapets and wading her way through 
mud before launching herself into icy water and then running 13 miles through the ploughed fields of 
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Lincolnshire.  Why? With a team of friends, she was taking measures to raise funds to set up a café to 
enable Cosmo, a 17-year-old Down’s syndrome lad, into work.  

Cosmo wants to be a drummer or film producer, albeit, “he is equally happy to serve cakes with 
friends, who, like him, have Down’s syndrome”.   These friends and Cosmo want to be in work where 
they will feel valued and contribute to the life of their communities. They are lucky, in that they have 
Education, Health and Care Plans (EHCPs).  There are many, many more pupils who are struggling 
because they have profound special needs but no EHCPs. This is not for a lack of trying by the 
headteachers and governors of their schools and academies but rather the obstacles placed in their 
paths by the local authorities, as the latter are strapped for cash.   

Oddly enough, children at fee-paying schools, according to Thomson, “are much more likely than those 
at state schools (and academies) to be diagnosed with learning difficulties, which can mean that they 
are allowed more time when it comes to exams”. Thomson adds that it is not that the private schools 
are given special privileges but rather that state schools “are increasingly unable to help children with 
learning difficulties to navigate the system and prepare for jobs”.   

Fortunately, we live in a country where the late Dame Mary Warnock led the charge in 1978, following 
the publication of her report, to champion the cause of pupils with special needs.  Consequently, we 
sympathise and empathise with the vulnerable and challenge stereotypes and prejudice against them.   
Matt Hancock, the Health Education Secretary, has revealed that he is dyslexic. With support, he 
surmounted his difficulties and risen to high office.  

Many make strenuous and successful efforts to remove stigma and negative labels.  However, many 
more place obstacles in the way of SEND pupils.  LAs see pupils with special needs as a drain in 
resources.   They can hardly be blamed because of the severe reductions in resources they receive 
from central government.  The government, in turn, is doing everything possible to reduce the national 
debt so money continues to be scarce.   

But this is a false economy.  Young people with SEND who do not receive support when they should, 
grow up with their difficulties firmly embedded. They then must obtain support from government to 
live.   They are also unable to contribute to the economy by being in gainful employment. They are 
propped up by taxpayers, i.e. those in work, and become a “drain” on national resources.  Families in 
which these young people reside, are left to fend for themselves, forced to navitage through a tortuous 
system to prove that their struggling sons or daughters require help. 

Several dyslexic children end up in prison.  Research in the past discovered that over 25% of offenders 
were likely to be dyslexic, and 85% of juveniles, who come into contact with the court system, are 
functionally illiterate.  

In maintained schools and academies, the proportion of children diagnosed with special educational 
needs dropped from 19.9% in 2008 to 12.3% in 2018.  This was not because there were fewer pupils 
with SEND but rather owing to the barriers placed in parents’ ways to secure EHCPs.  And these 
barriers were erected because of the cost to the local authorities who are “hard-up”.  For instance, it 
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costs over £500 to get an educational psychologist’s diagnosis for a child.  Overworked and stressed 
parents, who are exhausted looking after their SEND children, don’t have the time and energy to fill 
out a staggering number of forms to push themselves to the front of queues so that their children 
receive the help they deserve.   

By 2020-21, there will be a shortfall of £1.6 billion for pupils with SEND.  Thomson mentions that 
“children with dyslexia, dyspraxia, Asperger’s and Down’s Syndromes or attention deficit hyperactivity 
disorder are once again seen as disruptive troublemakers and a distraction rather than part of the class 
requiring specialised help”. 

Fewer than 20% of people with learning difficulties are in employment, according to the charity 
Mencap. If given a chance, they could shine.  There is some good news, however.   At Foxes Hotel in 
Minehead they are recruiting staff with Down’s syndrome. Also, the BBC and civil service are seeking 
out “neuro-divergent employees”. 

Consider this.   In the vanguard of the young army of protestors who have drawn the attention of the 
rich and powerful to climate change is an autistic, 16-year-old girl, Greta Thunberg.  Autism makes her 
different, she said, and being different was a gift.  “I don’t easily fall for lies. I can see through things. If 
I would’ve been like everyone else, I wouldn’t have started this school strike, for instance.”  Her 
Asperger’s Syndrome helps her make blunt statements (no evocation or diplomacy) and enables her to 
pay attention to figures.  She refuses to be flattered with false words and promises by “important-
sounding adults”.   

This is unsurprising.  Albert Einstein, the physicist, Steve Jobs, the computer whizz-kid and Apple 
creator, James Joyce, the Irish writer, Charles Darwin, the naturalist, and Emily Dickinson, the American 
poet, were autistic.   

There are 700,000 (circa) autistic people in Britain - one in 100 of the population. One in 10 has an 
extraordinary skill. This is because of their intense focus on detail.  Several have extraordinary 
memories and they concentrate better than you and me.  However, only 32% are in paid work; 77% 
would like to work but employers will not risk taking them on.  The latter make decisions to hire based 
on potential employees’ social skills.  Autistic people perform poorly in these. Prime reasons are that 
they have difficulty with eye contact and cannot make “small talk”. 

Forty-one years have passed since the Warnock Committee published its report, Special Educational 
Needs: Report of the Committee of Enquiry into the Education of Handicapped Children and Young 
People.  Much has changed for the better since then, but it is apparent that much more needs to be 
done to realise the potential of young people with special needs to help them succeed and thrive.   
They need to be viewed by many more of us as a resource rather than a drain in resources.   



Schools Support Services Ltd                                                   5 

 

On 24 July 2019, Gavin Williamson CBE, the former Defence Secretary of State, was appointed 
Education Secretary replacing Damian Hinds, sacked by Prime Minister Boris Johnson, following the 
night of the long knives.   

On 30 April 2019, former Prime Minister Theresa May dismissed Williamson from his position as 
Defence Secretary following allegations that he leaked the news from a top-level National Security 
Council meeting that the Chinese business giant Huawei was to be granted limited access to help build 
UK’s new 5G network.  Williamson was reported to have been opposed to this move.  He strenuously 
denied leaking the information.  Sir Mark Sedwill, Mrs May’s Cabinet Secretary, was asked to 
investigate the leak after The Daily Telegraph reported her plan for Huawei to have a role.   His report 
pointed the finger at Williamson. 

(1) Who is Gavin Williamson? 

The 43-year-old MP from South Staffordshire was elected to parliament in 2010. Educated at state 
schools and raised in Scarborough by Labour-supporting parents, Williamson became involved in the 
Conservative party while studying social sciences at Bradford University.   A few years later, he became 
a county councillor in North Yorkshire.   

Williamson was appointed Parliamentary Private Secretary to the then Transport Secretary Patrick 
McLoughlin, before becoming Parliamentary Private Secretary to former Prime Minister David 
Cameron.  He served in this position from October 2013.  On 14 July 2017 he was appointed Chief Whip 
in the May government. As Chief Whip, he played a crucial role in sealing the deal with the Democratic 
Unionist Party of Northern Ireland to prop up the minority government.  

On 2 November 2017, Mrs May appointed him Secretary of State for Defence when Sir Michael Fallon 
resigned after he was accused of sexual harassment by Jane Merrick, when she was a young 
parliamentary journalist.   Many Tory MPs and the armed forces’ top brass were astonished by the 
appointment.  However, once he was Defence Secretary, he successfully lobbied for more money for 
the armed forces, much to the chagrin of the Treasury. Following the nerve gas poisoning incidents of 
the double agent, Sergei Skripal, and his daughter, Yulia, on 4 March 2018 by (according to the British 
government) Russia, Williamson told Russia to “shut up and go away”. 

The new education secretary was educated at three state schools in his home town of 
Scarborough, East Ayton Primary, Raincliffe School, a state comprehensive, and Scarborough Sixth 
Form College before attending Bradford University.  He is only the second education secretary to be 
educated at a comprehensive following Justine Greening. Williamson’s wife is also a former teacher.  
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Williamson will be expected to address the many crises facing schools, FE colleges and universities.  
Funding will be one of the many problems – probably the most daunting.   

(2) Education Funding 

Headteachers have warned that there is a £5.7 billion funding gap. The National Education Union’s 
appears to have another economics adviser because this union avers that the funding gap is £12.6 
billion.  Whatever, the Education Select Committee confirmed the concerns of the school leaders 
calling for extra, desperately needed cash.  Robert Halfon, former Education Minister for FE and 
current chair of the Committee, said that a comprehensive bottom-up national assessment of costs 
was needed to make the education system fit for the 21st century. Financial pressures had been 
created by rising costs (not matched by any extra government funding), more pupils in the system and 
an increase in mental health problems.   

Geoff Barton, the general secretary of the Association of School and College Leaders (ASCL), said: “The 
government has ducked this issue for far too long and its negligence in this regard has brought the 
education system to its knees.  Jules White, Headteacher of Tanbridge House School in Horsham, who 
organised the WorthLess? campaign which included 2,000 headteachers marching to Downing Street a 
year ago, said that the new Education Secretary should “ditch the ‘more money than ever’ nonsense” 
and deliver the extra “dosh” required by schools.   

Prime Minister Boris Johnson suggested during his bid to become Prime Minister that previous 
spending reductions would be reversed which would mean adding £4.6 billions for education.  
However, more recently during his leadership campaign, he announced that he would “level up per 
pupil funding” to at least £5,000 per pupil for a secondary school/academy and £4,000 for a primary 
school/academy. This would cost £150 million to the secondary budget and £590 million for the 
primary sector, according to the Education Policy Institute.  This is good news for education, but it will 
be the institutions in the wealthiest areas that would receive a much greater boost than those in the 
poorer ones – especially the inner-cities of the country.   

“Schools with less challenging intakes would benefit the most — those with low levels of 
disadvantaged pupils, schools that are serving affluent communities, those without large numbers of 
pupils with low prior attainment and those with few pupils for whom English is not their first 
language,” the EPI said. EPI added that primary schools/academies with fewer than 5% intake of pupils 
eligible for free school meals would see an average increase of £271 per pupils. In each of the 163 
grammar schools, the budget would increase by £130,000.  

Schools and academies in London and the northeast of England would benefit least, the EPI added. Jon 
Andrews, EPI’s deputy head of research, said: “The Prime Minister’s drive to level up school funding 
implies that funding should be equal despite the fact that children’s circumstances and opportunities 
are anything but. 
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“This approach would disproportionately direct additional funding towards the least disadvantaged 
schools with the least-challenging intakes at a time when progress in closing the attainment gap has 
stalled and may be about to go into reverse.” 

Kevin Courtney, joint general secretary of the National Education Union (NEU) has been strident in his 
call for better funding for schools and academies.  “Our message to Boris Johnson is that if he is serious 
about a domestic agenda which includes education as his top priority, we need more than just 
promises on the side of a bus,” he said. “We need real money for real pupils in real schools.” 

According to Sally Weale, Education correspondent of The Guardian, “The NEU, together with the 
NAHT, the Association of School and College Leaders and the f40 group of the lowest-funded local 
authorities, has said an additional £12.6bn is needed by 2022-23 to reverse cuts and provide ‘a 
standard of education that society expects’. Johnson’s offer, which fails to address the particularly 
acute problems in special educational needs and post-16 funding, falls short by quite a margin.” 

Meanwhile, on 27 September 2019, five weeks away from the Brexit deadline, more than 5,000 
headteachers will walk out of their schools and academies to join a march on Westminster so that they 
can highlight – yet again – the crisis in educational funding. It will be their second protest, the first 
having been organised by Jules White. 

Theresa May’s parting shot to education before she bowed out on 25 July 2019 was to sanction a rise 
in teachers’ salaries by 2.75%.  However, the former Chancellor, Philip Hammond, sanctioned an extra 
£105 million from the Treasury, which would fund only 0.75% of the rise, leaving an extra dent of 2.0% 
in the budgets of schools and academies – assuming their governors implement the rise for all of them.   

Williamson must also work out his response to the Augar review on university and college finances, 
which had been commissioned by Theresa May.  Philip Augar, the former equities City of London 
broker, recommended that university tuition fees in England be reduced from over £9,000 annual per 
student to £7,500.  He also proposed that there should be a significant increase in support for further 
education and vocational skills funding.  But universities are saying that they would need extra direct 
funding from government if they lost fee income.   

(3) Issues confronting Gavin Williamson 

Apart from school funding, what will be lurking in Williamson’s red box?  

(1) In the special needs sector, the numbers of pupils needing education, health and care plans 
(EHCPs) are soaring. Councils are going millions of pounds into the red trying to educate 
children with special needs.  

(2) Schools and academies continue to experience much pain trying to recruit and retain able 
teachers.   The outgoing Education Secretary Damian Hinds made strenuous efforts to find a 
solution to this problem.  
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(3) Tensions grow in relation to the implementation of sex and relationship education in 
September 2020.  Protestors are laying siege to schools and academies calling for an end to a 
programme that uses books about lesbian, gay, bisexual and transgender (LGBT) families.  
Equality campaigners are quick to mention that Williamson voted against legalising gay 
marriages in 2013.  

Meanwhile, Williamson, according to Caroline Wheeler, the Deputy Political Editor of The Sunday 
Times, is planning to put three Fs into education – funding, further education and free schools.  Boris 
Johnson, during his leadership bid, promised to boost school funding by £4.6 billion a year by 2022-23.  
Williamson is delighted.  His wife, Joanne was a teacher and his brother is currently one.  Until 
recently, he was a school governor at St Thomas More Catholic Primary School in Great Wyrley, 
Staffordshire, and served on the governing board of Scarborough Sixth Form College, where he studied 
for his A levels.   

According to his friends, he is focused on giving apprenticeships the same status as degrees.  In March 
2013, he said (during a parliamentary debate): We must ensure people understand apprenticeships are 
as good (as), if not better than, going to university.” 

It is, perhaps, unsurprising that Johnson has given Williamson such a plum job.  One of May’s former 
advisers, Joey Jones, said of him that he was “a dangerous person not to have onside” as he has been 
“right at the heart of it (i.e. the government) for a long time.”  He added: “He knows where the bodies 
are buried.”  

(4) The Education Ministers 

Nick Gibb, long-standing schools minister who survived Johnson’s cull, will lend a modicum of stability 
to education with his penchant for phonics, the knowledge-rich curriculum and the English 
Baccalaureate.   

On the other hand, Boris’s Johnson’s brother, Jo, who is now the universities’ minister, is a critic of 
cutting tuition fees as he thinks the move would destabilise university funding and simply benefit the 
students from well-heeled families.  

Kemi Badenoch, the Children and Families Minister, is the final member of the ministerial team.  
Elected MP from Saffron Walden in 2017, Ms Badenoch was born in Wimbledon, grew up in Nigeria 
“living without electricity and doing my homework by candlelight” and briefly lived in the USA. At 16, 
she made UK her home. She did her A levels in an FE college in London, while working part-time in 
McDonalds to support herself.   

She studied engineering at the University of Sussex and is a member of the British Computer Society 
and the Women’s Engineering Society.  In addition, she studied law at Birkbeck, University of London.  
She has worked as a mathematics tutor, a systems analyst and digital director at The Spectator.  She 
was also a governor at Jubilee Primary School in Lambeth and the Apostle College, a Catholic secondary 
school in Southwark.   



Schools Support Services Ltd                                                   9 

In the week when Johnson formed his Cabinet, Williamson met his senior team to discuss his priorities, 
stressing that he wanted to re-energise the free schools programme and deliver on the Prime 
Minister’s pledge to “level up per pupil funding” raising the threshold to at least £5,000 per pupil.   

Williamson is delighted with his new posting. A friend said of him: “Gavin always remembers his own 
amazing history teachers, the husband and wife couple, Mr and Mrs Johnson.  He is passionate about 
driving up standards to ensure every child – no matter what background – can have access to those 
awe-inspiring teachers that play such a vital role in helping children achieve their potential.”   

However, the former Downing Street communications director, Katie Perrior warned (given his track 
record as Defence Secretary), that Williamson “poses a huge risk”.  The bad news for those working in 
the system is that he is now in charge of them. The good news is that Education Secretaries have the 
habit (like Henry VIII’s wives) of not lasting long.   

 

 

From September 2019, Ofsted’s new inspection model takes effect.   There will not be a separate judgement for 
governors. Rather, inspectors will include a section on governance in their report subsuming governance 
practice into leadership and giving leadership a grade.   What does this mean?  

I The areas that will come under the microscope 

Gulshan Kayembe, one of The Key’s associate experts who has experience of inspecting schools and academies, 
has described what the inspectors will be scrutinising when judging governance. Set out below are the key 
questions they will ask themselves prior to making judgements. For instance, do governors 

 understand their role and carry it out effectively; 

 ensure the school/academy has a clear vision, ethos, and strategic direction; 

 ensure resources are well managed; 

 hold executive leaders - the headteacher or the Chief Education Officer (CEO), for example - to account 
for educational performance and the performance management of staff; 

 oversee the financial performance of the school/academy, and ensure money is well spent (including 
the pupil premium); 

 hold leaders to account for the quality of education and staff training; 

 ensure the provider fulfils its statutory duties (complying with provisions of the Equality Act 2010, 
implementing the Prevent Strategy and abiding by the advice contained in Keeping Children Safe in 
Education); 

 promote the welfare of learners; and 

 ensure that the education the school/academy provided has a positive impact on all its pupils? 

https://www.gov.uk/guidance/equality-act-2010-guidance
https://www.gov.uk/government/publications/protecting-children-from-radicalisation-the-prevent-duty
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
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The full judgement on leadership covers a wide range of matters for which the school/academy leaders are 
responsible. 

You can read a full description of the judgements vis-à-vis governance on pages 66 to 67 (paragraphs 233 to 241) 
of the inspection handbook. 

In maintained schools, those responsible for governance are governors. In a single academy trust, it’s the 
trustees. In Multi-Academy Trusts (MATs), it may be local governors or trustees depending on the scheme of 
delegation. 

II Evidence inspectors will use 

Ofsted will gather evidence for its evaluation of governance through: 

➢ meetings with governors and/or trustees; 

➢ first-hand evidence gathered during the course of inspection; 

➢ responses to staff and pupil questionnaires, and Ofsted’s Parent View questionnaire; 

➢ documents setting out governance priorities; 

➢ governance records, like minutes and reports; 

➢ schemes of delegation (if it’s a MAT); and 

➢ any school/academy improvement plan/strategic plan (or equivalent) that sets out the longer-term 
vision for the school/academy. 

Inspectors will look for evidence that governors 

➢ undertake purposeful visits to the school/academy; 

➢ perform link roles effectively; and 

➢ regularly attend full governing board and committee meetings. 

Inspectors will not expect all governors to be equally active in governing board business or involved with the 
school/academy.  However, they'll look at how well the chair of governors and the school/academy make use of 
each governor’s skills-set. 

III Governors’ role on inspection day 

During the inspection, governors will be involved in two specific meetings.    

The headteacher will let the chair know when the school/academy has been notified of an inspection, and what 
Ofsted's key lines of enquiry will be.  The headteacher would have spoken to the lead inspector about this in a 
pre-inspection phone call.  S/he will also check out which other governors are available to be at the 
school/academy for meetings with inspectors and try to make sure that governors in key roles, or roles that 
relate to Ofsted’s lines of enquiry, can be there. 

https://www.gov.uk/government/publications/school-inspection-handbook-eif
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If governors in key roles aren’t available, it’s a good idea to meet before the inspection so they can share 
information about the good practice going on in the school/academy and provide reassurance!  However, given 
the short notice, this will be difficult. 

(a) First meeting with inspectors 

Inspectors will meet with the chair of governors and as many other governors as possible to evaluate how well 
they know their roles and the school/academy and how effectively they hold school/academy leaders to 
account. 

The school/academy will arrange the time of this meeting with the lead inspector during a pre-inspection phone 
call. The headteacher, or another school/academy leader, will let governors know when it's taking place. 

In a MAT, this meeting will also include the Chief Education Officer (CEO) or her/his delegate. 

Here are 30 areas in which inspectors will (possibly) question governors.  

1) The vision of the leaders and how it is shared and promoted 

2) The issues faced by the institution 

3) The school’s/academy’s strengths and areas of development; how governors build on the 
strengths and tackle weaknesses 

4) The challenge and support governors offer to the institution 

5) The sources of information governors use to find out the views of parents/carers and pupils 

6) The measures governors take to promote equality of opportunity 

7) The way the School/Academy Development Plan is constructed 

8) The way governors evaluate the impact of this plan when it is put into practice 

9) Governors knowledge of how the school/academy finances are being managed and whether 
they are getting value for money 

10) The way the Pupil Premium Grant (PPG) is being used and evidence deployed to test the impact 
of that use 

11) For primary schools/academies – the way additional Physical Education funding is being used 
and the effectiveness of that use 

12) For secondary schools – the way in which the literacy and numeracy catch-up premium is being 
spent and its impact 

13) Safeguarding arrangements for children and how governors ensure that policy is translated into 
effective practice 

14) The way governors monitor the training in safeguarding they and the staff receive 
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15) The risk assessment undertaken to promote children’s safety – for instance, girls vis-à-vis 
female genital mutilation (FGM) and boys and girls in the area of radicalisation and sexual 
exploitation 

16) Measures taken to promote pupils’ safety off-site when on work-experience or during 
residential trips 

17) For special schools/academies – especially those for children with behavioural difficulties – how 
staff use restraint and record instances when taking measures 

18) How well pupils are progressing and achieving in the subjects 

19) Ways in which the school/academy is building on pupils’ strengths and dealing with their 
weaknesses in the subjects 

20) The manner in which the school/academy is supporting specific underachieving ethnic groups 
to do better 

21) Arrangements for tracking pupils’ progress 

22) For special schools/academies – how governors and staff prepare pupils to be independent as 
they grow up 

23) Governors’ knowledge about the quality of teaching going on in the school/academy 

24) The manner in which governors build on the good teaching and deal with the inadequate 
performance of those not coming up to scratch 

25) The arrangements for differentiating the curriculum to give all pupils the opportunity to make 
good progress 

26) Methods used for governors to monitor pupil and staff attendance and strategies deployed to 
improve both if they fall below certain standards 

27) Governors’ strategies to ensure that pupils are not bullied or harassed, especially if they suffer 
from disabilities 

28) The control of social media 

29) The manner in which exclusion rates are monitored 

30) Methods used to prepare pupils for life in modern Britain in relation to valuing democracy, the 
rule of law, individual liberty and tolerance of different faiths albeit not showing tolerance of 
faiths that demonstrate intolerance 

(b) Second feedback meeting with school leaders and governors 

Governors and the headteacher will be invited to a feedback meeting at the end of the inspection. Inspectors 
will share their findings and talk through the outcome of the inspection (including how they’ve provisionally 
graded the school/academy against each of the key judgement areas). 

More information about the feedback meeting is on pages 30 to 31 of the inspection handbook. 

https://www.gov.uk/government/publications/school-inspection-handbook-eif
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IV Inspection of governance in a MAT 

As part of the pre-inspection phone call, inspectors will talk to academy leaders about 

 governance arrangements in the academy/trust and 

 the trust’s scheme of delegation. 

The inspection handbook advises inspectors to establish who is responsible for what within a trust, so that they 
ask the right questions of the right people. 

Local governors in a MAT can expect inspectors only to ask questions about, or hold them responsible for, areas 
where the local governing board has delegated responsibility.  Otherwise, inspectors will treat trustees as the 
ones responsible for governance. 

 

 

Relationships, sex and health education becomes compulsory in secondary schools and academies 
from September 2020.  For primary schools the requirement will be to teach relationships and health 
education.   While academies do not have to follow the national curriculum, they must pay due regard 
to the advice of the Department for Education. 

(1) What is compulsory for schools 

Schools will be required to teach the subject matter at different stages.  However, when and how the 
subject is taught will be left to governors, headteachers and teachers.  

All schools (whether primary or secondary) must have written policies on how they plan to teach 
relationship and sex education. They must consult parents when developing the policies, make copies 
available to members of the public who request them and display the policies on their websites.  

Schools must take account of the religious backgrounds of all pupils when planning the teaching.  They 
have to comply with the Equalities Act 2010 and must not discriminate against anyone on the basis of 
age, sex, race, disability, religion/belief, gender reassignment, pregnancy/maternity, marriage/civil 
partnership or sexual orientation.  

(a) Primary 

At primary level, pupils will learn about the “characteristics of healthy family life” and how other 
people’s families “sometimes look different” from theirs.  The teaching must inform about 
relationships that make them feel unhappy and unsafe, how to call for help when needed, the 
importance of respecting others – even when different – and the way they can keep themselves safe 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/781150/Draft_guidance_Relationships_Education__Relationships_and_Sex_Education__RSE__and_Health_Education2.pdf
https://www.gov.uk/guidance/equality-act-2010-guidance
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on-line. The guidance explains how to report concerns or abuse and provides the 
“vocabulary…..needed to do so”.   

Health education will cover physical health, including basic first aid, diet/nutrition, drugs, alcohol, 
puberty, the need for exercise and good quality sleep and mental health issues.  Schools must teach 
about “community participation and voluntary and service-based activity” along with simple “self-care 
techniques”.   Teachers must inform pupils about the impact of bullying and rationing their time spent 
on-line, menstruation, and “the facts and science related to immunisation and vaccination”.   

(b)  Secondary 

At secondary level, relationships and sex education are to be explored in detail. Pupils will learn about 
“different types” of relationships, the legal status of marriage, the roles and responsibilities of parents 
and how to determine whether other children, adults or sources of information are trustworthy.  
Teachers will warn pupils about the dangers of stereotyping and apprise them about criminal 
behaviour in relationships – such as violence, coercion, what constitutes sexual harassment and 
violence, and “why they are unacceptable”. 

Schools must teach pupils about their rights and responsibilities online, and how sexually explicit 
material like pornography presents a “distorted picture of sexual behaviours”. Subjects on sexual 
consent, exploitation, abuse, grooming, coercion, harassment, rape and domestic abuse will be 
explored and why forced marriage, honour-based violence and female genital mutilation are illegal and 
morally taboo. 

The content will cover reproductive health and fertility, managing sexual pressure, the range and 
efficacy of contraception, sexually transmitted diseases, pregnancy and miscarriage. Schools will 
inform pupils about “choices in relation to pregnancy”, using “medically and legally accurate, impartial 
information on all options, including keeping the baby, adoption, abortion and where to get further 
help”.   

Older pupils at Key Stage 4 will learn the “benefits of regular self-examination and screening”. In 
covering the health education ground pupils will move on to common types of mental health issues, 
the unrealistic expectations about body images shown online, the science relating to blood, organ and 
stem cell donations and the risks associated with alcohol, drugs and tobacco consumption. Personal 
hygiene and dental health will also be promoted. Secondary schools will teach first aid at a more 
advanced level than at primary ones, including cardiopulmonary resuscitation (CPR) and other life-
saving skills. 

(c)  The right to withdraw 

Parents/Carers will have the right to request that their children be withdrawn from “some or all” of 
their sex education at secondary school under the new guidance.  However, the final decision will lie 
with the headteachers, who are being encouraged by government to grant such requests “except in 
exceptional circumstances”. The guidance also encourages headteachers to discuss the wishes of 
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parents/carers with them before making such decisions.  I would also urge that headteachers talk to 
their chairs of governors first before deciding on such sensitive matters.   

But once a child is three terms away from her/his 16th birthday, s/he may choose to opt back into 
being sex education, so s/he can be taught the subject before reaching the age of consent. 

At primary level, sex education is optional.  Headteachers must “automatically grant a request to 
withdraw a pupil from any sex education delivered in a primary school, other than as part of the 
science curriculum”.  However, there is no right for parents to withdraw their children or for pupils to 
withdraw themselves from any part of the relationships or health education curriculum. 

(d)  Teaching about LGBT relationships 

The government “expects” all pupils to have been taught about lesbian, gay, bisexual and transgender 
(LGBT) issues “at a timely point”. But ministers also said it would be up to schools when they teach 
about these issues and that they should be covered “at the point at which schools consider it 
appropriate”. 

In teaching about LGBT matters, schools should ensure all teaching is “sensitive, age appropriate in 
approach” and content and “fully integrated” into schools’ programmes of study for this area of the 
curriculum “rather than delivered as a standalone unit or lesson”. 

(e)  Modifications for SEND pupils 

The new guidance explains that in special schools and for some special educational needs and disabled 
(SEND) pupils in mainstream schools, there “may be a need” to tailor content and teaching to “meet 
the specific needs of pupils at different developmental stages”.  “As with all forms of education, 
schools should ensure that their teaching is sensitive, age-appropriate, developmentally appropriate 
and delivered with reference to the law.” 

The government explained how schools should process requests to withdraw SEND pupils from sex 
education, stating that there may be “exceptional circumstances” where the headteacher will want to 
take “a pupil’s specific needs arising from her/his SEND” into account when ruling on such a request. 
The approach outlined above “should be reflected in the school’s policy on RSE”, the guidance said. 

(2) Action for the Governing Board 

What should the governing board do to prepare for the school to deliver Relationships, Sex and Health 
Education? 

(a) Appoint a governor or committee to oversee the new RSE requirements.  

(b) Assess the changes that the school will need to make to what is currently taught in it.   
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(c) Ask for the headteacher to request the lead teacher to make a presentation on the subject to 
the governing board at a future meeting.  

(d) Where there is a body over the governing board, such as in an Anglican school (the Diocesan 
Board), the local authority (in the case of an LA school) and the trustees in a Multi-Academy 
Trust, and this overarching body controls key policy matters, speak to it, check the level of 
delegation, and take appropriate action.  

(e) Ask the headteacher the following questions at a meeting of the board or at a working party, if 
the matter is delegated to it.  

 What is changing to ensure that the school is legally compliant? 

 Who is doing the ground work? 

 How is the school involving the parents/carers on the proposed changes? Are we 
anticipating opposition and how will we deal with it? 

 Have we considered cultural and religious sensitivities? 

 Will the RSE curriculum be aligned to the ages of the pupils? 

 How will we decide on pupils whose parents/carers wish them to be withdrawn from 
lessons in RSE? 

 How will we oversee the RSE curriculum? 

 What are the resource implications, and should the governing board keep a budget for the 
development of RSE?  If so, how much? 

 What arrangements are being madeto train staff to deliver RSE and should the board bring 
in external support? 

 What are the budget implications?  

(f) Make arrangements to consult parents on what the governing board intends to implement and 
amend the plans based on responses if needs must.  

(g) Finally, to use the sentence the late Magnus Magnusson of Mastermind would have used, 
“We’ve started so we will finish!” the governors should set a timeline for action so that changes 
are implemented in September 2020 and ensure that what is happening on the ground is 
monitored, evaluated and made better with the passage of time.  

 

(3) Parental reactions to plans hit the headlines 
 
The reactions of several parents were reported in the national press towards the end of the summer 
term 2019. The Sunday Times reported that parents were planning protests in the early autumn and 
“headteachers across England are bracing themselves for angry scenes”.  In Parkfield Primary School, 
Birmingham, 350 children were withdrawn because teachers refused to cease using books teaching 
young children that same-sex relationships were normal. The High Court banned demonstrations 
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outside Anderton Park Primary School, also in Birmingham, because of ugly scenes which upset the 
pupils and staff.  
The Headteachers of 70 schools in the country contacted the National Association of Headteachers to 
raise concerns that their schools/academies were being ambushed by parents trying to stop lessons.  
Rob Kelsall, a national organiser at the NAHT, said: “The list of schools that have asked us for help 
reaches from Croydon to Kirklees. There is a lot of nervousness that if the secretary of state does not 
get a grip on this issue this summer, we could see protests right across England in the autumn.” 

Susan Mason, a Christian and mother, has set up a website called 
https://www.schoolgatecampaign.org/ to oppose the lessons. She and her supporters leafleted dozens 
of schools in the home counties. She said: “There is a small, very vocal minority being listened to by the 
government — and everyone else is being ignored. I think that LGBT teaching should be discussed in 
the home . . . this role is being taken away by the state.” 

In a BBC Panorama film, the presenter, Sima Kotecha, said many Muslim parents were confused about 
what would be taught in the new lessons.  “Parents come up to you and say absurd things — kids are 
being taught about anal sex or about how lesbians make love. There is a lot of misunderstanding and 
panic about the mechanics of sexuality being taught to primary school children.” 

The DfE said it had “already sent resources, including myth-busters to every school in England”.  But 
maybe on this occasion, myth-busting may just not be enough.   If, according to former prime minister 
Harold Wilson a week is a long time in politics, a year in the run-up to the teaching of Relationships, 
Sex and Health Education is a very, very long time and much can happen before September 2020.   

 
 
More changes are to take effect from September 2019 so that schools and academies keep children 
safer.  At the time of writing, the updated guidance had not been published.  What is extant on keeping 
children safe in schools, academies and colleges can be found here. The Department for Education has 
been extremely helpful in that it has brought together everything that you should know about 
safeguarding children in one on-line document which you can access here.  
 

(1) What’s new 

(a) On-line safety 

Much of the law and guidance has been around for some time.  What is relatively new is the measures 
trustees, governors and staff in schools and academies should take to protect youngsters from peer-
on-peer abuse. In particular, steps are necessary to prevent “up-skirting”. A peer up-skirts when he 
photographs a girl’s clothing - without her knowing - for sexual gratification.    
Adults – especially teaching and support staff in schools/academies - are required to put into action 
the on-line safety guidance from the DfE.  (See the paragraph above.) 
 

https://www.schoolgatecampaign.org/
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/topic/schools-colleges-childrens-services/safeguarding-children
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(b) Peer-on-peer abuse 

Peer-on-peer abuse is particularly daunting because, more often than not, both, the victim and the 
perpetrator are vulnerable, the victim because s/he has suffered abuse at the hands of the perpetrator 
and the perpetrator because s/he has probably been a victim somewhere else and is venting her/his 
spleen on the victim.   

David Smellie, partner at the law firm Farrer, provided The Times Education Supplement with 10 
recommendations for schools/academies to use when dealing with this kind of abuse.  These are as 
follows.  

(1) Make a prompt referral to statutory agencies.  

(2) Always remember the statutory right of the victim to anonymity.  

(3) Be proactive with police and social services. Propose how you think the school/academy should 
handle it and seek to get staff on board.  

(4) Remember the role that can be played by local rape and sexual violence crisis centres. Victims 
will often be very nervous about reporting to or cooperating with the police. These centres 
have the expertise to be able to offer concrete and confidential advice to victims and there is 
no risk to victims from seeking that advice.  

(5) When facing either a decision by the police not to investigate (for example, by reason of the 
victim’s wishes) or where there has been an arrest but with a lengthy investigation in prospect, 
look to develop a safety plan.  

(6) The default option must not be to move or remove the victim. Remember that if that happens, 
you will forever undermine the confidence of future victims of sexual violence to report or 
come forward.  

(7) Any safety plan in these circumstances must involve detailed consultation with the victim and 
her/his family and with the accused and her/his family. Use advice from children’s services and 
police to inform the assessment of risk and possible mitigation measures.  

(8) Secure buy-in from statutory agencies to any safety plan. They may not be that keen at first, but 
it pays to be persistent.  

(9) Supplement advice where necessary with your own expert inputs, for example from the NSPCC, 
Barnardo’s, and/or adolescent psychologists.  

(10) At all stages, talk and keep talking to the victim, and offer support in whatever way you can. 

Evidence that a crime may have been committed includes the following.  



Schools Support Services Ltd                                                   19 

 A pupil may be in possession of unexplained gifts.  These (the gifts) may indicate that s/he has been 
approached by or involved with individuals associated with criminal networks/gangs. 

 A pupil has an increase of unexplained absence from school/academy.  

 The pupil has a change in friendship/relationships with others/groups. 

 The performance of the pupil has declined significantly.  

 The pupil is showing signs of serious self-harm and there has been an unexplained change in 
her/his wellbeing. 

 The child has signs of assault and/or unexplained injuries 

(2) Working with the agencies 
 
The Local Safeguarding Children’s Boards (LSCBs) are to be phased out.  However, the new 
safeguarding partners and child-death review partner arrangements must be up-and-running by 29 
September 2019.  It is a matter for a school/academy to be omniscient (all-knowing) about the new 
local arrangements with its local authority.   
The three local partners are the local authority (LA), the Clinical Commissioning Group (CCG) and the 
Child Police Officer in the area.   

(3) Safer Recruitment 

The guidance points out that academies and maintained schools should carry out section 128 checks 
on their governors.  However, schools and academies are not required to take out enhanced Disclosure 
and Barring Service (DBS) checks.    

(4) Link Governor 

Every school/academy should have a link governor responsible for overseeing the safeguarding 
arrangements in the institution.  The Key produced a very helpful job-description for this person which 
is as follows. 

(a) Keep up to date with statutory guidance relating to safeguarding and child protection and any 
advice issued by the local safeguarding children board (LSCB) – which will not be in existence 
for much longer.   

(b) Attend training for safeguarding link governors. 

(c) Ensure the governing board has suitable and up-to-date policies for: 

 child protection; 

 staff code of conduct/staff behavior; and 
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 handling allegations against staff and volunteers 

(d) Ensure the school/academy has appropriate safeguarding responses to children who go missing 
from education, to help identify the risk of abuse and neglect and help prevent further 
incidents  

(e) Ensure the school/academy has appropriate online filters and monitoring systems in place. 

(f) Report back to the full governing board about safeguarding issues and developments.  

(g) Encourage other members of the board to develop their understanding of their safeguarding 
responsibilities.  

(h) Make sure the school/academy has appointed a designated safeguarding lead (DSL) and 
appropriate deputies.  

(i) Make sure the school/academy has appointed a designated teacher to promote the educational 
achievement of looked-after children, and that this person has appropriate training.  

(j) Meet regularly with the DSL to ensure that the school’s/academy’s policy and procedures are 
effective, and all staff, governors and volunteers have had the appropriate level of training. 

(k) Make sure the DSL has sufficient time, resources and training to carry out her/his role 
effectively.  

(l) Ensure the curriculum covers safeguarding, including online safety.  

(m) Monitor the single central record (SCR) alongside the DSL to ensure the school/academy carries 
out the appropriate recruitment checks on staff and trustees, though checks carried out on 
maintained school governors and local authority governors in an academy trust don’t need to 
be recorded on the SCR – though it is good practice to do so.  

When a safeguarding event occurs at the school/academy, the governing board should be apprised of 
it.  Members – especially the link governor for safeguarding - should ask the following questions.  

1) What type of incident occurred, such as online bullying or an incident with a staff member? 

2) Were policies and procedures followed? 

3) Did any external organisation/s need to get involved?  

4) What was the outcome?  

5) Was this an isolated incident or is there a pattern? 
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6) What was the school/academy doing in this area before this incident happened? Were the 
safeguarding procedures compliant? Could the school/academy have done anything to prevent it 
from happening? (If it was an online safety issue for example, question how well the 
school/academy was teaching children about staying safe online.) 

7) Does the school/academy have a risk assessment that accounted for this?  

8) Has this brought the school/academy into disrepute in any way? 

9) Are parents aware of the incident and does the school/academy need to do any consultation or 
outreach work to make sure the children are safe? 

10) What lessons have we learnt? What can we do to prevent this happening again?  

11) Has appropriate action in a timely way been taken by the DSL and involved staff members? 

Governors should not ask for specific details about the case which would be a breach of data 
protection legislation and confidentiality.  Also, governors don’t need information about individual 
referrals in order to carry out their monitoring role. 

(5) Questions that the Designated Safeguarding Lead (DSL) must ask  

If the DSL is to carry out her/his responsibilities well, s/he should address the following issues.  

(a) Do pupils feel protected and safe? How do you know? 

(b) Are there effective safeguarding, pupil behaviours and staff behaviour policies that are well 
understood by everyone? 

(c)  Are staff and other adults clear about procedures where they're concerned about the safety of 
children, including what to do when children go missing from school? 

(d) Do staff receive training on protecting children? 

(e)  How do you make sure written records are made in a timely way, stored securely and shared 
appropriately? 

(f) Are safeguarding risks known to trustees, governors and staff and shared with external 
agencies where appropriate? 

(g)  Do all staff have a copy of and understand the written procedures for managing allegations of 
harm to a child? 

(h) Are safer recruitment procedures in place? 
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(i) Is the physical environment safe? 

(j) How are discrimination and peer-on-peer abuse tackled in school/academy? 

(k) What online safety measures are in place? 

(l) How is the Prevent duty implemented? 

(m)  Can you do everything that you need to do in your role? What can't you do? What can the 
school/academy do to help you?  

(6) Commentary 

It is unsurprising that the government and Ofsted pay such close attention to the safeguarding 
arrangements that schools and academies have in place given the surfeit of sexual exploitation, 
extremism, radicalisation and the dangers of mobile technology.  

Lord Michael Bichard, the former Permanent Secretary for Education, who led the public enquiry into 
the murders of 10-year-old Jessica Chapman and Holly Wells in Soham, Cambridgeshire in 2004, 
highlighted four important matters for schools and academies to remember when address The Key.   

 Be vigilant 

 Believe it could happen in one’s school/academy. 

 Revise policy and practice into safeguarding children regularly. 

 Ensure that everyone plays her/his part. 

 Never believe it is someone else’s responsibility rather that one’s own.   

 

 

I Preamble 

Obesity has become a national crisis.  Increasing numbers of pregnant mothers overeat.  The expectant 
mother justifies doing so by kidding herself with: “Well, I am eating for two.” There is some medical 
evidence to suggest that the overeating impacts on the unborn child, who on arrival also tends later to 
overeat.  The problem often starts at birth. A tragedy. 

Obesity causes diabetes, cardiovascular disease, some cancers and early death.   That apart, the obese 
person is impeded from living a normal life. S/he walks slower, has problems breathing, spends more 
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on larger-sized clothes and shoes, takes up considerable seating space in public transport attracting 
angst from others and does not look and feel good.    

Childhood obesity is linked to different health conditions such as asthma and type-2 diabetes.  It also 
increases cardiovascular risk factors.   Obese children suffer from mental ill-health and behavioural 
problems.   Worst of all, an obese child becomes and obese adult.   

In 2017, a national survey revealed that 36% of the UK population was overweight and 29% obese.  In 
the case of men, 40% were overweight and 27% obese.  With women, 31% were overweight and 30% 
obese.   

In 1984 fewer than 10% of five to ten-year-olds were overweight, and fewer than 2% obese. In 2017/18 
more than 20% of children were overweight or obese when they began school and over 33% 
overweight or obese by the time they left primary school.  Obesity numbers are highest in the most 
deprived 10% of the population twice that of the least deprived 10%.   

The poorest have become the biggest victims of obesity.  Forty years ago, a poor child was around 25% 
more likely to be obese than a rich one. Now, by 11 s/he is three times as likely. Marie Antoinette said 
of the common French person: “Let them eat cake.” Prime Minister Johnson is now saying to the 
manufacturers about the common man in the United Kingdom: “Let them eat sugar” – a cry that does 
not liberate but is a curse. 

Obese children are stigmatised and bullied. This leads to low self-esteem and frequent absences.     

Public Health England’s warnings about risk-factors were stark.  These include the following.   

(a) Maternal health: In 2014, 58% of women of childbearing age (16 to 44 years) in England were 
either overweight or obese. 

(b) Parental health: Children who live in a family where at least one parent or carer is obese are 
more at risk of becoming obese themselves. 

In addition: 

 children who are obese are more likely to be obese in adulthood and thus increase the risk of 
obesity for their own children later in life and 

 

 poor diet and low levels of physical activity are the primary causal factors to excess weight. 

The amount of sugar that children consume daily is a major contributing factor to gaining weight. 
A National Diet and Nutrition Survey found that sugary drinks account for 30% of 4-to-10 year olds’ 
daily sugar intake. Children’s consumption of added or processed sugars significantly exceeds the 
maximum recommended level. 

https://www.gov.uk/government/statistics/national-diet-and-nutrition-survey-results-from-years-1-to-4-combined-of-the-rolling-programme-for-2008-and-2009-to-2011-and-2012
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Low levels of physical activity, and increased sedentary behaviours among children and young people, 
exacerbate the problems of poor diet and nutrition. Data across local areas in England shows only 18% 
of children and young people aged 5 to 16 years reported taking part in physical activity for at least 60 
minutes every day. Boys are more likely than girls to meet the recommended levels, as are children 
from the most affluent families when compared with the least affluent families. 

Cancer Research UK states that obesity now causes more cases of four common cancers – bowel, liver, 
ovarian and kidney - than smoking.  

According to Jenni Russell of The Times, “Obesity keeps being described as a ticking time bomb but 
with every year the bomb gets bigger. Overweight teenagers rarely reverse their weight gain. Studies 
suggest four out of five obese teens will remain obese as adults. They will lose 15 to 20 years of health 
in adult life. Soft drinks are their biggest source of sugar.” 

The cardiologist Aseem Malhotra said that one could not outrun a bad diet. The blood-sugar surges 
and clotted arteries caused by overloading our systems with junk food damage us at a cellular level. 
New studies of the microbiology of our intestines show how bad diets spawn destructive changes to 
our intestinal bacteria, driving food cravings and making it practically impossible for even enthusiastic 
dieters to lose weight. 

II Taking Action 

What can a school or academy do to stem the obesity rot? 

(1) Top of my priority list would be for trustees, governors and staff members to model what it 
means to live a healthy live by slimming down and staying slim, being active (walk rather than 
use the car, if possible) and make time to take regular exercise.   

(2) Ban unhealthy foods among pupils who bring packed lunches and ensure that unhealthy snacks 
that many pupils bring into schools/academies for their breaks are conspicuous by their 
absence.  

(3) Encourage parents to sign up for the Start 4 Life information for children from 0 to 5 years.  The 
service provides evidence-based information on pregnancy and child health development, 
including messages on breastfeeding initiation and continuation and improved nutrition.   

(4) Trustees, governors, headteachers and staff can register with Change 4 Life School Zone, to 
receive teacher packs designed to help promote curricular-linked Personal School and Health 
Education (PSHE) topics. There are flexible lessons plans and engaging videos in the materials.   

(5) Schools/academies can work with the National Child Measurement Programme so that the 
promotion of a healthy life is part of the whole school approach.   

https://www.nhs.uk/about-the-nhs-website/professionals/healthandcareprofessionals/documents/health_professional_factsheet_170214.pdf
https://campaignresources.phe.gov.uk/schools
https://www.gov.uk/government/collections/national-child-measurement-programme
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(6) Make use of the publication, What works in schools and colleges and ideas generated by the PE 
and Sport Premium.  

(7) Establish a Healthy Eating policy and better still, ensure that pupils, parents, staff, governors 
and trustees are using it in their day-to-day lives.   

(8) Use the toolkit for the promotion of positive emotional health and well-being so that pupils, 
staff, governors, parents and trustees may implement some of the good practices describe. 

(9) Make pupils aware of the support available locally for both, mental health and weight issues in 
Rise Above 

There is fat chance that some pupils and the staff responsible for them will take any of this seriously.   
This should not get those in charge of running schools and academies depressed. That is the nature of 
the beast.    Schools and academies can do a bit more to promote good health, a vital ingredient to 
happiness and longer living.     

 

The attainment gap between pupils from well-heeled backgrounds and those from the deprived 
segments of our society continues to grow by the time pupils attained the age of 16, according to the 
2019 annual report of the Education Policy Institute (EPI).  Disadvantaged pupils were a week further 
behind than their peers in 2018.  The EPI research also discovered that by the school-leaving age - the 
pupils in London were two years ahead – achievement-wise – than their peers in some northern areas 
such as Rotherham and Blackpool.  Poor pupils in these towns were two years behind their more 
privileged class friends, said EPI.   

There is more bad news.   The pre-school gap stopped closing.  Is this because we have abandoned the 
Sure Start programme? (Who knows?) The good news is that the gap between rich and poor pupils is 
closing at primary level.   There is now a 9.2 months difference in achievement by the age of 11 when 
compared to the 10.7 months in 2011.    However, at the secondary stage, the gap grew.  The 
researchers hinted that this could be the case because secondary institutions had been more exposed 
to the cuts.  

The other EPI finding is that pupils of Chinese and Indian heritage significantly outperform those of 
white British and black Caribbean backgrounds.  

Nick Clegg, the former Deputy Prime Minister in the coalition government recognised that the gap that 
exists between pupils from deprived backgrounds and the rest goes back into history. This was why he 
prevailed on his boss, ex-Prime Minister David Cameron, to create the Pupil Premium Grant (PPG) to 
assist pupils who were on free school meals and those who had been on free school meals for the last 
six years.  It exists today and is worth £1,320 for a primary and £935 for a secondary pupil.  Schools and 
academies control how this money is spent albeit it must be targeted at the poor pupils.  However, 
there is anecdotal evidence to suggest that schools and academies are spending the money to ease the 

https://www.gov.uk/government/publications/what-works-in-schools-to-increase-physical-activity-briefing
https://www.gov.uk/government/publications/standards-for-school-food-in-england
https://www.annafreud.org/media/4612/mwb-toolki-final-draft-4.pdf
https://riseabove.org.uk/about/
https://epi.org.uk/publications-and-research/epi-annual-report-2019-the-education-disadvantage-gap-in-your-area/
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pain they are suffering from budget cuts.  Despite the PPG, by the time they leave school/academy, 
children entitled to the grant are 18 months behind their better-off peers. 

Sir Kevan Collins, Chief Executive of the Education Endowment Foundation, who carried out research 
on the interventions that help fiscally disadvantaged pupils to make good progress and achieve well, 
expressed concern about the EPI findings.   He told The Times: “Good teaching is the most important 
lever schools have to improve outcomes for disadvantaged pupils. That is why we have called for 
schools to strengthen the link between teaching and their pupil premium funding, including through 
prioritising the recruitment, retention and development of effective teachers.” 

The EPI authors refrained from apportioning blame for this sad state of affairs.   However, they stress 
that the government must focus on what worked rather than rely on political shibboleths and 
ideological guesswork.    

While the financial cuts have hit schools/academies, differences in the home environment play a part 
in holding poorer pupils back.  Middle-class parents spend more time with their children. They have at 
least one meal a day together during which they talk about what they learnt at school/academy and 
the events of the day.  The parents in cash-strapped families spend much less time with their children – 
for good and bad reasons.   Many expend considerable time and energy trying to scratch around for a 
living and leave children to their own devices.   

In 1943, Rab Butler, the then Education Minister proposed in a White Paper free education for all 
pupils up to the age of 15. This took effect in 1947.   Butler averred that all teenagers – whatever their 
backgrounds – would have a better start to life.   The school-leaving age was raised to 16 in 1972.  All 
state-run education is free.  However, parents play a vital role. They are the first educators of children.  
The editor of The Times, wrote: “Overworked teachers cannot be expected to perform miracles, but 
when the disadvantaged gap is opening, not closing, it is time to act.” 

The present Education Secretary, Gavin Williamson, was born in Scarborough and was state-educated.  
The achievement gap in his home town is growing fast.  In Scarborough, poor pupils start out 7.1 
months behind their better-off peers. At secondary level, the gap grows to 24.3 months.  Will he do 
something about this and if so, what?   

Two pieces of action could help.   

First, improve the funding in education.  Nick Gibbs, the schools minister, said that the government had 
invested £2.4 billion. “Teachers and school leaders are helping to drive up standards right across the 
country, with 85% of children now in good or outstanding schools compared to just 66% in 2010, but 
there is more to do to continue to attract and retain talented individuals in our classrooms,” he said.  
However, many schools and academies are on their financial uppers.  If pupils’ achievements are as 
good as Gibbs claims they are, the credit must go to the pupils, their teachers, support staff, the 
leaders and the governors.   No credit can go to government.   Where institutions are doing well it is 
despite government inaction.  



Schools Support Services Ltd                                                   27 

Second, parental background has an impact of pupils’ development.   The EPI showed that Chinese and 
Indian teenagers attained higher grades than their white British peers. Black Caribbean pupils have 
been further behind white British pupils over the last seven years.  Pakistani pupils, who were 3.4 
months behind white British pupils in 2011, were now only 0.5 months behind.   

Parental support is a crucial factor.  Parents, after all, have children – not the other way around.  They 
owe it to them to give them a good start to life. 

 

 

A school or academy is only as good as the quality of teaching that is experienced by the pupils.   
Research has borne that out.   To achieve good quality teaching, schools and academies need first to 
have teachers and second good teaching.  However, teacher shortages continue to bug the body 
politic.    

Government has recognised that there is a shortage of good teachers and the problem is not going 
away any time soon.   The fact that the former Education Secretary, Damian Hinds, published in 
January 2019 The recruitment and retention strategy is an implicit acknowledgement that the problem 
exists.  It is unlikely to be resolved speedily for a host of reasons.  However, there are a few measures 
schools and academies can take to make teaching more pleasurable for the pupils so that they will 
want to attend as well as their teachers and support staff.  This could attract more young people into 
pedagogy.  

Meanwhile, what are the contributory factors to teacher shortages? 

(1) First, inordinate pressures are placed on teachers to make pupils perform consistently well.   
These pressures stem from national and international competition.   Schools and academies are 
constantly compared to one another and to institutions.   

(2) Second, the inspection regimen has (until now) focused narrowly on pupils’ test and 
examination results, albeit, Amanda Spielman, HMCI, is moving from concentrating on results 
to the quality of education.    She wants institutions to consider the “hows”, “whys” and 
“whens” of what they teach rather than endlessly chasing and analysing data that take the soul 
out of education and leave teachers burnt out. 

It is right and proper for teachers to be held to account.  But pupils come in various sizes and 
have different motivations, abilities and wills of their own. The bottom line goes back to a 
saying derived from an old Sottish proverb: “You can’t make a silk purse out of a sow’s ear.” It is 
inequitable for teachers to be blamed constantly if children are not doing as well as they 
should.   They (the children) are brought up and influenced in different ways at home.  Schools 
and academies have no control over these factors.    

https://www.gov.uk/government/publications/teacher-recruitment-and-retention-strategy


Schools Support Services Ltd                                                   28 

Addressing the National Governors’ Association conference in the summer of 2019, Ms 
Spielman said that Ofsted does not want to see school-generated data about the gap between 
disadvantaged pupils in the same school.   "Internal data that your school uses certainly 
shouldn’t be collected in a way that puts undue pressure on teachers’ time," Ms Spielman said. 
"If someone shows you a great big spreadsheet, you might want to ask who pulled it together 
and for what purpose. 

"Who does the data help? Does it add value beyond what you’d get from talking to a teacher or 
head of department? Was it worth the time taken out of the teacher’s day to enter all those 
numbers?" 

She added that the DfE’s teacher workload advisory group’s report, Making Data Work, 
recommended no more than two or three data collection points a year. She told the governors: 
“If your school is using more than those two or three points every year, they should be very 
clear about how they will be interpreting that data and what actions will be flowing from it”. 

(3) Third, teachers work longer hours and many derive less satisfaction from what they do.  This is 
causing a national haemorrhage in the profession.   

But an international OECD survey found that the number of hours teachers worked did not 
affect their level of satisfaction.  Several years ago, the government ruled that teachers should 
not be spending time putting up displays, meeting with dissatisfied members of the public – 
especially parents and carers – and attending staff meetings.  

The latest Department of Education Survey of 2013 revealed that on average secondary 
teachers work, on an average, 55.7 hours a week and primary teachers longer – at 59.3 hours.   
This is even though secondary teachers are timetabled to teach on average for 19.6 hours a 
week and primary – 19 hours.   Headteachers were at it for even more hours – 63.3 weekly.    

Teachers have been lampooned for having short working days – beginning at 9.00 a.m. and 
ending at 3.30 p.m.  Say that, and you will ruffle their feathers - start a brawl even.  The 
workload survey showed that teachers put in many, many hours of work outside the school day 
and over the weekend.     On average, a primary teacher spends 23.8% hours working on school 
matters after and before school and a secondary teacher 21.5%.  

A primary teacher spends 4.3 hours each week on general administration – not all useful.  
Altogether, 45% of classroom teachers, who thought that much of this work was “unnecessary 
and bureaucratic”, had increased while only 5% said it was reduced.  The biggest cause of the 
unnecessary paperwork, teachers report, was preparing for Ofsted inspections.    

(4) The fourth reason for the leakage of qualified teachers from the system is the pushy parent.   I 
am referring to those who think their children are geniuses rather than simply clever and 
hardworking; who expect them to get A* grades in 15 GCSEs with little or no effort and who 
interminably complain to the headteacher about trivia, seeking immediate responses.  Some 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/754349/Workload_Advisory_Group-report.pdf
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are abusive.  Others bombard their children’s teachers with emails and, if they have their 
mobile numbers, text messages, seeking immediately answers to queries.  Altogether, they 
create so much stress and psychological damage that teachers absent themselves from work. 
Many in the profession, who want to live long, simply resign or go and teach abroad.   

Amanda Spielman, Her Majesty’s Chief Inspector of Schools and Colleges, said of these people: 
“Of course, parents should have high expectations for their child and want them (sic) to 
succeed. But they need to understand the pressure that teachers are under and do their best 
not to add to it. Teachers need support to do their jobs properly, and sometimes that simply 
means trusting them to get on with it. This ‘immediate response culture’ is only making 
teachers’ lives more stressful.” 

She added: “Parents also need to respect their school’s behaviour policy and take more 
responsibility when their child fails to follow it.” 

The Ofsted report on teachers’ wellbeing says appalling behaviour by both children and their 
parents was a key factor in the “low” wellbeing of most teachers. It describes parents shouting 
at staff.  This sometimes escalates into a “mob mentality” when other parents join in.   The 
report observes that relationships with parents are “among the top causes of high undue 
stress” for teachers. 

The report advises that schools and academies should not give parents/carers teachers’ email 
addresses and “consider replacing email communication with parents with other forms of 
communication.” 

(5) Teachers, however, can help themselves by focusing and making ruthless decisions on what 
they should be tackling by way of non-teaching tasks.  Give two people the same quantity of 
work.  One who is focused can finish it in half the time of the other who isn’t.  Dwelling on a 
task long – say forever and a day – brings into play the law of diminishing returns.     

It is vital for teachers to ditch unimportant “bureaucratic” work.  And if a teacher’s headteacher 
has dumped what s/he thinks is not important, the teacher should draw the headteacher’s 
attention to her/his current workload and ask the latter to prioritise the work.    

Very little is done in teacher-training to alert trainees to the importance of binning the 
unimportant, in the first case, and being assertive with one’s boss in the second.  At staff 
meetings, teachers could raise the issue of workload with their headteachers – assertively (not 
aggressively) – if they are to remain in the profession, not experience burnout and tackle the 
problem once and for all to derive the job-satisfaction that caused them to choose to teach in 
the first place.      

(6) Headteachers are under enormous pressures coming at them from all sides – causing them to 
work (on average) for over 63 hours a week.   It is, consequently unsurprising that they pass on 
these pressures to teachers to perform.   However, in their book, In Search of Excellence, Peters 
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and Waterman write about creating the right culture which promotes lose-tight properties – 
setting out sharp objectives and then giving employees scope – i.e. space and time - to use their 
initiatives to achieve them in the best way possible, rather than constantly breathing down 
their necks and adding to the stress levels of both, themselves and their staff.   

(7) The Department for Education’s latest annual report states that more that a fifth of new 
teachers leave the profession after the first two years and 33% within five years.  The DfE 
observed: “We are working with ITT (initial teacher training) providers to ensure that we are 
accepting every applicant who is ready to train to teach.” But this will not be enough.  New 
teachers must be better supported by all in the system – ministers, headteachers, fellow 
(experienced) teachers, parents and governors, if we are to retain the very best.  Supporting 
and easing in new teachers is one area in which the experienced pedagogues and their 
headteachers could invest time and effort if we are to stem the rot of an exodus from the 
profession.   

In brief, Michael Barton of the National Governors’ Association offers three ideas to help governors 
and other school/academy leaders.   

i. First, promote teachers’ well-being. Test ideas to improve the working environment. This will vary 
from one school/academy to another.   

ii. Second, take measures to reduce teacher workload by encouraging the headteacher to dump 
what is unnecessary and create an environment that is conducive to teachers’ welfare without 
detriment to children’s learning.  

iii. Third, carry out exit interviews (when teachers resign/retire). What would be even better is do a 
staff survey either annually or biennially.  Take measures to learn from the returns and, more 
important, act on them.    

 

 

I Exclusion Vignette 

A few years ago, a group of inspectors on their way to a school which was to be brought under the 
watchdog’s microscope were grounded a few hundred yards from their destination because their car 
had broken down.   Three young lads who saw them offered to help.  They fished out the jack, raised 
the car on it, opened the bonnet, fiddled with the engine and in little time resolved the problem and 
set the engine running.  

The inspectors were grateful, overjoyed and effusive in their thanks.   They asked these young men 
who they were and what they had been planning to do.   

“We are pupils at ……. School. We were heading back to our homes.”   
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“Why?” asked the inspectors, “especially as it is a working day.”  

“Oh,” said the second boy, “we were told to go home by the headteacher because we have been 
described as disruptive and informed that inspectors would be visiting the school.” 

I am not sure what the outcome of that inspection was as it happened some time ago.  However, it is 
not unknown for schools and academies to engage in such dubious practices today, even though a 
school/academy will be given under 24 hours’ notice of an inspection.    What is sad is not only that in 
some cases excluded pupils miss out on learning, but also that they have considerable potential to 
learn based on the talents they have (as seen from this incident), if only schools and academies press 
the right buttons.   

II The Timpson Review 

On 7 May 2019, Edward Timpson, former children’s minister, published his review on the exclusions of 
pupils.  It made 30 recommendations all of which were accepted by the Government.    

Timpson’s review included good and bad news. The good news was that 85% of mainstream 
schools/academies had not expelled any pupils in the academic year 2016/17. The bad news was that 
in each of 0.2% institutions that had expelled pupils more than 10 pupils had been excluded in that 
academic year.  Vulnerable pupils were more likely to be excluded. Altogether, 78% of permanent 
exclusions were of children who had special needs or classified as being eligible for free school meals.   

Fewer Bangladeshi and Indian pupils were excluded than White British, Black Caribbean and mixed 
White and Caribbean ones.   

In October 2017, former Prime Minister, Theresa May appointed Edward Timpson to carry out a review 
on the exclusions of pupils in schools and academies in response to the Race Disparity Audit. Edward 
Timpson was asked  to lead the review in March 2018.  He set out to explore how schools use 
exclusion.  

New analysis conducted for the Review showed that some pupil and school characteristics were 
associated with greater risk of exclusion, even after controlling for other factors which could influence 
exclusions.  

 Altogether, 78% of pupils who were permanently excluded either had special educational needs 
and disabilities (SEND), classified as in need or were eligible for free school meals. In toto, 11% 
of permanently excluded children had all three characteristics. 

 Boys with social, emotional and mental health difficulties (SEMH) but no statement were 
around 3.8 times more likely to be permanently excluded than a non-SEND child while girls 
were around 3.0 times more likely after controlling for other factors. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/807862/Timpson_review.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/800676/Timpson_review_of_school_exclusion__government_response.pdf
https://www.gov.uk/government/publications/race-disparity-audit
https://www.gov.uk/government/news/new-action-to-improve-outcomes-for-children-with-additional-needs
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 Disadvantage was strongly associated with exclusion, after controlling for other pupil 
characteristics. Children in receipt of free school meals (FSM) were around 45% more likely to 
be excluded than other pupils. 

 After accounting for other factors, children of Black Caribbean heritage were around 1.7 times 
more likely, and Mixed White and Black Caribbean children were around 1.6 times more likely 
to be permanently excluded compared to White British children. Indian and Bangladeshi pupils 
were around half as likely to be permanently excluded. 

 Controlling for other factors, children with a Children in Need Plan were around four times 
more likely to be permanently excluded compared to those with no social care classification. 

 Children who had Child Protection Plans were around 3.5 times more likely to be permanently 
excluded, and children who were looked after around 2.3 times as likely to be permanently 
excluded than children who had never been supported by social care. 

Timpson made 30 recommendations.    An important one was that off-rolling difficult pupils should 
cease.  There were six other key ones.   

(i) Make early intervention the norm 

Bring together education providers and councils so that schools and academies are better equipped to 
act early and provide the right support for children at risk of exclusion. 

(ii) Call on leaders to work together 

Act on worrying variations in exclusion rates among certain groups of children. School leaders, 
governing boards and Directors of Children’s Services should collect and share data to develop 
understanding of how exclusion is used in local areas, so that they can identify disparities and act to 
reduce them, especially with reference to certain ethnic groups, those with special educational needs, 
or those who have social workers. 

(iii) Exclusion should be the start of something new and positive 

Set out plans to improve outcomes for children who leave mainstream education and go into 
Alternative Provision (AP), and recognise good practice in AP, including support for AP to attract and 
develop high-quality teachers. 

(iv) Enable local authorities to establish forums 

Schools, academies and other local services collaborate to plan support for vulnerable children who are 
at risk of leaving school, by exclusion or otherwise. 
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(v) Act across Government 

Act to support children who are at risk of being drawn into crime by deploying resources from the 
Youth Endowment Fund so that schools, academies and APs might benefit. 

(vi) Crack down on poor behaviour 

The Government has already committed £10 million to help teachers crack down on poor behaviour 
in the classroom.  Tom Bennett was appointed as lead adviser to implement the pioneering 
programme. Continue with this programme where hundreds of schools and academies will benefit 
from networking with experts to help teachers and school leaders in need of support. 

III Commentary 

(a) Seven Lessons 

According to Schools Week, those associated with schools and academies, especially governors, should 
take note of seven important matters arising from the report.   

(1) There are no proposals yet for how schools/academies will be accountable for excluded pupils, 
a pivotal recommendation of the report.  Damian Hinds, the ex-Secretary of State for 
Education, said that he would consult in the autumn term 2019 and, following responses from 
stakeholders, advise on how this would work.  Will Gavin Williamson, his successor, do so?  
Who knows?  

The DfE will consider a “right to return” for pupils to re-join the school/academy after leaving 
for home education.  There would, however, be new safeguards to avoid schools/academies 
admitting children where they don’t have grounds for it.   

Schools/academies will also be required to submit information on their use of Alternative 
Provision units through the biannual census, including why leaders have commissioned APs and 
for how long pupils spend in them, including the regularity of attendance.   

(2) Hinds was committed to recognising the best APs as teaching schools so that they could share 
good practice across the system.  The DfE will consider how to boost the profession’s interest in 
teaching in APs – including new teacher training placements.  Timpson asked the government 
to inject capital funding to improve APs’ buildings and facilities so that they become attractive 
outfits.  

(3) Timpson requested the government to ensure that local authorities (LAs) be given a more 
egregious role in spearheading action with schools and academies at local level. He wanted LAs 
to become advocates for vulnerable children by hosting forums for all institutions to help them 
retain children at risk of exclusion.   
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(4) At present, a school/academy may exclude a pupil for a fixed term of up to 45 working days in 
the year.  This will be reviewed, including the reasons for an exclusion so that they “are more 
accurately captured”.  The government is committed to looking carefully at the timing of 
adjustments to school/academy funding following exclusion to ensure that they don’t act as an 
incentive to exclude pupils permanently.  Hinds had agreed to changing regulations so that 
social workers would be notified when a child in need was moved out of a school/academy.  

(5) The exclusion guidance will be amended to include the definition of “off-rolling” (which is 
unethical if not illegal) leaving no room for doubt. 

(6) The DfE agreed to extend funding to equality and diversity hubs beyond the current spending 
review to “widen their reach and impact”.  Timpson called for a practice-improvement fund to 
develop good procedures on inclusion units and nurture groups.  The £200 million Youth 
Endowment Fund is testing interventions to prevent children from becoming involved in crime. 
Some of this will be used for schools, academies and APs.   

(7) The report asks Ofsted to recognise schools and academies that succeed in supporting all 
children.  Currently, many schools and academies are feeling that the watchdog clobbers them 
when they try to integrate difficult pupils that other institutions exclude and consider this 
unjust.   

 Timpson invited Ofsted to give schools and academies that are found to be off-rolling an 
inadequate rating for their leadership and management in all “but the most exceptional cases”.   

(b) Timpson’s glaring omission – Further Education 

While the report was comprehensive and based on reliable research, there was one glaring omission, 
i.e. the work done by Further Education (FE) colleges to provide for youngsters from the ages of 14 
upwards for whom the work done in their schools and academies is meaningless.  FE provides a lifeline 
for learners, especially working-class, white boys, on the fringes of education.  In 2016, the Sutton 
Trust found that white British boys on free school meals achieved the lowest grades in GCSEs of any 
main ethnic group, with just 24% gaining five A*-C grades, including English and mathematics. 

“They have now been either the lowest- or second-lowest-performing ethnic group every year for a 
decade,” the charity said in its report. The figures also showed that white British girls on free school 
meals were the lowest-performing female ethnic group, with 32% achieving the same measure. At the 
time, 64.3% of disadvantaged pupils entering GCSEs were white British. 

The Institute for Public Policy Research (IPPR) mentioned that some groups of children were indeed 
more likely to be educated in APs or excluded, such as children in care, children in need, children with 
special educational needs and disabilities (SEND) and children in poverty. While the exact number of 
children who attend AP in FE colleges is not recorded, the Association of Colleges’ response to the 
committee’s inquiry said that there were 13,650 students aged 14-16 known to be studying in colleges.  

https://www.gov.uk/guidance/equality-and-diversity-funding-for-school-led-projects
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Of them, just over 2,250 full-timers were at key stage 4 on direct-entry programmes. All others were 
enrolled on AP programmes in collaboration with schools, or partly home-educated. 

(c) Edward Timpson’s thoughts on his report 

In reflecting on his report, Edward Timpson said: “No parent sends their (sic) child off to school 
believing they will end up being excluded but when this does happen we all need to be confident we 
have a well-functioning system that makes sure no child slips through the net. Exclusion from school 
should never mean exclusion from education. 

“Throughout this review I have found too much variation in the use of exclusions and too many missed 
opportunities for children to remain in the education that best suits their needs. 

“Although I did see examples of schools using exclusions appropriately and effectively, there is clear 
room for improvement and everyone – from teachers and parents, the Department for Education and 
Ofsted, to local authorities and children’s services - has their (sic) part to play. 

“We expect school leaders to make sure all children are getting a good education, but we must equip 
them with the skills and capacity to do so. We need to reward schools who are doing this well and hold 
to account those who are not. Most importantly there must be safeguards in place for when things go 
wrong so that we can keep children on the path towards the successful future they all deserve.” 

(d) Her Majesty’s Chief Inspector’s (HMCI’s) take on exclusions  

Writing in The Times Educational Supplement, HMCI Amanda Spielman reflects on the twin aspects of 
our educational system – autonomy and accountability – which appear to be antithetical but are meant 
to be “two sides of the same coin”.  Our schools and academies have considerable autonomy when 
compared to France and Italy, where education “is much more closely managed by central and local 
government.  The governments in both, for instance, hire all teachers and allocate them to schools.  
Also, curriculum is specified.  However, such a system stifles growth.  Spielman states that the 
“literature suggests that there is less chance of such systems making the leap from good to great, 
through innovation, research and evaluation”.   

There should be a tradeoff between risk and reward (according to Spielman).  It is impossible for a kite 
to fly high (the reward) – giving the appearance of freedom and abandon – without a steady wind 
blowing against it (the risk).   [My words.]  However, there must be a steady hand on the string/twine 
attached to the kite.  For our system, that steady hand is a mix of the governing and trust boards, the 
local authorities, the government and Ofsted exercising their powers responsibly.  Spielman focuses on 
the inspectorate, stating the it “has powers to fine schools for not complying with their (Ofsted’s) 
recommendations, and close schools down”.    

Notwithstanding, Spielman said, when addressing the National Association of Headteachers (NAHT): “I 
have defended the right of heads to exclude permanently in the small number of cases where it is 
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necessary to do so.  It cannot be right that the ultimate sanction if used properly be removed from 
headteachers.” 

(e) Closing Thoughts 

Before closing, I thought it worthwhile to reflect on the work of Dr Simon Edwards, senior lecturer in 
youth studies at the University of Portsmouth, who has spent three decades with young people across 
mainstream and alternative provision as a teacher, running specialist units for children with 
challenging behaviour and for those who have run out of educational options.   

The author of Re-Engaging Young People with Education: the steps after disengagement and exclusion, 
Dr Edwards told Jon Severs of The Times Educational Supplement, “Every child I have met wants an 
education. But something about education is not coming through for some young people. Is that 
education offer transformative? Do they think they can use that to help them become what they want 
to be?” 

Why do some children disengage with education leading so frequently to exclusion?  His research led 
him to conclude that there were external factors around trauma in the home and events taking place 
outside the school gates.  “When you look at a child’s behaviour in the classroom, you cannot 
disassociate it from family background,” he explains. “I think there is a series of coinciding events that 
sometimes occurs in a classroom that leads to that child not being able to engage in the classroom with 
learning.” 

A second cause is around cultural and academic language – the kind that is alien to a pupil and causes 
him (more often a “him” than a “her”) to behave badly leading to exclusion.   

On culture, Edwards states that a school sometimes sets standards which (unintentionally) lead to 
inaccurate judgements of children from low-socioeconomic backgrounds. “I have met headteachers, 
particularly in low-income areas, who say kids need to have grit and determination and they need to 
raise their aspirations. I am like, ‘What are you on about?’” he says. “These young people who I work 
with want to be like their parents. A builder or a hairdresser. Or do admin. They have aspirations. 

“You are just saying you want them to have the same aspirations as a middle-class child. But if you 
have a middle-class child who wants to be a doctor or a teacher like their (sic) own parents, then 
actually they might not have high aspirations; their aspirations may actually be lower if you consider 
where they are starting from. I did some research with kids from a very deprived area where 
aspirations were through the roof. And their aspirations were realistic.” 

These were systemic issues and the child takes the rap resulting in disengagement from learning.  
Schools and academies are caught in a bind, made to meet governmental and Ofsted standards and 
force children into a “conveyor belt” of educational provision to achieve good test and examination 
results.  Vulnerable children then become the victims; they are expelled and become the broken 
fragments of our society.   



Schools Support Services Ltd                                                   37 

If parents are to work collaboratively with schools and academies, they will want to learn from the 
institutions about strategies that could turn around the behaviour of their children rather than have 
their children dumped back on them.  But then, is that possible when schools and academies have to 
deal with the problem of diminishing finances and the constant pressures placed upon them to enable 
their pupils achieve good outcomes – by way of test and examination results?  

Dr Edwards and a colleague, Evie Harris, made the following recommendations on the back of research 
they undertook about challenging students.   

 Make the education on offer in schools accessible and appropriate for these students. 

 Validate the learning gained in arts-based subjects in line with science, technology, engineering 
and maths (STEM) subjects. 

 Make the pathways to a good life that the education on offer claims to provide clear and 
explicit. 

 Ensure that behaviour policies purporting to enable student attainment are seen to achieve this 
goal and ensure that they are perceived to be fair. 

Perhaps, if this had been the case, the three students (mentioned at the start of this article) who fixed 
the car of the inspectors would not have been able to do so (because they would have been at school) 
and the inspectors would not have been able to inspect their school.   

 

 

(1) Preparing for the unexpected 

Schools/academies are centres of learning.  However, threats, disasters and tragedies sometimes 
disrupt the conditions for learning.   Governors, headteachers and staff must deal with mishaps and 
calamities expeditiously and effectively as and when they arise.  This is possible only if there are critical 
incident plans in place.   Better still, governors, headteachers and staff should be familiar with the 
contents of these plans and take swift and appropriate action in line with them as and when needs 
must.    

What does one do if the school/academy is on fire? How will the authorities act if pupils on a school 
trip are involved in a car, plane, train or boat crash?  What if a pupil suffering from epilepsy has a fit 
but the school is not aware of her condition or does not know what to do in such an eventuality?   
Preparation for these unusual events are crucial for the smooth running of the institution.     

The Department for Education (DfE) has provided useful guidance for schools/academies on what to do 
to plan for such emergencies. A plan must be generic and provide for responding appropriate to the 
following incidents.  

https://www.gov.uk/guidance/emergencies-and-severe-weather-schools-and-early-years-settings
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 Serious injury to a pupil or member of staff as a consequence (for instance) of a transport 
accident 

 Serious injuries to pupils who are on a school trip on road, sea or air 

 Significant damage to school property (e.g. fire) 

 Criminal activity (e.g. bomb threat) 

 Severe weather resulting, for instance, in flooding 

 Public health incidents such as a flu pandemic 

 The effects of a disaster in the local community – such as the Grenfell Tower inferno that 
happened in the summer of 2018 

(2) A tale of six schools 

(a) Kensington Aldridge Academy 

Occasionally, disasters strike at the most inappropriate times – such as when pupils have to take 
examinations. This happened in the case of Kensington Aldridge Academy (KKA) in Kensington.  The 
academy (which cost the government £26 million) is sited in the shadow of what was the Grenfell 
Tower.   It was opened with fanfare and drums in 2014 by the Duchess of Cambridge and, under the 
leadership of David Benson, was building a reputation for itself when disaster struck on 14 June 2017.  
Five pupils lost their lives in the inferno.     

The 56 of the 60 pupils who made it to the AS level Mathematics examination on 14 June 2017 were, 
according to the Headteacher, “shell-shocked”. Some were in borrowed clothes.  Benson was praised 
for the manner in which he handled the tragedy – giving assemblies on how to deal with the aftermath 
of the fire.  He also arranged for the pupils to be taught in the last six weeks of that summer term in 
Ark Burlington Danes Academy in Hammersmith and Fulham.  

In the academic year 2017/18, pupils moved to a temporary site on the Woodman Mews Estate close 
to Burlington Danes. The temporary academy was dubbed KAA2 and built by Portakabin.  It comprised 
five blocks of portable buildings and included science labs, a dance studio and art rooms.   More than 
200 workers worked 24 hours a day to prepare for the opening in September 2017. The academy 
moved back to its permanent site in September 2018.  

The experience of KAA is a stark reminder to all institutions to expect the unexpected and respond 
appropriately.   

(b) Dunblane Primary School  

Over 21 years earlier, another school tragedy unfolded north of the border, in Scotland. At 9.30 a.m. 
on 13 March 1996, Thomas Hamilton arrived on the grounds of Dunblane Primary School, parked his 
van in the car park of the school, cut the cables of the adjacent telegraph pole and headed towards the 
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door near the toilets and gymnasium armed with four legally held handguns. In the gym, 28 primary 
year 1 pupils were preparing for a Physical Education (PE) lesson with three staff members.  When 
confronted by Eileen Harrild, the PE teacher in charge of the lesson, he started shooting randomly. 
Harrild was injured in the arms and chest. She stumbled into the open-plan store cupboard at the side 
of the gym with several injured pupils.  Gwen Mayor, the teacher of the class, was shot and killed 
instantly.  Mary Blake, a supervisory assistant, was shot in the head and both legs but managed to 
make her way to the store cupboard with several of the children in front of her.   

Hamilton charged into other classrooms where teachers, who had heard the shots, took evasive action 
and made children get down on the floor. After running rampant around the school, he re-entered the 
gym, dropped his pistol, picked up one of the two revolvers he was also holding, put the barrel of the 
gun in his mouth, pulled the trigger and killed himself.  That was, perhaps, the most charitable action 
he took.   Altogether, 32 sustained gunshot wounds.  Sixteen were killed, including Mayor and 15 of 
her pupils.   

Ronald Taylor, the headteacher, rang the police at 9.41 a.m. after he was alerted by Agnes Awlson, one 
of the assistant headteachers to the possibility that a gunman was on the premises.  Ms Awlson had 
heard screaming inside the gym and had seen cartridges on the ground. Taylor thought that the loud 
noises he had heard were from builders on the site.  On the way to the gym, he saw the havoc wrought 
and arranged for Fiona Eadington, the deputy headteacher, to call for ambulances.  By 11.10 a.m. all 
the injured were taken to the Stirling Royal Infirmary for medical treatment.   

Sir Andy Murray, a three-times grand-slam winner in tennis, was an eight-year-old pupil at the school, 
and his brother, Jamie, a doubles champion, was 10.  Both brothers survived the attack by taking cover 
in their classrooms, hiding under their desks.   

(c) Hillel House School 

In the 1970s, I was the headteacher of a small, independent primary school in Willesden, Hillel House.  
At a time when we were much less conscious of the importance of health and safety.  Also, legislation 
was not up to speed, our admissions form was inadequate and did not require parents to let us know 
about whether children had medical conditions – such as allergies – so that we could take appropriate 
action. The overarching body, the Zionist Federation Education Trust, was keen for the school to be 
self-supporting. Because each classroom could take no more 20 pupils, space was limited albeit 
teachers welcomed the idea of small classes.  But this meant money was tight so that having a welfare 
officer was one definition of the impossible.   

The upshot was that I was a full-time teacher and carried out my headship duties in in-between times – 
like breaks, lunchtimes and after school activities.   I became “head cook and bottle washer” and 
rapidly came to learn about giving first aid – on the job.  One afternoon, during a PE lesson, all hell 
broke loose when Esther, a year 3 pupil, fell on the floor and began to writhe.  Her teacher called me.  I 
rushed to help and concluded that the child who was hydrocephalic, was epileptic and suffered from 
fits.  I did not have a clue about what to do; neither did I have the necessary medical expertise.   
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I did what I could to keep her as (gently as possible) under control and make her comfortable while the 
school secretary called her parents and the ambulance.   The parents arrived first, apologised to us for 
not warning the school about her condition and immediately gave her the appropriate medication 
(which they brought with them) and took her to hospital.   The child was saved.  She could easily have 
bitten off her tongue, for instance, and done perpetual damage to herself.   

On another occasion at lunchtime, a girl of five decided to pop a sweet into her mouth after washing 
her hands in the girls’ toilets.   The sweet lodged itself firmly in her gullet and she began to choke.  One 
of her friends rushed to the office and told me about it.  I dropped everything, ran to her and without 
thinking (a reflex action, I would say), took the child, turned her upside down, thumped her on the 
back and out came the sweet.  I breathed a sigh of relief.   When we discussed the incident at a staff 
meeting later, my colleagues unanimously decided to ban sweets from the school premises.   

 (d) Meningitis Affliction  

In the 1980s, I was Assistant Education Officer for Schools.  Among other responsibilities, I had to deal 
with emergencies.  Come a Sunday morning, I received a telephone call from the Headteacher of a 
Secondary School.  He had learnt that two of his pupils had been rushed to hospital with meningitis.   
While they were in safe, medical hands, what was he to do, he enquired.  I thanked him for letting me 
know, told him that I would seek advice from the Chief Medical Officer (CMO) of the authority and ring 
him back with an appropriate response.   

I rang the CMO who advised me to ensure that as many staff as possible were contacted, to have a 
substantial number of them patrol the entrance to the building the following morning (remember 
there was no internet at that time and no mobile phones), and, as the pupils arrived, his staff would 
give them injections to protect them from the disease.    

Today, there would be more sophisticated ways of dealing with such a problem, including having a 
system where staff could be contacted on a Sunday.  However, the good news was that the two pupils 
recovered, pupils were immunised and there were no more casualties on that occasion.   

(e) Knifing on journey home 

The 16-year-old lad was jubilant.  He had finished the last of his GCSE examinations.  With a couple of 
friends, he left his school and walked to the tube station.   And then it was that he had an encounter at 
the station with two other youths. The meeting spiralled downwards into a fracas and ended in the 
tragic and fatal knifing of this lad.   

The Headteacher came to hear about what happened from the boy’s family that evening.   The school 
community was devasted the following day.   As education officer of the authority in which the school 
was sited, I went over to meet the headteacher the following day.  Being competent, the headteacher 
arranged a special assembly in which she broke the news.   Paeans and tributes to the pupil were read 
out by friends and staff.   
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The school community found it difficult to cope with the aftermath.  However, the headteacher and 
staff took measures to enable the pupils to express their grief and they also acted to safeguard other 
pupils as far as they could in their journeys to and from the school.    

(f) Arson attack 

During the mid-1980s, my local authority, the London Borough of Brent  had a significant drop in the 
number of pupils of secondary school age.   Accordingly, after a period of consultations, the local 
authority decided to close one of its schools, William Gladstone.  

After receiving the green light from the Secretary of State to do so by the following September, 
someone, who did not like what we were doing, set fire to the school on a Sunday night in January.   
Pupils, staff, parents and officers were gobsmacked when they arrived at school the following morning.   

This was at a time prior to schools controlling their budgets.   Accordingly, several officers (including 
yours truly) had to take rapid measures to decant the pupils to a couple of other schools to enable 
them to continue with their education.   However, on that Monday, the pupils were sent home.  Those 
who were unable to get back, because their parents were at work, became our responsibility.   

Structural engineers had to make the burnt-out school safe and health and safety officers did an 
inspection of the premises to ensure that the community in the area were safe from asbestos.   

(3) A dress rehearsal for disaster 

Fortunately, incidents such as the ones described above are few and far between.  However, having 
even one is one too many.   Consequently, I participated with officers of different departments, to do a 
mock train crash at one of its major stations to see how the different people who lived and worked in 
the Council would react.    

We chose two secondary schools at that time, primed the two secondary headteachers with a made-up 
scenario.  Twenty pupils from the two schools (10 from each) were chosen.   They were acting as if they 
were returning from a school trip on a Sunday, and their train “crashed” causing several of them to be 
“injured”.  Of course, the headteacher sought the consent of the parents of the pupils, before being 
made to act out the scenario.   

The charade revealed that there were several key staff members who were totally unprepared for such 
an event.  The caretakers of the schools were unavailable so that it was impossible to open up the 
schools and secure the addresses and telephone numbers of the pupils’ homes.   The Deputy 
Headteacher of one of the two schools was irritated/irked because he had been disturbed at a lunch 
party.    

Much was learnt from “staging” the event. Fortunately, in my time, there were no train crashes in that 
London borough.    
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(4) Useful Contacts 

The government has created an incident alert team which may be contacted in an emergency at 
incident.alert@education.gov.uk  

In addition, when a school or academy prepares a critical incident/emergency plan, governors and the 
headteacher can find valuable information from the following links.  

 Cabinet Office: preparation and planning for emergencies 

 Cabinet Office: pandemic flu 

 DfE: health and safety advice for schools and academies 

 DfE: preventing extremism in the education and children’s services sectors 

 DfE: school security: advice on access to, and barring of individual from school premises 

 Met Office: severe weather warning system 

Being prepared for disaster is essential to avoid calamities, if we are to keep the learning community – 
especially the pupils – safe.  

I  

I The Polymath 

On 2 May 1519, a little over 500 years ago, Leonardo da Vinci, one of the greatest polymaths that ever 
lived, died (possibly) of a stroke, according to Francis I of France, who was a close friend.  He was 67 
years old.   The sixteenth century biographer of Renaissance artists, Vasari, said Leonardo was filled 
with repentance in his death throes, saying that he “had offended against God and men by failing to 
practice his art as he should have done”.  He sent for a priest to confess and receive the Holy 
Sacrament.   

A score of years later, Francis I was reported by the sculptor, Benvenuto Cellini as saying: “There had 
never been another man born in the world who knew as much as Leonardo, not so much about 
painting, sculpture and architecture, as that he was a great philosopher.   

It is salutary to reflect on the life of this great man five centuries later at a time when we encourage 
our children to specialise.  The argument advanced is that specialisation assists them in building 
focused careers.  They will thrive (at least as long as there is a demand for that specialism), if not 
flourish.  However, the clarion call to do so leads them to learn more and more about less and less so 
that they end up knowing everything about nothing.  This is not to say they become generalists - 

mailto:incident.alert@education.gov.uk
https://www.gov.uk/guidance/preparation-and-planning-for-emergencies-responsibilities-of-responder-agencies-and-others
https://www.gov.uk/guidance/pandemic-flu
https://www.gov.uk/government/publications/health-and-safety-advice-for-schools
https://www.gov.uk/government/publications/preventing-extremism-in-schools-and-childrens-services/preventing-extremism-in-the-education-and-childrens-services-sectors
https://www.gov.uk/government/publications/controlling-access-to-school-premises
https://www.metoffice.gov.uk/weather/warnings-and-advice/uk-warnings#?regionName=uk&tab=map&map=Warnings&zoom=5&lon=-3.50&lat=55.50&fcTime=1450828800&date=2019-07-20
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learning less and less about more than more - because then they will end up knowing nothing about 
everything.  

The point is that education should be about encouraging young people to follow their interests, grow 
in the directions which help them lead whole and fulfilled lives and develop a sense of balance.   The 
more talented ones could strive to emulate Leonardo da Vinci.  

II What do we know about Leonardo da Vinci? 

In mid-April 1452, Leonardo da Vinci was born “out of wedlock” in Vinci, a town in the Tuscan hills 
within the territory of Florence, which was ruled by the Medicis, the banking and political dynasty.  His 
father was Piero Fruosina di Antonio da Vinci and mother, Caterina di Meo Lippi, a peasant.  His father 
was prolific in more ways than one.  He was priapic, for instance. Leonardo ended up having three step 
mothers and 12 step siblings, the last having been born when Leonardo was 40 years old.   Leonardo 
received an informal education during which time he studied Latin, geometry and mathematics.    

When he was 14 years old, he was a studio boy in the workshop of Verrocchio, a painter, sculptor and 
goldsmith. At the age of 17, he became an apprentice and trained for seven years under Verrocchio.  
During that time, he developed a wide range of technical skills in drafting, chemistry, metallurgy, metal 
working, plaster casting, leather working, mechanics, woodwork, drawing, painting, sculpting and 
modelling.   You name it, Leonardo da Vinci did it.    

Vasari recounted an apocryphal story of the time when he collaborated with his teacher, Verrocchio on 
a painting, The Baptism of Christ (the depiction of a young angel holding Jesus’s robe).  He was so much 
better than his teacher that Verrocchio put down his brush and did not paint again! 

In Leonardo’s lifetime, it was very difficult for artists to survive leave alone flourish.  However, because 
he was multi-talented and hardworking, he was able to secure one patron after another.  In between, 
he painted for monks.  One masterpiece, The Last Supper, was done for the monastery of Santa Maria 
delle Grazie.    

On top of his amazing artistic talents that saw the creation of The Mona Lisa (in addition to The Last 
Supper), Leonardo devised a method for defending the city of Venice from a naval attack during the 
Second Italian War. Working for Cesare Borgia, son of Pope Alexander VI (in those times, while Popes 
took the vow of celibacy, they brushed the commitment aside when they felt the urge to do so) as a 
military architect, he created a map of Borgia’s stronghold, i.e. a town plan of Imola. So impressed was 
his patron that he hired Leonardo as his chief military engineer and architect.   He then produced 
another map for Borgia of Chiana Valley in Tuscany together with constructing a dam from the sea to 
Florence the city to create a regular supply of water (through canals) throughout the year.  

When Francis I of France recaptured Milan, he commissioned Leonardo to draw up plans to create an 
immense castle town.   
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Leonardo, who had a troubled birth, lived in troubled times.   To ensure that he was successful he had 
to keep reinventing himself, holding down one commission after another.   Even when at the age of 65 
he became paralysed in his right arm (he died two years later of a stroke) he was working and enjoying 
what he did.   

III The lessons learnt from Leonardo’s life 

There are lessons that we and young people can take away from Leonardo da Vinci’s life.  

First, it is not where and in what circumstances you start but where you finish.   Being born out of 
wedlock was not a salutary beginning.  Just consider the word that described such a person in those 
times, an expletive today.  

Second, Leonardo led a tempestuous life but dealt with the slings and arrows of outrageous fortunes 
with equanimity.  He turned the denominator of adversity into the numerator of repeated triumphs as 
evinced in the legacy of his paintings, sculptures, maps and engineering works.   

Third, he did not grumble at the darkness when confronted by it, but time and again, lit candles that 
dispelled it.   And all these features helped him to become a giant of his time and an exemplar to us all.   
His life was outstanding – a beacon for us and the pupils in our care.    

Fourth, he dug deep into every specialised discipline he could find, often in multiple disciplines all at 
once.    He was curious and keen to know about the mysteries of the milieu in which he was born and 
lived.  He left notebooks which were analysed in the 19th century. They revealed that he was an 
anatomist, architect, artist, botanist, designer, engineer, geologist, musician and scientist.  He made 
many discoveries which were not understood leave alone appreciated by his contemporaries. For 
instance, he was the first person to design a helicopter.  

He was constantly pushing the boundaries of knowledge and did not accept conventional beliefs.   A 
constant dreamer, he frequently gave shape to his dreams and converted them into realities.    

Finally, as a polymath, he built connections between the various disciplines in which he excelled.   As 
an artist, he understood the structure of the human body, so painting became a science.   He was as 
proficient in wielding a scalpel as a brush or pencil.   He made the concrete abstract and the abstract 
concrete.  He coalesced art with science.   Simultaneously, he engaged constantly in divergent thinking 
and seldom accepted that things should be as they were.  He questioned everything and refused to run 
with the consensus.  According to Ian Warwick, writing in The Times Educational Supplement, Leonardo 
“looked at his world with what Zen Buddhists would call a beginner’s mind, predicated on a 
commitment to question what we think we know and believe”.  This attitude helped him create new 
horizons.   

The last word in the last notebook he wrote was “etcetera”, symptomatic of his approach to life, which 
was that learning does not stop, even when life does.   There is always more to learn, more to 
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Ofsted Office for Standards in Education 

PPG  Pupil Premium Grant 

PSHE  Personal, Social and Health Education 

RSHE  Relationships, Sex and Health Education 

PPG  Pupil Premium Grant 

PSHE  Personal, Social and Health Education 

RSHE  Relationships, Sex and Health Education 

SEND Special Educational Needs and 
Disabilities 

SEMH  social, emotional and mental health  

STEM Science, Technology, Engineering and 
Mathematics 

question, more to which one could aspire, because that is what life should be about – making things 
better for those who inhabit this world and those who follow in the years and centuries to come.  

Glossary  
AP  Alternative Provision 

ASCL  Association of School and College Leaders 

CCG  Clinical Commissioning Group 

CEO  Chief Education Officer 

CMO  Chief Medical Officer 

DBS (checks) Disclosure and Barring Service 

DSL  Designated Safeguarding Lead 

EHCP  Education, Health and Care Plan 

EPI  Education Policy Institute 

FE  Further Education 

FSM  free school meals 

HMCI  Her Majesty’s Chief Inspector 

IPPR Institute of Public Policy 
Research 

ITT  Initial Teacher Training 

KAA  Kensington Aldridge Academy 

LA  Local Authority 

LCSB  Local Children’s Safeguarding  

Board 

LGBT Lesbian, Gay, Bisexual and 
Transgender 

MAT  Multi-Academy Trust 

NAHT National Association of 
Headteachers 

NEU  National Education Unio 


