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Many eons ago, as the education officer for schools in a London local authority, I was given strict
instructions not to promote competition among youngsters – especially in sport. The reason? It was
important to build the self-esteem of all pupils. Putting pupils in a “lose” situation would deflate them.
The concept of winners and losers was anathema. All must have prizes.
Zafar Ansari, the Surrey cricketer and Cambridge graduate with a double fist in politics and sociology
had decided to retire from the sport at the tender age of 25. He was struggling to cope with the
competitive ethos in cricket which he intensely disliked.
Ansari wrote in the Wisden Cricketers’ Almanack: “It goes without saying that competition is a
foundation of sport: to be competitive is clearly an advantage, providing the mental framework to
maximise the chances of success. Yet, as my career progressed, I felt uncomfortable conducting myself
in this way. This feeling emerged, in part, from a broader left-wing perspective, which informed my
approach to life.”
He was also wary of “a professional culture that treated the uncompromising pursuit of victory as
essentially virtuous.” Ansari has now quit professional cricket and is working for Just for Kids, a charity
which supports underprivileged children, while studying to become a lawyer.
Matthew Syed, author and The Times sports journalist, was critical of Ansari. He predicted that “the
longer he (Ansari) lives in the world beyond sport, the more he will come to value the ethos of
competition and individual accountability he has left behind”. He rhetorically wondered whether
competition between individuals drove progress in sport. After all, competition in businesses led to
economic growth and spurred progress in science.
This left me, a reader, perplexed. The education world is filled with examples of the benefits of cooperation (as opposed to competition). A recent outstanding case is the London Challenge, when Sir
Tim Brighouse led a project encouraging schools and academies in the capital to work together making
the whole greater than the sum of the parts. The capital’s schools and academies have flourished in the
main, since then.
We have seen the deleterious effects of examinations and league tables, with some schools and
academies gaming the system. Schools and academies are exhorted to encourage youngsters (and
adults) to strive to achieve because of the intrinsic value of excelling. Isn’t there merit in reaching the
mountain top for the sake of one’s own internal satisfaction?
So, are our children to be encouraged to compete and shine or co-operate and shine? What are we to
teach our children?
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Syed argues that the world of charities in which Ansari is currently working has disappointed “precisely
because they have been “insufficiently exposed to competition”. To prove his point, he cites Professor
William Russell Easterly, an American economist, who specialises in economic development. Easterly averred that
“utopian aid programmes have failed to spur economic development in poor countries because they are
rolled out without any proper test of whether they are working”. When the targets, such as ensuring
universal access to water and sanitation by the turn of the millennium, were missed, no one was held
responsible.
Competitive sport encourages meritocracy. When this is extended to other fields of human activity by
awarding accolades for summits reached, they promote progress. Take the Nobel prizes, for instances.
People who excel and reach the acme of their disciplines are applauded by and act as shining lights to
the rest of us.
But competition can also be destructive. Take the balling-tampering scandal of a few Australian
cricketers and the recent banking crisis that resulted in a financial meltdown in 2008. Excessive
competition to come first in examinations creates stress levels in youngsters that sometimes lead to
suicides.
That apart, competition can result in talented people working in isolation. They are reluctant to share
their learning and potential inventions with others making it that much harder for them to succeed in
what they want to achieve.
So, should we co-operate - always? Communism promoted that notion – and when it took root in the
Union of Soviet Socialist Republics (USSR) and China, resulted in the dictatorships of Stalin and Mao
and the demolition of vast segments of their populations. You may well argue that it was not cooperation, per se, that created such tragedies but rather the absolute powers that were reposed in two
people that led to their absolute corruption and the suffering of the many.
So where do we go from here and what do we tell our children? I submit that we need both,
competition and co-operation, with appropriate checks and balances. The competition which can be
promoted in our schools and academies should lead to prizes but tempered with applause for those
youngsters who also strive greatly, make great progress yet fail to become leaders of the pack. Cooperation must be circumscribed with words of warning that everyone in the group are urged to work
equally hard – that there are no slackers. Also, there must be give and take, with no one person
domineering and ruling the roost.
It took a single person, Edison, working very hard and failing over 2,000 times, to invent the light bulb.
It also took a team under the leadership of Colonel John Hunt that created the conditions under which
Edmund Hillary and Tenzing Norgay became the first human beings to reach the Everest summit in
1953.
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Damian Hinds was appointed Education Secretary on 7 January 2018, when Theresa May reshuffled her
Cabinet. He replaced Justine Greening, who turned down May’s offer to become the Secretary for
Works and Pensions. Hinds rose from being a Whip to Exchequer Secretary to the Treasury then on to
the Department for Works and Pensions as Employment Minister before taking on his current job.
Educated at the voluntary aided Roman Catholic Grammar School, St Ambrose College in Altrincham,
Cheshire, he went on to read Philosophy, Politics and Economics in Oxford, securing a first-class
degree. During his stay, he was elected President of the Oxford Union Society.
He was elected to Parliament in 2010 from East Hampshire, re-elected in 2015 and then in 2016 –
increasing his majority from 56.8%, to 60.7% to 63.6% of the votes cast.

I

The Agenda

Prior to taking up the helm in education, Damian Hinds supported grammar schools. However, he has
not pushed the grammar-school agenda – so far. Perhaps, he already has a full in-tray and faces
formidable challenges, some of which are as follows.
(1)

How he deals with school funding will be a daunting test of his ability to square at least two
circles. First, year-on-year for the last five years, the rise in educational funding has failed to
match the increase in the cost of living. Then there is the implementation of the National
Funding Formula with schools/academies crying out like Oliver Twist for more and those in the
metropolitan areas screaming that they don’t have enough.

(2)

There has been a rise in the shortage of teachers, both, because of fewer wishing to train for the
profession, and a steady haemorrhaging of practitioners several of whom are going abroad,
opting to retrain for other professions or simply retiring. The latest figures reveal that the
applications for training courses are down by a third.
Government teacher recruitment targets were missed for five consecutive years. The most severe
shortfalls were in priority subjects such as mathematics, physics and computing. According to an
analysis by the Labour Party, the Department for Education initial teacher training statistics
showed that the cumulative shortfall in teachers recruited between September 2013 and
September 2017 was more than 10,000.
When questioned by Andrew Marr on 18 February 2018 about the recruitment and retention of
teachers, Hinds said: “You’re also right that, you know, we need to do more on recruitment and
indeed on retention. I think workload is a significant issue for teachers, and I’m determined to do
everything that we can on that.”
Justine Greening was keen to tackle the problem and set out proposals to reform qualified teacher
status, the consultations for which closed in March 2018.
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(3)

Raising standards will continue to feature prominently, especially of white working-class boys.

(4)

Free Schools was a low priority for Justine Greening albeit a high one for Theresa May.
Greening took £280 million from the programme’s budget and made it over to schools and
academies directly as part of the additional £1.3 billion. Meanwhile, Hinds told The Sunday
Times that he would remove the ban on a new Free School established by a discrete faith group
taking in more than 50% of pupils based on its religion – a policy which prevented the Catholic
Church opening any Free Schools. What’s good for one religion must be good for every other.
Will this be ghettoising parts of the country where we are deeply concerned that religion is
dividing the nation.

(5)

What will Hinds’s relationship be with the teacher unions? Michael Gove was praised in his
party for confronting them and dubbing them as part of the educational “blob”. Justine Greening
was criticised by the deep blue Tories of siding too strongly with the unions.

(6)

Then there is the consultation on mental health which Justine Green was conducting with her
counterpart in Health, Jeremy Hunt. Will he see this through and what is the likely outcome?

(7)

The Prime Minister’s wish to increase the number of grammar schools in England – which
currently stands at 163 - was stillborn following the 2016 elections. As an ex-grammar school
boy, will Damian Hinds want to resurrect this? In an interview with The Sunday Times, Hinds
signalled keen support for “good school places” – but what does that mean? He told Andrew
Marr that new grammar schools would not be opened, but “we are talking about being able to
expand existing grammar schools…..if there’s a need and if there’s parental demand and they are
providing good education”.
However, an article published in the British Journal of Sociology of Education, based on
research findings, stated that youngsters at selective schools had achieved as well as their
equivalent peers at non-selective schools, once factors, such as background and previous
attainment were taken into account. The research used government data on 549,203 pupils in
England in 2015.
Grammar schools have around 2% of pupils who are, or have been, eligible for free school
meals, compared with an average of 14% nationally.
The research also revealed that on average, grammar school pupils were less likely to have
special educational needs, less likely to speak English as an additional language, more likely to
be among the older children in their year group, and live in wealthier areas.

(8)

Finally, there are issues to do with the education of youngsters post-16, such as the introduction
of Technical Levels and the expansion of the Apprentice Programme. Further Education
Colleges are chomping at the bit in the hope that they will be better funded. Our youths are in
desperate need of decent careers education and guidance so that they can become square pegs in
square and round pegs in round holes.
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II

Pundits’ views

When Damian Hinds was appointed Education Secretary, the world and his dog were there to offer him
advice about what he should and should not do in January 2018 following his appointment. It was
difficult to sift the wheat from the chaff.
However, some sustaining and nutritious words of wisdom emanated from Alice Thompson of The
Times, in the hope that Hinds would take heed. In an open letter to him on 10 January 2018, she urged
him not to worry too much about structure but rather focus on substance, i.e. provision and standards.
“Mr Gove expended too much energy and money on setting up Free Schools,” she wrote, which account
for only 473 of more than 24,000 schools in England. Nick Timothy, Theresa May’s former chief of
staff, became obsessed by increasing faith-based Free Schools, a subject I know you have also raised
from the Catholic perspective. Don’t focus on this in your new job.”
She urged him to carry out a belt-and-braces review on home-schooling. She mentioned that Her
Majesty’s Chief Inspector of Schools, Amanda Spielman, was as worried about culture wars as about
standards. Home-schooling was being used as a tool by religious extremists to segregate the young, she
averred.
In an open letter to Mr Hinds, Sir Tim Brighouse, ex-supremo at the London Challenge and a former
Director of Education in Birmingham, warned Hinds not to follow slavishly good practice that may have
succeeded in place X because practice was not easily transferable to place Y. Each school/academy had
a unique context of time, place and people.
In addition to addressing the issues of diminishing funding for schools/academies and the teacher
shortage which increasingly were taking centre stage, Sir Tim raised the spectre of four structural
changes that were required, which he described as “running sores” that could become fatal.
(i)

Some schools/academies ignore the code of practice for admissions, where, instead of
parents/carers choosing them, they manipulate the system and choose the children.

(ii)

Sir Tim is worried that the tail of tests and examinations is wagging the curriculum dog. They
are the basis for the high stakes league tables and Ofsted inspection judgements which reinforce
a narrow curriculum. Because tests/examinations are easily measurable tools for success, their
use has become rampant. However, we do know that the best aspects in education are also the
most difficult to measure – such as the spiritual, moral, social and cultural development, the
ability to care for others, going the second mile, developing resilience, taking courage, learning
from mistakes, thinking deeply and not accepting what is easily available.

(iii)

He is also very concerned about the expansion of the Free School and academy programme, “in
practice nationalised government schools”, which makes a “mockery of school autonomy” and
suggests that “there is a whiff of corruption about this unmanageable system”.

(iv)

Finally, he is of the view that Mr Hinds needs to curb the increasing number of powers wielded
by him and future Secretaries of State – more than 2,000 in all. The number exceeds the powers
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of people in similar position in other countries, including the Germany of 1939.
undermines the local democratic process.

This

The country has some of the best schools and academies in the world – not necessarily all independent –
matched by those that just cannot stand up to scrutiny. School 21 in the East End of London is one
shining example. These outstanding schools and academies provide all-round education, promoting the
basics as well as drama, debate, sport and the arts. They appear to thrive in the cities. Coastal towns are
poorly endowed. There is also a north-south divide, with the north languishing behind the south.
And now, if I may, let me put my oar in. Mr Hinds will receive polarised advice from all parts of the
country. For what it’s worth, I submit that he should be guided by the defining principle of placing
young people at the centre of everything he does. They are of paramount importance.
Gove, Environment (and former Education) Secretary, touted Mr Hinds, together with Gavin
Williamson, the Defence Secretary, as a future Tory Leader. First, he will have to prove as the new
Secretary of State for Education that he is able to tackle all the above issues not only successfully but
also with aplomb. Only time will tell and then everyone will be the wiser with Hind-sight.

To comply with the Children and Families Act 2014, pupils who have profound education needs began
to be assessed from September 2014 to receive Education, Health and Care Plans (EHCPs). Since then
and till March 2018, EHCPs were maintained alongside statements of special needs – the predecessor
system. Statements had been issued prior to the 2014 Act and abandoned on 1 April 2018. For more on
the subject, see the SEND Code of Practice.
Young people aged 16-25, who had severe learning disabilities, were assessed and given Learning
Disabilities Assessments (LDAs). The LDAs were converted to EHCPs by 1 September 2016.

I

Framing an EHCP: the process

An EHCP covers a young person from the time s/he is born to the age of 25. It sets out the special
educational, care and health needs and describes what teachers, psychologists, and health and care
workers will do to meet those needs.
As soon as a school/academy or parent/carer of a child with Special Educational Needs and Disability
(SEND) makes a request for an assessment of that child’s needs, the clock starts ticking. The local
authority (LA) must tell the parent whether the assessment is going ahead within six weeks. Officers of
the LA then gather information for the assessment and decide whether a plan is needed.
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If the LA decides to go ahead, practitioners assess the needs and they, together with parents/carers and
the young person, are given the opportunity to consider what outcomes they would like to see in an
EHCP. The LA decides what resources are to be marshalled and arrangements made to achieve those
outcomes. The plan is drafted and sent to the parents/carers. The parents/carers have 15 working days in
which to comment.
The local authority must consult any school/academy before naming it in the EHCP. The
school/academy has 15 working days in which to make a response. Following consultation with the
parent/carer, the draft plan is amended – where necessary – and issued within 20 weeks.
In accordance with the legislation, parents/carers and young people have more opportunities to express
their views and share their aspirations with the professionals supporting the children with special
educational needs and disabilities (SEND).
The government trumpeted that EHCPs were a means of “changing the landscape for children with
SEND”. Legally, an EHCP must be issued within 20 weeks of parents requesting one based on an
assessment for their child. The government urged authorities to proceed with speed and complete the
process in less than 20 weeks “wherever possible”.

II

Delays – the elephant in the room

However, an investigation by the Times Education Supplement in the dying days of 2017 revealed that
the parents of 1,000 (circa) children with SEND had to wait longer than a year for the specialist support
plans for their children. In 2016, the TES received responses from 81 local authorities (LAs) under the
Freedom for Information request to discover that in them, 903 children waited longer than a year for
their EHCPs. If this figure were to be extrapolated across all LAs, the number of children who would
have had to wait longer than a year for their EHCPs in 2016 would have been 1,238.
Official figures revealed that in 2016, 44% of plans, excluding exceptions, were not issued within the
20-week time limit.
In the 81 authorities, at least one in 10 of the plans had taken longer than a year to complete. In Norfolk,
152 plans took longer than a year; in Hampshire the figure was 134. Before subjecting these LAs to a
caning, it’s critical to realise that plans are worthless if they are rushed out and filled with “waffle”.
Also, we must remember that local authorities have had their budgets severely reduced. They are trying
to fill a gallon of work in a pint pot of time.
Notwithstanding, schools and academies harbour suspicions that the professionals driving the
assessments do not give the exercise the attention they deserve. Where there are inevitable delays, they
should not be for more than four weeks – not a year.
Lengthy delays not only risk damaging the children and their parents/carers, but also place inordinate
pressures on schools and academies who are coping with their own over-stretched budgets.
The most recent Department for Education figures show that 4,152 children and young people with
disabilities or special needs were left without school places in 2017. They were not home-schooled and
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received no state provision during school hours. The majority were forced to stay at home with parents
or carers.
In 2010, the equivalent figure was only 776 but rose sharply in recent years; schools said they were
unable to pay for specialist staff and equipment.
Meanwhile, the Association of Educational Psychologists, the members of which carry out SEND

assessments, estimates that about 200 educational psychologist positions are currently vacant
nationwide. Sheffield City Council said that that was one reason for 95 children in its care having to
wait longer than a year for their EHCPs in 2016. Further, Sheffield said that it was anxious to “make
sure the plans were high quality” while suffering from a lack of resources.
“We take this issue very seriously and are working hard with the families of children with special
educational needs and disabilities to make sure that they get the quality assessments and support they
need,” Dawn Walton, the director of commissioning, inclusion and learning at Sheffield City Council
told the TES.
And while local authorities are duty-bound to provide all the provision contained in the EHCPs, many
struggle financially to do so. The gulf between what central government provides for high-needs pupils
and what authorities say are needed in the coming year runs into the hundreds of million pounds.

III

Tribunals

Parents/carers who are unhappy with an education, health and care plan (EHCP) that has been issued for
their child may appeal. Towards the end of 2017, the Ministry of Justice revealed that the number of
special educational needs and disability (SEND) appeals registered for the Tribunal in 2016-17 had risen
by 27% – reaching 4,725, compared to 3,712 in the previous year.
More than half (55%) of the appeals related to the content of EHCPs; of the 1,599 that went all the way
at the Tribunal rather than being settled out of court, 89% were decided in favour of the children.
In a blog post on the Special Needs Jungle website, Matt Keer, a parent of two deaf children, used
research commissioned by the Department for Education to estimate that local authorities had spent
about £70 million on handling appeals since the new law came into effect in September 2014.
“It’s painful to consider how much SEND provision £70m could have paid for, or how better off
children might have been if this £70m had been invested in better SEND administration,” he wrote.
This is one of the unintended consequences of an Act meant to benefit some of the most disadvantaged
youngsters in our society.
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I

Ms Zafirakou’s pedagogic journey and achievements

The Global Teacher Prize in 2018 was won by Ms Andria Zafirakou, an art and textile teacher at
Alperton Community School in the London Borough of Brent. She was deemed to be the best – having
been pitted against 30,000 entrants from 173 countries.
The odds were stacked against her succeeding, but Andria defied them. Working as an art and textiles
teacher and member of the senior leadership team, she was tasked with earning the trust of her pupils
and their families and understanding the complex lives they led. She redesigned the curriculum across
all subjects from scratch – carefully working alongside other teachers – to have it resonate with her
pupils. She helped a music teacher launch a Somali school choir and created alternative timetables to
allow girls–only sports that would not offend conservative communities, leading the girls’ cricket team
to win the McKenzie Cup.
Learning the basics of many of the 35 languages in Alperton’s pupil population, Ms Zafirakou reached
out to her once marginalised students to earn their trust and, crucially, established relationships with
their parents. Thanks to her efforts, Alperton is now in the top 5% of the country in terms of
qualifications and accreditations. This was a colossal achievement given how low the students’ starting
points were and how rapidly they progressed during their five to seven years at the school, a point
recognised by Ofsted.
Alperton, Ms Zafirakou’s school, is in one of the most deprived parts of the UK. Altogether, 85% of
pupils do not have English as their first language. This is unsurprising because in the London Borough
of Brent 150 different languages are spoken by the very multi-cultural population.
Gang violence is another problem. About three decades ago, a 16-year-old pupil from Alperton was
fatally knifed by a fellow pupil on his way home from a GCSE examination. However, Ms Zafirakou,
who sees teaching as a calling and way of life rather than a job, stated that she is keen to ensure that
every child reaches her/his full potential…. “that whatever it is that children need to achieve, I make it
happen for them." It is the "against-all-odds stories" that are "the reason why I carry on doing this job
day after day", she added in an interview with The Times Educational Supplement.
Raphael is a student with special educational needs. He was a selective mute and "completely
withdrawn" when he arrived at Alperton. Ms Zafirakou learnt about his love of art, capitalised on that
love and helped Raphael to flourish. She predicted that he would go on to university and do well
in game design. "You would not know that this child has special educational needs," she said. "He has
come out of his shell and just feels so comfortable and confident – that, for me, is the dream."
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She acknowledged, however, that while teaching provided immense satisfaction if one came into the
profession with the right mind-set, becoming a successful one was no walk in the park. “Teaching is the
most difficult profession," she said. "You will not have a social life. You will be dedicating yourself to
this profession. It's so important that you understand what it means.
"But look at the impact you're having – you're changing lives, inspiring others, and I think that's the key
to why we're doing it."
Ms Zafirakou has (so far) spent her entire 12-year teaching career at Alperton. “I absolutely love what I
do,” she said. “I can't imagine having any other job. They're my kids – I’m a mum to 1,400 students.”
She added: "Building relationships with your students is the absolute key. That's the most important
thing you need to do, not sort out your behaviour management. Once you build relationships with
children, they are on board. I'm interested in their lives, in where they live and what their family
situations are like. I'm interested in what they want – ‘Why are you not happy? What is it that you'll
need from me to get you engaged in that subject? Talk to me.’
“I think it's just having that interest in a young person. If you can't understand where they're coming
from, you're not going to get through to them."
The love for her work manifests itself in several ways. She has formed a boxing club where children
can channel their energy, through teaching them how to greet one another in dozens of languages, to
patrolling the streets outside the school to deter gang members from attempting to recruit her students.
On one occasion she was helping pupils onto a No 83 bus, when they suddenly started banging in panic
on the upper-deck windows, shouting "Miss, let me out!" Someone who got onto that bus as the pupils
were piling in, suddenly pulled out a handful of large active snakes which he began twirling around his
fingers. The pupils were terrified, she recalled. She shepherded them off the bus and informed the
authorities. Ofsted would have most definitely marked her as outstanding when it came to
Safeguarding.
Ms Zafirakou considers being in love with one’s subject/s - in her case art and textiles – is of prime
importance. "The kids will feed off your energy, and that's when the magic happens; that's when you
start building relationships with them; they'll just fly; they'll be incredible.”
That love for what she teaches is infectious. It gives her pupils wings to fly and helps them achieve so
well placing them in the top few per cent of the country in qualifications and accreditations. In the video
interview which she gave after receiving the award her colleagues paid tribute to Ms Zafirakou, her
enthusiasm and willingness to do whatever it takes to support her pupils.
Headteacher Gerard McKenna said: "She will go the extra mile outside of school, helping students in the
streets, on the way home, with the community – whatever she can do to help."
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II

Teachers – an investment and not a cost

For many of us, the best days of our lives were when we were at school and this was because, the
overwhelming majority remember at least one very good teacher who made all the difference. Good
teachers are vital to the body politic. They do not represent a cost, but rather an investment, the
investment for the future. It was, consequently, unsurprising that Lord Adonis, the former Education
Minister, said: “No education system can be better than its teachers.” However, the respect that teachers
are given across the world is variable. In China, teachers have a higher status than teachers anywhere
else in the world, according to the Global Teacher Index drawn up by the Varkey Foundation. Greece,
Turkey, Singapore and New Zealand follow on the respect league table. Teachers are at the bottom of
the respect pile in Israel, Brazil, the Czech Republic and Italy.
According to the survey carried out by Varkey Foundation, they are viewed differently in different
countries. Countries such as New Zealand, Spain and the Netherlands, teachers attract the same respect
as social workers. In China, they are commensurate in status to doctors, in France and Turkey, they are
like nurses and in the USA like librarians.
Whereas in China, 50% of parents encourage their children to become teachers, in Israel, it is 8%.
Greece awards a high status to teachers, but pays them poorly. The reverse – i.e. poor status but high
salaries - is true in Germany and Switzerland. Roughly 75% of people in 21 countries consider that
teachers should be paid according to the performance of their pupils.

III

Global Education Management Systems

Sunny Varkey, a Dubai-based education entrepreneur of Indian (Keralan, to be precise) origin, founded
and is chair of the global advisory and education management firm, Global Education Management
Systems (GEMs), a private Kindergarten-to-Grade 12 schools. There are 130 schools in GEMS
Education.
Among his many initiatives that Varkey established to “educate the world”, the Global Teacher Prize is
the most egregious. The Global Teacher Prize was presented at a ceremony in Dubai on 18 March
2018, and was worth $1 million (£720,000) prize.
The prize, now in its fourth year, was set up to recognise an exceptional teacher who has made
an outstanding contribution to the profession, and to shine a spotlight on the crucial role teachers play in
society.
Ms Zafirakou has beamed her light into a corner of London where the young people in her charge have
taken more than a shine to her, grown in her sunshine and warmth and flourished. She is one of the
fortunate few who have had their achievements recognised. Many others (thousands of teachers) are
doing similar work. Let us not forget them too to make Thomas Gray’s famous, following lines in An
Elegy Written in a Country Churchyard, redundant.
“Full many a gem of purest ray serene
The dark unfathom'd caves of ocean bear:
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Full many a flower is born to blush unseen,
And waste its sweetness on the desert air.”

How does the ethos of faith schools and academies square
with British values?
In England, we have a conundrum at education’s heart in England, according to Clare Foges, former
speech writer of David Cameron. Prime Minister Theresa May wants children to be taught British
values while at the same time encourages segregation, by allowing the proliferation of faith schools.

I

Background to the creation of faith schools/academies

A considerable number of the 24,000 state schools and academies in the country already belong to one
faith or another. State-funded faith schools were established by Rab Butler, the Conservative Secretary
for Education, in 1944. At that time, the Church of England educated 20% of children and Roman
Catholic Diocese 8% funding the education through fees and/or religious subsidies.
Several faith
schools were in a state of disrepair. Following difficult negotiations during the Second World War, they
became state funded but the religious bodies continued to control their admission arrangements. The
plans to convert them into state schools gestated for nearly four years, in the run-up to the Education Act
1944.
The freedom given to the Catholics, Anglicans and Protestants to semi-control their own schools was
later extended to the Jewish community and, following the influx of East African (South-East) Asians
(who had dual citizenship) into the country in late 1960s and early 1970s, Muslim, Hindus and Sikh
schools began to mushroom.
The two main providers of faith schools today are the Church of England and the Catholic Education
Service. There are various state-funded institutions, including voluntary aided, voluntary controlled and
faith academies. In 2014, roughly 22% of state schools/academies in the country were faith institutions
– about 6,210 altogether. Broken down by religion, their numbers in 2014 were as follows.
➢
➢
➢
➢
➢

4,395 Church of England
1,661 Roman Catholic
36 Jewish
9 Muslim
5 Sikh
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These numbers mask additional ones established under the Free Schools scheme. They opened over the
last few years and are permitted to take up to 50% of pupils belonging to the faiths that the founders
espouse.
Several faith schools are high-performing. However, many in the country (and it’s not just the
humanists) have taken issue with the proliferation of faith schools. Politicians and parents have raised
questioning eyebrows about the alleged divisiveness they promote based on suspect admissions policies.
State funded faith schools (albeit not faith academies) must follow the national curriculum. However,
they are free to teach pupils Religious Education of their distinctive faiths. While Ofsted inspects their
secular work, they have their own cadres of inspectors to scrutinise Religious education.

II

Radicalisation and The Prevent Strategy

Religion has radicalised several of our young people, particularly those who espouse the extremism
promoted by Isis. The difficulty with religion is the idea of received wisdom and divine revelation,
something akin to St Paul’s blinding experience on the Road to Damascus, when he claimed he had an
epiphany.
The belief that one religion or type of religion is the truth and everything else is rooted in delusion has
been the cause of considerable violence down the centuries. In the past the conflicts were between the
Roman Catholics and Protestants (in Europe) and between the Hindus and the Muslims at the end of the
British Raj (on the Indian sub-continent). It has corrupted Isis and its followers because truth is
divorced from evidence. To deal with the cancer of radicalisation, the government introduced The
Prevent Strategy in 2003. The coalition government widened its remit in 2011.
There are four strands to Prevent – Contest, Prepare, Protect and Pursue. The first was closely allied to
the government’s counter-terrorism programme. Prevent is fashioned to counter the risk of people –
especially youths - joining extremist groups and carrying out terrorist activities through apprising them
of the dangers, destructiveness and futility of doing so. Prevent has been advanced through building
good relations among faith leaders, teachers, doctors and others to refer suspicions about people to the
local Prevent Body.
The Prevent Strategy requires schools/academies to promote the fundamental British values of
democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different
faiths and beliefs. The question for many of us is should we tolerate the stance of adherents to a faith
which promotes a rabid form of intolerance to others. What, in short, do we do about tolerating
intolerance?
According to the BBC, 7,500 referrals were made under the scheme in 2015-16. Action was taken in
one out of every 10 cases. No action was taken in 37% of the cases and 25% of vulnerable people (most
of them young and several of school age) were referred. Another 28% were still being considered. Just
over 50% were related to Islamist extremism and almost 10% to far-right extremism.
Support is given to those referred through the government’s Channel Programme, which may include
mentoring. The government has earmarked £46 million (£36 million from the Home Office and £10
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million from the Foreign Office) to promote the programme. The government said that in 2015, 50
children were stopped from entering the conflict zones in Iraq and Syria because of the Strategy. It
added that the programme reached more than 42,000 people in 2015-16.
The Prevent Strategy has come in for some stick from MPs, the former National Union of Teachers
(NUT) and the Muslim Council of Britain. Some critics argue that it makes Islamic students feel
isolated and opens them up to more radicalisation.
Others aver that it promotes distrust across
communities.

III

Promoting tolerance: the dilemma

Christians have been much less violent in recent centuries, but only because they have become less
religious. The farther Christianity has retreated from the idea of revealed truth, the less its believers have
killed other non-Christians. Also, internecine wars between Protestants and Catholics have lessened.
Most Christians today associate truth with evidence, reason and other Enlightenment ideals.
Which brings me back to the central dilemma of faith schools. Foges describes the government’s plans
to propose teaching British values to understand different ways of life, while simultaneously promoting
faith schools and segregating vast sections of our communities. She described this as “gold-plated
baloney”. Secretary of State Damian Hinds suggested that he wished to ditch the 50% cap on
admissions in religious Free Schools. Would this not result in greater intolerance something that The
Prevent Strategy is trying to counter?
The Catholic International Education Office describes a Catholic school as an institution open to all but
the church is so opposed to the 50% cap on religious Free Schools that it refuses to open a Free School.
During a Commons exchange in 2014, Hinds opined that if Catholic schools open admissions to children
of other faiths they would “lose their distinctive character”.
Foges cites Jesus’s words in Luke 18:16, “Suffer little children to come unto me, and forbid them not”.
Who is to tell the Catholics International Education Office that the Lord did not whisper the caveat
“apart from little children of different faiths”, making it impossible to square this benevolence with the
church’s stance.
Professor Ted Cantle wrote a major report on cohesion following the 2001 Oldham race riots. He said:
“More segregation in residential areas, more segregation in schools, more segregation in workplaces . . .
drives more prejudice, intolerance, mistrust.”
It is currently impossible to do away with faith schools. They are entrenched in our education system.
What the government, however, can do is legislate to curb the creation of new ones. If religious schools
are to open, they should be required to admit children of other faiths. [The Jewish Community
Secondary School, which opened in 2010, took a tentative step towards becoming “ecumenical” by
opening admissions to pupils from families who came from across the range of Jewish beliefs. The
range is wide.] The government can also ensure that these schools do not morph into racial ghettos by
curbing one ethnic group dominating all the others. The reality is that in pockets of the country,
admissions on religious grounds is closely allied to admissions on ethnic grounds too.
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Foges concludes her article by suggesting that parents should be required to opt into education by
sending them to school, and formally apply to opt out. Ofsted or the local authority should be entitled to
visit and monitor every place of education, be it school, home or other organisation. It could add to the
bureaucracy, but this is worth the investment if we are to promote integration and a catholic society (in a
non-religious sense) that gives flesh and blood to British values.

I

The law on home (elective) education

Section 7 of the Education Act 1996 places the responsibility of children’s education squarely on their
parents’ shoulders. Parents are required to ensure that their children are receiving efficient, full-time
education suitable to their ages, abilities and aptitudes, including those with special educational needs,
either by regular attendance at school or otherwise. This means that they determine where to arrange for
their children to be educated - at school/academy or at home – up to the school-leaving age.
Government guidance on elective (home) education, published in 2007, states a parent may choose
home education for one or more of the following reasons.
1)
2)
3)
4)
5)
6)
7)
8)
9)

Distance or access to a local school
Religious or cultural beliefs
Philosophical or ideological views
Dissatisfaction with the system
Bullying
As a short-term intervention for a particular reason
A child’s unwillingness or inability to go to school
Special educational needs
The parent’s/parents’ desire for a closer relationship with the child.

Where parents decide to withdraw their child from school/academy and educate her/him at home, they
are required to notify the school/academy. The school/academy must, in turn, notify the local authority
(LA). Parents don’t need to notify the LA unless their child has an Education, Health and Care Plan
(EHCP). Similarly, parents of a child who has never attended school are not required to inform the LA
if they decide to home educate their child.
The rise in suspect practices – leading either to radicalisation and/or depriving children of their right to
receive an education to develop all their talents and help them to live full, happy, healthy and productive
lives – has alarmed many. Accordingly, Lord Soley, a former prison officer and current Labour peer,
has sponsored a Bill that will introduce greater monitoring for home-schooling (elective education).
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Home-schoolers are not happy bunnies – stating that the Bill will be an “unmitigated disaster” and could
“cost lives”.
Section 436A of the Education Act 1996 requires an LA to identify children not receiving an education.
An extra provision will now be added after it, requiring local authorities to monitor children receiving
elective education. It will run, as follows.
(1)

Local authorities have a duty to monitor the educational, physical and emotional development of
children receiving elective home education in their area.

(2)

Parents of a child receiving elective home education must register the child as such with their
local authority.

(3)

Local authorities must assess annually each child receiving elective home education in their
areas (hereafter referred to as “the assessment”).

(4)

The assessment set out in subsection (3) must monitor the
a) educational;
b) physical; and
c) emotional development of each child.

(5)

The assessment may include—
a)
b)
c)
d)

a visit to the child’s home;
an interview with the child;
seeing the child’s work; and
an interview with the child’s parents.

(6)

Parents of a child receiving elective home education must provide information relevant to the
assessment to their local authority when requested.

(7)

The Secretary of State must, by regulations made by statutory instrument, specify
(a)

the arrangements for parents to register a child with their local authority under
subsection (2); and

(b)

the methodology of the assessment.

(8)

A statutory instrument containing regulations under this section is subject to annulment in
pursuance of a resolution of either House of Parliament.

(9)

In this section “elective home education” refers to education given to a child at home following
a decision by her/his parents to educate the child outside the school system.”

Lord Soley, a Labour peer, told Schools Week that he was “in favour of home education” but had
concerns about the lack of help available for parents and wished to crack down on a “small minority”
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who use home education for “abuse of one sort or another”. He said that there is a minority, who may
be abusing, trafficking or radicalising, they “really do need to have some oversight. Society can’t just
forget these kids.”
Were this Bill to convert into an Act, home-educators will receive an annual visit from the local
authority to check the progress and well-being of the children receiving elective education and more
regular visits if there are concerns. For the local authority to discharge this function well, it must
arrange for the nominated officer to see examples of children’s work in English and Mathematics
together with a range of other subjects, and interview the parents and the children.

II

Reasons for change of direction

There are three key reasons why Lord Soley is introduced the Bill.
(1)

The first is that some children are not receiving their just desserts and being deprived of their
right to receive an all-round education.

(2)

The second is that some children are disappearing into a black hole and being abused or
trafficked.

(3)

The third is that several are being radicalised and prepared for a future that is not only
destructive to them but also to others.

(a)

Child Abuse

A council survey was carried out in Autumn 2017. Altogether, 45,000 children were being homeeducated in England in the 118 local authorities that responded, 7,500 more than the previous year. The
councils acknowledged that the true figure was likely to be much higher. While schools are required to
inform their LAs if pupils are taken off their registers, those youngsters who have never gone to school
are not counted. Councils must use existing powers to intervene if children are deemed to be at risk of
being abused, radicalised or not receiving a suitable education, but without accurate data or the powers
to inspect the “elective” education children are receiving, they don’t have accurate data to do anything.
Take the case of two youngsters who suffered greatly and lost their lives because they were “educated”
at home. Khyra Ishaq (7) was starved to death after a lifetime of beatings, cold baths and abuse at her
home in Birmingham a decade ago. Her parents had removed her from school and taught Khyra at
home along with her four siblings. They caned their children if they gave the wrong answer. Khyra
weighed three stones when she perished.
Dylan Seabridge (8) died of scurvy in South Wales in 2011 after he was withdrawn from his state
primary schools by his parents. Following a 999 call, the child was taken to hospital but it was too late
and he died.
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(b)

Stunted Development

Nina Williams (42) told The Sunday Times that she was taken out of school by her parents for three
years between the ages of 10 and 13. They were Jehovah’s Witnesses who were worried about the
influence other children had on their daughter after they found on her a poem they deemed to be
offensive. Her sisters, however, continued to attend school. Nina was taught Mathematics, English and
other basic skills, but not science and the arts. When she did return to school, she was out of her depth
and found it difficult to make friends.
“I didn’t know what teenage girls were like. I didn’t understand social cues. I was an avid reader but
Jane Eyre doesn’t prepare you for life in 1999. I decided as a teenager I was meant to be alone; I was not
meant to have any friends.”
(c)

Radicalisation

There are cases of religious extremists exploiting the lax home education laws to expose children to
hate-filled materials at several unregistered “schools” and secret teaching groups. Textbooks that have
been seized from these “schools” state that homosexuality is an “abomination”, sodomy punishable by
death and that a wife cannot “refuse sexual intercourse without sound reason”. One document seen by
The Times reporter blames rapes on the way women dress. “If a sweet thing is left uncovered, swarms
of dirty creatures are liable to prey upon it and corrupt it,” stated the document.
There are more than 350 unregistered schools in Britain, according to Ofsted – the overwhelming
numbers “home educating” pupils. Robert Halfon, Head of the Commons Education Committee,
informed The Times: “I have huge concerns about unregistered schools and the lack of regulation and
inspections. Any school of any kind shouldn’t be unregistered. There shouldn’t be room for grey areas.
Even if they have less (sic) than five pupils and are open less (sic) than 18 hours they should be
inspected and registered.”
Mr Halfon, a former education minister, said he was supportive of parents who choose to teach their
children outside school but his remarks were not welcomed by thousands of responsible home educators
who fiercely guard their independence.
Ofsted sent warning notices to 50 suspected unregistered schools and took measures to close 38
operating illegally. Now, 12 are under criminal investigation. But Ofsted is frustrated with its limited
powers.
Izzy Posen, 23, who went to “ultra-orthodox”, illegal Jewish schools in Stamford Hill, north London,
from the age of seven, said that he was not taught English until 13. “They have a suspicious view of
secular subjects and besides the lack of education, hygiene levels were atrocious,” he said. “There was
corporal punishment; no methods were off the table but it was usually a big wooden ladle.”
Amanda Spielman, Chief Inspector at Ofsted, has warned that religious hardliners were exploiting
home-schooling rules. “If people choose to educate their children at home once upon a time it would
have been the Brighton and Totnes brigades doing their homespun thing, but we are seeing the
emergence of things that nobody ever contemplated,” she said.
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Umar Ahmed Haque, 25, attempted to radicalise 110 children aged 11 to 14 while he planned a terrorist
attack on targets including Big Ben and Tower Bridge in central London. He taught evening classes at
the Ripple Road mosque in Barking, east London and secretly groomed boys through terrorism role-play
and by showing them beheading videos. Haque told the boys at the mosque that he was a member of
Isis and gathering a large number of fighters to take part in an attack. In role play exercises, the boys
participated in mock terrorist attacks after seeing videos of dead bodies and fighters in Syria.
He also taught at the Lantern of Knowledge, a fee-paying Islamic school for 250 children in Leyton,
East London, and admitted showing Isis propaganda to his class.
Under the umbrella of “elective education”, many illegal schools operate in Birmingham, Luton and
some London boroughs, 25% of them faith-based.
Half of 70 known extremists in London removed their children from state schools to educate them at
home, a confidential police study revealed. The report by the Metropolitan Police in 2015 heightened
fears that growing numbers of children were at risk of radicalisation at home and in unregistered and
illegal schools. These include unregulated classes in madrasahs: tuition centres linked to mosques,
where many home-educated children are sent for extra lessons.
The government plan in November 2015 to tighten the regulations for out-of-school settings was
shelved. Lord Soley has now picked up the gauntlet and with his private member’s bill taken the
responsibility that government has ignored.

III

Tailpiece

There is fourth reason why such legislation is necessary, i.e. to make children safe. Let me explain by
describing to you an incident that occurred at the start of 2018 at a primary school in North West
London. During the lunch break, a pupil was sent off in a football game because of an argument with
another child. The following day, he brought into school a kitchen knife which he planned to use
against the child. The weapon was discovered. When confronted, he explained that he had been
pressured by another child to bring the weapon into school. After closely questioning him, the
Headteacher concluded, on the balance of probabilities, that this was not the case.
He permanently excluded the culprit, subject to confirmation by an ad hoc committee of the governing
board. The Chair of the Committee convened a meeting inviting the mother (there was no father on the
horizon) and her friend to attend (together with the Headteacher) to give her (the mother) a chance to
make representations. The pupil was also invited.
However, prior to the meeting, the mother’s friend emailed the clerk to the governing board informing
him that he had advised the mother to home educate the child and, consequently, the permanent
exclusion should be expunged from the record. Following a direction from the local authority, that was
precisely what happened so that this boy now has an unblemished record.
And the pupil? Well, he has disappeared. He is free to engage in similar, dangerous behaviour at the
peril of other children.
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According to Helen Ward of The Times Educational Supplement (TES), “The gender pay gap data
returns are shaping up to create some of the most explosive spreadsheets the education sector has seen
for years. Unions are even warning that the revelations could upend the female-friendly face of teaching,
with some schools harbouring pay gaps way above the national average.”
By 31 March 2018, all public bodies (including schools, academies and trusts each of which has over
250 employees) had to submit to the government data on the mean pay gap, the median pay gap, the
distribution of men and women across the pay scale, and the differences in the number and size of bonus
payments. For the private sector (including private schools), the data was submitted by 5 April 2018.
It is likely that this will be the subject of another league table. However, the legislation permits local
authorities to exclude data on their schools’ employees. Multi-Academy Trusts (MATs) with over 250
employees, however, will be in a bind to engage in yet more bureaucracy. It was Harriet Harman,
during the “reign” of Gordon Brown, who introduced the legislation which was supported by Prime
Minister Theresa May. The gender pay gap data is opening our eyes to an egregious aspect of
inequality. To understand the reasons for this, there may be merit in giving our researchers time and
space to study and analyse the figures.
The TES analysed the first 227 school and academy trust returns and discovered that the mean pay gap
was 18.8% - larger than the national mean gap average of 13.1% from the 2,676 organisations that were
reported by 20 March 2018. [The pay gap is positive if men are paid more, so that 20% indicates that
men’s hourly pay is 20% higher than women’s.]
The median pay gap of those schools and academy trusts that had reported by 20 March was 27.4%
(worse than the mean). This compares with a national average of 11.5% that had been reported by that
date. [The median gap is the gap between the average midpoint of men’s and women’s salaries.]
Before becoming hot under the collar, it is worth digger deeper to explore the reasons for these
discrepancies. The data cover all staff members from the executive headteachers to the dinner staff and
teaching assistants.
For instance, the ratio of staff members in the top quartile of their
schools’/academies’ pay ranges who are women is 66.2% compared to 40.9% across the country. This
is counterbalanced by those on the lowest rung of the pay ladder. For women the figure is 82.4% in
schools and academies compared with the national average of 54.6%.
The equal opportunities legislation requires organisations to pay the same salaries for the same work.
So, why the gap? The short answer is that women employees are clustered and severely outnumber men
in the lower-paid jobs such as cleaners and teaching assistants (TAs).
The school workforce data of the Department for Education (DfE) in 2016 revealed that 91% of TAs
and 75% of auxiliary staff (such as School Meals Supervisory Assistants – SMSAs) – were women.
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The measures that need to be taken to close the gap in education are complex. First, it is vital to have a
higher percentage of women in the senior positions. However, this will not make much difference in
bringing the gender salaries together unless fewer women and more men work in the lower paid jobs.
Helen Ward takes the case of the Truro and Penwith Academy Trust in Cornwall with 20 academies in
it. All the highly paid staff are women, yet its returns show that women’s average pay is 27.3% lower
than men’s with the median gap at 43.5%.
Several academy trustees explain that women cluster around lower-paid roles because they wish to work
part-time to fit in their filial responsibilities. Paul Walker, Chief Education Officer of First Federation
a MAT in Devon, told the TES: “Men hold under 10% of the roles in the lower quartile” because there
are few male applicants for them.
There is no ready panacea to redress the balance. However, the DfE recently exhorted and encouraged
schools/academies to enable staff to work flexible hours so that teaching would be more attractive to
young mothers. A solution? Well, a part-solution, perhaps…..
Part-time workers receive less training, miss out on networking, are constrained in developing skills
because they are working fewer hours and lose opportunities for in-service training.
Caring for
children is costly.
Notwithstanding, Nonsuch and Wallington Academy Trust in Sutton, London, is bucking the trend with
a mean gender pay gap of 2%, because of its flexible working arrangements, which do not impact
negatively on women’s promotion prospects and salaries.
Chief Executive Jane Burton said that
“typically, women will work four days (a week) because we’re all about girls’ education”.
The other issue is the provision of education for the pupils and students. Will part-time working for
staff members affect them negatively? At primary level, if a class teacher can only work half the week
and she shares the role with another part-time teacher, is that possible without spending time over and
above the 0.5 of the week talking to each other and sharing practice – the good, bad and ugly – to
improve provision? Should they not be paid extra for that time but if the governors/trustees do so, how
do they square the benefits with the financial constraints being placed on education by the Chancellor?
On the other hand, doing nothing is not an option. UCAS figures reveal that the number of 22-year-old
women applying for teaching roles dropped by 16% between 2014 to 2016 (because of disillusionment)
while the number of men applying to do so was sustained.
Collecting data on the pay gap is a first step to addressing inequity. Geoff Barton, Chief Executive of
the Association of School and College Lecturers (ASCL) is upbeat. He said: “If what we’re doing by
gathering this data and learning from it means we can reinvent the profession in positive ways, that has
to be a good thing.”
The gender pay gap is not the same as equal pay. Equal pay is about pay differences between men and
women who do similar work of equal value. The Equality Act 2010 makes it clear that paying people
unequally because of a gender difference is unlawful. The gender pay gap is about exposing the
difference in the average pay between men and women. Where schools/academies have high gender pay
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gaps, there could be a multitude of reasons. While sometimes the gap may expose unlawful practice, it
is not necessarily the case.
The nation is moving in the right direction. The Office for National Statistics (ONS), for instance,
revealed that male financial managers and directors still earn more than women in the same occupation.
McKinsey, the global consultancy has estimated that bridging the UK gender pay gap in work has the
potential to generate an extra £150 billion above the 2025 business-as-usual GDP forecasts.
On the other hand, it is salutary to note that men are earning 15.7% per cent less than the women at the
ruling Conservative headquarters, where the pendulum has swung from patriarchy to matriarchy.
But, the benefits to the nation aside, publishing information on the gender pay gap enables us to take a
small but decisive step towards improving the life-chances of half our country’s population and
promoting a more equal society. Whether total gender equality in pay is achievable is another matter.
The reality is that women want to take on more “caring responsibilities” when they have children. They
consider this much more important than holding down jobs in the City of London. Prime Minister
Theresa May, according to The Telegraph, spoke about eliminating the gender pay gap by 2025, but it
could well be a “pie in the sky” pronouncement. It would be injustice for mothers to work shorter hours
but paid the same as male colleagues working fulltime.

Keeping Children Safe in Education, statutory guidance from the Department for Education, was issued
5 September 2016. On 14 December 2017, the government began consultation on
➢ revisions to the guidance and the legal duties with which they must comply to keep children safe
and
➢ new advice on sexual violence and sexual harassment between children in schools and colleges
The consultations, which sought views on a new non-statutory 41-page document that gives schools
long-awaited advice on how to deal with peer-on-peer abuse, including sexual assaults and sexual
harassment committed by children on other children, closed on 22 February 2018.
Changes in the new version of the document, which takes effect in September 2018, were prompted by a
number of factors, such as worries about peer-on-peer abuse, "a coroner’s concerns following the death
of a child" and requests from schools for more clarity about exchange visits.In 2017, The Times
Educational Supplement reported that some schools had put pupils who were raped back into the
classroom with their alleged attackers.
Deighton Pierce Glynn, Solicitors, wrote to ex-Education Secretary Justine Greening in September
2017, accusing her of being in breach of her duties under the Equality Act 2010 to eliminate
discrimination against girls in school.
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In November 2017, financially supported by the Equality and Human Rights Commission (EHRC), they
threatened judicial review proceedings if the DfE did not act quickly to protect students from peer-onpeer abuse.

I

New advice on peer-on-peer abuse

The guidance, Sexual violence and sexual harassment between children in schools and colleges, which
took effect in December 2017, tells schools not to dismiss sexual violence or sexual harassment as
“banter”, “part of growing up”, “just having a laugh” or “boys being boys” – and to challenge behaviour
such as grabbing bottoms, breasts and genitalia. (See page 5 of the guidance.)
“Where there is a report of a rape, assault by penetration or sexual assault, ….. it should be passed to
the police” the guidance states. The safeguarding duties of schools and academies remain the same
whether the incident takes place on or off their premises.
The document states that the alleged perpetrator ( generally a boy) should be removed from any classes
he shares with the victim – a critical action that must be taken.
It adds that the school, academy or college should also consider how best to keep the victim and alleged
perpetrator a reasonable distance apart on the premises and on transport to and from the school, academy
or college where appropriate.
“These actions are in the best interests of both children and should not be perceived to be a judgment on
the guilt of the alleged perpetrator.”
The document also gives advice about situations where a police investigation is ongoing, whether a
pupil is convicted or not convicted, and how to safeguard and support the alleged perpetrator.

II

What else is the government proposing?

Apart from the new document covering peer-on-peer abuse, the DfE makea numerous changes
to Keeping children safe in education. A number are minor and technical. The more substantial
alterations are as follows.
(1)

Exchange trips

Schools, academies and academies which cannot get the Disclosure and Barring Services (DBS) checks
on adults who provide homestays abroad should liaise with partner schools abroad to understand what
arrangements are in place, and “should also satisfy themselves that these are appropriate and sufficient
to safeguard effectively every child who will take part in the exchange”.
(2)

Special educational needs and disability (SEND)

A new paragraph says schools and academies should carefully consider the risk of using restraint or
isolation for children with SEND, “given the additional vulnerability of the group”. Proactive behaviour
support can reduce risky behaviour and the need to use restraint.
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(3)

Emergency contact numbers

Schools, academies and colleges should hold more than one emergency contact number for each pupil.
The change follows a report by a coroner following a child’s death. This goes beyond the legal
minimum, but is described as good practice.
(4)

Recruitment

The section on recruitment already sets out information that schools, academies and colleges must
maintain on their single central record. The DfE plans to make it clear that institutions can include nonmandatory information on this record as well.
(5)

Online safety

The department has asked schools, academies and colleges, software providers and sector experts
whether it could make improvements to its advice on online safety.
Governors must use strenuous efforts to draw the guidance provided in both documents, Sexual violence
and sexual harassment between children in schools and colleges (effective from December 2017) and
Keeping children safe in education (which takes effect in September 2018) to the attention of staff, and
better still, ensure that the Executive Headteachers, Headteachers, Teachers and Administrative and
Support Staff, adhere to the advice. Far too many children are losing their lives in the country,
especially in the capital, imperilling the welfare of all youngsters, because of the internet. Besides,
youngsters’ learning is threatened if they feel unsafe and best promoted in a secure environment.

III

Social Media:

(a)

ASCL’s take on it

Meanwhile, in a survey of headteachers in January 2018, the Association of School and College
Lecturers (ASCL) discovered that 95% of their respondents felt that the use of social media was
damaging the mental health and well-being of young people. There was overwhelming support for new
laws and regulations to keep children safe on-line. ASCL surveyed 460 secondary school and academy
headteachers in England, Wales and Northern Ireland.
(i)

Analysis

(a)

Altogether, 95% felt that the mental health and wellbeing of a proportion of their pupils had
suffered because of social media use. Almost all (459 respondents) had received reports of pupils
being bullied on social media, with 40% saying that incidents were reported on a daily or weekly
basis.

(b)

Almost all (457 respondents) had received reports of pupils encountering upsetting material on
social media – such as sexual content, self-harm, bullying, or hate speech – with 27% saying
incidents were reported on a daily or weekly basis.
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(c)

Around 89% had received reports of pupils being approached by strangers on social media sites.

(d)

Altogether, 93% had received reports of pupils experiencing low self-esteem as a result of seeing
idealised images and experiences on social media, with 22% saying that pupils reported such
feelings on a daily or weekly basis.

(e)

Altogether, 96% had received reports of pupils missing out on sleep as a result of social media
use, with 32% saying they received such reports on a daily or weekly basis.

Over nine out of 10 headteachers (93%) said that new laws and regulations should be introduced to
ensure social media sites keep children safe, and 77% said the government and social media companies
should produce more information for parents.
(ii)

Headteachers’ comments

In his speech to conference delegates the ASCL conference in March 2018, General Secretary Geoff
Barton highlighted his concerns about the extent to which the pressures of social media were affecting
the mental health and wellbeing of young people.
Mr Barton said: “Social media can be a force for good, helping young people to connect with each other
in a positive manner. But it also has a dark side which can be seen only too clearly from our survey.
“It is a technology which has grown at great speed, outstripping our ability as a society to understand
and mitigate against these negative impacts. More must be done to protect young people so that they can
enjoy social media safely and responsibly.
“We recognise that the government is trying to find solutions but we are not convinced that the current
proposals go far enough. We will be seeking a meeting with the Secretary of State for Education to
discuss the findings of our survey and to explore the options for more stringent safeguards and more
public information for parents.”
Meanwhile Andy Burrows, NSPCC Associate Head of Child Safety Online, said: “Through Childline
we hear from thousands of young people who are at crisis point with their mental and emotional health.
Their problems can often be intensified by the inescapable intrusion of social media, and the impression
that their friends are living more exciting and fun lives than they are.
“Everyone has a role to play when it comes to protecting children from the risks of being bullied,
harassed or groomed online. That means parents talking to their children about their online lives, schools
equipping young people with the skills and awareness they need to keep safe, and Government making
sure social networking sites are doing more to put child safety at the heart of their policies.”
In their response to the ASCL survey, headteachers described a wide range of activities in their schools
to teach children to stay safe and well online. These include personal, social, health and economic
(PSHE) and IT lessons, discussion sessions, speakers and seminars, assemblies, and dedicated awareness
days.
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Many felt that parents should take more responsibility and needed more information about how to keep
their children safe online.
One headteacher said: “Whilst the school educates students and imposes limits of acceptable use, many
parents are unable or unwilling to apply limits at home. A very small number of parents also behave
badly on social media. When the school arranges e-safety meetings for parents there is very limited
attendance. A national campaign to educate parents and alert them to the dangers of social media would
support the education that is happening in schools for students.”
Another said: “Far too frequently parents join in with trolling or abuse incidents or model abusive or
harmful social media behaviour to their children themselves; the classic example being parents wading
in on social media with threats of violence or confrontation to 'protect' their own child.”
Headteachers said social media misuse occurs outside of school but the problems it causes then spill
over into school time and distract from learning.
One headteacher said: “The number of issues the school is having to resolve weekly and sometimes
daily as a result of bullying through social media that occurs outside of school, has increased rapidly and
substantially. Not only does this have a detrimental effect on the well-being of individual pupils, but it
also is having an impact on learning and progress and is diverting valuable and scarce resources away
from the classroom.”
Another said: “We regularly have to deal with peer conflict, which often extends amongst families and
the wider community and which has started on social media out of school hours. This not only takes up
valuable resources, but also detracts from our main purpose of educating young people.”
Headteachers reported how social media misuse led to severe welfare issues, such as young people selfharming.
One headteacher said: “Pupils' use of social media has accelerated in the past five years and at the same
time, reporting of mental health issues, self-harming and threatened suicide have increased. Five years
ago, our safeguarding log had one entry per week at most. Now it is daily.”
Another observed: “We have seen a big increase in cases of self-harm related to the use of social media.
When in the past the first weeks after a break used to be quiet they are now much worse as pupils seek to
settle arguments that have been enhanced over the holidays.”
(b)

Metropolitan Police Commission’s views on social media

In a wide-ranging interview with The Times, Britain’s senior-most police chief, Cressida Dick, said that
social media sites were driving children to commit violence and murders. Disputes over trivia among
young people were escalating into murders and stabbing at an unprecedented rate, she observed. Much
of the knife crimes young people engaged in and were victims of stemmed from the febrile on-line
atmosphere.
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She promised not to be cowed by political correctness in her efforts to reduce violence, particularly
knife crime, after the alarming rise in the number of knife crimes in London.
Social media has been the cause of an increase in paedophilia and terrorist propaganda. And now it is
knife crime too. Cressida Dick said that rap videos goaded rivals and glamorised violence.
Ms Dick said that young black men were ten times more likely to be killed but “it is absolutely as much
about socioeconomic factors as anything else”. Perpetrators and victims of knife crime were often
excluded from school and had “something pretty ghastly happen” to them earlier in life.
She observed that there was a parallel between the promotion of extremism and gang violence online.
“I’m not a Luddite. The internet is so wonderfully positive in almost every way, but it changes things
and it is abused and has its downsides not just by criminals who set out to use it to enable online fraud
but also in this slightly subtler way, the fact that communications speed up so quickly.”
“Incredibly abusive” language used on social media and rising levels of street violence were connected.
“I think it certainly makes it more likely, it makes it faster, it makes it harder for people to cool down
before they get going. It allows a conversation of a ‘show off’ sort that involves violence. I’m sure it
does rev people up.”
Perhaps the Commissioner will also seriously consider, if she is not cowed by political correctness, to
reintroduce the stop and search procedure that were abandoned when Theresa May was Home Secretary
four years ago, because black men were disproportionately targeted as “an affront to justice”. The
reality – according to the data – is that the overwhelming majority of victims are black.

I

The realities

It’s official. We are in the midst of a teacher shortage. The situation is bleak. The future is likely to be
even bleaker. Research by the Times Educational Supplement (6 April 2018) has revealed that we will
need 47,000 extra high school teachers by 2024 – i.e. 22.5% more than we have at present - to educate
the increasing number of pupils coming through the system, owing the primary bulge working its way
through into the secondary sector.
The primary sector is better placed. From a low of 196,400 teachers in 2010, the number increased to
222,300 in 2016, the most recent figure available. This teacher increase has kept pace with the rise in
pupil numbers from 3,947,450 in 2009 to 4,479,325 in 2016. The primary population has stabilised and
is likely to remain as it is in the years to come, but who can predict demographic shifts or whether the
nation can become more amorous. Also, to get to the 2005 pupil-teacher ratio (PTR) of 20.1 the nation
will have to add another 8,000 teachers by 2024 at a time when the applications from people wanting to
train as teachers is drying up – dropping by 26%.
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There are no grounds for complacency. The apparent optimistic scene at primary level has not
compensated for the decrease in the secondary sector, where the number of teachers fell from 222,400 in
2009 to 208,100 in 2016. If the government is to maintain the PTR of 15.1 which was the case in 2005,
the number of teachers must be increased by 47,000 to 254,822 – according to the TES research.
The problem has been exacerbated by a fall in the number of 18-year-olds – the potential pool from
which youngsters can be lured into the profession with appropriate training. In 2018, the number of 18year-olds in England fell by 2.3% compared with 2017. This was in line with a drop of 2% of the total
number of 18-year-olds applying to study further in higher education.
Further, the short-fall figure of 47,000 does not take account of teachers leaving the profession or
moving abroad to teach in British schools or English-medium ones. The National Audit Office (NAO)
reported that several qualified teachers leaving state schools before the official retirement age was
rising. It increased from 9.3% in 2011 to 9.9% in 2016. Even though more teachers were returning to
take up employment in state schools during that time, they were insufficient to compensate.
The situation in Modern Foreign Languages (MFLs) is dire. The DfE set a target to recruit 1,500
foreign language teachers in 2018. However, 6,200 (circa) degree holders graduate with at least a low
second class honours each year graduate each year. To hit that target, the country must persuade 24.2%
of these graduates to go into teaching to meet demand from schools/academies.
If the situation didn’t already look dire, it’s thrown into starker relief by the existing monumental
recruitment challenge facing some subjects. While MFL teachers are conspicuous by their absence, in
mathematics the situation is worse: 40% of the graduates who must become teachers. In English, 17%
of all graduates with relevant degrees need to train as teachers.

II

Action that government can take

In March 2018, when addressing the annual conference of the Association of School and College
Leaders, Secretary of State Damian Hinds acknowledged that teachers have a workload problem. An
analysis carried out by the National Foundation for Educational Research (NFER) based on the
Understanding Society data from 2015/16 revealed that teachers work on an average for 50 hours a week
during term time. When holidays were factored in, they worked 45 hours a week, more than police
officers (44 hours) and nurses (39 hours).
The NFER study also revealed the following.
(a)

Teachers average hourly pay was £17.70 – roughly the same as nurses’ but lower than police
officers’ who earned £18.80 an hour.

(b)

Between 2009/10 and 2015/16, the decline in teachers’ salaries averaged out at 15% - a bigger
fall than police officesr (11%) and nurses (4%).

(c)

Notwithstanding, 79% of teachers said that they were satisfied with their income compared to
68% of nurses and 70% of police officers.
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(d)

Altogether, 12.3% of teachers leave the profession annually, more than the 9.9% of nurses and
7.7% of police officers.

There are three other elephants in the room.
The first – the constant changes to the direction in which the education juggernaut is steered - is
relentless with one initiative rapidly following the heels of another. New curricular arrangements, the
raft of alterations made to tests and examinations (including a different grading systems) and the
apprenticeship initiatives are just three.
The second is the ramping up of teachers’ accountability, the regular naming and shaming and being
held up to ridicule: God help teachers if anything goes pear-shaped with children, even if they are not
culpable.
The third elephant is the shrinking education budget coming together with the introduction of the
National Funding Formula (NFF), creating many, many losers and a few winners on the margins.
It is comforting to note that Mr Hinds has not signalled more educational legislation. Perhaps he has
been listening to siren voices but more likely it is because the Prime Minister and her Cabinet are
preoccupied with Brexit.
The new Chief Inspector of Schools, Mrs Amanda Spielman, is empathetic towards teachers. At the
same ASCL conference, she assured headteachers that she will consider how Ofsted could play its part
in reducing teachers’ workload “so that you’re able to focus on the things that matter to you and your
pupils”.
She added: “It doesn’t matter what an inspectorate thinks if we can’t attract good people into teaching.
The record number of good and outstanding schools won’t be sustained if the people who make them
run so well are burning out and leaving the profession.” (My emphasis.) Perhaps her predecessor, Sir
Michael Wilshaw was eavesdropping on this part of the speech and wondered where he might have gone
wrong.
The third problem – shrinking budgets coming in the wake of the NFF – is more intractable. The nation
is simply not generating enough resources and has too large a debt to enable schools and academies to
be better funded. We have had more than seven years of plenty under three Labour governments. Over
the next few years, we will need to do more with less, learn to work smarter rather than longer.
Schools and academies will, it appears, have worsening PTRs. Is that a catastrophe? I think not. John
Hattie, the New Zealand academic, in his meta-analysis derided our obsession with class sizes. The
Education Endowment Foundation (EEF) was reported to have remarked – based on its own research:
“It was very hard to achieve improvements” (in teaching outcomes) “from modest class size reductions
above 20 (for example), from 30 to 25, with clear effect only evident where class sizes are reduced
substantially to say, 15 pupils.”
The government plan to lower the standards bar to recruiting teachers has been viewed with
considerable suspicion. They have informed university teacher trainers that they must stop recruiting
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potential trainees on the basis of their suitability to teach and do so on the basis of their suitability to
train to teach.
An idea that is gaining traction (because of successes around the world) is blended learning, where
lessons are delivered via the internet. Tech entrepreneurs plan to teach without teachers. A $15 million
(£10.7 million) Global Learning Xprize competition is encouraging “geeks” produce software that will
“enable children in developing countries to teach themselves basic reading, writing and arithmetic in 15
months. A British team, Onebillion, is one of five shortlisted and already received $1 million.

III

Action for School and Academy Leaders

While it may not be possible to pay teachers adequately during times of financial stringency, there are
other measures that headteachers and school governors can take to promote their (teachers’) job
satisfaction and make them feel that it is worthwhile to serve their schools/academies. Below, I describe
five but, dear reader, you may think of more, in which case, take them!
(a)

Invite teachers to meetings of the governing board to present on their areas of work and
demonstrate to governors that they are making a positive difference to children’s educational
experience. Praise them for these (genuine) achievements and let them know how much they
are valued.

(b)

Rid the school/academy of ineffective teachers. This may sound harsh. However, “lame”
teachers limping through the working day and causing grief to the children cause even more grief
to their colleagues adding to their (other teachers’) burdens and making them spend time and
energy repairing the damage done. Those who are performing well are unlikely to grumble
about the underperformers because they do not wish to be seen as “sneaks” talking behind
others’ backs. It is up to the governors and managers to act. Tell the underperforming teacher
categorically: “Hamish, we don’t know how we are going to manage without you, but from
Monday, we are going to try.”

(c)

Set up clubs for staff members, in the way in which you do for the pupils. What about weekly
Zumba and Yoga classes, for instance? You may have thoughts about others – such as lawn or
table tennis.

(d)

And when teachers resign, prior to their leaving, arrange for confidential exit interviews carried
out by governors, to enable them to give you feedback on their experiences – warts and all.
Departing teachers will be emboldened to be honest.
There will be some who could act unprofessionally trying to undermine their headteacher and
colleagues and do so unprofessionally – i.e. getting at senior management rather than poor
practice. However, the data can be carefully analysed and feedback given to the senior
management team, so that the school/academy can learn from their experiences and make their
institutions places of excellence.
The teachers who are leaving, will also feel that the
school/academy values them and encourage fellow (competent) colleagues to work at those
institutions.

Schools Support Services Ltd …………………………………………………………………………………………………................................. Page 31

(e)

Finally, but by no means the least, schools and academies should grow their own teachers. There
is a cadre of enthusiastic and, in several cases, able teaching assistants (TAs) chomping at the bit
to develop their skills and qualify as teachers. They should be given the opportunity to do so.
Ms Charlotte Lea-Robbins, one of the Assistant Headteachers at Mitchell Brook Primary School
in Neasden, North West London, has developed four routes into qualified teacher status that her
school, with the encouragement of her headteacher, Ms Theresa Landreth, and the governors, is
taking. These are as follows:
i.
ii.
iii.

iv.

assisting teaching assistants in their Bachelor of Education or Post-Graduate Certificate in
Education studies to qualify;
running unique chances at school for unqualified colleagues to learn and practice with a
view eventually to being assessed for qualified teacher status;
creating teaching practice opportunities for trainees engaged in the School Centre Initial
Teacher Training (SCITT) at University College Institute of Education University College;
and
providing opportunities for those who wish to engage as Higher-Level Teaching Assistants
in the first year at the school and then allowing them to study for their Post-Graduate
Certificate in Education during the second. It is being promoted by Premier Pathways.
This, of course, is in addition to supporting newly qualified teachers through their probationary
period into fully qualified status.

We have much to grumble about in relation to staffing our schools and academies with excellent
teachers, given the current shortage and the stark future that we face, but isn’t it so much better to light
candles – no matter how little - rather than grumble at the darkness?

Carillion collapse throws schools/academies into disarray
On January 2018, Carillion, the Wolverhampton-based company founded in 1999, was liquidated. The
company which sponsored a Multi-Academy Trust in Thameside with two academies – Discovery and
Inspire – also provided schools and academies in the country more than 32,000 lunches daily, facilities
management (to 875 schools/academies), cleaning 245 schools/academies and maintaining the
mechanical and electrical operations and fabric of 683 schools/academies.
Carillion began as a tarmac construction business, expanded its operations in the UK, spreading into
Canada and the Middle East. It diversified, taking on contracts like running the mailroom at the
Nationwide Building Society to upgrading UK broadband for BT Openreach. It took over public service
projects from prison and hospital maintenance to cooking school meals. The company designed and
built 150 schools/academies. In 2017 £1.7 billion – 33.3% of its revenue – stemmed from state contracts.
Carillion employed 43,000 people. More than 19,000 were in the UK.
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In recent times it ran several contracts – such as the public-private partnership (PPP) at the Royal
Liverpool University Hospital. Its debts rose to £900 million. Banks refused to lend it money when it
needed a cash injection of £300 million. The soaring debts and the desertions of sources of income
resulted in its liquidation.
Following the collapse, the government provided funding to maintain public services run by Carillion
including the facilities management of schools/academies and the provision of school meals to them.
David Lidington, the Cabinet Office Minister, told the BBC: “Staff that are engaged on public sector
contracts still have important work to do.”
Oxfordshire County Council took over the services Carillion provided and had the fire fighters on
standby to feed 18,000 pupils in 90 schools and academies. Barnsley Council, where secondary
schools/academies were beholden to Carillion for caretaking, cleaning and maintenance services,
ensured that it would assume the collapsed company’s responsibilities.
A spokesman for the Department for Education said: “Our priority is to ensure schools can continue to
operate as usual. We have planned extensively for this and have been working with local authorities and
academy trusts since Christmas (2017) to make sure contingency plans are in place. We are continuing
to offer support (to) schools to help minimise disruption for pupils through our designated advice
service.
Jon Coles, Chief Executive of the United Learning Multi-Academy Trust and former Permanent
Secretary at the DfE, tweeted that he hoped the demise of Carillion would enable some schools escape
“ludicrous” PFI deals.
The chief operating officer of the Carillion MAT in Thameside, Nicky Wise, made a public statement
that discussions to separate began in July 2017 and were not connected to Carillion’s current
predicament. “Having set up the two academies, Carillion provided a large amount of rigour and
support. As soon as the schools grew and became well established, it became sensible for the trust to
become more independent and work on its own.
“We had been looking at the relationship between the sponsor and ourselves and discussions started in
September 2017 about moving away from Carillion’s sponsorship and changing the name of the Trust.
Members have taken that resolution and we don’t have any formal link with Carillion anymore."
On 19 January 2018, Discovery Academy sent children home with a letter saying that the trust had taken
steps to “decouple from sponsorship over the last few weeks” and the trust was now known as the
Victorious Academies Trust.
Meanwhile, the Local Government Association representing 415 local authorities in England and Wales,
said contingency plans had been implemented to ensure services were unaffected by Carillion’s
liquidation.
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:

Technical Levels and Apprenticeship begin to bed down
I

Technical Levels

The Technical Levels, or more commonly, the Tech Levels, are school-leaving qualifications offered
by educational bodies in the United Kingdom to young people completing secondary or pre-university
education. Tech-Levels are the vocational equivalent of the A-levels and will, with luck and a change of
the nation’s mindset, have the same status as A Levels for university entrance.
The course spans two years of study and is split into parts. The first part, known as the Certificate
Level, is a qualification in itself. The second part is known as the Diploma Level is more rigorous than
the Certificate Level. Both, the Certificate and Diploma units make up the whole Technical Level
qualification.
The 11 T levels, announced in 2017, is part of a package of reforms on technical education
recommended by the independent panel on technical education, chaired by Lord Sainsbury, in 2016. The
first three T Levels which will take off in 2020 are
➢ Digital,
➢ Construction and
➢ Education and Childcare
The next three T levels which will be offered from 2021 are
➢ Legal, Finance and Accounting,
➢ Engineering and Manufacturing and
➢ Health and Science
The following will begin the rounds in 2022:
➢
➢
➢
➢
➢

Hair and Beauty,
Agriculture, Environment and Animal Care,
Business and Administration,
Catering and Hospitality and
Creative and Design

Consultation on the development and design of the new qualifications closed on 8 February 2018.
Finalised details are expected shortly.
A young person will spend 1,800 hours studying for a T Level. The government will spend £500
million a year on T Levels to assist a minimum of 10% of Britain’s young people to qualify in them.
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II

Apprenticeships

The apprenticeships scheme has had a stuttering start. It has yet to take firm root for young people who
have left school, don’t want to go to university for all sorts of reasons, not least to be lumbered with
huge debts, and can’t find work.
(a)

Criticism from the Confederation of British Industry

The apprenticeship levy was imposed on every business with a turnover of £3 million and over on 5
April 2017. It has attracted strong criticism from the Confederation of British Industry (CBI). Neil
Carberry, the Managing Director of the CBI, which represents 190 companies, told The Sunday Times,
“It doesn’t incentivise businesses and it doesn’t encourage the creation of the kind of training hubs that
are characteristic of countries where [a levy] is working really well.” The CBI remarked that funds
should be pooled and shared to allow small firms to work together to take on more apprenticeships.
Carberry added: “Government has been tin-eared about the realities of a business challenge to the levy.
It’s not about not wanting to support apprenticeships — we absolutely do. It’s about a system that was
designed in Whitehall and is not working on the ground. The heat about the apprenticeship levy is . . .
about it not driving a system that’s fit for purpose.”
The number of young people going into apprenticeship plunged by 25% from 1 September 2017 to 31
March 2018. An Open University (OU) report revealed that £1.3 billion paid into the apprenticeship
fund had not yet been claimed. Carberry called for a review. However, the Department for Education
has a different take on how the scheme is developing. It said that apprenticeships had “fundamentally
changed for the better”. It added that the number of people doing higher-level apprenticeships had
increased.
A company with a below £3 million turnover can use the apprenticeship levy to subsidise training for
young workers without having to contribute to funding the scheme. But many small businesses are not
capitalising on apprenticeships. Christopher Greenough, Commercial Director of Salop – Design and
Engineering, a small business, said that the initiative was a good idea, “but it hasn’t been backed up
properly. The government seems to think its job is done. It has washed its hands of it and left it to
businesses to sort out.” The system is seen by many businesses as inflexible and CBI has called for an
urgent review.
(b)

Challenges and Problems

The aim is to raise £3 billion annually to train a new generation of talented young employees.
Provisional data released by the DfE in March 2018 showed that there were 194,000 apprenticeship
starts in the first half of the academic year 2017/18, a fall of 25% on the same period a year ago. The
aim was for 3 million young people to begin their working careers as apprentices by 2020. This target
will be hard to reach.
There are several problems with making apprenticeships work as the scheme was formerly envisaged.
Large companies pay the levy but cannot access the specialised training they require. They end up
paying for the training. Small organisations that thought they don’t pay the 0.5% of their staff’s
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aggregated salaries, have difficulty accessing funding while the training providers require them to agree
payment plans – a layer of bureaucracy not required of larger companies.
Additionally, several companies have discovered that the quality of training provided by the 2,500
registered providers is of a low standard. FSG Tool and Die trains apprentices from its base in
Llantrisant, mid-Glamorgan. It has been doing so since 1965. Today, the external providers train
apprentices in basic skills following which the company brings them in-house for more complex
instructions.
Could it be that the scheme has teething problems? At least that is what the DfE thinks. It maintains
that training standards had improved because of the levy. Phillip Hammond, the Chancellor, allocated
an extra £80 million to small companies to boost the number of apprentices. The Chartered
Management Institute stated that the scheme has had a “transformational effect” on how employers
invest in skills. But it has yet to make an impact on highly specialised industries such as engineering.
The EEF Manufacturing and Engineering Group’s guestimates reveal that for every £1 received from the
levy, its companies spend £4 to £5 of their own to bring apprentices up to scratch.
According to The Sunday Times, the Scholars’ Education Trust in Hertfordshire paid £35,000 into the
levy but not, so far, been able to claim back the resources via training apprentices. Hazel Wale, the
Chief Operations Officer, said, “In principle, it’s easy to see the benefit of the levy. In practice, it is not
working so well. If we could use it to access teacher training, it would make a huge difference.” If it
does not use its contributions within two years of paying them, they will be lost. The government has
countered by stating that the unused contribution will be available for small companies.
(c)

The Positives

Meanwhile, Barak Obama, the ex-US President, signed a proclamation declaring the first National
Apprenticeships Week in the USA. The idea was borrowed from the UK, after a London trip by former
Secretary of Labour Tom Perez. Perez, who was attending our national Apprenticeship Week in 2016,
had been so impressed with the idea, he told Obama that the US should have its own.
According to The Times Educational Supplement, Donald Trump signed an executive order in June 2017
doubling the budget for apprenticeship grants to $200m (£144m), later approved by Congress. His
administration announced a “moonshot goal” of achieving five million apprenticeships starts by 2020.
In the USA, apprentices make up only 0.2% of the workforce, compared to nearly 3% in the UK.
However, the number of apprentices in the UK is much smaller than that of Germany and many other
European countries. We have still a long way to go.
But we can take heart. Not only the Americans are learning from us. The Chinese Education Minister
chose the UK to emulate in 2013 as part of an apprenticeship piloting programme. A college in
Shanghai began using the UK apprenticeship framework and curriculum.
Euan Blair, son of the former Prime Minister and Chief Executive of WhiteHat – a tech start-up that
helps link young people to find apprenticeship opportunities, told the TES that a number of countries
were looking at the UK model and exploring creating something similar.
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Apprenticeships and Skills Minister Anne Milton said: “We have changed apprenticeships so they are
flexible, high quality and led by the demands of industry – and I have seen the positive impact this has
on apprentices and employers across the country. Apprenticeships are not only giving employers the
skills they need to grow; they are also giving people a real alternative to traditional academic study so
they can benefit from the excellent career prospects that they offer.”

One of the reasons why we teach young people history in our schools and academies is so that they can
learn from the past – good behaviours and bad, triumphs and disasters. If we don’t learn from the
successes, we will be hard pushed to replicate them in the future and if we fail to learn from the failures,
we will be bound to repeat them.
In April 2018 we marked the Golden Jubilee of two events – one tragic and the other – well, what I shall
I say – diabolical?

I

Dr Martin Luther King

On 4 April 1968, James Earl Ray saw the civil rights leader, Dr Martin Luther King, prominent Civil
Rights Leader and Nobel Peace Prize winner, standing on the balcony of the old Lorraine Motel. Ray
shot Dr King. King was rushed to St Joseph’s Hospital where his wounds proved fatal. He was only 39
years old.
James Earl Ray was arrested on 8 June 1968 at Heathrow Airport, extradited to the USA and charged
with Dr King’s assassination. He pleaded guilty on 10 March 1069 and was sentenced to 99 years
imprisonment. He died in prison 30 years later, on 23 April 1998.
Nearly six years earlier, on 28 August 1963, Dr King, the son of a respected Baptist preacher and civil
rights activist, faced a vast crowd in Washington, where, under the shadow of the Lincoln Memorial, he
delivered his famous “mountain-top” speech. Dr King reminded his 200,000 attendees of Lincoln’s
Emancipation Proclamation, “which became a beacon light of hope to millions of Negro slaves who had
been seared in the flames of withering injustice…….” Dr King said: “One hundred years later, the
Negro still is not free…..the life of the Negros is still sadly crippled by the manacles of segregation, the
chains of discrimination.”
Dr King ended his prepared speech and was about to sit down when the soul singer, Mahalia Jackson,
yelled out to him from the crowd: “Tell them about your dream, Martin!” Hearing her, Dr King
extemporised and uttered words that resonate forever.
“Let us not wallow in the valley of despair, I say to you, my friends,” he said. “Even though we face the
difficulties of today and tomorrow, I still have a dream. It is a dream deeply rooted in the American
dream.

Schools Support Services Ltd …………………………………………………………………………………………………................................. Page 37

“I have a dream that one day this nation will rise up and live out the true meaning of its creed: ‘We hold
these truths to be self-evident, that all men are created equal.’ I have a dream that one day on the red hill
of Georgia, the sons of former slaves and the sons of former slave owners will be able to sit down
together at the table of brotherhood. I have a dream that one day even the state of Mississippi, a state
sweltering with the heat of injustice, sweltering with the heat of oppression, will be transformed into an
oasis of freedom and justice. I have a dream that my four little children will one day live in a nation
where they will not be judged by the colour of their skin but by the content of their character…..
“I have a dream….one day right there in Alabama, little black boys and girls will be able to join hands
with little white boys and white girls as sisters and brothers…..
“With this faith, we will be able to hew out of the mountain of despair a stone of hope. With this faith,
we will be able to transform the jangling discord of our nation into a beautiful symphony of
brotherhood. With this faith, we will be able to work together, to pray together, to stand up for freedom
together, know that we will be free one day.”
Alas, Dr King’s own life-promise was cut short a little under six years later. Tragically, he was unable
to celebrate the election of America’s first black President Obama nearly four decades later in 2008
because his voice had been silenced by Ray. What Ray could not do, however, is bury his legacy.

II

Enoch Powell

Over two weeks after Dr King’s assassination, this country was subjected to a negative, apoplectic
speech (on 20 April 1968), from Enoch Powell, Conservative member for Wolverhampton South West.
In an address to the Political Centre in Birmingham, he made a two-pronged attack on immigration from
the Commonwealth countries.
The first prong was his proposal to curb immigration, albeit he stressed that members of the
Commonwealth should continue to be permitted to enter Britain for the purposes of study, improving
qualifications and fill in professional vacancies, to enable “our hospital service to be expanded faster
than would have been possible”. His second prong was that that the government should encourage “reemigration”, i.e. a voluntary form of repatriation “with generous assistance”, if necessary, especially if
these immigrants “choose either to return to their countries of origin or to go to other countries anxious
to receive the manpower and the skills they represent.
He castigated those who compared the Commonwealth immigrants in Britain with “the American
Negros”. He said: “The Negro population of the United States, which was already in existence before
the United States became a nation, started literally as slaves and were later given the franchise and other
rights of citizenship, to the exercise of which they have only gradually and still incompletely come.”
There was no adverse criticism of the white population’s continuing racism against the “Negros” (as he
called African Americans) by stonewalling full integration or that it was white people from Europe,
especially Great Britain, that started a slave trade which caused the problem in the first place.
Comparing the plight of the “Negro” to that of the “Indian Asian immigrant” was disingenuous, to say
the least. The ancestors of African Americans were shanghaied into an existence of slavery and
transported from one continent (Africa) to another (America). Later, thanks to Abraham Lincoln, they
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were freed – though, as we see from Dr King’s experience – it was a hard-won freedom that took time to
attain. The Commonwealth immigrant, on the other hand, arrived on the UK shores as full citizens (with
British passports). They came to a country which knew no discrimination and had the right to vote and
receive free treatment from the NHS.
Enoch Powell stirred up base, primal instincts of hate in similar measure that King’s speech stirred up
hope. Ted Heath, the opposition leader, was so incensed that he sacked Powell from the shadow
cabinet. The sacking marked the end for Powell as a front-rank Conservative politician.
However, in the immediate aftermath, when Asian Indians with British passports were expelled from
East Africa, mainly from Kenya and Uganda, where Idi Amin reigned supreme (from 1971 to 1979),
Britain saw a substantial inflow of Indian Asians, running at 50,000 people a year. Powell speech coming on the heels of the seismic tremors in East Africa - unleashed considerable support for him.
London dockers marched to signal that support and opinion polls revealed that 70% of people sided with
him. Altogether, 110,000 fan letters landed on Powell’s doorstep in the fortnight following his speech.
The ethnic minorities felt terrorised by the rise in abuse to which they were subjected. Paul Boateng,
Britain’s first black cabinet minister, recalls being spat on as a boy and told to return home by a passing
van driver, as he (Boateng) was walking home from school 24 hours after Powell made his speech.
Powell remained stuum and did not criticise such behaviours.
His speech spawned Powellism, created an uproar and polarised the communities. I remember, as a
student in Cambridge, I participated in a demonstration that opposed Powell being invited to the
University to participate in a debate with one student shouting, “We want Enoch” and the rest chorusing,
“deeeaaad!”
What stuck in the gullet was that his speech came a fortnight after Dr Martin Luther King was
assassinated. The country had adopted an open-door policy to Commonwealth citizens from 1948 to
1962 to continue with the “imperial family”. About 0.5 million people had taken advantage of it.
While Powell’s speech was criticised by Labour, Jim Callaghan, the Home secretary, made it harder for
Kenyan Asians to enter the UK following its (Kenya’s) Africanisation policy.
Powell, a son of Birmingham teacher, was a brilliant student, who read classics at Cambridge. At 25,
he was appointed professor in Sydney. During and immediately after World War II he was stationed in
India (from 1943 to 1946). He learnt Urdu and Hindi, dreaming he would become Viceroy one day. His
dreams were spiked (much to Powell’s bitter disappointment) when India gained its independence in
1947 and split into India and Pakistan with Pakistan splitting again in 1971 into Pakistan and
Bangladesh.
Powell found it difficult if not impossible to come to terms with the new world tides epitomised by the
United Nation’s Declaration of Human Rights and the anti-discrimination legislation pioneered by
Labour’s Home Secretary, Roy Jenkins in 1965, when the Race Relations Act came onto the statute
books.
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He was fiercely and narrowly nationalistic and opposed minority-rights legislation. He found
considerable support from people who felt their voices were being muzzled. In his speech, he quoted
Virgil’s Aeneid, imagining the “River Tiber foaming with much blood”.
While Powell always denied that he was racist, bizarrely claiming at time that it was human to be racist
and denying any sense of superiority to other races, the reality was that he was not only racist but
succeeded in stirring up considerable racism.
So blinded was Powell by his own sense of “righteousness” he failed to see that one country after
another was moving towards embracing human equality after two devastating World Wars, the
Holocaust and decolonisation.
Powell was right about the growth of ethnic minorities. In 1968, there were only 1 million (2%) of
ethnic minorities. Today, there are more than 8 million (13%). However, he was wrong about
everything else. White people have not been humbled by “the foreigners”. Rather, like the Normans of
old, the foreigners have, in the main, integrated exceptionally well and are contributing significantly not
just to the economy but also to the United Kingdom’s all-round development. While there have been
two race riots – in 1981 and 2001, the rise of Islamic extremists and about 200 fatalities, the “Tiber has
not foamed with blood”.
There has been progress, but there is still much work to be done in regard to integration (not
assimilation). Many South Asian communities remain insular with (mainly) women-folk resisting the
efforts of others to teach them English and parents opposing moves of their children to “marry out”.
They buy houses and dwell in clusters with other South Asian families.
In the years (the 1980s and 1990s) that followed, Margaret Thatcher quietly curbed immigration.
Immigrants who had settled in Britain, were much more fairly treated than previously. This thrust had
cross party support. When Labour was returned to power in 1997, the brakes on immigration were
eased, and more so recently, following President Assad’s brutalisation of Syrians.
However, Powell’s speech has led to people being very tentative about being honest when discussing the
pros and cons of opening the country’s borders. We continue to be silent, for instance, about gang
violence (mainly the black-on-black killings) and the Rochdale and Oxford grooming scandals involving
men of Pakistani heritage.
But it is salutary to note that when the remains of Richard II passed through Leicester multi-ethnic
streets, several British Asians threw white House of York roses at his coffin and the cortege! This did
not quite chime with the apocalyptic forecast of Powell.
Pupils should not be denied learning about these events. Martin Luther King and Enoch Powell have
provided rich, thoughtful pickings for exchanges in classrooms and created touchstones for teachers to
develop our future citizens learning from historical events.
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ASCL
BBC
CBI
DfE
EHCPs
GDP
GEMs
IT
LAs
LDAs
MATs
MFL
NAO
NFER
NFF
NSPCC
Ofsted
ONS
PFI
PSHE
PTR
SCITT
SEND
SMSAs
TAs
TES
USSR

Association of School and College Lecturers
British Broadcasting Corporation
Confederation of British Industry
Department for Education
Education, Health and Care Plans
Gross Domestic Product
Global Education Management Systems
Information Technology
Local Authorities
Learning Disabilities Assessments
Multi-Academy Trusts
Modern Foreign Language
National Audit Office
National Foundation for Educational Research
National Funding Formula
National Society for the Prevention of Cruelty to Children
Office for Standards in Education
Office of National Statistics
Private Finance Initiative
Personal, Social and Health Education
pupil-teacher ratio
School Centred Initial Teacher Training
Special Educational Needs and Disabilities
School Meals Supervisory Assistants
Teaching Assistants
Times Educational Supplement
Union of Socialist Soviet Republics
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