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We live on three plains – the physical, intellectual and spiritual – ‘spiritual’ in a non-religious sense.
On the physical plain, we engage in a zero-sum game. What one person gains another loses and vice versa. For
instance, if you and I have a pound, we each have a pound and together we have two pounds. If you give me your
pound, I have two and you have nothing. The reverse is true too. If we exchange other the pounds with each
other, we will still have a pound each and together we will have two.
The next level to which we can rise is the intellectual one. If you have an idea and I have an idea, each of us has
one idea and together we have two. If I gave you my idea, you will have two but I will still have one. I do not
lose the idea that I have because I give it to you. The same will apply to you. If we gave our ideas to each other,
each will have two ideas, but in total we will still have two.
We live on a spiritual plain too where values flourish. Nolan set them out clearly and they are the seven
principles of public life, i.e.
1.
2.
3.
4.
5.
6.
7.

Selflessness
Integrity
Objectivity
Accountability
Openness
Honesty
Leadership

These are the intangibles, the values that underpin the service we provide fellow-citizens and for those in
education, the children. They form the basis for establishing the culture in every school/academy operates and the
work that is done within it by the governors and staff.
The curious thing about values and living on the spiritual plain is that when a person gives of her/himself, s/he
does not lose what s/he has but rather increases it. For instance, by giving of oneself to others, one grows in
confidence, satisfaction and happiness at seeing others grow and flourish.
There are other values additional to the Nolan principles, that should underpin a school’s/academy’s ethos. Here
are some key ones.
(a)

First, learning is a lifelong process.
One never stops learning when school/college/university ends.
There are senior citizens taking degrees in their eighties and enjoying the experience. Members of the
Jewish race have long realised that while different cultural groups can take away their possessions and
money, they cannot take away their learning. This is why so many of them – well above the numbers
that exist in the world and out of all proportion – have secured Nobel prizes and it is one of the reasons
why they have been called the People of the Book. Governors and staff can model what they expect
from the pupils for whom they have responsibility by engaging in learning during their spare time and onthe-job.
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(b)

The second value is based on two conditions in which we exist. We are all mortal and this planet is a sad
place. Accordingly, there is merit in inculcating into our children the need for them to live their lives in
such a way that they make this planet a better and happier place on which to dwell than they find it.
Much will have to do with the purpose of work and our attitudes towards it.
Three men were working on a building site – breaking up the stones. A passer-by asked them what they
were doing. The first said that he was chipping stones. The second said that he was earning a living. The
third, however, who was also “chipping stones”, said that he was building a cathedral. All three were
doing the same work, but the third’s attitude to it (in comparison with the first two) was exemplary.

(c)

The third value on which to lay the learning foundation is one of “giving”. In the Dead Sea, nothing
grows, because the Dead Sea is a dead end into which water flows but nothing flows out. On the other
hand, the Blue Danube – like all rivers and the inspiration of so much Strauss music – is teeming with
life. This is because water, which is constantly flowing in is also flowing out – giving, giving, giving to
everything around.
Governors are prime examples of “giving”. They give time, talent, their energy and quite a bit of their
lives to the education of children – gratis. Let us enthuse our youngsters with the same spirit. It will
serve them in good stead and cause them to lead fuller lives.

(d)

Finally, create within the school/academy the culture which puts as much emphasis on the soft skills as
the hard disciplines such as the science, humanities and languages. Some of the prime soft skills are
(i)

learning to work with one another;

(ii)

learning from failure;

(iii)

persisting and developing resilience;

(iv)

motivating oneself; and

(v)

working through disagreements in life without shedding blood

During their lifetimes, children will probably have to change career direction several times and maybe even
countries. What will be a constant will be the values they take with them and if they are the right ones, they will
not only make this sad earth a better and happier place but also gain immense satisfaction from the process.
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Creating the right environment for learning facilitates learning. If children are to succeed at school, they must
have excellent teachers. But that is not enough. They must want to learn. Establishing the right conditions for
this desire means that they should be happy. Keeping them safe is one of the prerequisites of happiness.
Consequently, the Department for Education (DfE) has taken pains to develop advice in Keeping Children Safe in
Education, which is 76 pages long. Ofsted, too, places enormous store on the arrangements the school/academy
makes to safeguard young learners. Should a school/academy fail to safeguard them sufficiently well, it is
immediately put into special measures.
All adults working and volunteering at a school/academy – including governors and trustees – must now have
Disclosure and Barring Service (DBS) checks. However, two groups of people associated with children are
exempt from these checks. These are children’s parents and carers and their peers studying at their
schools/academies or neighbouring schools/academies.

I

Dangers posed by family members

Research has revealed that the greatest incidence of child abuse is within the family. Teachers, an exceptionally
alert group of professionals, pick up signs of abuse and pass them on to child protection agencies. Social
Services Departments breathe sighs of relief when schools close for the summer holidays, because they have a
break from child abuse referrals. Despite this, there is no mechanism for carrying out DBS checks on parents and
carers.
Requiring parents to have DBS checks could well be in breach of one key section of the of the Human Rights Act
1998 – i.e. Article 8, respect for your private and family life, home and correspondence. Consequently, many
children continue to be unsafe in their homes.
It is true that the number of divorces in England and Wales is decreasing. It was 10.8% in 2011 compared to
12.9% in 2001 (according to census data). However, the number of co-habitees is increasing. Both groups of
people have children. When relationships among the adults fracture, children suffer – in the same manner in
which the ground suffers when two bulls fight. The upshot is that the incidence of child abuse increases.
In several parts of the country we have “jig-saw” families where the husband and wife in a family are both
divorcees who have previously spawned children. Often, the parent of children in a current relationship resents
the love that his (and generally it is a “his”) partner gives to her children from his partner’s previous marriage and
abuses them. Consequently, a friend of mine suggested that step-fathers (and possibly step mothers) should be
the subject of DBS checks. But would we not be discriminating unfairly against step-parents if all adult members
of the family are not required to have DBS checks?
It is not uncommon for the children of two adults to tangle with the children of their parents from previous
relationships. You may have heard about the father shout out to his partner: “Darling, your children and my
children are fighting with our children! What can be do?”
Schools/academies are placed under considerable pressure to keep children safe not just within their institutional
boundaries and on their way to and from their schools/academies, but also in their homes. Responsibilities for
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this lie with the families themselves, their neighbours, the police and social services. However, sometimes these
responsibilities fall between all the stools, resulting in children being harmed and sometimes killed.
Think Jasmine Beckford (in Brent), the five-year-old who was abused by her step-father, Morris Beckford, and in
her final months on this planet in 1984 was chained to her bed in a tiny attic. She suffered brain damage and
injuries to her face and body (with 20 broken bones).
In February 2000, eight-year-old Victoria Climbie (in Haringey), who was failed by all the agencies, including
education, was murdered by her great-aunt. She was sent from West Africa by her parents for a better life in
England, but died of hypothermia after months of torture and neglect inflicted by her sadistic great-aunt, Marie
Therese Kouao, and her boyfriend, Carl Manning. Kouao beat her with a shoe, a coat hanger, a wooden spoon
and a hammer daily. Manning beat her with a bicycle chain. Victoria spent her last days in an unheated
bathroom, tied up in a bin bag. Her abusers were jailed for life in November 2000, but this did not bring Victoria
back.
In 2013, four-year-old Daniel Pelka was beaten, starved and tortured by his mother, Magdelena Luczak, and her
partner, Mariusz Krezolek. A seemingly happy child when he started at Little Heath Primary School in Coventry,
teachers noticed that he became thinner with each passing minute. The Headteacher did not pursue matters
rigorously so that at the time of his death, Daniel weighed just over a stone and a half. He suffered from fatal
injuries. Both, his mother and her partner, were sentenced to life imprisonment on 2 August 2013 to serve a
minimum of 30 years. However, Daniel could not be “resurrected” and the punishment of his mother and her
partner was small recompense.
In the 1985 inquiry into the death of Jasmine Beckford, Louis Blom-Cooper QC gave an ultimatum (to the
educational, social services and health agencies): “Thou shalt not not intervene.” Pro-active services had to be
wrapped around children. Children (and not adults) were to be the clients when they were in danger.
Social Services and National Health Service have onerous responsibilities for young people, and the Education
Service for the children in schools and academies. While parents are the prime carers of children, the agencies
must ensure that the former are doing the right thing by the children that they have brought into the world. This
is not made easy when there is no official mechanism for checking rigorously that parents are “safe” in the way in
which adults are checked out by the Disclosure and Barring Service when they work in schools, academies and
hospitals.

II

Threats from young people

A second group not subject to DBS checks are fellow pupils. Schools/academies have a raft of behaviour policies
to control the bullying prevalent in all schools/academies. The Department for Education gives valuable advice
on how this should be tackled by stakeholders, including teachers and parents, and provides some tools to the
victims, i.e. the children, albeit a few of them are out of date. Tom Bennett, the “Pupil Behaviour Czar” has also
developed a template behaviour policy which a school/academy can freely download here.
The Commons Women and Equality Committee reported in September 2016 that sexual harassment and abuse of
girls in schools is “being accepted as part of daily life. Children of primary school age are learning about sex and
relationships through exposure to hardcore pornography. Also, many teachers are accepting sexual harassment as
being ‘just banter’.”
Police figures (following a freedom of information request from The Times Educational Supplement in 2016)
revealed that the number of sexual offences reported in schools had more than tripled in four years. The number
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of alleged sexual offences in schools rose by 18% compared to 2015. In one of the 34 (there are altogether 39
police authorities) areas that responded, the number (of alleged offences) had risen by 189%. Of course, the
alleged offences lumped pupils and staff together with one in 10 crimes committed against adults.
In brief, the forces stated that
i.
ii.
iii.
iv.

the annual number of sex crimes reported in schools/academies rose by 255% in four years;
in 2016, the number of alleged sex offences in schools increased by 18% compared with 2015;
in one area, the number nearly trebled with a 189% rise; and
overall, the figures suggest that teachers as well as pupils had been victims, with about nine in 10 of the
crimes committed against pupils.

While the charities and the unions acknowledge that increased awareness had emboldened pupils to report, they
believe that on-line pornography and sexualised videos - easily accessible on mobile devices – were the cause of
this increase.
The increase in the incidence of knife crimes – especially outside schools/colleges – threatens young people’s
welfare. While the government is taking measures to control the sale of knives, these will not be enough as it is
impossible to ban the sale of knives used for domestic purposes.
In July 2017, two 15-year-old gang members who murdered an innocent teenager with a “Rambo-style knife”,
were given life sentences. They were 14 years old when they went in a minicab to Harrow in West London,
seeking revenge against rival gang members. Hussein Ahmed, a 19-year-old university student, described as
“peaceful”, suffered severe injuries, succumbing to them in hospital three days after being stabbed in the back
outside South Harrow tube station on 18 November 2016. A 17-year-old was also stabbed in the arm and
stomach and another 17-year-old avoided injury as one of the attackers slashed the sleeve of his jacket. Blithely,
they had the chutzpah, following their eight-minute rampage during the rush hour, to return to the minicab and tell
the driver: “Drive, boss!”.
This is not atypical of what is happening in the inner-city conurbations and appears to be prevalent in London.
On 23 January 2017, outside of Capital City Academy in North West London, 15-year-old Quamari SerunkumaBarnes was chased and stabbed three times by another 15-year-old, who cannot be named for legal reasons. The
latter will be sentenced on 4 September 2017. The assailant from South London, who was five inches taller than
Quamari and an accomplished athlete, caught up with him and stabbed him in the shoulder with considerable
force puncturing his lung and his thigh. He had been waiting for the Quamari for 30 minutes around the corner
from the school. No motive for the attack was established.
Quamari was popular with his peers. He loved to hear Reggae artists and enjoyed dancing. He was singing
while walking as he left school when he was spotted by his masked attacker.
Within schools/academies, pupils/students can permanently be excluded if caught with these dangerous weapons
on them.
For the young persons, their exclusion records follow them around. The records alert the schools/academies to
potential future problems. Frequently, such young people are stigmatised and are caught up in a vicious circle,
because their disruptive, violent behaviour could have stemmed from domestic circumstances where they were illtreated by the adults, over whom the agencies have little or no control.
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Meanwhile, The Times Educational Supplement sent a Freedom of Information (FoI) request to the 152 local
authorities for any policies, guidance or resources they use to help schools deal with peer-on-peer abuse.
Altogether 129 responded. Of them, 58 – i.e. 45% - indicated that they did not provide guidance. These
authorities had responsibilities for establishing Local Safeguarding Children’s Board (LSCBs), to whom
schools/academies turn for help.
Local Authority guidance given to schools/academies vis-à-vis peer-on-peer abuse is at best patchy and, to a
significant extent, this is because government guidance to LAs is also wanting. However, a DfE spokeswoman
told the TES (batting the responsibility back to the LAs): “We publish statutory guidance for schools and colleges
with specific advice on how they should tackle peer-on-peer abuse.
“It makes clear allegations of this type should never be dismissed and sets out how they should be investigated.
Schools and colleges should supplement this by working closely with their LSCB to develop their policy and
procedures.”
When all’s said and done, schools/academies would do well to adopt Henry Ford’s advice and address the lacuna
in safeguarding procedures by chopping their own wood, which will then warm them twice.

III

Terrorism

With the collapse of ISIS (the Islamic State of Iraq and Syria) and the return of several “fighters” – most of whom
will be British, there is now an increasing need to keep youngsters safe from terrorism. Three prominent and
tragic incidents – two in London (on Westminster Bridge and near the Houses of Parliament and London Bridge)
and in Manchester - has brought into sharp focus the need to tighten up on school security.
Several movers and shakers of all religions in the nation are making strenuous efforts to protect the community,
especially young people, and keep them safe. Mr Nazir Afzal, the former chief executive of the Association of
Police and Crime Commissioners (APCC) is an outstanding example. When his bosses asked him not to
condemn the mass murder of the Libyan-born terrorist, Salman Abedi, who was doing “Allah’s will” at the Ariana
Grande concert in Manchester, Mr Afzal resigned.
He told Mr Andrew Norfolk of The Times, “My sense was that, for whatever reason, they did not want me to be
the visible face of the APCC when they, as elected officers, were being asked. There’s no way that me speaking
about de-radicalisation and protecting all our communities could be seen as conflicting with what the APCC
would want to say. I should have been able to talk about these things without having to leave my job.”
Mr Afzal, a British Muslim lawyer born to a family of Pakistani immigrants, served for a score of years with the
Crown Prosecution Service in London before moving to Manchester in 2011 as Chief Crown Prosecutor for North
West England, where he was key in bringing to justice nine men of Pakistani origin who committed sex offences
against teenage white girls. He was instrumental, too, in bringing about legislation that declared a forced
marriage as a crime and establishing the first unit to tackle female genital mutilation (FGM).
He is a vocal defender of the government’s Prevent strategy which attempts to tackle radicalisation and being
criticised for demonising Muslims. He distinguishes between Islam and Islamism. “Islam and Islamism are two
distinct things. Islam is about the individual. Islamism is about trying to enforce a form of Islam on others,
including those who don’t believe in it.” He has expressed concern that British Muslims are not doing enough to
support the work of Muslim women’s groups and various and complex causes of radicalisation.
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(i)

Identifying the risk

So what can a school/academy do to safeguard pupils against possible terrorist acts. For starters, it should have
an annex to the Safeguarding policy setting out the process for managing incidents that could affect pupils, staff
and others on the premises. The process should identify the risk by taking into account the following.
(i)

Is the school/academy near a high-profile building or place where large crowds usually gather?

(ii)

How secure are the school/academy grounds from intruders?

(iii)

Does the school/academy have CCTV that covers the main access points and are they monitored?

In carrying out the above, the governors and senior management team should also consider
➢ potential injury/ies to pupils and/or staff members,
➢ damage to the school’s/academy’s reputation and/or adverse media attention, and
➢ ensuring, formal investigation by the policy or regulatory authorities.

(ii)

Assess the risk

MI5 reviews the current terrorist risk in the UK and publishes the national threat level. To monitor the latest threat
level, visit https://www.mi5.gov.uk/threat-levels.
MI5 also provides general guidance on the relative risk in each locality, with the advice that "terrorists often try to
attack official personnel and property, such as diplomatic missions and military forces... (They) target the police
and military as they are easily associated with the state, and their public-facing nature makes them fairly
accessible for low sophistication attacks. These could include locations where crowds gather such as social and
retail venues, tourist sites and transport networks (rail, road and airports).” Do any of these apply to the locality of
your school/academy?
One of the most useful resources can be found in the school’s/academy’s Counter-Terrorism Local Profile
(CTLP), which can help governors identify the specific, relative threat in the area. The CTLP is used by the police
and others to understand a perceived threat and prepare for the associated vulnerability. The police can make
recommendations to address any such risk. More information can be found here.
Other useful sources include the following.
➢
➢
➢

(iii)

The school's/academy existing Prevent risk assessment applies here and should be updated accordingly.
The National Counter Terrorism Security Office provides useful guidance too.
The New Crowded Places can be found here.

Keep stakeholders informed

Communicate with stakeholders and consider what content on the risk of terrorism is made available, the
assessment of that risk, tests of emergency procedures and the management of any incident. The plan is likely to
depend on the school/academy and its location, plus the age and ethnic origin of its pupils, and on parental views.
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(iv)

Planning action during an incident

There should be a designated, core team to manage and respond to an incident. Key decision-makers must be
available to deal with the immediate needs and staff clear about who is responsible for doing what. The senior
leadership team (SLT) should regularly brief staff about the plan and regularly test the procedures.
Staff members on the scene of an incident should first seek advice from the emergency services where possible.
They should then pass this on to designated staff in accordance with the school's policy and procedures.
Clear and swift communication are vital. News from pupils and staff (via social media) can result in rumour and
speculation, which promote unnecessary alarm. Staff and pupils should be instructed not to use their mobile
phones or email, other than when asked to. Communications to pupils, parents, staff and the wider
school/academy community, as well as media enquiries, should be managed by a designated individual.
Once the school/academy has responded to the immediate priorities, consider medium to longer term strategies to
deal with the subsequent consequences for the school/academy, its pupils, staff and the wider community,
particularly if the threat proved to be real.
There has been a lot of focus in the educational press recently about the lack of guidance from the DfE about
terrorist lockdowns. For the time being, it is better for each school/academy to draw up its own plan specific to
that school/academy rather than “wait for Godot”.

Localis, the think tank, published a report recently asking the government to make it compulsory for a mental
health module to be included in initial teacher training (ITT). The report stated that mental health services for
youngsters should be brought into schools/academies to prevent more than half-a-million pupils from being failed
by the agencies.
Readers may recall that Prime Minister Theresa May announced recently that every secondary school in England
would be provided with free mental health training. Localis has now asked government to give school leaders
more detail about what form this will take. It pointed out that in spite of the £1.4 billion recently committed to
improving Child and Adolescent Mental Health Services (CAMHS), more than 555,000 primary and secondary
pupils who have mental illnesses will not receive NHS care and attention by 2020-21.
The Times Educational Supplement (TES) reported in the summer of 2017 that an increasing number of pupils
had become suicidal in their attempts to secure help because CAMHS had raised the threshold for triggering that
help. A pupil of a school in South West London attempted suicide with an overdose. When her headteacher
asked her how she was feeling when she was saved, she replied: “Pretty awful.” And then she revealed that she
had attempted to kill herself to attract the attention of CAMHS. In her school alone, three other pupils also
attempted suicide for the same reason.
According to the TES, Heather Dickinson from Papyrus, the teen-suicide prevention charity, says that helpline
advisers frequently hear from pupils who have expressed suicidal tendencies to see professionals from CAMHS.
“People either can’t access CAMHS or aren’t getting enough from them,” she told the TES. “Sometimes young
people feel that they’re not taken as seriously by CAMHS as they might be….So they escalate their behaviours.”
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Dickinson has seen a dramatic rise in calls and text messages the charity receives from teenagers with suicidal
thoughts.
Growing numbers of pupils are being driven to make what look like suicide attempts just to get help, because the
thresholds for accessing CAMHS’s services have increased. While CAMHS is planning school-based approaches
to mental health, only 3% propose placing counsellors in schools.
Meanwhile, in 2015 – the latest year for which the statistics are available – of all pupils referred to CAMHS in
England ➢ 28% were not allocated a service, the proportion ranging from 18% and 75% in different areas,
➢ 58% were placed on a waiting list, ranging from 6% to 78% in different regions and
➢ 14% received provision immediately, ranging from 3% to 39% across different regions.
Self-harm is another cry for help. New research has revealed that incidents of self-harm among pupils rose in
almost half of all schools – including three-quarters of secondary schools. The survey of more than 1,100 school
leaders showed that stress, anxiety and panic attacks among pupils increased by 79% in the last two years.
A survey by the Association of School and College Leaders (ASCL) in 2016 found that nearly 20% of school
leaders said that 40% of their pupils were experiencing anxiety and/or stress. Anne Coles, the inclusion specialist
at the ASCL believes “the use of social media and technology are (sic) aggravating fragile mental health. The way
young people are using social media, are (sic) connected in all the time with no let-up, and having a negative
impact.” Mary Bousted, General Secretary of the Association of Teachers and Lecturers blames the increase in
mental health problems partly to child poverty and partly changes to the school curriculum and examinations.
Others attribute this rise to better diagnosis. I would add that it could also be because mental ill-health has now
been de-stigmatised. In fact, in some quarters it has been “fashionable” for youngsters to aver that they suffer
from mental health. The reality is that the increase in mental ill-health is because of a combination of all these
factors.
The Localis report states that, "despite school-based interventions being one of the most cost-effective and
proximate to a young person’s everyday life", very few local authorities are planning to commission school-based
services. The only unusual aspect of this remark is that Localis expects LAs to commission and pay for such
services when their resources are severely constrained.
Notwithstanding, Localis recommends that local authorities should be statutorily obliged to provide school-based
support services for all secondary pupils with up to 6.5% of the Pupil-Premium funds being retained to fund these
services. It has asked the government to make it compulsory for academies to deliver school-based support
services as well, potentially by opting into services provided by the local authority.
Localis suggests that school forums in every local area should be awarded the powers to suggest a lead mental
health coordinator to oversee local strategies.
A Department for Education spokesperson said: “We are strengthening the links between schools and NHS
mental health staff, and have announced plans for every secondary school to be offered mental health first-aid
training. Later this year, we will publish a Green Paper with proposals for further improving mental health
services.”
Researchers from The Key, a governors’ organisation, discovered that the incidence of self-harm among
youngsters increased. In coastal areas, 57% of school leaders witnessed a rise. Around 60% added that there was
a rise in pupil depression over a two-year period. School leaders were fearful for the future. Altogether, 76% of
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primary leaders and 78% of secondary leaders said that they had observed that youngsters suffered mentally over
the fear of failure.
The Key research also revealed that pupils’ worry about drugs, sexting and domestic violence had risen over the
last two years. A West Midlands secondary headteacher said: “We are seeing students presenting a wide range of
issues and we are having to increase our pastoral support. Early help outside of school is, at best, inadequate.”
Dealing with mental health problems has not been prioritised as well as it should by government and the NHS,
probably for two reasons. First, the mental health suffering of a person is not visible, unless, of course, the mental
ill-health is severe, in which case, she/he is inevitably “put away”/confined to a hospital. Second, mental illhealth has stigmas attached to it. The upshot of this is that those suffering from psychological/psychiatric
problems are often loathe to admit them.
Egregious physical problems such as fractures are visible and attract sympathy. Broken minds are not visible
unless the suffering is considerable. Cancer attracts sympathy; depression and obsessive-compulsive disorder –
opprobrium.
The government has now pledged the creation of 21,000 new mental health posts in the NHS by 2021, an
aspiration that will be warmly welcomed. The aim is to inject £1 billion to treat a million patients. However,
resources are scarce and personnel even scarcer with so many vacancies in the NHS and Brexit likely to create an
outflow of foreign expertise.
On the credit side, the government intends to ask medical schools to give psychology and psychiatry equal merit
to A-levels in natural sciences. Progress in treating mental health has been made in the last couple of decades
with cures such as cognitive-behaviour therapy.
Meanwhile, the frenetic changes wrought to school structure and the curriculum, together with the pressures
brought to bear on them via league tables and Ofsted inspections, have been running many teachers ragged
causing them – first to be stressed out and after to suffer mental health problems. They, too, need help, but that is
a subject that will have to be addressed in a separate article……..

I

The Clerk Competency Framework and how it can be used

Not so long ago, the National Governors’ Association proposed that the clerk to the governing board should be
renamed the “director of governance”. This is unsurprising, as the responsibilities of the clerk have grown in
proportion to those of the governors she/he serves.
In April 2017, the Department for Education (DfE) published a competency framework for clerking. It
provides non-statutory guidance on what it takes to make clerks effective in maintained schools, academies and
multi-academy trusts.
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How can the framework be used?
Governing boards can use the framework in several ways.
(i)

The first is to understand the role of professional clerking and how it can improve governance.

(ii)

They can treat the competencies as a template for a person specification when recruiting clerks.

(iii)

The framework may be used to set clerks their objectives and for performance appraisals.

(iv)

Finally, the document may be used to identify where improvements may be required in the service they
receive from their clerk.

In turn, professional clerks can use the framework to assess their own practice and identify their training needs.

II

The core competencies

The framework sets out the four competencies for clerks.
(a)

The first is understanding governance. This is possible only if clerks take the trouble to familiarise
themselves with the increasing amount of literature on school/academy governance – knowing and
understanding the governance legislation and the procedures related to it and the context in which the
boards operate. It will enable clerks to provide good advice on legal and procedural matters, record
discussions and decisions accurately and ensure that the board uses time (during and in between
meetings) well.
Clerks must know about the key features of effective governance and the core functions of their boards as
set out in the Governance Handbook and the knowledge, skills and behaviour required of governors
codified in the Competency Framework for Governors.
Clerks’ must have a good knowledge of a vast array of matters, which include the following.

➢ Their duties and functions set out in legislation and/or the articles of association
➢ The key themes of national education policy and the local educational context, the
relevant duties of the boards under educational and employment legislation
➢ The requirements of charity and company law
➢ The Academies Financial Handbook, the boards’ responsibilities in relation to Equalities
and Health and Safety legislation
➢ For a Multi-Academy Trust
i. the boards’ duties and
ii. the organisation’s policies and internal procedures and any responsibilities of the
boards within them, related though not limited to a range of issues that affect all
governing boards i.e.
▪ Whistleblowing;
▪ Safeguarding;
▪ the Disclosure and Barring Service (DBS) checks;
▪ Company House records and returns (where applicable – i.e. if serving
academies and Multi-Academy Trusts);
▪ Edubase entries relating to the governance of the organisation;
▪ the publication of information about governance on the
organisation’s website;
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▪ the boards’ responsibilities relating to recordkeeping and the
provision of data, including the Data Protection Act 1998 and the
Freedom of Information Act 2000 and how these apply to the
recording and retention of information relation to the boards’
operations;
▪ the purpose of and framework for the boards’ accountability to and
relationship with others – including the DfE/ESFA, Ofsted and the
LAs/Dioceses where applicable and the clerks’ roles in ensuring
evidence is available to support this exercise;
▪ the trusts’ funding agreements and articles of association;
▪ the instruments of government where these are applicable and trust
deeds;
▪ the governance structures of the organisation;
▪ the schemes of delegation for governance agreements;
▪ the boards’ strategic priorities;
▪ the culture, values and ethos of the organisation;
▪ the codes of conduct of the boards; and
▪ the pupil performance and financial management information which
the boards will use to hold leaders to account.
(b)

The second competency is related to the ability of clerks to ensure that the processes and procedures of
governance are effective. In other words, clerks have to be adept in administration, that the basics are
sound and the chairs and boards can get on with the job of using time well and focusing on strategic
matters.
The effectiveness comes with excellent forward-planning, the production of high-quality
paperwork and clear record-keeping.
When the clerk pays attention to detail – records and files information methodically so that it can be
accessed with facility - much time is saved and the board’s efficiency is enhanced.

(c)

Thirdly, adept and able clerks provide timely and accurate advice and guidance. Where they are unable to
do so, they signpost governors to where they can receive the best and most appropriate advice which
informs efficient decision-making. This helps boards to stay focused and operate strategically. They are
familiar with the law and can call on reliable sources of information and/or direct their governors to
external and reliable sources of help.

(d)

Finally, professional clerks are good at promoting positive relationships with and between the governors
they serve. Schools’/academies’ effective working requires good relationships all around. Clerks are
pivotal to cultivating this. Accordingly, clerks must
(i)

work well with their chairs and headteachers between meetings,

(ii)

work well with all the members at meetings,

(iii)

find new members when vacancies arise, induct them when they appear and take their places on
the boards, and

(iv)

be assertive (as opposed to being aggressive) especially when their governors veer off the
“straight and narrow” and develop a penchant for going down blind alleys, the wrong paths or
frankly, operate illegally.
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III

Final Thought

One final thought. If governing boards or MATs are to find effective clerks, they should be prepared to
remunerate them appropriately. Currently, there is no payment structure for them. It is left to boards and MATs
and/or clerks to negotiate sensible payments. But nothing has been set out nationally to indicate what, precisely
is sensible for the clerking job, when it is well done. Some schools/academies have considerable difficulty
recruiting good, efficient clerks – cases of “paying peanuts and getting monkeys”.

The Department for Education (DfE) exhorts governing bodies to recruit governors in accordance with the skills.
This is best achieved if the governing board carries out a skills audit prior to the recruitment process to see what
skills gaps exist. The National Governors’ Association (NGA) has an excellent template for governors to engage
in such a skills audit. However, it is not possible to use the template unless the governors are members.
Tap into the Google search machine – Governors’ Skills Audit – and you will access 620 links. Once the
governing body knows what it wants, it begins the trawling process and, if savvy, seeks the help of the Schools
Governors’ One-Stop Shop (SGOSS) and/or Inspiring Governors to help it get what it wants. Both organisations
carry out with great efficiency the task of finding governing bodies suitable persons – with legal expertise,
financial nous, human resources know-how, curriculum proficiency and many other skills.
Over 300,000 school governors are required in England alone. Our schools depend on their largesse to serve and
contribute without the expectation of being remunerated or even given a stipend. Several schools carry governor
vacancies. Inner city ones have several vacancies and are hard-pressed to find people willing to contribute their
time and talent to their local schools.
At a time when the country’s economy is not exactly in good shape, many in society are scratching around for a
living, providing for their families and making ends meet. Altruism is in short supply and hard to come by. The
upshot is that a governing board is often keen to appoint anyone who breathes as a member. However, it does so
at its peril.
Skills are vital – more so than experience, albeit how many years someone has served as a governor could be
advantageous. The question is what is the quality of that experience. Experience of engaging in bad practice is
worse than having no experience of being a governor. There is no fool like an old one.
So, what can be done to ensure that one’s governing board has members who are not just functional but also
flourishing. Having the right skills and experience are important but there are other requirements if governors are
to be effective.
(1)

Members of the governing board must be prepared to give their time to the school/academy – gratis.
There are some governors who operate like Ofsted inspectors – pop in once every so often to establish
that the school/academy is working well, and then off they go. They ensure that their absences do not
result in disqualification because they send their apologies in good time and have them accepted.

(2)

Others provide minimal commitment because they resent giving time that is unpaid. One extremely
talented governor I knew reached a tipping point when it came to determining a policy on governor
expenses. She was keen to bring in a system of appropriate payments – in the way of stipends – to
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compensate for “loss of earnings”. Her fellow governors (thank heavens) could not countenance having
to take “learning bread” out of the children’s mouths to give way to her – and she resigned.
However, it is open to the governing board to develop a policy on governor expenses – if it wishes to help
recruit and retain members who are talented but need to cover travel expenses and child care, for instance.
(3)

The time commitment is not just for attending meetings of the governing body but also serving on at least
one of the committees, reading and digesting the paperwork in advance of the meetings, visiting the
school/academy during normal working hours to see pupils and staff in action and attending training. If
the school/academy is to inculcate a culture of continual learning in its pupils, adults such as staff and
governors must model that culture by attending training and keeping abreast of the latest educational
developments and other related developments.
Education is a fascinating world where learning never ceases, especially if one is curious. There are
intrinsic rewards in absorbing new knowledge. The rewards are multiplied when this knowledge is
applied to good effect in promoting effective governance.
Finding the time with all those professional and domestic commitments sapping up the minutes, hours
and days can be daunting. The irony is that those governors who are the busiest, somehow find the time.
Many with the most time on their hands oddly find it difficult to commit.

(4)

It is impossible for governors to know everything there is to know about education. However, if one is
curious and keen to learn, good questioning will flow. Knowing what questions to ask, absorbing the
answers, testing them and learning in the process is more important than being familiar with the theory of
everything. Governors of schools/academies are leading learning organisations. A key way to make
learning meaningful is to model what you expect of the pupils and staff. Make learning (and training) a
continual process.

(5)

And, finally, most important of all, are good relationships among the governors and between the
governors and the headteacher and her/his senior management team.
Good relationships are not
predicated on members of the governing body constantly agreeing with one another. Rather, these
relationships are best developed when they learn to disagree – when necessary - agreeably. Such types of
disagreement often lead to enlightenment in the manner in which a pearl develops in an oyster when an
irritating germ lodges in it.
But a health warning. Constant disagreements can be debilitating and enervating in the way in which
constant agreement creates Tennyson’s land of Lotus Eaters, where folk laze around doing nothing of
note in particular. However, if governors have good relationships and respect one another, they will find
it easier to reconcile their differences and move the school/academy forward.

So, do continue to carry out the skills audit. However, while that is highly essential it is not enough. Education is
promoted through humans who come in a variety of features, sizes, types of knowledge, different skills and
myriad characteristics. The variety can create great dissonance, in the way in which the instruments of an
orchestra do when the members are tuning up prior to the start of a concert. However, when governors bring
varying knowledge, a range of skills, different perspectives and work together at and between meetings, the
governing board can create amazing educational music for the benefit of the pupils.
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Prime Minister Theresa May appointed two new ministers at the Department for Education – Mr Robert Goodwill
and Ms Anne Milton. The rest of the education team remains unchanged and will continue to be led by Ms
Justine Greening, the Secretary of State for Education and Minister for Women and Equalities. Mr Nick Gibbs
remains as Minister of State for School Standards and Equalities, Mr Jo Johnson continues to be in charge of
Universities, Science, Research and Innovation and Lord John Nash stays on as Under- Secretary of State for the
School System.
While we know about and have had experience of the work and impact of the latter four, what do we know about
the first two?

I

Robert Goodwill

Mr Robert Goodwill was appointed Minister of State for Education on 12 June 2017. He will be responsible for
i.
ii.
iii.
iv.
v.
vi.
vii.
viii.
ix.
x.

child protection (including protection from child sexual exploitation and safeguarding), local authority
children’s social care and family law;
children in care, care leavers and adoption;
childcare policy including delivery of the 30 hours’ free childcare offer, inspection and regulation;
early years policy including inspection, regulation and literacy and numeracy;
funding for publicly funded schools in England to raise the attainment of disadvantaged pupils of all
abilities (Pupil Premium and Pupil Premium Plus);
funding and policy on free school meals;
special educational needs and disabilities (SEND);
school sports and healthy pupils;
cadets and military ethos in the education system; and
improving social mobility in the 12 opportunity areas

Mr Goodwill has been the Conservative MP for Scarborough and Whitby since 2005. He was a pupil at the
Quaker Bootham School in York and graduated with a science degree in agriculture in 1979 from the University
of Newcastle-upon-Tyne.
He was elected a Member of the European Parliament (MEP) in 1999 and served in Brussels and Strasbourg until
the European elections of 2004. He was the Deputy Leader of the Conservative MEPs.
As an M.P., he worked on the Transport Select Committee for 18 months, before being appointed a government
whip in 2006 and then securing the post of Shadow Roads Minister in the Transport Team in 2007. He was reelected in 2010 and reappointed as a whip before serving as Minister of State at the Department for Transport
from December 2015 to July 2016.
In addition to being a politician, Mr Goodwill is a farmer with 250 acres of land near Malton (North Yorkshire),
which has been in his family since 1850. He was managing director of Mowthorpe Ltd since 1995, a company
that offers environmentally friendly burials in the North Yorkshire countryside.
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II

Anne Milton

Mrs Anne Milton was appointed Minister of State for Education on 12 June 2017. She has been the M.P. for
Guildford since 2010.
She will take charge of
i.
ii.
iii.
iv.
v.
vi.
vii.
viii.

apprenticeships including the apprenticeship levy, traineeships and institutes of technology;
technical education and skills, including T-levels;
careers education, information and guidance;
post-16 funding (including support for young people and adult learners);
further education colleges, sixth-form colleges and local patterns of provision (including area reviews and
city deals);
adult education, including the National Retraining Scheme;
reducing the number of young people who are not in education, employment or training; and
leading on the review of funding across tertiary education.

She will also be Minister for Women with overall responsibility for policy on gender equality.
Mrs Milton was a pupil at Hayward Heath Grammar School in West Sussex. She trained as a nurse at St
Bartholomew’s Hospital in London and worked for the NHS for 25 years as a district nurse promoting palliative
care.
She served as a councillor in the Borough of Reigate and Banstead from 1999-2004 before being elected a
member of Parliament in 2005 for Guilford. She was appointed to the Health Select Committee until December
2006 following her appointment as Shadow Minister for Tourism. Former Prime Minister David Cameron
appointed her Shadow Minister for Health in 2007. From 2010 to 2012 she served as Parliamentary UnderSecretary of State at the Department of Health and whip with responsibility for HM Treasury and HM Household.

III

Robert Halfon

Mr Robert Halfon was elected Chair of the Education Select Committee on 12 July 2017 (he beat four other
Conservative M.P.s) having been replaced by Ms Milton as Minister of State for Education. He succeeds Mr Neil
Carmichael, who lost his seat in the June 2017 general election. Mr Halfon stated that he would never have stood
against him were Mr Charmichael to have been re-elected M.P.
Mr Halfon – in the space of a few months – morphed from “gamekeeper” (at the Ministry of Education) to
“poacher” as Chair of the Elect Committee (according to Martin George of the Times Educational Supplement).
He will be holding his former colleagues to account and asking them to provide his Committee with accounts of
how well (or badly) they are doing. In particular, he is keen to promote social justice and ladders of opportunity
to the most disadvantaged in our society.
He knows much about disadvantage having been born with a moderate form of cerebral palsy and undergoing
several major operations as a child and in his early thirties. Mr Halfon’s father’s family are Italian Jews who
lived in Libya. When Colonel Gaddafi grabbed power, his grandfather sent his son (Mr Halfon’s father) to
England. Mr Halfon’s father worked “day and night” to pay the fees for Mr Halfon’s education at the prestigious
Highgate School in Hampstead.
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Mr Halfon graduated from the University of Exeter having read for a Bachelor of Arts degree in politics. He later
secured an MA in Russian and East European Politics.
He worked as Chief of State for the Conservative MP, Oliver Letwin, and contested the Harlow seat in 2001 and
2005 - losing on both occasions. He was finally elected M.P. in 2010. He became Parliamentary Private
Secretary of George Osborne on 18 July 2014 before being appointed Minister without Portfolio on 11 May 2015
and Minister of State for Education from 2016 to 2017.
Mr Halfon has served as a school governor in North London and Vauxhall as well as Passmores Academy – the
one of Educating Essex fame.
Mr Halfon is looking forward to his new duties, having had experience of the Selection Committee from the other
side of the table. He remarked to Martin George that the Committee does make a difference. As a minister, he
felt that he was “appearing at court” – a bit “nerve-wracking. I had to learn everything but it was really
constructive”.
Though he was never given any reason by Mrs May for his “sacking” as Education Minister, he has huge respect
for her. He told George: “These things happen. I was very lucky to do a job I loved. I think that being
apprentices minister, to give millions of people skills and training is probably the best possible job, without doubt,
the best job you could do in government.”
As Chair of the Education Select Committee, Mr Halfon is determined to push forward on two aspects of his
agenda – social justice and skills, productivity and standards. He proposes to expand his party’s appeal to
working-class voters, being a member of the Prospect Union himself. The union represents professionals.

IV

Women in the forefront of educational leadership

Meanwhile, additional to Mrs Anne Milton, it is encouraging to see the growing number of women controlling
and leading education in the country. Ms Justine Greening spearheads this leadership as the Secretary of State for
Education. Across the benches, there is the Labour education spokesperson, Ms Angela Rayner, and Ms Layla
Michelle Moran, the Liberal Democrats spokesperson. Ms Moran is the first UK Member of Parliament of
Palestinian descent and first Liberal Democrat MP from a minority community. This is a huge turnaround from
the situation in 2011 when three males leading education – Mr Michael Gove, the ex-Education Secretary, Mr
Tristam Hunt (Labour) and Mr David Laws (Liberal Democrats) – were the political movers and shakers.
Ms Moran (35) was schooled in six countries, has a physics degree from Imperial College, London, a masters in
comparative education from the Institute of Education, University of London, and is a school governor in Oxford.
She has an impressive raft of policy proposals and will be pressing Ms Greening on the following matters.
i.
ii.
iii.
iv.
v.

Improving morale in the teaching profession
Curbing the freedoms of free schools and academies
Government intervention in controlling excessive pay of academy leaders
The neglect of key (softer) skills in the reformed GCSE focus – such as being curious in science and
maths and developing thinking
Widening the disciplines in the English Baccalaureate.

In January 2017, Mrs Amanda Spielman succeeded Mr Michael Wilshaw as the Ofsted supremo. The Chief
Regulator at Ofqual (the Office for Qualifications) is Ms Sally Collier and the Director of the Institute of
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Education University College, London, Ms Becky Francis. Leading the new Chartered College of Teaching is
Dame Alison Peacock.
The new gargantuan union – the National Education Union (NEU), formed when the National Union of Teachers
(NUT) and the Association of Teachers and Lecturers (ATL)– will have as one of its two joint secretaries Ms
Mary Bousted – formerly of ATL, (her partner being the ex-NUT General Secretary Mr Kevin Courtney). The
General Secretary of the National Union of Schoolmasters Union of Women Teachers is Ms Chris Keates.
While the nation still has some way to go in equalising pay across the genders – the BBC being a prime example
– it appears that education is leading the way.

I

Introduction

On 17 July 2017, the Education Secretary, Justine Greening, pledged an extra £1.3 billion to schools and
academies over the next two financial years in an announcement in parliament. The aim is to provide a per-pupil
increase of at least 0.5% for every school/academy in 2018/19 and 2019/20.
While this is welcome, the reality is that instead of a significant cut in the budget, it will be a real-term freeze
from now to 31 March 2020. Over a four-year period up to that point, schools/academies will face a 4.6% cut in
their finances, according to the Institute of Fiscal Studies (IFS). Education spending in the UK is expected to
shrink from 4.4% of the gross domestic product to 3.8%. Today, the government spends 18% more on state
pensions than on education. Unsurprisingly, the teacher unions are calling for an extra £2 billion a year.
According to its manifesto in the run-up to the 8 June 2017 election, the Conservatives promised to raise the
schools’ budget by £4 billion by 2022 to ensure that no school lost out under the National Funding Formula (NFF)
which is to be introduced in the next financial year. The IFS is of the view that Ms Greening’s promise is more
generous than plans in her party’s manifesto and matches those of the Liberal Democrats.
While it will be up to Local Educational Authorities (LEAs) to act as post men and women when distributing the
budgets to schools following the government allocation, Ms Greening is introducing a minimum level of per-pupil
spending in 2019-20 set at £4,800 for every secondary school/academy. (The minimum funding level per pupil
for primary schools has yet to be announced at the time of writing.) While youngsters in Berkshire will benefit
from rise in the current per-pupil secondary funding of £3,991, those in Tower Hamlets where the per-pupil
funding is £6,906 will have to endure the reduced pain of lesser financial cuts than expected.

II

Sources of the extra funding

The additional funding is coming from within the overall educational budget, unsurprisingly, given Chancellor
Philip Hammond’s determination to keep a tight hold on government spending – what with the increasing national
debt currently standing at £1.75 trillion and the implications of Brexit.
Mr Hammond has given the Department for Education (DfE) permission to raid its capital funds – normally used
for building projects. He wants the DfE to “make savings” through efficiencies to provide £420 million.
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Accordingly, £280 million will be diverted from the Free Schools programme. Potential founders of future Free
Schools will be expected to work “more collaboratively with local authorities to provide Free Schools when
meeting the basic needs of an area for more school places. However, LEAs are unsure what this precisely means.
The DfE will also be expected to cut £200 million from its central programmes which will be diverted directly to
schools.
Meanwhile, the Education Funding Agency is having to find £537,440 to write off debts incurred by the Lilac Sky
Schools Academy Trust (LSSAT) as it is wound down. Mr Trevor Averre-Beeson established LSSAT and served
as a director. He and Ms Jane Fielding set up the Lilac Sky Outstanding Education Services in 2009, a schoolimprovement outfit which used a seven-point programme to help schools become “outstanding educators”. Both
(according to Companies House) are shareholders of a consultancy firm called Lilac Sky Schools Ltd, which has
benefited from services given to LSSAT to the tune of £800,000.
The elephant-in-the-room question is: “Why has the EFA taken so long to find out about the didgy operations of a
couple of people who have had their snouts in the financial trough of these academies? Local Authorities in the
past (remember Copland High School in Brent) were accused of inefficient systems that allowed governors and
headteachers mismanage and misappropriate school funds. The same is now happening with the EFA and history
is repeating itself.

III

The National Funding Formula (NFF)

Going back to the National Funding Formula, the reader may recall that it comprises four elements, i.e.
(i)

Pupil costs

(ii)

Additional needs taking account of deprivation, low prior attainment and English as an additional
language (EAL)

(iii)

School Costs – which will include a lump-sum sparsity factor (i.e. to compensate schools/academies in
the shire counties with low numbers), rates, premises and growth

(iv)

Geographic Costs – i.e. to take account of the cost of housing, split sites and the London factor, for
instance.

The NFF will take off on schedule on 1 April 2018. Its introduction will result in winners and losers. Altogether,
10,740 schools/academies are set to gain and 9,128 to lose. However, with a hung parliament, the gains for the
winners will be snipped and the pain for the losers will be mitigated. We will see a softer NFF landing with
Councils continuing to retain powers over how they use school budgets – at least for the schools that they control.
The overall funding for each LEA will be set by the government, but it will be up to each authority to allocate the
money in accordance with a local formula. Many authorities do so with advice from their local forums on which
governors and headteachers serve. Authorities ignore the recommendations of these forums at their peril.
Local Authorities (LAs) want the freedom to prop up budgets for pupils with special educational needs and
disabilities (SEND) which appear to be under perennial pressure. They do so by diverting cash from other parts
of their schools’ budgets. Add to that concern for vulnerable pupils, i.e. those who are entitled to free school
meals (FSM), refugees and travellers and children who have a mother tongue other than English. The F40 group
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of LAs, which have had the lowest funding levels, have not been impressed. They consider that the government
has gone overboard on funding “deprivation”.
Under the NFF, LAs must provide a basic “pupil funding entitlement”, which will be £4,800 for a secondary
pupil. (See above.) There could well be other restrictions placed on LAs about how they distribute the money.
The restrictions could be introduced through secondary legislation – i.e. regulations.
However, according to the Education Policy Institute (EPI), the government’s powers to curtail LA powers are
severely limited by the hung parliament. But LAs’ powers are limited too by their local schools and academies in
their areas – especially if they get less than they are owed (according to the government). The Times Educational
Supplement (TES) reported that a few councils believe that they could persuade schools to cough up some of their
monies in order to help neighbouring schools in deep financial trouble. It is left to be seen whether this will
happen.
At any rate, Ms Greening has hinted that LAs will be under closer scrutiny about how they are distributing the
“dosh”. In fact, the DfE is planning to publish an “operational guide” on the matter. LAs will most definitely be
under pressure not to divert the income flow from the general schools’ budget to support pupils with complex
needs.
The NFF has had all-party support. However, the “fairer funding” proposals have already come under fire from
some Tory MPs. If there are seven rebellious and revolting Tory MPs, the proposals will run into the sands.

IV

Academies Financial Handbook

Meanwhile, the Education and Skills Funding Agency (ESFA) published an updated version of the Academies
Financial Handbook on 27 July 2017. It is effective from 1 September 2017.
Pages 5-6 list the main changes in the 2017 edition, many of which emphasise or clarify points from the previous
version of the handbook.
There is
(i)

additional information to help trusts improve their financial efficiency;

(ii)

updated references to the submission of budget information to the ESFA to reflect changes in reporting
requirements;

(iii)

explanations that repercussive, novel or contentious transactions require approval from the ESFA; and

(iv)

updates to reflect the introduction of an academies’ sector annual report and accounts.

V

Saving money is as important as generating income

The National Association of School Business Managers (NASBM) has decided to cease moaning about the
financial darkness and light a candle or two, by suggesting ways of saving money, which is at least as important
as generating income. These are as follows.
(a)

First, for the Headteacher, keep reminding the senior leadership team about finance. Create a regular
agenda item at SLT meetings to review the finances and performance against the budget.

(b)

Make finance everyone’s business. Governors and staff members should challenge one another to drive
out waste and implement improvements that make their working lives easier and more rewarding. For
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instance, consider advertising posts in the local press and their local authority’s bulletin.
(c)

Invest sensibly when the school/academy is carrying a cash surplus. Do not leave money idle in current
accounts for extended periods of time. Spend some time researching safe financial opportunities which
pay good rates of returns.

(d)

Cut back on meetings. Meetings are often time-consuming and ineffective, spawning further meetings to
address unresolved issues. It takes a concerted effort to break out of this cycle. Time is money. Rethink
how time is used. Focus on what you want to achieve and take action to achieve those goals.

(e)

Cut back on emails, which steals everyone’s time. Poor practices have developed over time that make
the problem worse, i.e. copying non-involved governors and fellow staff members into messages.
Excessive emails potentially obscure important emails, as well as taking up time that could be used more
effectively elsewhere. James Dyson, the vacuum cleaner supremo, restricts himself to reading only six
emails daily.

(f)

For staff members, make better use of teaching assistants (TAs). Reconsider how TAs can be used in
innovative ways rather than continue to follow established practice. For instance, experienced TAs could
(if TAs are well qualified) cover for teachers when the latter are absent, a more cost-effective way than
hiring qualified teachers.

(g)

Check the timetable. See how well the allocation of teaching time via timetabling matches teaching
demand. Is there an excess or shortage of teaching capacity? If there is an excess, how effectively is this
spare time used?

(h)

Don’t let teachers buy supplies. Limit teaching staff to defining requirements and ask members of the
administrative team to research the best suppliers. Minimise teaching time spent on non-teaching tasks.

(i)

Leave school computers on all day, thus avoiding wasted lesson time waiting for them to boot up.

V

Concluding Thoughts

Both, winners and losers among schools and academies, are going to be financially hard-pressed for the
foreseeable future. We have been going through a lengthy period of austerity beginning with the 2008 collapse of
the world’s financial markets. While our economy has done better than most, the future is uncertain as we make
our way out of the European Union (EU) and there is little prospect of the economy booming any time soon. It
could not have missed you that the value of the pound against the euro has plummeted.
With the national debt increasing, pressures increasing on Mr Hammond to spend, spend spend, and his
determination to keep the brakes on largesse, the future is not going to be orange. We must learn to do more with
less. This will not please the teacher unions.
Accordingly, every school/academy should address the following questions.
(i)

Can we reduce expenditure, for instance, by cutting down on one-to-one interventions?

(ii)

Do we use our Teaching Assistants effectively and have they been appropriately trained in subject
content, effective questioning and liaising with the class teachers to accelerate the progress of pupils,
especially those lagging behind. Rob Webster has written eloquently on this issue.
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(iii)

Use the time of teachers well. What can they stop doing so that they can focus on what truly matters, the
quality of teaching and learning?

(iv)

Finally (and this will not be very popular with the unions), worry less about class sizes. A few extra
pupils in every class will not ruin education.

Meanwhile, the School Teachers’ Review Body (STRB), has made the following recommendations to the Ms
Greening on teachers’ salaries for the academic year 2017/18.
➢ A 2% uplift to the minimum and maximum of the main pay range (MPR).
➢ A 1% uplift to the minima and maxima of the upper pay range (UPR), the unqualified teacher pay range and
the leading practitioner pay range.
➢ A 1% uplift to the minima and maxima of the leadership group pay range and all headteacher group pay
ranges.
➢ A 1% uplift to the minima and maxima of the Teaching and Learning Responsibility (TLR) and Special
Educational Needs allowance ranges.
In 2011 and 2012, teachers’ salaries were frozen. Since then, their salaries increased annually by 1%. (They have
asked for an increase of 3% this year but appear to be crying in the wind.) There will be little comfort for their
members even when the unions bang their war drums. The reality is that there is no more money to finance
higher pay rises, even if Ms Greening accepts a hypothetical recommendation from the STRB to be more
generous with teacher salaries.
But if the government was resolute about doing something for teachers, they would be able to find the money by
reducing the overseas aid budget by between £4-6 billion. There is considerable wastage in its use in that the
help does not go to those in need of it but rather in the pockets of the politicians, bureaucrats and scammers in the
countries served by this aid.
While pay progression for new teachers in England and Wales is in line with other graduates after three years, it
falls behind after five. The STRB report of 2017 mentions that a teacher’s pay after three years would have risen
by 26% on average and 29% if allowances are included. The average salaries (excluding bonuses) of other
graduates across the UK after three years is also 29% higher than their starting rates. However, over the next two
years, a gap develops between them and teachers. Typically, teachers in England and Wales will have achieved a
48% pay progress – 52% including allowances, compared with an average of 60% for other graduates.
In Scotland, teachers can expect to see bigger rises than their colleagues in England and Wales after the first three
years but then after five they too lag behind the UK graduate average.
The situation is not being helped by the Labour leader, Jeremy Corbyn, proposing at the recent West of England
Glastonbury Festival that, were he to come to power, he would abolish university fees for new students. Labour
has claimed that the cost of the pledge, which is £10 billion annually, would be covered by raising Corporation
Tax, which currently stands at 19%. He also hinted that he would wipe out the debt of current and past university
students, which would cost a further £100 billion.
The Times editor remarked that Corbyn had frequently sold himself “as a new kind of politician” who did not
make promises one week only to break them the next, “that he speaks his mind and means what he says”.
However, when he makes statements like this to sell himself to young people for a mess of pottage, “Labour
cannot hope to be taken seriously as ‘a government in waiting’….unless he is straight with the public about his
party’s policies on student debt……”
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Corbyn also avers that he is for the disadvantaged, but this move of dropping student fees and wiping out their
previous debts would redistribute money from the disadvantaged to the middle classes. On 23 July 2017, he began
“rowing back” by stating that he would “look at ways” of reducing the burden.
Moving away from the political to-ing and fro-ing of claims and counter-claims, and taking a more measured
perspective, how we view education is critical. Is it an expense or an investment in our young people’s future? If
the latter, should we be finding a way of generating the extra finances to support them in their and the country’s
future growth and development? Just a thought.

In the run-up to the last general elections, several people in England were worried about the possible impact of the
election outcome on education, especially when Prime Minister Theresa May kept on banging about wanting a
“strong and stable” government. You may recall reading in the Tory manifesto, released breathtakingly late, that
it was the intention of government to increase the number of grammar schools in the country from the present
163. The argument for it was that comprehensive schools were failing children. That the additional children who
would be attending the increased number of grammar schools would continue to fall well short of those that
applied for it, causing disappointment, rejection and dismay failed to shake May from her avowed position.
These “several people” breathed a sigh of relief when the election outcome produced a hung parliament – clipping
the Prime Minister’s wings and resulting in the ousting of her private advisers, Fiona Hill and Nick Timothy, the
advisers of the grammar school initiative which would have taken us back to the future.
Perhaps we will now have some respite from educational policy initiative and the opportunity of bedding down
the countless reforms heaped upon us – beginning with the assessment of pupils in the Early Years Foundation
Stage, moving through curricular changes and ending in reforms in GCSE gradings. Unlike commentators like
Warwick Mansell (writing in The Guardian on 18 June 2017), I don’t find education policy initiative anathema,
per se. Rather, the plethora of them (including some bad policies) does not make for the nurturing of a good
educational system and sells our children short. The hung parliament will place a brake on such initiatives.

(1)

Promises

What was welcome were two promises.
The first was on technical education. The Queen said that the government would “work to ensure that people have
the skills they need for the high-skilled, high wage jobs of the future” with a major reform of technical education.
Secondly, the government proposes to publish a Green Paper on children and young people’s mental health
“focused on helping our youngest and most vulnerable members of society receive the best start in life”.

(2)

Stillborn Proposals

The White Paper, Educational Excellence Everywhere, proposed compulsory academisation for every school by
2022. The efficacy of the policy and the benefits it would have brought to schools, forcing them to waste time on
changing direction, were questionable. The proposed policy is stillborn.
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During the electioneering, it was touted that free school meals for Infant children would be scrapped.
suffered an early demise.

That

Prior to the elections, other policy initiatives – which have been confined to the wastebin of history - included

➢ forcing pupils to resit their Standard Assessment Tests in Year 7 if they had “failed” them in
Year 6 (at primary school);
➢ replacing GCSEs with O levels and following that with replacing those with the English
Baccalaureate;
➢ requiring at least 90% of students to pass their English Baccalaureate by 2020, then pushing the
target to 2025 and finally reducing the figure to 75%;
➢ creating the National Teaching Service (NTS) to attract ex-service men and women to join the
teaching force and then abandoning it when it attracted a mere 54 recruits; and
➢ more changes to primary assessments.

(3)

What could still go ahead

Conservative election promises not mentioned in the Queen’s speech, but which could possibly go ahead are as
follows.
i.

The admissions cap on new faith schools, which stops them selecting more than half of pupils on the basis of
faith, may be removed. There have been reports that this policy would be dropped, but because the cap is not
set in legislation, it could be lifted without the need to pass a new law.

ii.

Ensuring at least 100 leading independent schools become involved in sponsoring academies or founding
free schools, and “keeping open the option” of changing the tax status of private schools “if enough progress
is not made”. This was proposed in the Schools that Work for Everyone consultation, and the government's
intentions are likely to become clearer when it responds the responses it received.

iii.

Universities may still become involved in academy sponsorship or founding free schools if they want to
increase tuition fees. This was proposed in the Schools that Work for Everyone consultation.

iv.

Councils may continue to be banned from creating new places in schools rated "inadequate" or "requires
improvement".

v.

A specialist maths school could be established in every major city in England.

vi.

The school admissions policy may be reviewed and a “mandatory, lottery-based school admissions policy”
could be ruled out.

vii.

The teaching of literacy and numeracy in the early years could be strengthened.

viii.

Schools’ accountability at Key Stage 3 could be strengthened.

ix.

Arrangements could be made for children to have access to “an academic, knowledge-rich curriculum” and
Key Stage 2 assessments would be drawn from a knowledge base.

x.

The government may create a curriculum fund to encourage Britain’s leading cultural and scientific
institutions to help develop knowledge-rich materials for schools.
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xi.

The government may consider how Ofsted gives parents more information on what their children are being
taught.

xii.

The government may exempt new teachers from repaying their student loans while they are teaching to give
them dedicated support throughout their careers.

At the last Festival of Education conference in late June 2017, which was held in Wellington College, Berkshire,
Her Majesty’s Chief Inspector (HMCI), Mrs Amanda Spielman, stressed how important it was for every
school/academy to review the curriculum it is offering the pupils and for governors/trustees to recognise the
importance of “leadership challenges and valuing management”. She added that she would “use Ofsted’s powers
responsibly and intelligently”, not only in her personal approach, but also “in the whole way Ofsted inspects and
regulates”.
She set out her philosophy on education and its delivery and her vision for the future in leading Ofsted and
presented her programme of action. She acknowledged the successes of her predecessors, accepted the challenge
that Ofsted faced in recognising the daunting task of schools in socially deprived areas and stressed the
importance of excellent school/academy management – not just in “inspirational leadership”.

I

HMCI’s Objectives for Ofsted

She described three areas in which she would act.
(1)

First, she said that she would ensure that her inspectors provide fair, valid and reliable judgements about
the performance of individual institutions.

(2)

She remarked that Ofsted was in a unique position in that it had evidence “from thousands of individual
inspections on the ground as well as a bird’s eye view of the entire system”. In the light of this, she said
that the inspectorate would aggregate insights, triangulate findings with existing research and evidence
and produce robust analyses of what was working well, both, at national level and individual
school/academy practice.

(3)

Mrs Spielman added that she would “capitalise” on the information out there about the effect that Ofsted
had on the sectors it inspects. Accordingly, she was keen to seek out the views of parents, teachers,
governors, the government and all other users of inspection outcomes and Ofsted’s reports – the aim
being to improve the work of Ofsted and the quality of education offered in schools/academies.

II

Definition of Education

Mrs Spielman mentioned that “the real meat of what is taught in our schools and colleges, the curriculum”, is the
“substance of education” – not exam grades or the progress scores, “important though they are”.
If
schools/academies were to get teaching right, staff needed to adopt the proper objectives, which were not just to
prepare young people to succeed in life (which, of course, was a functional basic), but also broaden young minds,
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enrich communities and advance civilisation. “Ultimately, it is about leaving the world a better place than we
found it,” she said.
Expanding on this theme, she stated that she wanted children to “hear or play the great works of classical
musicians or learn about the intricacies of ancient civilisations…..” This chimes in with the Butler Education Act
1944 requiring every school to promote a “broad and balanced” curriculum.
She lamented the emphasis that schools/academies placed on tests and examinations – important though they were
– leaving children stressed out and sold short.
So how will Ofsted behave in the future when inspecting schools/academies/colleges in order to encourage
institutions to do what she wants them to do, because for too long it has been the case that inspections and
examinations have been determining curriculum – with Athe accent on pupil progress and achievement, a case of
the tail wagging the dog.
Mrs Spielman said that Ofsted had a role to balance the accountability system. “What we measure through
inspection can counteract some of the inevitable pressures created by performance tables and floor standards.
Rather than just intensifying the focus on data, Ofsted inspections must explore what is behind the data, asking
how results have been achieved. Inspections, then, are about looking underneath the bonnet to be sure that a good
quality education – one that genuinely meets pupils’ needs – is not being compromised.” Accordingly, Ofsted’s
future judgements would not simply be a reflection of performance data, “but instead give a more nuanced picture
of a school. And it is here we can do more,” she admitted.

III

Defending the nation’s values

Mrs Spielman explained that as important as the curriculum is, establishing it on the basis of a robust value
system was vital, which was snappily titled the ‘spiritual, moral, social and cultural development’ of children.
The recent attacks of terrorists in Manchester and London “brought into stark relief the threats we face”, she said.
Safeguarding our youngsters was important but at least as important was ensuring that young people “have
knowledge and resilience …. to resist extremism of the sort peddled by those … who put hatred in their hearts and
poison in their minds”.
So, she would use Ofsted’s influence to encourage schools/academies to give young people “a real civic
education”. For this aspiration to be made flesh and blood, she thought that every school/academy should teach
pupils
➢ British values,
➢ how they were formed,
➢ how they had been passed down through the generations, and
➢ how they made Britain a “beacon of liberalism, tolerance and fairness to the rest of the world”.

IV

The future challenge for Ofsted

Mrs Spielman paid tribute to schools/academies/colleges and her predecessors for their work and achievements
over the last score of years. She recognised that the scale of the challenges they had faced and would continue to
face was daunting. Successful schools/academies, she remarked, “thumb their noses at the idea that poverty
inevitably leads to lower standards or that certain types of children are incapable of achieving”. In not accepting
pre-destiny, the leaders of these successful institutions “have unlocked real social justice”.
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However, she admits that the scale of the leadership challenges in these socially deprived learning zones was
greater than that of institutions in more affluent areas. Bearing this in mind, she pledged that Ofsted would play
its part in “not deterring the best teachers and leaders from working in the very schools that need them
most”. Stirring stuff! She referred to a recent study of the Education Policy Institute (EPI) which had noted that
“there was a systematic correlation between school intakes with more disadvantaged children…..and unfavourable
Ofsted judgements”…. and vice versa.
She promised to look at Ofsted practice anew to be fair to
schools/academies sited in depressed areas without lowering the bar on standards.

V

Giving management the credit due

Finally, she said that she would move away from the notion of “hero (or heroine) heads” and look more closely
about excellent management. While praising inspirational headteachers, she observed: “Transforming a school
involves more than just one individual. It needs the work of a whole team.” Headteachers need strong deputies,
effective business and finance managers…..and, of course, governors providing strong support and challenge,”
she said.
A Harvard study, to which she referred in the conclusion of her speech, discovered that of 1,000 high-performing
investment analysts, nearly half did not replicate their outstanding performance when they moved to other banks.
The study hypothesised that their previous success was in many cases the result of strong teams”. The same is true
of schools/academies, she stated. Well-functioning teams are at least as if not more important than “visionary”
headteachers. And this was to be acknowledged in future Ofsted inspections, she concluded.

I

The Wolf Review

Readers will recall that in October 2010, Michael Gove, the then Education Secretary, asked Alison Wolf, the Sir
Roy Griffiths Professor of Public Sector Management at King’s College, to carry out an independent review of
vocational education for the 14-to-19-year olds – especially how it could be improved to promote successful
progression into training routes, higher education and the labour market.
The review focused on
(i)

institutional arrangements;

(ii)

funding mechanisms including arrangements for who bears the cost of qualifications;

(iii)

progression from vocational education to work, higher education and higher-level training; and

(iv)

the roles of the third sector, private providers, employers and awarding bodies.

Wolf’s key recommendations were as follows.
(i)

Young people should be given incentives to undertake the most valuable vocational qualifications pre-16,
with the removal of many vocational qualifications that existed to the detriment of core studies.
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(ii)

The government and providers should introduce principles to guide young people on study programmes
leading to post-16 vocational routes to ensure that they were gaining skills which led to progression in a
variety of jobs or further learning, so that those who had not secured good passes in English and
mathematics GCSEs continued to study these subjects.

(iii)

The government was to ensure that there was a system for evaluating the delivery and content of
apprenticeships so that young people had the right skills in the workplace.

(iv)

The government was also to ensure that the regulatory framework moved away from accrediting
qualifications to regulating awarding organisations.

(v)

There was to be a requirement that all qualifications offered to the 14-to-19-year-olds fitted within the
Qualifications and Credit Framework because its absence had had a detrimental effect on their
appropriateness and left gaps in the market.

(vi)

FE lecturers and other professionals should be permitted to teach in schools, to ensure that young people
were being taught by those best suited to do so.

II

The Sainsbury Review

The government accepted most of the Wolf recommendations and followed it up with the Sainsbury Review on
the provision for technical education. On July 8, 2016, the government published its Post-16 Skills Plan and
Independent Report on Technical Education based on the Sainsbury Review. It accepted the 34 recommendations
made by the review body. As a consequence, the following arrangements apply.
(i)

Students must choose between the “academic option” – comprising A-levels leading to an undergraduate
degree, or the new “technical option” at the age of 16. This has meant the end of 16-18 students being
able to opt for a smorgasbord of academic and vocational qualifications. For learners, however, there
will be the option of switching between the two routes after completing A-levels or equivalent
qualifications.

(ii)

In the “technical option”, students will embark on one of 15 technical education routes:
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪
▪

Agriculture, Environmental and Animal care;
Business and Administrative;
Catering and Hospitality;
Childcare and education;
Construction;
Creative and Design;
Digital;
Engineering and Manufacturing;
Hair and Beauty;
Health and Science;
Legal, Finance and Accounting;
Protective Services;
Sales, Marketing and Procurement;
Social Care; and
Transport and logistics.
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Each route or cluster of related studies will have a technical qualification at level 2 and another at level
3. Awarding bodies, or consortia of awarding bodies, will follow a bidding process to be given the licence
to deliver each of these qualifications.
(iii)

At college, every programme will include a “common core” of English, maths and digital skills, as well as
“specialisation towards a skilled occupation or set of occupations”.

(iv)

Following this, the pathways would lead on either to level 4 or 5 higher technical education programmes,
degree apprenticeships or higher apprenticeships. There will also be the option in some cases for
“bridging provision”, which leads to an undergraduate degree.

(v)

The new Institute for Apprenticeships’ remit has been expanded to encompass “all technical education at
levels 2 to 5”. It is responsible for bringing together expert groups to set the content and standards for
each of the 15 routes.

(vi)

The Institute is in the process of reviewing all existing apprenticeship standards to ensure there is “no
substantial overlap”.

(vii)

Each qualification at levels 2 and 3 will be awarded by a single awarding body or consortium “following
open competition”, rather than the current market, which sees awarding bodies competing with one
another. There will be one qualification for each occupation (or cluster of related occupations).

(vii)

There is a single set of “exit requirements” with minimum standards in maths and English for both
college- and work-based provision. Each college student is required to complete a “high-quality,
structured work placement”, and complete a logbook to demonstrate what tasks s/he has undertaken and
what has been learned.

The government admitted – following the Wolf Review – that standards and qualifications were not always set by
actual employers, but often determined by a confusing mixture of awarding organisations and intermediary
bodies, which had not provided an effective voice for business. There had been too many overlapping and often
low-value qualifications, which did not ensure a clear line of sight to the world of work. The system was complex
and difficult to navigate for both young people and adults looking to retrain.
It acknowledged that the country had too little dedicated technical education at higher levels to meet the nation’s
need for technician-level skills and programmes were not always designed to deliver what was needed to move to
skilled employment.
The thrust of this development is that students aged from 14 to 19 will need to choose between one or two
pathways – the academic and technical. The Post-16 Skills Plan and Independent Report on Technical Education
recognises that learners who have chosen a particular pathway at 16 may want to change their plans later;
accordingly, there is a recommendation for bridging provision to allow movement between the two.
The technical route offers two types of learning – one which is college-based [a term that includes schools,
University Technical Colleges (UTCs) and training providers] and the other employment based. The two
pathways accept that not all learners will have access to apprenticeships. They will be aligned, however. There
will be flexibility of provision – sometimes being delivered at college and at other times in an employment
setting.
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The report acknowledges that all learners will not be ready at 16 to embark on a technical journey or start on a
level 3 qualification – consequently proposing a transition year for them. However, more work needs to be done
about what this would mean in practice.
For these plans to achieve fruition, high quality careers advice and guidance for learners will be necessary so that
they are made aware of the options open to them at 16. Ofsted has found that schools/academies are falling short
on providing this advice, probably for good reason, i.e. the lack of resources.
In addition, there has be sufficient provision with specialist and up-to-date expertise and facilities to deliver the
courses.
The timeline for the changes are as follows.
(i)

October 2017 – first standards in two routes are approved.

(ii)

February 2019 – new qualification for those two routes are approved.

(iii)

September 2019 – first teaching of new qualifications.

(iv)

September 2021 – first certificates issued on successful completion.

(v)

September 2022 – all 15 routes are available.

III

Reflections

Nick Boles, the former Minister of State for Skills, said: “Technical education remains the poor relation of
academic education”. The choices – pre-Wolf – were confused and confusing, and links to the world of work
tenuous and fragile. The UK is well behind its international competitors, and despite the rhetoric of Brexit, have
been saved by the influx of foreign (especially EU migrant) expertise. The economic case for reform of the skills
system is very compelling to bring “training for young people and adults in line with needs of business and
industry” so that productivity can be improved, but more important, young people can live full lives.
We now have a proper skills plans and momentum to give it flesh and blood. Will the culture of the country
(“culture” being defined as “how we do things here”) allow it to take shape?
This has come none too soon. In a report produced by the Institute of Public Policy Research (IPPR) and seen by
The Times’s reporter, Katherine Griffiths, “the number of “overeducated” workers has increased by a third in the
past decade but companies are failing to make use of the skills of their staff”. IPPR avers that the mismatch
between training and what employers find useful could stall productivity by another 10 years.
Senior Research Fellow at the IPPR, Joe Dromey, said: “Employers aren’t using their employees’ skills or
investing in them enough, and we’ve seen productivity and pay stall.” He called for a “radical plan to transform
our skills system”, which would replace the government’s apprenticeship levy with a “productivity and skills”
levy, set at 1% of payroll for larger companies, to raise £1 billion. IPPR proposed that the focus on skills should
be driven by a minister of state working between the Department for Education and the Department for Business,
Energy and Industrial Strategy.
Dromey added that the changes “would give workers a voice in the system, helping them take control of their
careers. This won’t be easy to do, but tinkering with the current failing system just won’t cut it anymore”.
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Seamus Nevin, of the Institute of Directors, said: “The UK has long lagged behind our competitors in adult skills
and training. Four in ten Institute of Directors members report the lack of appropriate skills in the workforce as
their biggest barrier to growth.”

In 2011, the former coalition government disband the careers services designed to launch students on their careers
in the world of work. The government passed responsibility for careers advice to schools/academies. In 2012,
the National Careers Services (NCS) was founded to provide anyone aged 13 and over with “access to up-to-date,
impartial and professional guidance on careers, skills and the labour market through an online and telephone
helpline. Adults aged 19 and over or 18 and over if out of work and on benefits can access one-to-one support
from an adviser of the NCS.
Last year, the Department for Education commissioned consultants, London Economics, to assess the impact of
the work of the NCS. They issued their report in March 2017. The consultants “could not identify a positive
impact of the NCS on employment or benefit-dependency outcomes”, despite a government injection of £380
million to its work.
The consultants compared the progress of NCS’s customers with a group of people who did not use that service
and discovered that the former spent less time in employment during the months that followed. Their evaluation
found that the employment outcomes of those engaging with the NCS worsened in the first few months following
its support. Half-a-year after receiving help, NCS customers spent 3.5% less time in employment than peers who
did not use the service. While the gap narrows with the passage of time, after two years’ intervention, they spent
2% less time being employed.
Gordon Marsden, Shadow Skills Minister, said: “I hope that, given the importance of careers advice in terms of
getting young people proper opportunities for apprenticeships and older people proper opportunities for reskills,
its structure now needs to be examined.”
The President of Further Education (FE) at the National Union of Students (NUS), Ms Shakira Martin, said that
she was unsurprised about the consultants’ findings, given that 68% of students thought that 16 was too early to
make choices that would define their career paths. “It is pressing,” she said, “that the government prioritises the
release of its careers strategy before even more young people are let down by poor-quality postcode lottery
careers advice.”
Mr Steven Evans, Chief Executive of the Learning and Work Institute, was more measured, observing that there
were “a number of caveats in the analysis which means that it’s important not to overinterpret findings”.
However, he called on government to set out a clear vision for the NCS to boost social inclusion and productivity.
A DfE spokeswoman informed The Times Educational Supplement that it would be publishing its strategy later in
2017 which would include improved information, advice, guidance and wraparound support to help people into
education and employment.
For many this strategy is long overdue and the expectation is that the impact will be positive.
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On 1 September 2017, the National Union of Teachers and the Association of Teachers and Lecturers joined to
become one in holy matrimony, forming the National Education Union (NEU). The purpose of such a move was
to strengthen the hands of rank-and-file teachers following the systematic emasculation of both, the unions and
local education authorities (LAs). The teacher unions and LAs are strange bedfellows in that both have seen their
powers weakened considerably with the creation of academies and free schools. The NUT-ATL marriage is an
attempt to change the state of play.
The NEU has brought together the majority of the 457,300 full-time equivalent teachers in England. Some
members have campaigned over recent years to unite all the teacher unions. The creation of the NEU is the
culmination of those attempts.
Previously, there were four teacher unions. Apart from what was the NUT and ATL, there are the National
Association of Schoolmasters Union of Women Teachers (NASUWT) and Voice – the only teacher union which
refuses to strike. In addition, there are two Headteacher unions – the National Association of Headteachers
(NAHT) and the Association of School and College Leaders (ASCL).
Over the last 20 years or so, the unions have seen a whittling down of their power base, mainly through though
not exclusively by legislation. Local Management of Schools (LMS) and the creation of academies and free
Sschools were subtle mechanisms by which this has been ‘achieved’. For instance, where there was a gripe in
the past, the unions withdrew their labour in all schools by protesting against an LA’s action. Now, strike action
has to be taken against individual schools, where they happen to be free schools or academies. This is tiring, as
the majority of teachers voting in each institution has to vote in favour of withdrawing their labour.
The NEU – with the combined resources of its two former parent bodies – will see its resources – financial and
otherwise (such as influence) – swell making the whole greater than the sum of the parts. Members of the two
former unions – who have had different philosophies and approaches – will influence each other, all of us hope for the better. For instance, the NUT had a penchant of moving more quickly to industrial action than ATL.
Employers will look forward to former ATL members putting brakes on ex-NUT ones in this matter.
The NEU has its agenda cut out. Increasing the funding of schools/academies is at the top of the list of issues
that it will be addressing. Closely allied to funding is teachers’ pay. The NUT, for instance, has submitted its
request to the School Teachers’ Review Body for a 3% rise. The STRB has, however proposed a 2% rise for
teachers on the main scale to the Secretary of State.
Two other issues have raised the hackles of members, i.e.
➢ teacher workload and
➢ tests and examinations, i.e. assessments
To counter the attempt to increase the unions’ power and influence, the government has promulgated the Trade
Union Act 2016 in certain public services, education being one. A key provision is that at least 50% of members
will be required to vote and at least 40% of all members must vote for industrial action before it can be taken.
Meanwhile, Kevin Courtney, ex-General Secretary of the NUT, and Mary Boursted, ex-General Secretary of
ATL, will be the joint General Secretaries of the NEU. Governors’ Agenda wishes both of them and the new
super-union every success.
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ATL
CAMHS
CTLP
DBS
DfE
EAL
EFA
ESFA
EPI
EU
FoI
FSM
IFS
IPPR
ITT
LAs
LEAs
LMS
LSCB
LSSAT
MATs
MP
MEP
MPR
NASBM
NASUWT
NEU
NFF
NGA
NTS
Ofqual
Ofsted
SEN
SEND
SGOSS
SLT
TAs
TLR
UPR

Association of Teachers and Lecturers
Child and Adolescent Mental Health Service
Counter-Terrorism Local Profile
Disclosure and Barring Service
Department for Education
Education as an additional language
Education Funding Agency
Education and Skills Funding Agency
Education Policy Institute
European Union
Freedom of Information
Free School Meals
Institute of Fiscal Studies
Institute of Public Policy Research
Initial Teacher Training
Local Authorities
Local Educational Authorities
Local Management of Schools
Local Safeguarding Children’s Board
Lilac Sky Schools Academy Trust
Multi-Academy Trusts
Member of Parliament
Member of the European Parliament
main pay range
National Association of School Business Managers
National Association of Schoolmasters Union of Women Teachers
National Education Union
National Funding Formula
National Governors’ Association
National Teaching Service
Office for Qualifications
Office for Standards in Education
Special Educational Needs
Special Educational Needs and Disabilities
School Governors’ One-Stop Shop
Senior Leadership Team
Teaching Assistants
Teaching and Learning Responsibility
Upper Pay Range
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