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I Preamble 

Ministers and civil servants of the Department for Education (DfE) exhort schools to populate our governing 

bodies with governors who are knowledgeable and have discrete skills in areas such as human resources, estate 

management, finance and the law, among other things.  Where governors have gaps in knowledge, they are 

encouraged to read and train to discharge their responsibilities well.   The National Governors’ Association 

(NGA) has produced an excellent skills audit for governing bodies to identify and plug the gaps in knowledge and 

skills.   

However, like a football team comprising talented players, a governing body may well have members who are 

both, knowledgeable and skilled, in all the identified areas, yet fail to function like a well-oil machine.  Why? 

When I was a teacher and planned residential trips for groups of pupils, I organised games for them at the end of 

an arduous day’s work.  One game I played was to ask children to walk from point A to point B blindfolded.   

Between the two points, I would place obstacles and invited each child to remember where these were placed by 

taking a good look before putting on the blindfold.  The children took it in turns to do so.  The one that succeeded 

did not touch any obstacle.   

Often, when the “chosen one” began the journey, her/his peers shouted out instructions about the direction in 

which the child should move and the obstacles s/he was to avoid.      It was a great challenge which the youngsters 

enjoyed enormously. Sometimes, before the blindfolded child began the journey, I would mischievously take 

away all the obstacles. It was great fun to hear peers shouting “Left!”, “Right!” and “Straight”, “Avoid this!” and 

“Beware of that!” when there were no obstacles on the way and to see the surprised face of the “chosen one” at 

the end of the journey when the blindfold was removed.     

The lesson that I learnt (and hoped the children did too) was that when embarking on a journey it is as important 

to know what to do as what not to do, to get from point A to point B.   For governors to be classed as 

“Outstanding” by Ofsted and others, it is no different.   

So, what can governors do and avoid doing to succeed by minding the pitfalls and gaps?   There are (in broad 

terms) two groups and one individual comprising the (governing) body, per se.   The first group comprises the 

patricians – i.e. the Chair and Headteacher; the second group is made up of the plebeians – the rest of the 

members; and finally, we have the clerk, the servant of the governing body.  Each category has issues which can 

act as hazards.    
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II The Patricians 

(a) The Chair 

The chair is the leader of the governing body.  A good leader is like an adept sheepdog, able to pen the sheep by 

leading them into the target area in such a manner that the sheep think that they are doing the leading when they 

are being led.   While governors may resent being compared to sheep, the fact of the matter is that they do look up 

to the chair to provide the right leadership.   

Some chairs, sadly, fail to do so, because of what they do not do. For instance, they do not turn up to meetings at 

least five to 10 minutes before they are due to start.   When they eventually appear on the dot, they are flustered 

and fumble for their papers.   

Other chairs don’t control the flow of discussion and debate.  They allow governors to fill air space with 

meaningless contributions.  Only when exchanges on a topic have been flogged to death do they move on.   The 

upshot is that meetings drag on into the late hours of the night. Such chairs don’t need watches to keep a check on 

the passage of time. Rather, they need calendars.  Governors lose interest in the business and begin fiddling with 

their I-Phones.   

Sometimes chairs are accused of not taking sufficient interest in the functions of the school/academy between 

meetings.  Others, at the other extreme, are in danger of taking over the management of the institution and are 

even known to have offices in their schools.    Such behaviours cause confusion-worse-confounded in the 

schools/academies, and the headteachers are left distraught.  

(b) The Headteacher 

In my experience, the most egregious “sin” that many a headteacher is guilty of committing is failing to send 

her/his report to governors in good time before a meeting.  The prime excuse is that there isn’t time to send it 

earlier because of the compelling issues that have to be addressed at the school/academy. However, “compelling 

issues” are always prevalent at institutions – even a day before a governors’ meeting.  The solution is to block in 

time to write the report at least a fortnight before the governors’ meeting so that it can be dispatched by the clerk 

to the governors with the rest of the agenda bundle to reach the governors at least seven days before the meeting.  

The headteacher’s report is the key document of the meeting.   Governors deserve to have it in good time so that 

the meeting is meaningful.  

The second pitfall is that the headteacher provides too little, too much and/or irrelevant information in her/his 

reports to governors.   Giving governors too little information is tantamount to engaging in “mushroom 

management”, i.e. keep people in the dark and throw rubbish on them.   It’s a form of control because knowledge 

is power.   Other headteachers pelt governors with too much information, so much, in fact, that they cannot see 

the wood for the trees.   Governors become dysfunctional because they are unaware of what is important and what 

isn’t. The irrelevant information inevitably wastes governors’ time and is a tap for turning off their interest in the 

school/academy.  

The Goldilocks formula for the information a headteacher needs to provide is apposite – not too much and not too 

little, but just right.   But what is “just right”?    There is no formula for this and much depends on the 

headteacher’s judgement which could be shaped by asking the governors what they would like in the report.   The 

headteacher should bring to the governors’ attention germane information on which the governors can develop 

strategy, carry out their legal responsibilities, discharge their fiduciary responsibilities and hold the school leaders 

to account.    
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The third error that a headteacher is in danger of making is going through her/his report at a governors’ meeting, 

line by line.  This is not necessary if the report has been sent in good time. Rather, the headteacher should simply 

highlight the salient matters and draw governors’ attention to the decisions that they must make.   This will enable 

the chair to conclude the meeting at a reasonable time of the night to allow governors to go home to their near and 

dear ones, especially after a long working day at the place of employment – if they are in employment.   

III The Plebeians  

The rank and file of governors take their responsibilities seriously.  They become governors to add value and 

discharge their responsibilities to society.  They get their buzz from seeing the school/academy do well.    

However, a few are motivated to the role to embellish their curriculum vitae. Others join for social reasons – the 

tea-and-sympathy lot.   A number, sadly, have axes to grind. They want to get their own back on the headteacher 

or chair of governors or the school/academy.    

Accordingly, the first pitfall for governors (and potential governors) to avoid is join the governing body for the 

wrong reasons.  For a governing body to flourish, members need to ensure that they are in the business of 

promoting pupils’ best interests.    

However, having the right reasons for becoming governors is only the start of the journey to good governance.   

Whatever governors’ other commitments, time must be set aside to  

(a) read the paperwork in advance of meetings; 

(b) arrive at meetings in good time and attend them; 

(c) visit the school during the normal working day at least twice annually to see how the school/academy 

functions, meeting the pupils and the staff and following it up with writing reports on the visits to be 

presented to future meetings of the governing body; 

(d) attend training courses or train on-line; and 

(e) take the action promised at meetings of the governing and the committees.    

There are some governors who attend just enough meetings to ensure that they are not disqualified.    Julius 

Caesar loudly trumpeted his victories in Asia Minor (now Turkey) with “Veni! Vidi! Vici!” (“I came! I saw! I 

conquered!”). However, these governors it’s a case of: “Ego veni! Et venit! Videns!”, i.e. “I came! I saw! I went!” 

IV The Clerk 

Last, but by far, not the least, is the clerk.   The clerk is there to serve the governors.   There are several snares 

which a clerk would do well to avoid.  

The first is that the clerk is not meant to operate only as a “note-taker”.   The role goes well beyond getting the 

paperwork for an agenda together, sending it to the governors at least seven days before a meeting, taking the 

minutes, having them vetted by the chair and the headteacher and sending the minutes on to the governors as soon 

after they have been approved by them (i.e. the chair and the headteacher).   
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The clerk must be conversant with educational legislation – especially as it impacts on school governance.   

Governors are busy people.   They do their governance work voluntarily and most have day jobs.  Therefore, the 

clerk must give them maximum support to discharge their functions efficiently and effectively by alerting them to 

the crocodiles with jaws open creeping along just below the educational swamps.   The clerk needs to do this as 

briefly but as clearly as possible.     

During meetings, the clerk is there to apprise governors of what is possible and what not for legal reasons.  To do 

this well, it is vital for the clerk to be familiar with the DfE’s governors’ handbook, to read widely, attend training 

and network through being a member, for instance, of the National Governors’ Association.   

A danger for the knowledgeable clerk is wishing to make or dictate the decisions for the governors.   That is not 

her/his function. Rather, the clerk is there to challenge and support the governors.  Where difficult issues are 

being discussed, the effective clerk provides options for moving forward and assessments on the possible 

directions to be taken. It is then necessary to pull back and leave the governors to run their debates, decide what 

best to do and take action.   

Finally, the clerk fails to be as effective as possible when s/he does not set aside time immediately after a meeting 

to produce the minutes for vetting by the chair and headteacher i.e. no later than 48 hours after it.   It’s crucial for 

the issues discussed to be fresh in the minds of these two so that the minutes may be checked properly.  Better 

still, the clerk could produce an action sheet for the rest of the governors which could be emailed to them 24 hours 

after the meeting to remind them of the actions they have to take based on the governing body’s decisions.   

V Conclusion  

So effective governors are not those who only have knowledge and skills.  “Knowledge and skills” is the starting 

point.  Knowing what not to do and avoiding the slings and arrow of outrageous fortune comprise the next step.  

However, there is more to good governance than just this and it may have to do with how governors (including 

the headteacher) treat one another, but discussion on that will have to wait for another time and place. 

 

 

 

In the summer of 2016, Brexit led to the political demise of Ms Nicky Morgan, the ex-Education Secretary, and 

the appointment of Ms Justine Greening.    

Ms Greening, representing Putney in London, was elected to Parliament in 2005.  Woman’s Hour on BBC Radio 

4, listed her as one of the 100 most powerful women in the United Kingdom.  Born in 1969, Ms Greening was 

appointed Economic Secretary to the Treasury in May 2010, becoming Secretary of State for Transport in October 

2011.   In September 2012, she took charge of International Development and continued in the post before being 

appointed Education Secretary on 14 July 2016 by Prime Minister Theresa May.   

In June 2016, Ms Greening announced on Twitter that she was in a “happy same-sex relationship”. She 

campaigned strongly to remain in Europe, though she acknowledged that that sometimes the country was better 

off outside it.    
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(1) Roots  

The daughter and granddaughter of steel workers from Rotherham, Ms Greening, was educated at a 

comprehensive school. 

She previously spoke of being from a "very ordinary background", saying the teachers who taught her and former 

Conservative leader William Hague (both were students at a school nearby) "would not have thought" they would 

be teaching two cabinet ministers. 

"But it was bloody hard work. One of the reasons I am a Conservative is that I believe in effort and reward, and 

linking them," she told the Guardian.  

Ms Greening is plain-speaking. She was tipped as a rising star in the party ahead of her new appointment and 

often compared to Margaret Thatcher by background and the way she speaks.   

Ms Greening was an accountant before entering Parliament. She said that her father's first-hand experience in the 

1980s of the steel industry's decline was formative. Her family went through difficult financial times.  This 

spurred her to study economics at Southampton University.  She then went to the London Business School where 

she was awarded an MBA.  She worked as an accountant in a number of big companies, the most noted being 

PricewaterhouseCooper and GlaxoSmithKline before embarking on a political career.     

(2) What is in Greening’s In-Tray 

(a) Multiple Accountabilities 

Becky Francis, the Director of UCL (University College London) Institute of Education, set out what will be of 

paramount importance for Justine Greening in the coming months, the chief being sorting out the two-tier system 

of academies and local authority (LA) maintained schools.  Those working in them are subject to multiple 

accountabilities, which causes them mental distress.    

Academies are now accountable to the Department for Education (DfE) and the Regional School Commissioners 

(RSCs).  The DfE and the RSCs have overlapping powers for academies.  Academies are also accountable to 

Local Authorities (LAs) in that LAs have a remit to ensure that the pupil admission arrangements are working 

fairly and effectively.    Schools are accountable to the DfE and their LAs.    

Both, academies and schools, are accountable to Ofsted, the parents and the pupils.   Where stand-alone 

academies fail, they can be moved to a Multi-Academy Trust (MAT).   If they belong to a MAT, they could be 

moved to another MAT.  Where schools are failing the Ofsted litmus test, they are directed to a high-performing 

MAT.   In this milieu, all institutions have to ensure that they provide a good, if not outstanding, education and 

ensure that their pupils are making progress and achieving. They are distracted by having to account for their 

performances to so many bodies. 

(b) Institutional Structure 

It is easy to forget that while obsessing about the divide that exists between schools and academies, we still have 

163 grammar schools in the 36 LAs in the country.  The Labour Government curtailed further expansion of these 

schools in 1998.  Ms Nicky Morgan re-affirmed that there would be no new grammar schools.   However, in 

2015, she approved the proposal to expand Weald Grammar School in Tonbridge, Kent, which opened up an 

http://www.telegraph.co.uk/news/2016/07/14/justine-greenings-appointment-as-education-secretary-gives-real/
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“annexe” with 450 new places for girls in Sevenoaks (side-stepping the rule).   She described it as a “genuine 

expansion” of an existing school - one school on two sites.   

In late July 2016, Conservative Voice, an activist group established by David Davis, the Secretary of State for 

Exiting the European Union, and Liam Fox, Secretary of State for International Trade and President of the Board 

of Trade, launched a campaign to overturn Blair’s ban in seeking a “return of grammar schools through the 

country”.  More than 100 Conservative MPs are pressuring Ms Greening to “go back to the future” on school 

selection.  Ms Greening stated that she is “open-minded” about allowing new grammar schools in England.   

The grammar school protagonists aver that these schools promote social mobility enabling working class children 

to move up the social ladder on professional merit.  However, the late Margaret Thatcher, who in a previous life 

was Secretary of State for Education, promoted the current comprehensive system in 1965.  She legislated the 

closure of grammar schools because there was cross-party recognition that the grammar/secondary modern school 

divide bred inequalities.  A number of intelligent people failed their 11-plus and, but for their doggedness, would 

have been condemned to poverty-ridden lives.    Many more have failed and it has been a waste for these people 

and the country that we could have done without.  The reality is that the educational performance of poorer pupils 

in areas where selection persists is significantly worse than their equivalents in comprehensive areas.   

[This is not to deny that despite the abolition of selection by merit in most areas of the country, selection by 

wealth persists.  A recent survey of 1,100 parents of school-age children, revealed that they were willing to pay 

18% more for a property near their preferred schools – equivalent to £32,000 on an average price of £180,000.  In 

London the extra cost of a property is much higher at £77,000 for a house costing £474,000.] 

In Buckinghamshire, a county fully selective, a study revealed that private school pupils were two-and-a-half 

times more likely to pass the 11+ than state pupils.   The pass rate for pupils on free school meals (FSM) was one-

eighth of the average.   There could be several reasons for this but one is that parents, who are well-off, are able to 

pay private tutors in the run-up to the battery of tests for their off-springs to ease them into grammar schools.   

The Sutton Trust carried out a study recently which revealed that 3% of those attending existing grammar schools 

are entitled to free school meals.  The average number of FSM pupils in a comprehensive school or academy is 

15.2%.  In Buckinghamshire, FSM pupils in non-grammar schools are much higher at 17.5%.   Altogether 13% of 

pupils admitted to grammar schools come from the independent sector that educates only 7% of the nation’s 

pupils.   

A report from the Institute of Fiscal Studies (IFS) states that deprived children were significantly less likely to get 

into a grammar school than the most privileged.   The inequality generates adult inequality in the world of work. 

Where there is selective education, there are bigger average wage gaps between the higher and lower income 

workers.   Also, the highest earners from grammar school areas are better off than those in similar comprehensive 

authorities.   

Ms Greening, an ex-pupil of Oakwood Comprehensive School, will, no doubt, be minded to take note of the 

realities.  But she will be under considerable pressure not only from her backbenchers but also from Prime 

Minister Theresa May, who was reported in The Sunday Telegraph (7.8.2016) as planning to announce in the 

Conservatives’ autumn conference that she would be returning to a selective schools’ system so that she could 

promote social mobility – “a country that works for everyone, not just the privileged few”.   

A well-placed Whitehall source told The Times Educational Supplement (TES) that the government was likely to 

introduce about 20 grammar schools in a handful of “typical working class areas” such as the outskirts of 

Birmingham and other provincial cities.  Nick Timothy, one of Mrs May’s special adviser, who is the key cheer-

http://www.ifs.org.uk/publications/6936
https://www.theguardian.com/education/2014/may/29/grammar-schools-create-wider-pay-gap-study-finds
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leader for grammar schools and was formerly the director of the New Schools Network (which advises on the 

establishment of Free Schools), comes from Birmingham. 

An editorial in The Times (9.10.2016) stated: “Grammar school pupils are still five times as likely to achieve five 

GCSEs in core (sic) subjects at grade C or above as those educated comprehensively, and those who progress to 

sixth forms are three times more likely to get three A grades at A level.”  It is clear that the very nature of 

selection means that May will be promoting a country for the privileged few.  

Perhaps, Mrs May will pause and take note of the pronouncements of Ryan Shorthouse, the Director of the Bright 

Blue think tank for Conservative moderniser, said that a return to grammar school education would be a mistake.  

“Some individuals from modest backgrounds have benefited from a grammar school education,” he said. “But 

policymakers need to look at the aggregate effects: poorer kids from selective areas do worse on average than 

their peers in non-selective areas. They are not engines of social mobility. The motivation for lifting the ban on 

new grammar schools would be political positioning.” 

Emma Duncan, editor of the 1843 magazine, wrote in The Times 13 (13 August 2016): “The British political 

class’s obsession with selection prevents the country from focusing on the real problem with the education 

system, which is our failure to create a vocational strand.” 

The Education Act 1944, whose architect was Rab Butler, envisaged a tripartite system of grammar, secondary 

modern and technical schools.  Technical schools never ever saw the light of day.  Lord Kenneth Baker, Margaret 

Thatcher’s Education Secretary, tried to resurrect them with his University Technical Colleges (UTC) 

programme. There are currently 39 UTCs in the country with another 11 planned to operate by 2018.   The 

decline of technical education is directly related to a fall in our manufacturing capacity.  Its absence lets down a 

generation of talented young people who have skills in areas other than finance, academia, human resources and 

the law.    

 (c) Funding  

While the government has trumpeted that the budgets of schools are being protected, this is the case only in cash 

terms.   The cost of services has increased, National Insurance has risen and employers’ contributions towards 

staff pensions has gone up.   The income, however, has remained static.  Accordingly, year-on-year, schools have 

had to call on their reserves and seek creatively to make ends meet. They have done this is in multifarious ways, 

including cutting on staff and asking parents to dig deep into (their) pockets with voluntary contributions.    

The arrangements for the national funding formula (NFF) are now postponed, but the issue will take centre-stage 

in 2018/19, creating some winners and many losers.   It is likely that schools in the shire counties will make gains 

on the margins and those in the inner-city conurbations will be weeping and gnashing their teeth as they suffer 

financial loses.  Ms Greening will have to grasp the nettle of the NFF.     

(d) Stabilising Education  

Ministers are in a dilemma.  To be re-elected, they have to ensure that they make an impact in the areas for which 

they are responsible.   Yet, they have limited time to do so.  Consequently, they are in a rush to make changes to 

the system they inherit and for which they have responsibility.  However, in education, it takes time to make those 

initiatives count. They have to be embedded first.   Sadly, in education, they have no time for that. Consequently, 

schools/academies are constantly bombarded with having to implement new legislation – both, primary and 

secondary.   
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Keziah Featherstone, Headteacher of the Bridge Learning Campus in Bristol, has appealed to Ms Greening to give 

schools/academies a break and consider what is in the best interests of children, teachers and parents.  She 

mentions that the profession is “exhausted, battered and demoralised” but has to keep its eyes on the pupils, 

ensuring that standards are raised.  Not only has the Department for Education (DfE) moved goalposts constantly 

but has also made schools/academies change pitches consistently.   

Primary schools/academies have had to effect changes in the curriculum, train their pupils to take new Standard 

Assessment Tests (SATs), create new assessment arrangements, and are forever minding their backs to please the 

Ofsted inspectors.  Secondary schools/academies have had to teach and prepare their pupils for a new raft of 

content for GCSEs and A Levels with the pass-mark being raised for the former.   The upshot has been that the 

teaching profession is haemorrhaging – with teachers either going into other professions or moving abroad where 

their pedagogical value is better recognised – at least monetarily – with the de facto devaluation of the pound.   

(We currently have over 100,000 teachers teaching abroad at British and other schools.) 

(e) Keeping connected to Europe and beyond 

Following the Brexit referendum, universities are worried that they will lose their links to Europe.  Writing in The 

Guardian, Koen Lamberts, Vice Chancellor of York University mentioned that the country receives 16% of the 

European research pot, the removal of which is bound to threaten British universities research capacity.  He 

appealed to Ms Greening to ensure that if and when this funding is lost it is replaced with something equivalent, 

but, he may be crying in the wind.  Universities, who promote divergent thinking, will have to engage in it 

themselves to find the wherewithal to continue with their research and innovative projects.  

Richard Evans, President of Wolfson College, Professor Emeritus of History, Cambridge University, and Provost 

of Gresham College, London, appealed (in The Guardian) to the Home Secretary Amber Rudd “to remove 

students from the immigration statistics”.   The country has a reputation of being unfriendly towards students 

from abroad, he averred, adding that “we need to attract the best researchers and teachers from all over the 

world”.   

(3) Closing thoughts 

Secretaries of State for Education do not have a long shelf-life.  Of the last dozen politicians in this post (going 

back to 21 May 1986), only three – Kenneth Baker (from 21 May 1986 to 24 July 1989), David Blunkett (2 May 

1997 to 8 June 2001) and Michael Gove (11 May 2010 to 15 July 2010) - were in this position for more than three 

years.  The rest had shorter tenures.   Education desperately needs a period of stability if the changes that the 

government has made in recent years are to have any impact.   It also needs a steady and constant face to lead and 

be held to account.   Thanks to a capable civil service, there is a measure of this in government.   However, it is 

the politicians that are keen to be the movers and shakers.  The problem is that they vigorously move and shake, 

create disruption in our schools and then go off or are pushed out.    

Ms Justine Greening comes with great promise.   If the country gives Theresa May the chance to lead into a 

sensible period in the future, could we appeal to her to keeping Ms Greening at education’s helm for some time 

too – perhaps to 2020?  
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I Secretary of State’s Announcement 

On the 21 July 2016, Ms Justine Greening, the new Secretary of State for Education, submitted a written 
statement to Parliament explaining that the National Funding Formula (NFF) which was due to take effect in the 
next financial year would be postponed to 2018/19.  

Readers will recall that on 7 March 2016, the Department for Education (DfE) issued the first of its two stage 
consultation process on the national funding formula on the basis of which it sought views on  

i. the principles that underpin the formula and 
ii. the pupil characteristics and school factors it should include in the formula. 

II The Proposals 

The DfE also sought views on the overall funding system, in particular on its proposals to: 

i. introduce a school-level national funding formula where the funding each pupil attracts to her/his 
school is determined nationally; 

ii. implement the formula from 2017-18, allocating funding to local authorities to distribute for the first 
two years, and then to schools directly from 2019-20; 

iii. create a central schools’ block for local authorities’ ongoing duties; and 
iv. ensure stability for schools through the minimum funding guarantee and by providing practical help, 

including a restructuring fund. 

Simultaneously, the DFE sought stakeholders’ views on proposals to introduce a high needs formula for children 
and young people with special educational needs (SEN), in particular  

i. the overall design of the formula; 
ii. whether the formula factors are appropriate; 

iii. how the formula should be phased in, to avoid disrupting the education of children and young people 
with SEN and disabilities (SEND); and 

iv. the ways the government intends to help authorities address the cost pressures they face. 

The consultation closed 17 April 2016.   Ms Greening told Parliament that there was an “overwhelming, positive 
response from headteachers, teachers, governors and parents”.  She intends to publish the government’s full 
response to the first stage of the consultation and will set out her proposals to the second stage once Parliament 
returns in October 2016.  Ms Greening will then make “final decisions early in 2017 with the view to 
implementing the new system in 2018/19.  Plans for funding the early years formula were to be published 
“shortly”.   

Schools and local authorities stressed how important it was to have as much advanced notice as possible of any 
changes to secure stability in planning for the future and in the interests of fairness.  Accordingly, Ms Greening 
told Parliament that no local authority would see a reduction in funding for 2017/18 – adjusted, of course, on 

http://www.parliament.uk/business/publications/written-questions-answers-statements/written-statement/Commons/2016-07-21/HCWS98/
http://www.parliament.uk/business/publications/written-questions-answers-statements/written-statement/Commons/2016-07-21/HCWS98/
https://consult.education.gov.uk/funding-policy-unit/schools-national-funding-formula/supporting_documents/Schools_NFF_consultation.pdf
https://consult.education.gov.uk/funding-policy-unit/high-needs-funding-reform
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the basis of pupil numbers, age-weighted and taking account of high needs.  Final allocations were to be made in 
December 2016 on the basis of the October census.   

Meanwhile, whatever the changes on the margin, no school was to face a funding reduction of more than 1.5% 
per pupil in 2017/18.  She also promised to publish as soon as possible the Education Funding Agency’s (EFA’s) 
operational guide to academies’ funding for 2017/18.  

The 7 March 2016 consultation document mentioned that the school funding based on the NFF was to be 
allocated to local authorities (LAs) in the first two financial years – i.e. 2017/18 and 2018/19 – and it would be 
for the LAs to distribute the school budgets based on their local formulas. For 2019/20, the government would 
distribute the monies directly to schools/academies.   This has now been postponed by one year.  What has 
been assured for the future is the Pupil Premium and Service Children’s Grants.  

The NFF will consist of four factors.  

(i) Pupil costs  

(ii) Additional needs taking account of deprivation, low prior attainment and English as an additional 
language (EAL) 

(iii) School Costs – which will include a lump-sum sparsity factor (i.e. to compensate schools in the shire 
counties with low numbers), rates, premises and growth 

(iv) Geographic Costs – i.e. to take account of the cost of housing and split sites, for instance.  

III Reactions 

The main reason for the postponement of the NFF was because of the turbulence caused by the referendum. In 
the four-week period prior to the referendum, government work – including dealing with the NFF consultation – 
came to a halt.   Shortly after 23 June 2016 (the day of the Brexit vote), David Cameron resigned. Following this, 
five MPs put their names forward for the Conservative leadership.  Mrs Theresa May was eventually elected by 
default in the final stage, when Mrs Andrea Leadsom decided to throw in the sponge and call it a day after 
reactions to an interview to The Times in which she hinted that Mrs May was unsuitable because she did not 
have children.   

Prime Minister Theresa May gave short shrift to several of Cameron’s previous Ministers.  One casualty was Ms 
Nicky Morgan who was replaced by Ms Justine Greening, previously Secretary of State for Transport.  Ms 
Greening comes across (so far) as someone wishes to know more first, reflect second and act third.   The 
evidence? She has decided to defer implementing the NFF.   

However, there have been rumblings of dissent from schools and academies in the shire counties that have over 
several years been severely underfunded.  Readers will recall that in 2015/16, the per secondary pupil funding in 
Tower Hamlets was £7,007 while in Wokingham it was £4,151.  There are compelling reasons to protect, as 
much as possible, funding for inner-city pupils’ education. At the same time, the government needs to address 
the underfunding of those in many other parts of the country.   Squaring this circle will not be easy.  
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Writing in The Times Educational Supplement, Sir Tim Brighouse, former Schools Commissioner for London and 
Director of Education for Birmingham, stated that in the days of plenty, it would have been possible with £0.5 
billion to eliminate the differentials.  “It certainly isn’t fair to take existing funds from challenging areas where 
they have used extra resources to good effect and to do it at a time of cuts,” he wrote. “That would be a bit like 
cutting the higher rate of tax at the expense of those on benefit.  It will reverse the success of London and 
Birmingham.” 

It appears that the government proposes to eliminate compensating schools financially for pupil mobility.  This 
will exacerbate the pain that families and schools experience where there is social housing and women’s 
refuges. Housing benefits are being squeezed and families removed from expensive areas to the outlying parts 
of cities – a key reason for pupil mobility.    

Sir Tim proposes that the government “add annually to the national purse and level up – not down – those areas 
that have suffered in the past”. But where is it to find the extra given that we are leaving our children with a 
national debt-liability of £1.5 trillion – a debt that will grow?  

School budgets are protected in cash terms.  However, schools are losing out because of inflation, increases in 
staff salaries and a rise in on-costs.   Any action the government plans to take it will be criticised and come in for 
censure. Ms Greening is caught between a rock and a hard place and steeling herself against the slings and 
arrows of outrageous fortune.    

The government intends to smooth out the changes by ensuring a minimum funding guarantee (MFG). 
Currently, this means that no school will suffer a reduction of more than 1.5%.  For the future, the figure that is 
being mooted is 2.5%.  The strategy will be akin to boiling the financial frog by increasing the temperature of the 
water very gradually.  The total funding for all schools and academies will remain static and create winners, who 
will not be winning that much year-on-year (a pyrrhic victory) and losers, who will be moaning and groaning 
year-on-year about the losses they will be sustaining.     

One of the biggest losers will be local authorities that have seen their central funding for schools annually 
denuded.   The government has told them to stop taking responsibility for school improvement, behaviour and 
insurance.  LAs will be left with funding for three main areas– ensuring sufficient school places, caring for 
vulnerable pupils and acting as parents’ champions.    

For several years, education has enjoyed “the good life” financially.  It has been well equipped and had more 
than seven years of plenty.  What those in education will now be experiencing may not, exactly be a famine.  
However, there will be much less at a time when they will have to do considerably more – given the changes to 
the curriculum and assessment.    

Schools in the shire counties, following the deferment of NFF by a year, will view their lot as “Paradise 
Postponed”. For those in the inner cities it will be “Perdition Put Off”.   
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I Staff: Human Resources v Resourceful Humans 

With the financial noose tightening around the necks of schools/academies, governing bodies have to keep a close 

check on expenditure and find innovative ways of raising funds.   Staff costs consume the lion’s share of a school 

budget – anything from 80% to 85%, though one school, with which I worked a few years ago, bucked the trend 

by spending 102% of its budget share on staff salaries.  The governors leaned heavily on parents – through 

voluntary contributions - and charities to make up the shortfall in the overspend. 

Spending 80% of the budget on staff is unsurprising given that staff members are the most valuable resources of a 

school.   For governors to keep a firm rein on this area of spending, they don’t have to operate curmudgeonly.  

However, they should ensure that the ambience at the school invigorates and motivates staff.   There are sufficient 

pressures on teachers, in particular, to make this exercise challenging.  They are subject to myriad demands 

coming from disparate sources.  The mix is toxic: government wishes, parental expectations, Ofsted inspections, 

changes to the curriculum and assessment, league tables – to name just a few.   The over-emphasis on data has led 

some taking their eyes of the ball – i.e. the children, for whom the overwhelming number of teachers became 

teachers in the first place.    

The pressures have taken the stuffing out of many, so that, come the holidays, they collapse in a heap.  However, 

in term time, teachers who are the victims of the hot house environments of their schools, fall ill over varying 

periods of time, causing their governing bodies concern as they have to find extra monies to cover for their 

absences.   

Education data consultants, SchoolDash, analysed teacher absences for the academic year 2014/15 using the 

workforce census data published by the Department for Education (DfE).  They discovered that in primary 

schools/academies rated “Inadequate” by Ofsted, teacher absences averaged 9.97 days compared to 6.26 days for 

those working in “Outstanding” schools/academies.   In secondary schools/academies rated “Inadequate” the 

average teacher absences was 8.94 days compared to 5.72 days for the outstanding ones.   

The good news is that for teachers taking sick leave, the average number of days lost was 7.6 - down from 7.9 the 

previous year.   

Primary teachers were more likely to go off sick in the West Midlands (55%) and least likely in the north-east 

(48%).  At secondary level, almost two-third of teachers in the south-west (65%) took time off last year, 

compared to 56% in the north-east.  However, teachers in the north-east were more likely to be absent because of 

sickness for longer periods of time.  The lowest average number of days off by region was achieved by London’s 

primary teachers, i.e. 6.03 days and the capital’s secondary teachers – 5.97%.    

The schools suffer in other ways, even if they have the financial wherewithal to hire supply teachers, in that the 

stand-ins are not that good, consequently, not welcomed by the pupils whom they have to teach.   

If schools/academies are to flourish, they need to promote staff happiness. This does not mean that the atmosphere 

should be one described by Tennyson in his poem on the Lotos-Eaters where “slumber is more sweet than toil” 

and brother mariners are exhorted to rest and wander no more.   

Even if our schools/academies are not haemorrhaging teachers out of the profession, ignoring their welfare is 

detrimental to the quality of education we are keen to promote.   Several of our school leaders, who themselves 

are under considerable pressures, pass these pressures onto their staff contributing to the low morale and driving 
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them to sick beds and doctors’ surgeries.  Headteachers want the best for their schools.  However, the methods 

deployed are sometimes counterproductive and the outcome is plummeting staff morale leading to absences 

which puts pressure on school budgets.   

Industry has much to teach us about improving morale. Four lessons from Rosalind Masterton and David Pickton 

are worthy of attention.  

(i) Ply staff members with information about any changes in the offing.  

(ii) Ensure that staff are given appropriate knowledge and skills through continuing professional development 

(CPD) to implement changes.  

(iii) Support them (to reinforce motivation) through the changes, even when they have knowledge and skills.  

(iv) Be mindful of the different vested interests among staff and work with the grain, as far as possible.  

School leaders should treat their staff members with the respect due.  This means taking note of their 

achievements, supporting them when they confront challenges, lifting them when they fall and only in extremis, 

taking sanctions, when everything else fails.  They need to be constantly reminded that their clients, the parents, 

will judge the school/ academy not exclusively on the basis of the results of the pupils, but also by the way they 

(the parents) are treated at open evenings, how they are welcomed at the school gates, the quality of telephone 

exchanges staff have with them – in other words, the quality of interpersonal relationships.    

This is best promoted if school leaders themselves have good interpersonal relationships with all their staff, not 

just the chosen few favourites.  Staff members are the internal customers of the school/academy. Treating them 

well impacts positively on the pupils and also the school/academy budget.   

II Staff members are internal customers 

To promote staff happiness and, consequently, retention, school leaders could set aside time for internal 

interviews and surveys.  The following survey questions are worth asking of staff members and their responses – 

which should inform school improvement – treated confidentially. 

(i) What do colleagues think of the way the school/academy recruits? 

(ii) What are their views on continuing professional development (CPD)? 

(iii) Are they happy with the working conditions?  If not, what could be done to improve the atmosphere? 

(iv) Do they feel committed to the school/academy? How can the school/academy improve this commitment?  

The governing body should have a staff exit policy.   Staff members moving on are reliant on receiving good 

references from the headteachers of the schools/academies.  In departing, however, they are more dependent on 

their own resources and abilities so have little to lose in speaking their minds.   In any case, nominated governors 

can carry out the interviews guaranteeing confidentiality.  The outcome is not meant to be punitive to the 

remaining school/academy leaders, but rather to see what the governors and school leaders can learn to improve 

staff morale.  



Schools Support Services Ltd  ………………………………………………………………………………………………….................................  Page                                                           15 

The questions set out below may form the basis of such an interview between the nominated governors and each 

departing staff member.  

(a) What is your main reason for leaving? 

(b) What aspects of working at the school/academy did you find fulfilling? 

(c) What did you find inappropriate and how can the school/academy rectify the situation?  

(d) How would you sum up working at the school/academy to a prospective employee? 

(e) Is there anything the school/academy could have done to make it a better place in for the following areas.  

 (i) Staffing  

 (ii) Pupils 

 (iii) Visitors 

(f) Are you able to comment briefly on the following aspects of the school/academy?  

 (i) The leadership 

 (ii) Team-working  

 (iii) Support given to members of the school community 

 (iv) Staff training  

 (v) Communication 

 (vi) Staff Wellbeing  

 (vii) Work-Life balance 
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I Changing of the Guard at Ofsted: Sir Michael Wilshaw to retire 

Sir Michael Wilshaw, Her Majesty’s Chief Inspector (HMCI) of Schools, appointed almost five years ago by 

Michael Gove (remember how he described Sir Michael as “My hero”?), former Education Secretary and Lord 

Chancellor, is due to retire on 31 December 2016. While it is tempting to disparage Sir Michael, because he is not 

the easiest of people with whom to share a pint in a pub, he has done much to improve the quality of education in 

England.   

Sir Michael came with an impressive pedigree.  The son of a postman, he became Headteacher of St 

Bonaventure’s (Boys’) Catholic School at the age of 39.  He was knighted, while Headteacher of that school, in 

2000.   In 2003, he was appointed Executive Principal of Mossbourne Community Academy in Hackney – which 

was in a very socially deprived area. Students severely underachieved. During his tenure, he raised standards.  

Many youngsters did very well, moving on to prestigious universities, including Oxbridge, to pursue their studies.   

When Christine Gilbert’s tenure ended in December 2011, Sir Michael was appointed Ofsted’s supremo, a 

position he took up in January 2012.  During his time as Her Majesty’s Chief Inspector (HMCI), he got rid of 

40% of school inspectors, ended outsourcing inspection to contractors – bringing the arrangements in-house by 

recruiting a whole cadre of headteachers and other school leaders - and replaced the “Satisfactory” grade for 

schools with “Requires Improvement”.  

He kept his focus on the central purpose of his work – i.e. the pupils.  “As important as the reorganisation of 

Ofsted was,” he said, “being Chief Inspector was not and has never been a purely bureaucratic position. We are 

charged with holding schools to account and improving the lives of our youngest citizens, especially the poorest.  

And to get things done, it is sometimes necessary to challenge, to take risks”.  In other words, he was making the 

point that to cook a tasty omelette, he had to crack a number of eggs and some eggheads.    

In the process of establishing his fierce independence, he alienated ministers and civil servants, especially when 

he made the point that he was not answerable to them but to Parliament.   Not so long ago, he fell ill and had to 

have a heart operation from which he has recovered.   He deserves a healthy, happy and long retirement when he 

hands over the reins of office on 31 December 2016.  

II Nicky Morgan appoints Amanda Spielman 

One of the last acts of former Education Secretary of State, Ms Nicky Morgan, was (on 7 July 2016) to appoint 

Amanda Spielman, to follow Sir Michael.   This was despite the House of Commons Education Select Committee 

overwhelmingly rejecting her (Mrs Spielman) as it was left “unconvinced” by her suitability. The members of the 

Committee questioned whether she was the right person for the top Ofsted job.   

Fifty-five-year-old Mrs Spielman is currently chair of the exams regulator, Ofqual.   She saw off a strong field of 

candidates including the chief executive of the Ormiston Academies Trust, Toby Salt, and the general secretary of 

the National Association of Headteachers, Russell Hobby.   

Mrs Spielman worked as education adviser for the ARK Academies and was a founding board member of the 

sponsor.  However, she has never been a teacher.  Her main experience has been in corporate finance.   

A source close to Nicky Morgan told The Times Educational Supplement (TES): “Amanda Spielman is 

exceptionally well-qualified and has a wide range of leadership experience in the sector from working with the 

exam regulator and managing, founding and supporting the growth of one of our most successful school chains.  

Amanda is uniquely qualified to take Ofsted through to the next stage of development as we aim to increase its 
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consistency and focus its energies on areas where it can really make a difference, while reducing the burden on 

schools.” 

In confirming Amanda Spielman’s appointment, Nicky Morgan remarked: “From helping to set up one of the 

country’s top academy chains, to acting as a council member for the Institute of Education, to overseeing our 

ambitious qualification reform programme, Amanda has extensive experience at the frontline of the education 

system, making her uniquely qualified to take up this important role. I know that she is the right person to deliver 

the education White Paper’s commitment to continue to improve the quality and consistency of Ofsted’s 

inspections, ensuring that it plays a central role in realising our vision of educational excellence everywhere.” 

Ofsted chair David Hoare added: "Amanda has shown a real passion for education at the academy chain ARK, has 

experience as a regulator as chair of Ofqual, and with her wider corporate background will bring a new 

perspective to Ofsted's work. I look forward to welcoming Amanda at the start of next year and working closely 

with her in the future." 

Jonathan Simons, from the Policy Exchange think tank and the former head of education at the 10 Downing Street 

Strategy Unit, said: “This is a brilliant appointment and a real breath of fresh air. There are challenges to be faced 

at Ofsted – but they’ve picked the best person to be the next HMCI.” 

III Education Selection Committee’s views cross with government’s 

The cross-party panel of MPs, who formally invited Ms Spielman to meet them, did not agree.  They could not 

support the move because of their “significant concerns" about Mrs Spielman’s suitability for the post.  The 

Conservative Chair of the Committee, Neil Carmichael, admitted that it was "unusual" for a government 

appointee to be opposed, but said that it was the job of the committee to hold the government to account. 

"The government’s preferred candidate, Amanda Spielman, has a broad range of experience but failed to 

demonstrate to us the vision and passion we would expect from a prospective HMCI," he said in a statement. 

"The new HMCI will face the task of leading Ofsted to raise standards and improve the lives of children and 

young people, and we were unconvinced that Mrs Spielman would do this effectively," he added. 

One of the causes for the Committee’s thinking differently was because, though she had experience in secondary 

education, Mrs Spielman lacked understanding of other sectors including early years, primary, further education 

and children's services. 

Following her appearance in front of the Committee, Carmichael said: "Mrs Spielman’s responses on child 

protection were particularly troubling and did not inspire confidence that she grasped the importance of Ofsted’s 

inspections in preventing children being held at risk through service failure. As a committee, we did not leave the 

session with the view that Amanda Spielman was prepared for the vast scope and complexity of this important 

role." 

In a statement responding to the committee’s concerns, Nicky Morgan said she was "surprised and disappointed". 

"Mrs Spielman has a proven track record as a leader and huge experience in the education sector having helped 

found ARK, one of the most successful academy chains in the country and worked as the chair of Ofqual," she 

said. 

https://www.tes.com/news/school-news/breaking-news/schools-white-paper-your-a-glance-guide
https://www.tes.com/news/school-news/breaking-news/who-amanda-spielman-next-ofsted-chiefs-education-cv
https://www.tes.com/news/school-news/nicky-morgan
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“I chose Mrs Spielman as my preferred candidate because I believe she will be a highly effective leader who will 

be unafraid to do the right thing and challenge schools, local authorities and government where education and 

social care services are not meeting the standards our children deserve. 

IV Reflections on the appointment 

Ofsted’s chiefs have consistently stated that their role is to operate independent of the government of the day and 

report on the state of education as it is.   They have added that they are answerable not to Ministers but to 

Parliament.   In recent times, Sir Michael Wilshaw, the current chief, has regularly clashed with ministers who 

have begun to tire of his asserting this independence and criticisms of them.    

This has been one of the reasons why the Department for Education has taken pains to cultivate Sir David Carter, 

the National (and Chief) Schools Commissioner – as a pillar of the establishment set up to counter the resistance 

of Sir Michael Wilshaw.   But it is difficult for Ministers and Civil Servants to fault Sir Michael because in his 

time he was both, a very successful teacher and headteacher.   Mrs Amanda Spielman, unfortunately, has had 

experience of neither.    

V Amanda Spielman’s personal history  

Mrs Spielman is a woman in a hurry.  Knitting, apparently, which is her favour pastime, slows her down.  “I knit 

for pleasure,” she said. “It doesn’t require you to wrestle with abstract concepts, and because I’m a fidgety person, 

I find it very settling. In another universe, I would knit in a lot of meetings as I find it easier to pay attention to 

what people are saying.”  She was born in a hurry, entering this planet before her mother made it out of her front 

door on St Mark’s Road, a seedier part of North Kensington a little over half-a-century ago.  

When she was five, her family moved to Glasgow to enable her mother to work as a lecturer.   She attended a 

state convent primary school, Notre Dame.  She recalls that it was a happy school.  “I have nothing but good 

memories of my primary school.”    When she was 10, she transferred to a small boarding school in Dorset, which 

was her mother’s old school. In Mrs Spielman’s year, there were 12 girls and 100 girls on roll altogether.  Only 

two other girls in her year group went on to university. Mrs Spielman found the work easy and was given a 

bespoke timetable to challenge her.   She moved to a London day school to continue with A Levels.  Her favourite 

subject was mathematics.   

She went on to study mathematics at Clare College, Cambridge, but was not enamoured of her lecturers who were 

indifferent to their students.  In her second year, she switched to studying law. She also became involved in 

student politics standing successfully as an executive member on the students’ union.  She represented the Liberal 

Democrats.     

Following graduation, she became first, a merchant banker and later, moving into mergers and acquisitions and 

then into strategy.  She met her future husband at work, moved to America with him and has two children – both 

girls – of 14 and 16.   

When she returned to the UK, she was disenchanted with the disappearance of the collegiate atmosphere that 

pervaded her work situation previously.   She decided, accordingly, to study (at the age of 39) for an MA in 

comparative education at the Institute of Education University of London (now called University College London 

Institute of Education).  Following this stint, she threw herself into education – serving on committees and 

supporting voluntary organisations.   She was then drawn into to the ARK academy chain (which has 31 

academies) by Lucy Heller, her friend and now chief executive of ARK.   She acted as an adviser to ARK, 

considered one of the most effective school organisations in the country.   
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In 2011, she applied and secured the position of chair of Ofqual, a new organisation with the remit of regulating 

qualifications in England and Wales.  She was mired in the GCSE fiasco of 2012, when the results in English 

GCSE plummeted following the decision of Ofqual to stem the increase in the number of top grades.    

Despite the criticisms, she has relished the work she has done with ARK and Ofqual.   John Lennon once said: 

“Life is what happens to you when you are planning other things.” It appears to be no different with Amanda 

Spielman.  Speaking to Laura McInerney of Schools Week on 23 December 2014, she said: “If you asked me 

when I was 25 if I would end up as a regulator, I would have looked in disbelief and said: ‘Not on your life!’ I 

wouldn’t have been able to imagine how interesting and satisfying I would find it.”   

I wonder what she is likely to say on 31 December 2017 a year into her tenure as Ofsted’s supremo about the 

work that she would have done by then for the education watchdog.   

 

 

The love of money is the root of much evil, but money, per se, makes the world go round.   Maslow would, in all 

probability, have placed money at the base of his triangle of human motivation - an essential for meeting 

physiological needs, which includes food, water, warmth and rest.  The best things in life may be free – such as 

the air we breathe, the songs of birds that we hear and the happiness emanating from the good life.  However, to 

appreciate these, human beings need food, water and creature comforts, which are not available unless humans 

have enough money.      

It is sad, therefore, that in the United Kingdom, we have accumulated a national debt of £1.5 trillion – a debt that 

we will be expecting our children, grandchildren and future generations to pay back to the world.  And this debt 

can increase.       

Schools/academies are suspect for not devoting sufficient time to teaching pupils/students how to manage money. 

Why else would so many, in a straw poll of 2,500 students between the ages of 11 and 16 carried out by The 

Times Educational Supplement (TES), list financial themes among the 100 things they would like to do before 

they finish their schooling such as “Learn what to do if you are in debt”, “Learn how to save money” and “Learn 

about taxes, mortgages and rent”.   In short, they are keen to learn how to survive (if not flourish) in the world of 

austerity that they will face.  

Since 1 September 2012, young people wishing to study further (unless qualifying for maintenance grants), have 

to pay university fees to the tune of £9,000 annually.   The government is minded to give universities – such as 

those belonging to the Russell Group – free rein to increase this too provided that they can prove that their 

teaching is good to excellent.  If you then add the cost of living to the £27,000 that will accrue over three years, a 

student is saddled with a university debt of £35,000 over her/his lifetime unless the student relies on the Bank of 

Mum and Dad (BOMAD).  [The editor of the TES, Ann Mroz, proposed that if government is threatening to 

permit good universities to raise their fees, it should also penalise poor-quality universities by requiring them to 

lower theirs.]    

So what can schools and academies do to prepare pupils to secure their good financial health when they move 

onto university/further education and thence to the world of work?   Martin Lewis, the money-saving expert who 

founded http://www.moneysavingexpert.com/ in 2003 for £100, which is now UK’s biggest money site explored 

http://www.moneysavingexpert.com/
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by 15 million users monthly, said: “Much of what we do, for good or ill, is determined by finance. Teenagers 

aren’t stupid: they get that.”   

He has suggested that money education be included as part of the curriculum. It could be a part of mathematics, 

but is more likely than not to be overlooked as teachers try to keep up with changes to the national curriculum and 

the syllabi of subjects for GCSEs and A Levels.  Besides, it could be possible that mathematics teachers may be 

less enamoured of teaching about money than teachers of other subjects such as history, modern language or even 

Physical Education.   

In this country, we are often embarrassed talking money, teachers more so than most.   Very few professionals go 

into teaching because they expect to be rewarded with pots of gold for the effort they make.  They do so, mainly 

because of the intrinsic rewards they derive – (going back to Maslow) – for self-fulfilment – the top of the 

hierarchical pyramid of needs.   Consequently, they are ill-equipped to teach “money”.  However, we ignore this 

subject at our youngsters’ peril.    

Young people (ill-advisedly), who are glued to their TV screens, are battered with viewing commercials that 

exhort them to “buy products” – which are aggressively marketed.  They need to be educated to become 

discerning consumers, accordingly, from an early age – rather than know only the price of everything and the 

value of nothing.  In short, they must (before the age of 16) become financially literate.   

It is universally accepted that a lack of money is a major contributor to mental health.  Its absence is being 

increasingly felt by the younger members of our society.  Schools, therefore, could benefit from finding a way to 

equip youngsters with the tools to generate resources honestly, creatively and doggedly.       

The action plan for schools that Lewis proposes to the TES is as follows.    

(a) Don’t underestimate pupils’ interest in finance.  It is potentially a way to increase engagement in 

mathematics.  

(b) Offer CPD (continuing professional development) sessions on financial education to all members of staff 

responsible for teaching the topic.  

(c) Find a staff member interested in taking charge of promoting the teaching of finance and appoint her/him 

as a “financial educational champion”.  

(d) Ensure that the “champion” provides for mathematics and citizenship teachers the appropriate resources 

to deliver financial education.  

(e) Ensure that the “champion” arranges for the mathematics teachers to coordinate their financial education 

lessons so that they complement the mathematics syllabus.  

There are two unused resources in schools into which we can tap.   

Firstly, we have a cadre of high-quality school business managers.   Anecdotal evidence suggests that they are 

very knowledgeable and skilful not only in balancing the books, but also securing good value for money, 

controlling expenditure and generating income.   Their expertise could be used to benefit the pupils.  

Secondly, every governing body will have at least one governor who has financial expertise.  Every academy is 

required to have a “Responsible Governor” tasked with having oversight of the academy’s finances – i.e. that the 



Schools Support Services Ltd  ………………………………………………………………………………………………….................................  Page                                                           21 

budget is constructed sensibly with the academy living within its means and securing good value for money.  

Some governing bodies have more than one.   HSBC is the second largest organisation in the country with school 

governors giving their time and expertise – gratis.  While it is not the role of a governor to teach pupils about 

finance, there is scope to enable such governors share experiences with pupils and alert them to financial issues 

that they will have to confront in adult life so that they operate responsibly.  

Governors are expected to visit their schools/academies once (perhaps) every six months if not with greater 

frequency to have oversight of how their schools/academies are run during normal working days.   Is there a case 

for engaging the governors with financial expertise more actively and, with guidance, enabling them to share the 

“wealth” of their experiences with the pupils?    I do believe that it will not do the academies/schools any harm, 

but rather, be to their advantage if they do so.   

 

 

I The growth of obesity 

I promise you that I am not a ‘fattist’! Some of my best friends and colleagues are fat.  However, we need to 

confront a situation which is not doing us any good.  

Discriminating against people because of their race or gender is unfair.   People don’t have the option of being 

male or female, black, white or any of the shades in between.  However, we do have the choice in deciding what 

and how much we eat.   

Would you say that we discriminate unfairly against smokers by banning them from smoking indoors?  No.  If 

they want to harm themselves, so be it.  The problem is they harm others – even when they smoke on our 

thoroughfares, polluting the air we breathe when taking a walk.   I resent having to share a bus-stop, for instance, 

with a “chimney” as the smoke damages my health.  

In the same way, people who are overweight or morbidly obese disadvantage others in myriad ways.   For 

instance, consider the space they consume in trains, tubes, buses and, yes, even in aeroplanes.   When an obese 

person is hospitalised, special wheelchairs have to be rolled out to accommodate their bulk.   They need larger 

than usual beds. They also pose a huge expense to the National Health Service (NHS) because of weight-related 

illnesses.    

II Addressing the problem 

How have we come to such a state and what can we do about it?  

For starters, we have to consider and deploy measures to engage in healthy living from an early age.   We adults 

have a responsibility for inculcating in children its importance.  The reality is that we are not doing enough.      

While many schools/academies are obsessive about pupils’ progress and achievements in English and 

Mathematics at primary level and the English Baccalaureate subjects – i.e. English, Mathematics, a Science, 

History or Geography and a foreign language – at secondary, some appear to forget they also have responsibility 
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for ensuring that our children have healthy bodies within healthy minds.   Looking at the increasing numbers of 

pupils who are fat, if not obese, if not morbidly obese, it appears that many more than “some” are failing.  

In Western Europe, the UK has the highest number of youngsters who are obese.  Overall, 18% of our children 

are obese and another 15% are overweight – in total, a third of the child population.   The proportions are similar 

for boys and girls.   The number of children classified as overweight (including those who are obese) is inversely 

proportionate to household income, i.e. the poorer the family, the more overweight the children and vice versa.   

Among children aged 8 to 15, only 22% of boys and 28% of girls are trying to lose weight. The majority aren’t. 

The prevalence of obesity has increased since 1995, when 11% of boys and 12% of girls aged 2 to 15 were obese.  

Over the following decade, the number of obese and overweight children increased steadily.   

Childhood overweight and obesity has immediate and long-term physical and mental health risks.    

The National Health Service (NHS) spends £4.2 billion annually combatting diet-related diseases.  Conventional 

methods of prevention – i.e. social marketing and community-based interventions - fail to make the necessary 

impact.  We have become more conscious of healthy living and feel guilty when we overeat or not have our five 

portions of vegetables and/or fruit daily. However, a chasm lies between “feeling guilty” and acting on that 

emotion through self-restraint.   

I grew up in India, where millions of people starve.  It has made it difficult for me, consequently, to understand 

how much we consume in England.  Besides overeating, huge quantities of food are wasted daily.  I see friends 

and relatives pile their plates with food, stuff their faces and end up wasting food because they have taken far too 

much.    I suffer to see this wastage knowing that there was not a morsel of food my late mother threw away in 

India when she knew that she could give it to the less fortunate.  Surplus and surfeit are the norm in here while 

food deserts in the underdeveloped parts of the world exist - a painful paradox.   

Market-dominating retailers regularly drive down prices by selling us cheap, fast food, teeming with useless 

calories and questionable nutritional value. Advertisements stimulate our appetites causing us to consume food 

our bodies do not need.  How can we develop the determined mind-set of an Olympic athletic and self-control of a 

Himalayan sadhu to combat the daily bombardment of advertisements, bargains and misleading health labels to 

desist from having that extra burger or slab of chocolate?   One-hundred-and-fifty minutes of activity a week is 

futile to work off the calories of half a Domino pizza.   

Look around and count the number of adults who are fat, obese and morbidly obese. They increase daily. These 

adults act as sad role models for our young people.   The London Borough of Newham has the fifth highest 

childhood obesity rate in the United Kingdom and the highest incidence of diabetes.   Only 15% of students eat in 

school canteens.  

We Are What We Do (WAWWD) discovered that a fast-food outlet within 160 m of a school is associated with at 

least a 5.2% increase in obesity rates among 15-to-16-year-olds.   The food alone does not only lure youngsters; it 

is also a social space for them.  In addition, these places are associated with littering and anti-social behaviour.   

In the world, 42 million pre-school children were declared overweight in 2013 by the World Health Organisation.  

Several overweight children become obese adults.  They tend to develop diabetes and cardiovascular disease 

sooner rather than later.  Food, particularly cheap, fast food, is the gelignite - the fuse that has created a bomb of 

dreadful proportions causing premature deaths.    
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III Some causes of overweight 

What has brought about this sad state of affairs especially as the research has demonstrated that most understand 

that weight gain happens because of overeating and the absence of exercise? 

Personal and emotional issues are contributors to weight problems.  Many youngsters are affected by bullying, 

which dents their confidence and isolates them from others.   Food is omnipresent when things in life go awry or 

tragedy hits them – such as the separation of parents or the deaths of loved ones.   Several youngsters moving to 

the UK from overseas are unsettled, disrupting their eating and exercise habits.   

Research by Health Talk discovered that many young people said they were overweight because of cultural and 

family traditions which encouraged them to eat large quantities of food they did not need or particularly want. 

Most realised how much weight they had gained only when it was very late.   

Some youngsters were confused by the mixed messages they received when growing up. For instance, 

grandparents plied them with sweets and cakes in their pre-teens. When they developed a taste for the 

confectionery, they were chided as they grew up, especially as they had previously been told that their weight was 

nothing but “puppy fat” which would disappear over time. 

While they wanted their friends, family and teachers to help and encourage them to eat the right foods in the right 

quantities so as to lose weight, they resented criticism and being made to feel bad about their weights and sizes.   

Dr Russell Viner of the Institute for Child Health and the Great Ormond Street Hospital explains how young 

people can ensure they consume sensibly to keep a healthy weight. What can we, in schools, do to build on this?  

IV Tackling obesity in schools 

For starters, it is important that those who work in and oversee the work of schools – i.e. teachers, administrative 

and support staff and governors – present themselves as role models, which means keeping watchful eyes on their 

body mass indexes (BMIs). 

The day job I hold is that of an educational consultant to school governors.  So impressed have I been with the 

voluntary work they do, that I decided nearly two years ago to emulate them by do a modicum of voluntary work 

for a leading hospital in North London.   While the work of the staff there is exemplary, I am dismayed by the 

number of them who are overweight if not obese.  The hospital has a special unit to tackle obesity, but, perhaps, it 

needs to start doing so with its own staff.    

It’s not hard to work out what tempts them to overeat. The hospital has four cafes/restaurants on site.  As you 

enter the court which houses them you are greeted with a vast array of oversized muffins.  The management balk 

at the suggestion that the owners of this outfit cease selling the muffins on the grounds that the adults have the 

choice of not buying them.  However, if it helps staff members not to be confronted by temptation rather than 

having to resist it, shouldn’t steps be taken to remove the muffins?   

We have seen the light in education by insisting that our caterers provide healthy meals for the pupils.  But there 

is more to be done.   

First, we need to go further and encourage the pupils – primary and secondary – who bring packed lunches to 

make fruit and vegetables (rather than chocolates and crisps) vital parts of the content.  Far too many secondary 

http://www.healthtalk.org/home
http://www.healthtalk.org/young-peoples-experiences/health-and-weight/healthy-eating
http://www.nhs.uk/Livewell/loseweight/Pages/BodyMassIndex.aspx
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pupils leave the school/academy premises at lunchtime and head in the direction of the fast food chains or the 

local corner shops to buy – yes, you have got it – chocolate and chips.  Is it possible to stop this practice? 

Second, while we cannot require parents of pupils who prepare the packed lunches to provide healthy options, we 

can encourage them to do so.   Healthy options don’t have to be bland. They can be delectable and tasty.   May be 

there is a role someone can play in educating the parents on this matter.   It would be even better if this role can be 

played by someone who is not obese.   

An extension of this is educating the children themselves about healthy eating – the dangers of over-eating – 

especially carbohydrates and foods filled with saturated fats and salt.  Tasty, more often than not, does not square 

with healthy.  We need to stress this with both, parents and pupils.    

Third, there is the very important matter of bullying in schools/academies.  Children who are overweight must be 

helped not censured. Staff members recognise this.  Not so many pupils: they make the overweight ones the butt 

of taunts and criticisms.   

Bullying for most young people, researchers have discovered, begins at primary school and is worst between 

years 8 and 13 (ages 12 to 18).  It consists of name-calling, pushing and shoving, being “out-casted” and 

sometimes having clothes and belongings spoiled or stolen.  Bullying happens during lessons, in corridors, the 

playground and on journeys to and from school.   

Overweight youngsters try to avoid getting bullied by keeping low profiles and not reacting.  A few fight back but 

then are viewed by the staff members as being aggressive.  Some report the bullying to their parents but many 

parents make matters worse by becoming upset and getting angry and aggressive with the teachers.  Where 

teachers take action against the bullies, the action sometimes redound on the victims to their detriment.    The 

upshot for these overweight youngsters is to self-harm, hate school and take extra helpings of pizzas, crisps and 

chocolate for the sake of comfort – making them even more overweight.   Schools must try to convert this vicious 

circle into a virtuous one. 

Some overweight young people told researchers that being able to talk to sympathetic teachers and team leaders at 

school was useful provided they could actually do something to assist them.   Having good friends at school was, 

by far, the most helpful thing.   

The fourth strategy is to engage young people in sport and exercise.   Chinese pupils start every day with whole 

school, coordinated exercise - not just to tone their bodies but also to make them more alert and geared to 

learning.   I have yet to come across a school in England that does this.   

The government has legislated that every pupil must have at least two hours of Physical Education/Sport a week.   

Some schools do much more by causing their pupils to participate in extra-curricular activities after or before the 

normal school day.   This is to be applauded.  Also, pupils should be encouraged to walk or cycle to school rather 

than have their parents drive them there and back causing traffic jams.       

Finally, we need to find a way to motivate young people to help themselves keep trim.    

Researchers questioned young people about what they wished adults – especially the health professionals - to do 

to keep their weights to reasonable, sensible levels.  Their list is worth noting.   

1. Talk to us as people and don't lecture us. Support us.  

2. Use plain English.  

3. Be sensitive to our problems and our needs.  
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4. Pay more attention to the mental health of some of us who are overweight teenagers and others who are 

children.  

5. Provide us with useful advice and information.  

6. Take time to listen to us and understand our needs.  

7. Don’t be condescending towards us. You are there to help us.  

8. Be friendly.   

9. Be knowledgeable.  

10. Be sympathetic.  

11. Don’t be blunt or lose your temper as it could scare us.  

12. Do make sure we understand the health risks of being overweight or obese.   

13. Encourage us to achieve little goals at a time.  

14. Don’t bombard us with information. Leaflets alone are not enough.  

15. Doctors need to remember that eating disorders affect some of us who are boys. 

It’s difficult to teach an old dog new tricks.  Ask my children about how difficult it was for them to teach me a 

modicum of technology.  They find it daunting because with age it becomes harder to learn.      It would certainly 

help if we hard-wire our children (while young) to engage in healthy living – with the proper diet and exercises, to 

avoid eating between meals (sometimes called “grazing”) – than to require them in their later years when they are 

building their careers to reduce weight.  We will be able to save considerable money dealing with the ill-health 

that accompanies obesity.   

Prime Minister Theresa May has overruled the Health Secretary Jeremy Hunt on a series of tough measures to 

tackle obesity – such as restricting advertising and promotional deals on junk foods, despite Public Health 

England’s desire for such steps to be taken to prevent children becoming fat if not obese.  This is so as to come to 

terms with the difficult economic state in which we currently are. According to The Times, measures to force 

companies take action not to push and advertise fast foods (in the way in which the media is not permitted to 

advertise cigarettes) have been abandoned.  This is sad.  However, adults have a responsibility to model and 

promote healthy living with children in a free country. There is a case for not making the United Kingdom a 

nanny state and promote a climate for people to act and live responsibly.    

We need to remember this with our eating habits to reverse an overweight trend that otherwise can become an 

epidemic.   

 

I Introduction 

The most daunting and challenging aspect of school governance after that of appointing a headteacher, is dealing 

with the aftermath of a pupil exclusion by the headteacher.  Governors are exhorted to develop policies where all 

pupils may thrive.  An implicit requirement is the promotion of inclusion. Youngsters should feel part and parcel 

of the school community, where they are safe and happy.  Yet, it is open to the headteacher to exclude a pupil that 

does not fall into line with the school’s behaviour policy.   Theoretically, the concept is anathema to the running 

of an outstanding school.  In fact, Ofsted inspectors raise quizzical eyebrows whenever they make judgements on 

schools if pupils are ‘turfed’ out routinely.   

Yet, there are some pupils, for a multitude of reasons who make it impossible not only for them to thrive but also 

their peers.  They are disruptive, aggressive, inattentive and, altogether, unwelcome to the school community.   

How often have I heard it said that such-and-such a pupil is like a virus or bacterium to the school-body politic 
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and has no place in education.   Yet, we have a legal (if not moral) responsibility to educate all our children – if 

the parents of a child so choose to have them educated at school (and not otherwise with home-tutoring).   

So how can governors deal with this burning issue without getting themselves burnt? At the outset, the governing 

body has to establish a pupil behaviour policy.  In an academy or a multi-academy trust (MAT), the trust, per se, 

will determine who is responsible for constructing such a policy.  

A good policy will set out the school’s/academy’s expectations of pupils.  It will describe strategies for promoting 

good behaviour – especially opportunities for children to learn how to live in amity with one another and adults – 

and the rewards they may expect.  

The policy will describe the measures the school will take to bring them to heel where, despite the best efforts of 

the staff, pupils misbehave.  It will be a hierarchy of sanctions.  In extremis, pupils could be excluded for fixed-

term periods, and after that, permanently. 

Statutory guidance from the Department for Education states that permanent exclusion should be used as a last 

resort, when all other methods for promoting the child’s good behaviour fails. It must be lawful, reasonable and 

fair. The policy should explicitly state the kinds of behaviour which will result in permanent exclusion, such as 

peddling drugs – in or outside the school - and bringing a weapon to school.    

A school may not discriminate on the basis of protected characteristics such as disability, race and/or gender.  It 

must give particular attention to vulnerable pupils treating them fairly.    It also states that only the headteacher 

may exclude, unless, of course, s/he is unwell or the post vacant, in which case, the deputy headteacher or acting 

headteacher is empowered to exclude.   

II Headteacher’s Responsibilities 

The headteacher may exclude a pupil permanently  

(i) in response to a serious breach or persistent breaches of the school’s behaviour policy and  

(ii) where allowing the pupil to remain in school would seriously harm the education or welfare of the pupil 

or others in the school.  

Where the headteacher excludes a pupil, s/he must immediately  

(i) notify the parent/s/carer/s of the period of the exclusion and the reasons for it, 

(ii)  state whether the exclusion is fixed-term, in which case the duration, or permanent, 

(iii)  apprise the parents/carers of  

(a) their right to make representations to the governing body and how the pupil can be involved in this,  

(b) how representations may be made, and  

(c) their right to attend a meeting of the committee of the governing body, be represented at this meeting 

(at their own expensive) and to bring a friend.    

In the case of a permanent exclusion, the headteacher must explain to the parents/carers that they have 

responsibility for providing alternative education for their child during the first five school days of the exclusion 
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and that s/he (i.e. the child) should not be present in a public place during school hours without reasonable 

justification.   If the parents fail in this duty, they could be given a fixed-penalty notice and prosecuted where they 

fail to pay.  

After the first five days, the local authority will provide alternative education.  The headteacher is required to 

inform the parents/carers of these arrangements including  

(i) the start date for any provision of full-time education arranged during the period of exclusion; 

(ii) the start and finish times of any such provision, including the times for the morning and afternoon 

sessions, where relevant; 

(iii) the address at which the provision is being made; and 

(iv) any information required by the pupil to identify the person s/he should report to on the first day.  

Without delay, the headteacher must notify both, the governing body and the local authority of  

(i) a permanent exclusion, including a fixed term-exclusion being made permanent; 

(ii) an exclusion where the pupil is being excluded for more than five school days (or more than 10 

lunchtimes) in a term; and 

(iii) an exclusion which would result in a pupil missing a public examination or national curriculum test.   

In the case of all exclusions, the headteacher must notify the local authority and governing body once a term.  The 

information must include the reasons for the exclusions and the duration for fixed-term exclusions.  It is also good 

practice for the headteacher to include data on the ethnicity and gender of the pupils, to enable governors to 

satisfy themselves that no one group is being disproportionately targeted.  Where a pupil, who is permanently 

excluded, lives outside the local authority in which s/he is being educated, the headteacher must also immediately 

inform the pupil’s “home authority” of the exclusion.  

III Governing Body’s Responsibilities 

(a) Making arrangements for the representations meeting 

The governing body and local authority have a statutory responsibility to provide full-time education from the 

sixth day of an exclusion.   However, the statutory guidance explains that this may not always be possible, in 

which case, the school should take “reasonable steps to set and mark work” for the pupil.   The work provided 

should be accessible and achievable by the pupil outside school.   

The governing body must consider parental representations to a fixed-term exclusion (of more than five days) or a 

permanent one.   It is good practice to delegate this task to a committee of three governors who were no involved 

in any shape or form with matters that led up to the exclusion.  The committee’s role is to consider the 

reinstatement of the excluded pupil, if  

(i) the exclusion is for more than 15 school days – including the fixed term exclusion which would bring the 

pupil’s total number of school days’ (of the pupil’s exclusion) to more than 15 days in the term, 
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(ii) a permanent exclusion, or  

(iii) it would result in the pupil missing a public examination or a national curriculum test.   

Where it is not practicable for a committee to meet in advance of the public examination or national curriculum 

test, the chair of governors may consider the exclusion and decide independently on the reinstatement. Parents 

will still have the right to make representations. 

The parties that must be invited to the representations meeting of the committee are  

(i) the parents/carers, 

(ii) the headteacher, and 

(iii) a representative of the local authority, in the case of a maintained school or Pupil Referral Unit (PRU).  

The excluded pupil, according to the DfE guidance, should be encouraged to attend the meeting and speak on 

her/his own behalf, taking account of the pupil’s age and understanding.  Where this is not possible, arrangements 

could be made to receive the pupil’s views by other means.     

In a fixed-term exclusion of fewer than five school days in the term, the governing body must consider any 

representations by parents but cannot direct reinstatement and is not required to arrange a meeting with the 

parents.  

(b) Good practice at the representations meeting 

When determining the facts at the meeting, the committee must apply the civil standard of proof, i.e. “the balance 

of probabilities”, where it is more likely than not that something is true, rather than the criminal standard of proof, 

i.e. “beyond reasonable doubt”.   

On that basis, the committee can either  

(i) uphold an exclusion or  

(ii) direct reinstatement of the pupil immediately or by a particular date. 

Where reinstatement is not practicable, for instance where the pupil has already returned to school or the parents 

state that they do not wish their child reinstated, the committee must consider (anyway) whether the headteacher’s 

decision to exclude was justified on the basis of the evidence.    

Prior to making their decision, members of the committee must require all interested parties to withdraw from the 

meeting.  The clerk is entitled to remain to record the deliberations and outcome.   It is good practice for the chair 

to ask all interested parties before they withdraw whether they thought that the discussions were “full and fair”.  If 

not, s/he can invite them to supply more data to achieve that objective.    

In coming to a determination, the governors on the committee need to consider whether the decision to exclude 

the pupil was lawful, reasonable and procedurally fair taking account of the headteacher’s legal duties.  The 

decision should be retained in the pupil’s educational records, along with copies of other relevant papers for 

future reference.  In a case where the governors consider the parental representations but have no power to direct 
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reinstatement, they should consider whether it would be appropriate to place a note on their findings on the 

pupil’s educational record.   

(c) After the meeting  

Following the meeting, the governors must, without delay, notify the parents, headteacher and local authority of 

their decision and the reasons for it.   In a case where the pupil lives in a local authority different from the one 

maintained by the school, the governors must also inform the pupil’s ‘home authority’. The information should 

include the following matters, where the governors affirm the permanent exclusion of the headteacher.   

(i) The fact that the permanent exclusion is affirmed. 

(ii) Notice of the parents’ right to ask for the decision to reviewed by an independent review panel. 

(iii) The date by which an application for a review must be made (i.e. 15 school days from the date on which 

notice in writing of the governing body’s decision is given to the parents). 

(iv) The name and address of the person to whom an application for a review (and any written evidence) 

should be submitted. 

(v) That the application should set out the grounds on which it is being made and that, where relevant, this 

should include a reference to how the pupil’s special educational needs are considered to be relevant to 

the exclusion. 

(vi)  That the parents have a right to require the local authority/Academy Trust to appoint a special 

educational needs expert to attend the review meeting. 

(vii) Details of the role of the SEN expert and that there would be no cost to parents for this appointment. 

(viii) That parents/carers must clarify if they wish for an SEN expert to be appointed in any application for a 

review. 

(ix) That parents/carers may, at their own expense, appoint someone to make written and/or oral 

representations to the review panel and that they may also bring a friend to the review. 

(x) That if the parents/carers believe that the exclusion occurred as a result of unfair discrimination, they may 

make a claim under the Equality Act 2010 to the First-Tier Tribunal (Special Educational Needs and 

Disability), in the case of disability discrimination or the County Court in the case of other forms of 

discrimination.    

(xi) That a claim of discrimination should be lodged within six months of the date on which the discrimination 

is alleged to have taken place, i.e. the day on which the pupil was excluded.   

IV Conclusion 

The overall number of permanent exclusions for state-funded secondary and special schools increased, but 

remained static for primary schools.  Across all schools, the number of permanent exclusions increased from 

4,950 in 2013/14 to 5,800 in 2014/15, rising from 0.06% to 0.07%.   On average, the increase was from 26 per 

day in 2013/14 to 31 in 2014/15. Secondary schools excluded 83% of pupils in 2014/15 – up from 81% in 
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previous year.  The rate of permanent exclusions in special schools increased from 0.07% to 0.09%.   The rest of 

the permanent exclusions, i.e. 16.1% occurred in primary schools.  

The number of fixed-term exclusions also increased from 269,480 (3.50%) in 2013/14 to 302,980 (3.88%) in 

2014/15.  It increased in primary and secondary schools but decreased in special schools.   

 

 

I Exemplars of good parents 

Most parents are keen for their children to succeed in life. Two pairs of parents I have been privileged to know are 

exemplary.  One is from Sri Lanka and the other from the Philippines. Both pairs arrived in London as refugees – 

their impossible circumstances causing them to leave their countries.   

The father of children in one family has two part-time jobs – one in Tescos and the other in a BP garage.   The 

mother looks after the home and holds down a part-time job.   They have two daughters.   Father works all hours 

of the day and night.  When I last saw him it was at the BP garage from whether I sometimes buy my newspaper.  

It was early in the morning and he had just completed his night shift at Tescos.   

I asked him how he was.  He was beaming from one end of his face to the other.   His older daughter had just 

secure an upper second class honours degree in Bio-Chemistry from the University of Kent and was on the cusp 

of embarking on a Masters degree.   He proudly showed me on his I-phone pictures of her shaking hands with the 

Vice Chancellor at the awards ceremony.   The younger daughter was waiting for her GCSE results.  She sat for 

papers in 11 subjects and was expected to do very well.   He has told his daughters: “I am unable to study for you 

or help you in your academic work, but what I will do is support you in every other way.”  Both, the parents and 

the girls have heeded their father’s exhortations and flourished.    

The father in the second pair works as a carer for someone with Parkinson’s disease.  His wife does part-time 

domestic work too.   They have three children – all girls. The eldest has just completed three successful years (out 

of five) to qualify as a doctor. She begins her practice – training in a hospital - in September 2016.  The middle 

daughter completed her A Levels, in which she achieved top grades and began her university studies to qualify as 

a solicitor.   The third, is 10 years old and doing well at school.    

The parents have not bemoaned their fates. They have not blamed society for the adversity they have encountered.  

They have not claimed social benefit but worked hard.  Most important of all, they have cared and been ambitious 

for their children – supporting and encouraging them in every way.   They are outstanding models for all of us. 

Parents are the first educators of children – their children.  Like others in different professions, some excel in 

parenthood and others not.  Parents are not required to be trained or be educated before becoming parents.   They 

don’t have to apply for these positions neither are they subjected to a selection process.    

The upshot is that some children receive a head-start to life and living because of the seriousness with which 

parents take their responsibilities and others (in common parlance) are “stuffed” because of parental ignorance 

and neglect.  In the early days of my sojourn in this country, I was always enamoured of the looks, curiosity, 
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actions and words of little children.  They continue to remain magical to me.  The words of William Wordsworth 

in his Ode to Intimations of Immortality from Recollections of Early Childhood resonate.     

“The Soul that rises with us, our life’s Star,…..trailing clouds of glory do we come from God, who is our home: 

Heaven lies about us in our infancy!” 

And then, so many young people morph because of parental neglect.  By the time they get to school, teachers 

have a job to do to re-shape, re-mould and re-fashion them.  There is another kind of parents. They don’t give 

their children space to breathe leave alone develop.  They are intense about wanting their children to succeed. 

They operate as low-flying helicopters over their children’s lives, suffocating them.    

What schools would ideally like of parents, is the Goldilocks type of involvement in children’s education – not 

too much, not too little.  But achieving this kind of balance is difficult, and in some cases, impossible – because 

there is no legal requirement for adults to receive initial training before becoming parents and later to engage in 

continuing parental education, as teachers are required to do.   

II Ofsted’s survey findings on working with parents 

So how are schools doing in encouraging parents to partner with them in educating children?  In 2010, Ofsted 

carried out a survey of 47 schools to assess this area of provision. The watchdog’s key findings were as follows. 

(1) All the schools visited valued the key role of parents in their children’s education but put this into effect 

in different ways, with very varied quality and outcomes.  

(2) In the best cases seen, joint working between the home and the school led to much better outcomes for 

pupils; in particular, this helped pupils with special educational needs and/or disabilities, those with low 

attendance or who were potentially vulnerable in other ways.  

(3) All the schools visited were using, or experimenting with, new technology in their communications with 

parents. Such work complemented more traditional methods such as face-to-face meetings and paper-

based communication.  

(4) Seven of the 47 schools visited had parent councils or forums. These provided helpful routes for parents 

to raise issues or contribute to policy development on the initiatives of the schools but such councils did 

not represent all parents fully.  

(5) In the best practice, complaints were used as an opportunity to improve services and understand better the 

wishes and views of parents. These schools had clear, straightforward complaints procedures that were 

well known to staff and parents.  

(6) In the few cases seen where the schools said that parents had contributed or initiated ideas for strategic 

improvement, and these ideas had been taken forward, they had been successful.  

(7) Although parents often worked helpfully alongside staff (especially in the primary schools visited), the 

various skills, qualifications, experience and insights of parents were underused to enhance the schools’ 

provision and curriculum.  

(8) The schools’ evaluation of the impact of their work with parents was poor.  
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(9) Home–school agreements had a low profile and their impact on the day-to-day work between parents and 

the schools was very limited.  

On the basis of the above, the inspectors recommended that schools should  

(i) consider auditing, and then using more widely, parents’ skills and specific expertise as a resource to 

improve the school; 

(ii) tailor their communications with parents to suit individual circumstances; 

(iii) use parental complaints as a stimulus for improvement and record them to identify trends; 

(iv) evaluate better the impact of parental involvement and engagement on outcomes for pupils and use this 

information to focus further improvements; and 

(v) in the secondary sector particularly, enable parents to engage themselves more directly with their 

children’s learning. 

III Good practice in schools 

Schools take what Ofsted has to recommend seriously as they are keen for their pupils to succeed.    Some have 

appointed Parenting Officers who organise coffee mornings for parents and their headteachers so that they can 

exchange news and views.   Other Parenting Officers visit family homes when children don’t turn up at school to 

wake parents up from their slumbers so that they can ready their children for (the late start to) the working day.  

Others spearhead home visits prior to children joining their schools.   

Jane Goodall, an academic at the University of Bath, has written extensively on good practice vis-à-vis parental 

involvement – focusing especially with parents who are reluctant to become involved in their children education. 

She makes 10 proposals which are worth considering. 

(a) Professionals consider holding initial meetings with new parents in their homes rather than at school. 

(b) Some parents are reluctant to come into school but are still interested in what goes on there.  Accordingly, 

there could be merit in screening filmed highlights in a public place like a supermarket.  

(c) Stage demonstration lessons for parents. 

(d) Provide a sample sheet of questions for parents to ask their children’s teachers at open evenings.  

(e) When scheduling events, check what time the last bus leaves so that parents are able to go home in good 

time. 

(f) Encourage teachers not to stand in groups in the playground.  It is much less intimidating for a parent to 

approach a single teacher if disturbed by some aspect of her/his child’s education.  

(g) Check that parents appear in school policies – not only regarding homework and uniform, but also 

teaching and learning.  
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(h) A weekly newsletter could include regular thanks to parents for attending events, reading with their 

children and so on.  

(i) Encourage parents to ask children about their day at school. Teenagers may not answer, but knowing 

someone cares makes a difference to the children. 

(j) Ring parents and ask how you can help them. The school may be able to provide learning resources or 

emotional support.  

Talking about the importance of parents is important.  Acting to demonstrate that one walks the talk is even better.  

Accordingly, when parents write to schools or send them missives by email, reply to them as soon as possible. 

Where serious consideration is required before replies are constructed, send holding replies and follow up with 

fuller letters/emails as soon as possible. 

Technology has made vast strides.  Many schools are exploiting this to send homework and communicate with 

parents better.  Some do not.   

Often, schools waste no time when they have to contact homes where they have concerns about the pupils.   They 

need to be as enthusiastic and on the ball when communicating good news too.  Teachers are busy professionals 

planning, setting and marking work and tests and providing pupils with feedback.   As important, but often 

neglected, is letting parents know how much schools care about their children and how well (or not) they, the 

children, are doing.   

It is not always the case that schools benefit from having parents such as those of the three Filipino and the two of 

Sri Lankan girls mentioned at the start of this article.  But there are sufficient ways in which they could be trained 

to develop that amazing involvement and care for their children. After all, they are their children’s first educators.   

Wordsworth’s children trail clouds of glory.  When they are very little they are so enchanting that we feel like 

eating them up. Sometimes, because of poor parentage and upbringing, when many become adults, we wonder 

why we didn’t.  

A health warning, before I conclude: children, like all of us, have free will.  Some turn out diabolically despite 

brilliant parenting and the good, if not excellent, education they receive at their schools.  Others, who are resilient, 

buck the trend and do very well, despite parental abuse and neglect.  If you have been a conscientious parent and 

disappointed with how your child has turned out, don’t beat yourself up just yet. There is just so much you can do.    
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The media has been teeming with speculation about the effect of Brexit on the economy. (The vote in favour of 

exit from the EU was narrow, 51.9% to 48.1%.)  Much less has been written about the impact that it is likely to 

have on education, an issue worth exploring.  Newly-installed Prime Minister Theresa May, who has taken up the 

reigns of leadership, spends considerable time ascertaining the views of advisers and ministers and more time 

after reflecting on the information garnered before acting.   While Jean-Claude Juncker, the President of the 

European Commission, is trying to hustle May into triggering the Brexit process by invoking Section 50, she is 

holding back and considering what must be done by way of preparation.    

 (1) Impact on Schools 

(a) Pupils 

Our schools have had to cope with an influx of pupils, several from the Eastern European countries. While there is 

a headwind to ensure that those children from EU countries currently in the UK remain in the UK, Brexit will put 

a stop to more joining them, unless there are good reasons to do otherwise – i.e. their parents are employed to 

work in those professions where we are short of expertise.   However, if both, the EU and Britain, don’t find a 

way of creating win-win situations, our industry will lose out.  The welcome of the children of other European 

countries could lose out.   Further, the children of parents from other European countries currently in the country, 

many of whom have been powering our economy, will be forced to leave.   

The loss of such pupils could leave our schools/academies culturally bereft, especially as the curriculum – overt 

and covert – has benefited from having them as part of our education system.   

About 5,000 children from EU countries are studying in our independent boarding schools.  Brexit is likely to 

increase restrictions and add to the complexity of travel arrangements, making their parents reconsider whether 

they want their children to be educated in these institutions.  If the responses of the parents are negative, the 

independent schools could well be in financial straits.  

We have begun to experience incidents of racism following the referendum.   On the day after the Brexit vote in a 

Cambridgeshire town the police launched an investigation when laminated cards were posted through the 

letterboxes of Polish residents. They read: “Leave the EU.  No more Polish vermin.”  Some cards included the 

sentence: “Go home Polish scum.” 

The Daily Express reported on a teenage pupil who found a number of offensive, racists cards on people’s 

doorsteps near St Peter’s School prior to the start of the working day.  One woman said that her disabled mother 

found “disgusting” notes outside her front door.  “My mum has a few Polish neighbours,” she said, “who are very 

nice and she was very upset to see these kinds of messages.” 

Other ethnic minority groups are also becoming victims on a wave of anti-EU xenophobia.  A Welsh business-

woman, Shazia Awan (of Muslim background), said she was told to “pack her bags and go home”, in a verbal 

attack on Twitter.  She added that in Cardiff she saw a white man calling a non-white woman a “n……”.  Ms 

Awan observed: “Every ethnic minority, every decent person, everyone who is in a mixed-race relationship or 

from a black, Asian minority ethnic background is going to feel this.  Now start the vile tweets.” 
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Children, I posit, are not natural racists.  They are taught to be so by parents and other relatives.  Voting to leave 

has already begun to cause schools to take measures to ensure that the non-UK, EU children are not made to feel 

unwelcome.   

(b) Staffing 

In recent times, schools have been suffering from a dearth of staff members.   A quarter of teachers leave the 

profession within three years of starting work, according to government figures published at the end of June 2016.  

An increasing number of teachers are unqualified and thousands do not have the degrees in the subjects they 

teach, according to the statistics.   

There were altogether 503,000 teachers working in English schools in 2015.  If one adds the teaching assistants 

and support staff, the total staff headcount rises to 1.4 million, a 3% increase on 2014.   Notwithstanding the 

increase, the number of qualified teachers leaving the profession is rising faster.  The percentage of staff still in 

post three years after qualifying has fallen from 77% in 2014 to 75% in 2015.  Altogether, 5% of teachers are 

unqualified.   It appears that workload and disenchantment have also caused more teachers to be ill.   Teachers’ 

sickness-absence has resulted in schools losing 2.22 million days in 2015, 10,000 more than in 2014.  

It is possible that Brexit will exacerbate the staffing problem in schools.   Brexit has resulted in the pound losing 

significant value.  Teaching jobs overseas have become more lucrative than ever before.  A number of the 

headteachers of British international schools are able to offer British teachers wishing to leave these shores pay 

rises (if they use local currencies) without spending more.   

Brian Christian, principal of the British School in Tokyo, told the Times Educational Supplement (TES) that he 

was disappointed by the Brexit vote.  However, it had made life far easier.   The school collects fees and pays 

salaries in yen.   A year ago, the pound was worth 185 yen and now it is 135 yen.  “I appointed an assistant 

headteacher from the UK in the early spring,” he said, “and she contacted me a week ago (in mid-July 2016) to 

say she had never had such a rapid pay rise, but it didn’t cost me anything.” 

The overwhelming number of young people (including young teachers) voted to remain in Europe.  Following the 

vote, several are disenchanted. The disenchantment could act as a spur to encouraging young teachers to work 

abroad where the demand for them at international schools is rising from 400,000 this year to 800,000 in 2026 

(according to experts).   

Katherine Vincent, the programme leader for the secondary PGCE at the University College London Institute of 

Education, said that the incentive for teachers to move is high and a concern.  “Teachers in England are stuck on 

1% pay increases. That’s lower than inflation, so that in real terms, their salaries are going down,” she told the 

TES. 

(2) Higher Education likely to feel the wintry winds of exit 

About 5.5% of Higher Education (HE) students are from EU countries.   This translates into 125,000 EU students 

in British universities generating £2.2 billion for the economy and creating 19,000 jobs.  Were they to leave, there 

would be a significant outflow of money not just for the universities but also for associated industries related to 

student accommodation, restaurants, tourist events and transport – to name a few.   

However, the pound has dipped in value – 13.5% against the euro and 10.0% against the dollar.   It has made fees 

more affordable to international students and the loss of EU students could be offset by the import from the rest of 

the world.   So, there is a gap in the clouds through which the sun is peeping.    
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Notwithstanding, Dr Wendy Piatt, director-general of the Russell Group of Universities, which includes Oxford, 

Cambridge, Edinburgh, Exeter and Durham, suggested that £500 million of education and research grants 

awarded by the EU to Britain is now at risk as a result of our voting to leave.   

Toby Young, the journalist who founded the West London Free School and voted to leave Europe, told Ian King, 

the economics editor/reporter of SKY, “Even if you deduct what we give to the EU and the EU then spends on 

institutions like the Russell Group, we will have £10 billion left over. It’s typical of the educated, upper middle 

class viewpoint on the EU, and we see that attitudes towards Brexit do skew along class lines.  There is no reason 

to think that as part of a post-Brexit deal with the EU that the British government couldn’t arrange for EU 

students to come to British universities.” 

We will need to see what unfolds. The current position is that British universities are excellent at winning funding 

from the EU.   In fact, it leads the other European countries in winning grants from the European Research 

Council (ERC), the EU-backed body which supports scientific and technological research.  Altogether, 23% of 

ERC funds go to British universities. The Russell Group universities secure 18% of ERC funding – more than all 

the universities in Germany or France and more than those of Spain and Italy combined.   

According to Dr Piatt, the UK has 1% of the world population, 4% of its researchers, earns 12% of international 

citations and produces 16% of the world’s most cited research papers.   British universities generate £1.86 billion 

for the UK annually.   

Leaving the EU may impact negatively on universities in other ways.  They are likely to lose both, students and 

staff members, albeit this could be compensated by students from China, India and other countries - the emerging 

markets.  Maybe the universities will find the time, expertise and wherewithal to direct their research energies in 

finding new ways of generating income at a time when successive governments have been shifting the way they 

are funded from being dependents on taxpayers to relying on fees.   

Universities could suffer from a brain-drain of staff.  Altogether, 18.7% of academic staff in the Russell Group 

institutions in 2011-12 were EU nationals.  In its submission (prior to the referendum), the Group mentioned that 

the ability of universities to recruit EU staff and attract EU nationality students without having to negotiate the 

UK visa system, with the attendant expensive and administrative burden for both parties, were incredibly 

valuable.   

Professor Stephen Hawking of Cambridge University warned that the UK would become “culturally isolated” 

were Brexit to limit scope for foreign exchanges.   Dame Julia Goodfellow, Vice Chancellor of the University of 

Kent and President of Universities UK, said: “British students benefit from being taught by the best minds from 

across Europe.  Membership of the EU has been good for universities and good for science and research that 

improves people’s lives.” 

Post-Brexit, there is a danger that UK will become insular, as British students will be less exposed to other 

cultures.  Unless something is done to attract students from a truly international field, our British youngsters will 

lose out in being less rounded and worldly people able to make their mark in the international jobs market.   

(3) Reflections 

Like many other colleagues, I have had to come to terms with the outcome of the referendum and am averse to the 

idea of having another vote.  The nation has spoken.  We must make the best of the outcome.    
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I make no apologies for highlighting the negative aspects of Brexit because in education we are much better off 

coming to terms with the realities than deceiving ourselves by craving for another better world.   We have to 

accept that the outcome of the referendum will make education, like the economy, worse off before it gets better. 

We will have to think creatively and be determined not to let the downside of Brexit affect the optimism that has 

been a part of British education and the envy of other nations.  It will enable us to rise from the ashes of the 

political divorce. 

 

 

 

 

ARK  Absolute Returns for Kids 

BOMAD Bank of Mum and Dads 

BMI  Body Mass Index 

CPD  continuing professional development 

DfE  Department for Education 

EFA  Education Funding Agency 

ERC  European Research Council 

EU  European Union 

HE  Higher Education 

HMCI  Her Majesty’s Chief Inspector  

IFS  Institute of Fiscal Studies 

LAs  Local Authorities 

MBA  Masters in Business Administration  

MFG  Minimum Funding Guarantee 

MPs  Members of Parliament 

NFF  National Funding Formula 

NHS  National Health Service 

Ofsted  Office for Standards in Education  

Ofqual  Office for Qualifications 

PGCE  Post Graduate Certificate in Education 

SEN  Special Educational Needs 

TES  Times Educational Supplement 

UCL  University College London 

UTC  University Technical College 

WAWWD We Are What We Do 

 


