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Adding Values 

Ever since the Education Reform Act received the Royal Assent back in 1988, much energy 

has been expended in improving the outcomes in education.   This is displayed in a market-driven 

model.   League tables are the order the day. They are determined on the basis of test and examination 

results.   Annually and with boring regularity, The Sunday Times informs it readers about the 50 to 100 

best state primary and secondary schools.  It carries out a similar exercise with private schools.  These 

are judged on the basis of – surprise, surprise – test and examination results.  

Governors are exhorted to secure value for money in the provision of services. The litmus test is where a 

school features in the league tables.  If the annual expenditure is steep and the test/exam results poor – 

heaven help the governing body because Ofsted will come down on the school like a ton of bricks. At an 

increasing number of schools, governing bodies carry out benchmarking exercises on the purchase of 

goods and services.   The aim is to achieve more for less, to buy the maximum number of high-quality 

goods at the cheapest rates.   

So, within the education system, everything that can be measured is being measured.  However, the most 

valuable things in life cannot be measured, cost nothing and are priceless.   The air we breathe is free; 

love is free; freedom is free. 

It may surprise some that a similar situation exists in education.   How can you measure the ethos of a 

school?  How do you calibrate the satisfaction and feelings of safety that pupils experience in a school?   

How can we assess the happiness that pupils and staff experience when work is well done?  What 

yardstick can we use to determine the depth of positive influence that a teacher may have over a pupil 

who was once disaffected but is now highly motivated? 

The concentration on measurable outcomes has been at the cost of the immeasurable ones. Many 

immeasurable outcomes are often determined by the processes we use to achieve outcomes.  Means are 

as important as ends.   Both are controlled not just by a work ethic but also the value system which an 

institution lives by.    

I suggest that there are four key values for schools to espouse.   You may well add to them.  

The first is that children are of paramount importance.   All adults who are employed at the school are 

there because of the children. We owe it to them.  They are not only our futures but also the drivers to 

our current life and work.   Whenever there is a conundrum that has to be resolved in school, action is 

required. The action must be predicated on the basis of what is in the best interests of the children.   

Sometimes, the best interests of children are pitted against the best interests of the staff.  On other 

occasions it is the interests of the children vying with those of their parents and/or carers. The interests 

of the former must always trump the other two groups, unless, of course, giving temporary succour to 

the short-term interests of staff and parents promotes the long-term interests of the children. 

The second value I suggest is that individuals are as important as society.   Margaret Thatcher famously 

claimed that there was no such thing as society – only the individual.   In the halcyon days when 
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Communism was widespread, the Mao Zedong and Josef Stalin promoted the notion that individuals 

must sacrifice their wants and desires to benefit the larger community.  Of course, Mao and Stalin 

ensured that their own powers and interests reigned supreme.   Both, Thatcher’s and the dictators’ 

positions were untenable.   

So is it the case that (only) individuals and ‘single bodies’ matter? Not really. The cravings and greed of 

individuals resulted in the stock markets crashing in 2008.  The growth of academies and Free Schools 

has gone hand-in-love with the belief that going-it-alone will enable institutions to thrive.   Rather 

belatedly, the government is coming to realise that many schools are weakened by the process of doing 

so and are exhorting them to collaborate.   One of the key reasons why London schools have been doing 

better than those in other parts of the country is because of the London Challenge with brought schools 

together to work in the best interests of all.  It takes a whole village, after all, to educate a child.  

Over time I have come to realise that while I do need solitary periods to read, study and engage in 

introspection, I also crave for the company of others – a desire to interact with them, to learn from them 

as well as how they live and to explore whether I can make a positive difference to make their lot better.  

Within a school setting, an excellent teacher doubles her/his joy if, on top of delivering an outstanding 

lesson, shares strategies with colleagues to help them do the same.    

But individuals – as individuals – are equally important.  Individuals invented cures for cholera and 

smallpox, the light bulb, the steam engine and the locomotive. Marie Curie discovered radium and 

polonium.  

My third value is one where all humans have equal access to opportunities to develop and are treated 

fairly.     There are, of course, myriad interpretations to “fairness”.   Is it giving all their due or does it 

mean giving them what they need? What is a fair salary?  Should a fire-fighter’s or nurse’s work be less 

valued than that of a venture capitalist, a banker or a lawyer?   

In the late 1960s a group of women demonstrated in Dagenham against the unfair treatment they 

received.  Their demonstrations spawned the Equal Pay Act 1970.   However, even though female 

employment has reached an all-time high in 2014 of 67.6% in the UK, on average, women continue to 

earn £97.00 a week less than men.  Also, only 24.5% of court judges are women. There are eight women 

(21.9%) out of 38 judges in the appeal court and just one – Baroness Hale - out of 12 Supreme Court 

justices (8.33%).  We still have a long way to go.   

The lot of people with disabilities and special needs and those from ethnic minorities has improved 

considerably, but there is much to be done yet.    

And now for the final value. Those that are at the cutting edge of developing a school – i.e. 

headteachers, staff and governors (in conjunction with parents and carers) - have a responsibility to 

operate with civility, selflessness and integrity.   Such qualities must be practised rather than preached.  

It is curious that in politics, the Tories “preach” morality and their politicians are often caught in the 

wrong beds.  Labour adherents, on the other hand, are keen to distribute resources and wealth equitably 

but are often exposed for fraud.  
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The school funding that the governors and headteacher control, as also the school itself, is held in trust 

for the pupils. The unwritten rule is that it must be used in the best possible manner in the pupils’ 

interests.   The education we provide is to give our youngsters opportunities to flap their wings and fly 

high.   And what is more, all adults in a school setting must walk the talk.  If teachers wish children to be 

polite, they have to polite to the youngsters – first.   “Thank you” and “sorry” must trip off the tongue 

when needed and not sounded grudgingly.  The final watchwords – based on this value system – have to 

be “Do what I do.”   What is not tenable is “Do what I say.” 

Before closing, I commend the poem by the founder of The Quantum Life Institute, Diana Loomans, to 

the reader.  It is underpinned with the values that I wish all of us can espouse.  

“If I had my child to raise over again,  

I’d finger paint more, and point the finger less. 

I’d do less correcting and more connecting.  

I’d take my eyes off my watch, and watch with my eyes.  

I would care to know less, and know to care more.  

I’d take more hikes and fly more kites.  

I’d stop playing serious, and seriously play. 

I’d run through more fields and gaze at more stars.  

I’d do more hugging and less tugging. 

I would be firm less often, and affirm much more. 

I’d build self-esteem first, and the house later.  

I’d teach less about the love of power and more about the power of love. 

It matters not whether my child is big or small. 

From this day forth, I’ll cherish it all.” 

The ideas captured in the poem are compelling.   What can be more valuable? 

 

 

 

(1) Campaign of The Times 

Children’s health and well-being have become national issues.   Schools are finding it increasingly 

difficult to promote them as they have to countenance a rise in the incidence of mental ill-health among 

their pupils.   In fact, mental ill-health has become such a big issue that The Times has been running a 

campaign Time to Mind to draw its readers’ attention to the inadequacy of provision and prompt the 

government to take action to do something about redressing the balance for our young folk.  It appears 

that provision for children’s mental health is being seriously denied.  The NHS allocates only 6% of its 

budget to mental health overall and 0.6% to the Child and Adolescent Mental Health Service (CAMHS).   

http://extras.thetimes.co.uk/public/timetomind/index.html
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An investigation by The Times revealed that vulnerable children with mental health problems are being 

forced to wait for up to three-and-a-half years for assessments and almost two years for treatment.  

The paper enquired about the longest waiting times since 2012 between being referred for support and 

being seen for an initial assessment.  In Kent, which comes under the Sussex Partnership NHS 

Foundation Trust, it was between 169 and 176 weeks — almost three and a half years. When enquiring 

about the longest waiting times between being assessed and first receiving treatment, the South London 

and Maudsley Trust mentioned one case where a child waited 657 days, or almost two years, while the 

Northumberland Tyne and Wear NHS Foundation Trust said one child had to wait 493 days.  

Mental health provision is creaking at the seams and referrals are rising.  The 26 trusts each dealt with 

an average of 6,415 young people referred in 2014 year — a total of more than 150,000 — compared 

with an average of 6,009 in 2013. 

The 26 trusts each saw an average of 6,415 referrals in 2014 — a total of more than 150,000 children — 

compared with an average of 6,009 the year before. 

The Times’s campaign is being spearheaded by Professor Tanya Byron and has 10 objectives.  

(i) Getting the facts right with the government commissioning a study of child and adolescent 

mental health immediately and repeating it once every five years.      

(ii) Providing evidence-based treatment for all young people who need it, so that this service is on a 

par with the provision for physical ill-health.     

(iii) Ensuring early intervention and prevention by detecting and treating problems before they 

become severe, life-threatening or chronic.  Fifty per cent of all adult mental health problems 

become manifest by the time these people reach the age of 14, according to the research, yet, 

little is done for them when they were young. 

(iv) Address the scandal of young people in police cells.  Several young people suffering from mental 

health crises are held in police cells as “places of safety” under section 136 of the Mental Health 

Act.  The Times’s campaign wants this to end as also admitting youngsters into adult wards or 

sending them miles away from their homes.   More hospital beds are not the answer.   Rather, 

priority has to be given to funding sufficient inpatient places for children and young people who 

need them and step-down support in the community to reduce costly, long stays in in-patient 

care.  Priority also has to be given to funding outpatient and community outreach services with 

access to early intervention.  

(v) Young people should have easier and swifter access to treatment.  Front-line support services for 

parents and young people must be made available face-to-face, online and on the phone 24 hours 

a day, seven days a week.    

(vi) Local agencies of the NHS must take responsibility.   They should assess the needs of all 

children and adolescents.   Two-thirds of these agencies have insufficient data for 
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commissioning.   Clinical Commissioning Groups, largely responsible for paying for CAMHS 

services, are commissioning without knowledge of what is needed.      

(vii) Children must not be thrown off a cliff. The transition from CAMHS to adult mental health 

services has been described by NHS England as a “cliff edge”. Good transitions require local 

coordination of services across the system. 

(viii) Professionals need and deserve better training.  Many GPs report that their training does not 

prepare them for the assessment and management of mental health problems.   A telephone 

access system to a senior mental health clinician should be considered and piloted.   

(ix) The Department for Education (DfE) should include a mandatory module on mental health in 

initial teacher training (ITT) with mental health part of continuing professional development 

(CPD) in schools for all staff.   Ofsted can then be charged with assessing the emotional support 

and mental health provision given to the pupils as part of the inspection process.   Many children 

today are falling victims to cyber-bullying, engaging in self-harm and other damaging practices.  

Staff members – particularly teachers – would benefit from being trained in how to deal with 

these problems.   

(x) Child health must be a national priority.  The campaign wants CAMHS to be directed by a 

national policy and given adequate funding to promote children’s and young people’s mental 

health.     

II The Minister of Health takes the lead 

As we are on the cusp of going into the next election, the coalition, thanks to Norman Lamb, the health 

minister, has pledged £1.5 billion over five years for mental health services to young people.  The 

money will be used to achieve three objectives. 

(i) Train teachers to spot problems at an early stage. 

(ii) Ensure that every child at risk is seen by a specialist within two weeks.  

(iii) Every pupil will have access to a counsellor who can liaise with the appropriate mental health 

services.  

Lamb, a mild-mannered man, has struggled to lift mental health up the agenda.   He set up a children-

and-young people’s mental health and wellbeing taskforce to examine services. It is likely to say that the 

services for children are very fragmented with too little focus on prevention and very few links with 

schools.  “The way we organise and commission children’s mental health services is broken,” said 

Lamb. “The majority of those suffering don’t get access to support. That is a situation which would 

never be tolerated in physical health....... If you have suspected cancer, you have the right to an 

appointment with a consultant within two weeks, and to evidence-based treatment,” he says. “That is not 

the same in mental health.” 

http://www.youngminds.org.uk/assets/0001/6846/CYPMH_Taskforce_-_Professionals_Engagement_invite.pdf
http://www.youngminds.org.uk/assets/0001/6846/CYPMH_Taskforce_-_Professionals_Engagement_invite.pdf
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Within the NHS there is no parity of esteem between physical and mental health.   The NHS constitution 

guarantees patients’ right to consultant-led treatment for physical illnesses within 18 weeks.  Mental 

health treatment is excluded.  

Lamb is angry about Labour’s criticisms that the coalition cut mental health spending.   “No we 

haven’t,” he retorted.  “When the system which Labour helped develop has payment for activity in acute 

hospitals, waiting-time standards and A & E targets, those things drive where the money goes.  We need 

an equilibrium of rights.”  Consequently, there is now a target of a fortnight’s waiting time for treatment 

after a first episode of psychosis and a six-week target for access to psychology therapies is planned.   

Lamb’s taskforce found a “massive gap” between schools and mental health services.   He wishes to see 

every school have a contact to enable teachers to train with local professionals and school visits by those 

professionals.   In his hometown of Norwich, the Mancroft Advice Project (MAP) welcomes teenagers 

to talk about any kind of angst.   “It takes the fear, anxiety and stigma out of it.  It helps build resilience 

and prevent deterioration.”  MAP runs sessions at schools.  “Youngsters often don’t want to talk to a 

teacher about alcohol problems or sexual health, but they flock to these sessions,” he said.  Lamb wants 

to see more of such projects across the country.   

The Big White Wall is an online community discussing emotional issues and kooth.com a confidential 

online helpline for the 11-to-25-year olds.   Lamb wants schools and the health services to capitalise on 

the support they give to young people to complement what they have to offer. 

The taskforce is going to recommend that mental health services use technology more and better to 

broadcast information, given that young people are extremely savvy with their mobile phones and 

tablets.  

Lamb has managed to secure £150 million over five years to help young people specifically with eating 

disorders.  We have to wait and see what happens following the general elections.   

III School Staff 

In our desire to support pupils deal with and overcome their mental health problems, there is an onus on 

local authorities, trusts and the government to support our principals and headteachers of academies and 

schools who are subjected to incredible pressures to deliver a world-class education, excellent tests and 

examination results and ensure that they are top of the league tables.  That the last target is a daft one as 

everyone cannot be top apparently does not carry much weight.    

Recently, the educational press reported that the number of chaplains in Church of England schools 

more than doubled in the last 10 years.  Not only do they support the pupils but also the staff.  The Times 

Educational Supplement mentioned that Reverend John Seymour, Chaplain of Twyford C of E High 

School in Acton, West London, said that he made a point to talk to teachers who seemed troubled.   

“You can see on their faces when they’re stressed, whether it’s about work or their personal life.  I go 

into the classroom at a quiet time and say: ‘How are you at the moment?’ I think the fact that they can 

articulate what’s going on helps them to make decisions about what they want to do, rather than feeling 

trapped in it,” he said.   

However, staff of schools working in many inner city areas could do more than just receive spiritual 

support.   Heads and staff require supervision from expert counsellors to assist with offloading their 

http://www.map.uk.net/pages/
https://www.bigwhitewall.com/landing-pages/landingv3.aspx?ReturnUrl=%2f#.VSoRgvnF_EU
https://www.kooth.com/
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burdens and bounce off ideas to help them help their pupils, many of whom have mental health 

problems.   

The Teacher Support Network said that there had been 6% rise in the number of educational 

professionals seeking support from counsellors via the charity’s helpline in 2014.   Their main issues 

have been anxiety, stress and the “ability to say ‘No’”.  

IV What can schools and parents do? 

In the United Kingdom, Nuffield Health has invited secondary schools to apply as potential candidates 

to receive succour and support to combat poor physical and mental health among pupils and teachers.  

For the successful school, Nuffield Health will  

(i) second the nominated staff member who takes responsibility for Wellbeing; 

(ii) invest in state-of-the-art fitness facilities and equipment; 

(iii) provide a two-year personalised health-and-wellbeing programme developed in collaboration 

with the school; 

(iv) organise and deliver health-checks for the pupils and staff; and 

(v) carry out an independent evaluation of the programme.   

Unfortunately, there is little time left because the closing date is 17 April 2015.  

Meanwhile, a headteacher gave Camilla Cavendish, The Sunday Times correspondent, a piece of what 

the latter thought was astute advice. She told Cavendish not to send her child to “a pushy school where 

he would be in the bottom half of the class”.  Others had told her that she wouldn’t really wish to turn 

down a place at a top school.   Many parents think that their children are bright if not very bright and 

will be immune to the growing waves of anxiety and misery which these youngsters express through 

eating disorders.   

Psychiatrists and psychologists are extremely concerned about the pressures privileged children face.   

In a US study, children of rich parents were found to be twice as likely to suffer from depression and 

anxiety as the rest.   A psychiatrist, who is inundated with young clients from top schools, is of the view 

that the “new achievement focus” is more toxic for children than parental divorce.  Pressure is coming 

from parents as much as schools keen to climb up league tables.   

In state schools, A Place to Be, a national counselling service whose patron is the Duchess of 

Cambridge, has become increasingly visible.  The service works in 235 schools.  The website provides 

the following (stark) information. 

(i) One in 10 children aged between 5 and 16 years – i.e. three in every class – has a mental health 

problem and many continue to have these problems in adulthood.   Half of those with lifetime 

mental health problems first experience symptoms by the age of 14.  

(ii) Among teenagers, rates of depression and anxiety increased by 70% in the past 25 years. 

http://www.nuffieldhealth.com/school-wellbeing
http://www.place2be.org.uk/our-story/why-our-work-matters/?gclid=CNHwver32sQCFUgTwwodNk4A-Q
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(iii) One in five children has symptoms of depression and nearly a third of 16-to-25-year-olds 

surveyed thought about or attempted suicide.  

(iv) Ten years ago, estimates put the cost of mental health problems in England at £77 billion, 

including the cost of lost productivity and the wider impact on well-being.  More recent 

estimates suggest the costs to be closer to £105 billion.   

There are too few private schools that acknowledge, leave alone tackle, mental health issues with their 

pupils.   One notable exception is Wellington College where the principal, Sir Anthony Seldon, who will 

shortly be retiring, has put a huge premium on promoting pupils’ happiness. Earlier this year, he had a 

book published called Beyond Happiness: The trap of happiness and how to find deeper meaning and 

joy. Sir Anthony is the co-founder of Action for Happiness.  He has developed innovative programmes 

to teach resilience and discuss mental health.    

The conspiracy of silence in many of our schools militates against children’s well-being leading to an 

exacerbation of mental health problems.   Because mental health services have been so grossly 

underfunded the subject is stigmatised – especially by parents.   As a consequence, many of our young 

people suffer from a loss of appetite, loss of sleep, low moods, and isolation. Children at both ends of 

the achievement spectrum are victims.  The very bright ones are expected to win every trophy and 

conform to well nigh impossible expectations both, from home and school.  The less able children are 

also subjected to pressures for not being clever enough and can self-harm or become victims of bulimia 

– especially when consorting with copycat peers.   

We have yet to learn much more about mental health.  However, we can make a start and do what 

appears to be a very difficult job – take the first step by talking about it and banging the drum to have 

provision for young people who suffer in silence.    

Sadly, on the 23 March 2015, a catastrophe in the French Alps, where a depressive co-pilot, Andreas 

Lubitz, crashed the Germanwings Airbus 320 carrier flying from Barcelona to Dusseldorf killing all 144 

passengers (including 16 German students who were returning from an exchange tour of Spain) and six 

air crew, is likely to promote the continued stigmatisation of mental ill-health.   I pray that I am wrong.    

 

 

The responsibilities and workload of school governors have grown unbelievably in the last few years.     

No chair of governors worth her/his salt works for fewer than five hours a week.   Most chairs average at 

least 10 hours weekly.   A survey by the National Governors’ Association (NGA) revealed that 65% 

worked for 17 hours a week and 23% for over 36 hours.  With the rank and file of the rest, it is not 

unusual for at least two to three hours a week to be spent on school governance.   

Consequently, we need to address four issues.    

(i) Should governors be paid?  If so, do we restrict payment to the chairs of governing bodies or 

extend it to all the members?    

http://www.actionforhappiness.org/?gclid=CLWPu_L62sQCFWjlwgodsZAArw
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(ii) If governors are to be paid, for what should they be paid?  Should it be for the work that they do 

and their expenses or should it be simply for the work they do or expenses? 

(iii) If governors are to be paid, should it be by way of “salaries” or a “stipends”? 

(iv) From where will the finance come, if governors are to be paid? 

At present, the only governors that do get paid are members of Interim Executive Boards (IEBs).  Their 

circumstances are special and they are recruited specifically to pull schools that are special measures out 

of their difficulties.   

There is a tension between the opposite stances taken by governors and others in answering the first 

question.   People become governors mainly to give something back to society.  They receive intrinsic 

satisfaction from seeing work well done.  Many professionals have remarked that, en passant, they have 

benefited greatly from engaging in Human Resources (HR), financial and legal work impacting 

positively on their day jobs.   The research reveals, anyway, that most people gain greater satisfaction 

from doing voluntary rather than paid work.    

On the other hand, schools in the less well-heeled parts of the country find it difficult to recruit 

governors because many simply can’t afford to give the time?   Often, governors have to be recruited 

from further afield.  Would paying governors make a difference? 

Should payments be restricted to the chairs?   The burdens placed on chairs are considerable.   The 

responsibilities they are required to take on and the demands made on their time are excessive.  But then, 

do we extend payment to the chairs of the committees too?  They have more responsibilities than the 

rank and file of the membership, albeit less than the chairs of governing bodies.   

“But,” I hear some say, “chairs could manage matters more effectively by delegating work to the other 

members of the governing bodies.”   However, delegation does not mean the abrogation of 

responsibilities and there is an onus on a chair to ensure that work that is delegated is done on time and 

to acceptable standards.  This involves work – albeit of a slightly different kind to doing things oneself.  

In fact, some chairs aver that it is better to do the work themselves than delegate to fellow governors 

who make a pig’s ear of the tasks, don’t do them on time, or simply don’t do them at all.    

If payments are to be made to governors, there is a strong case to make them by way of stipends – i.e. as 

honorariums – rather than salaries.   Governance has historically been a voluntary task and in its current 

form is really no different to the work carried out by non-executive members of the boards of public and 

private companies and charities.    

If that is not to be, should governors be paid at least for their expenses?  I know of several governing 

bodies who have found it very difficult to recruit members of their communities because they are 

financially disadvantaged by having to fork out for public transport and child care.   In particular, young 

mothers and disabled people find it more problematic than the rest.    
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The good news is that the School Governance (Roles, Procedures and Allowances) (England) 

Regulations 2013 permit governing bodies to pay allowances for out-of-pocket expenses incurred by 

governors in connection with their duties.  

This means that expenses could be paid for the following: 

(a) child-care or baby-sitting  

(b) care arrangements for elderly or dependent relatives 

(c) support for governors with special needs such as audio equipment 

(d) support for governors whose first languages are not English  

(e) telephone charges, photocopying and stationery 

(f) travel and subsistence 

Also, the Regulations require employers to give reasonable time off to their employees to discharge their 

functions as school governors.  However, this does not have to be with pay.   And there’s the rub.    

The biggest conundrum for governors is that even if they are to pay themselves expenses most are loathe 

taking them because it is at a cost to the schools they serve.  Given that finances are always tight, they 

can’t but feel a twinge of guilt when they take “food out of the mouths of the kids they are there to 

serve”.   

HSBC – the bank - has a scheme where each employee who serves as a governor can claim £10 for 

every hour s/he works up to 50 hours annually – amounting to a maximum of £500.00 to make over to 

the school.  More often than not, schools at which HSBC staff members serve use the resource to pay 

governors’ expenses.    

Now there is something which all employers can consider? 

I  

 

I Introduction 

All governors are equal but there is a case to be made for stating that some governors are more equal 

than others – in particular, two – the chair and unless s/he has decided not to be a governor, the 

headteacher.  How well they perform, more often than not, determines how well the rest of the 

governors do.  To round the effectiveness circle, the clerk to the governors, who is not a governor, must 

operate with efficiency and aplomb if the governing body is to succeed.   This article focuses on the role 

of the chair and the knowledge, skills and commitment required of her/him to shape an excellent 

governing body. 

There are sufficient horror stories of chairs who demonstrated how to lead ineffectively.    

(i) Take the case of the chair who was unable to string two sentences of good English together 

though power went to his head.   In little or no time, he led the school into special measures and 
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drove the headteacher, who was a serious diabetic, to despair, distraction and eventually 

destruction, leading to his premature resignation.   

(ii) Then there was the chair, who had such a fondness for the bottle, that whenever he tottered into 

meetings of the governing body or its committees he displayed a mien that signalled that he had 

very little blood in his alcohol stream.  

(iii) In a third case, the chair engaged in a string of malpractices – giving his headteacher time off – 

sometimes for two or more days – to go to Europe and see his beloved football team, Tottenham, 

perform in UEFA contests.  In turn, the headteacher returned the favours by commissioning his 

chair to carry out Portable Appliance Testing (PAT) and discharging the functions of the 

caretaker during weekends, for which he was paid.   This school eventually was placed in special 

measures for both, the poor education it provided the children and the enormous debt created 

through maladministration.    

Fortunately, the horror stories are few.  There are many shining examples of good practice. Here are 

three. 

(i) The headteacher of a primary school had suffered from a sudden, rare illness that had 

temporarily paralysed her arm. The doctors were at a loss when it came to diagnosing the 

problem.  Naturally, she was away on sick leave for some time.  During this period, the chair 

took the initiative of going into the school, arranging with fellow governors a series of acting-up 

positions and giving sustenance and succour to the staff.  He regularly phoned the husband of the 

headteacher and reassured him that she should not worry about the school.  All this happened 

when his (the chair’s) son was diagnosed with cancer and he, himself, was distraught.   

(ii) There was the case of a chair who provided huge support to a relatively new headteacher of a 

school that had been given a notice to improve by Ofsted at a time when the local authority was 

expanding it from two to four forms of entry because of a shortage of school places caused by an 

influx of refugees and asylum seekers, a movement in population from inner to outer London 

because of a change in housing benefits and an increase in the birth rate.  The chair spent in the 

region of 50 hours weekly, working for the school to discharge his duties – all gratis.  

(iii) The chair of governors of a new federation of two schools where one had been given a notice to 

improve ensured that time was set aside at every meeting to organise a modicum of training for 

his governors to ensure that they were up to speed and implementing good practice.   

I could go on.   The fact of the matter is that most chairs take on the position because they want to be of 

use to their schools, to make a positive difference.  A few do so reluctantly because there is no one else 

to do the job.  Others are shanghaied into it by fellow governors who want to capitalise on their talents.    

Whatever the reasons, chairs, who take on the responsibility, need to be supported by their fellow 

governors.   To enhance their performance, it is right that the members also challenge, but this should be 

done positively. 

It takes a new governor a couple of years to understand what governance is about before she/he becomes 

effective.   No one should contemplate becoming chair before being a governor for at least three years.   
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II Guidance from the Department for Education and the National College 

So what do the Department for Education (DfE) and the National College for Teaching and Leadership 

(NCTL) have to say about what makes a good chair? 

The Department for Education (DfE) produced non-statutory guidance on the School Governance 

(Roles, Procedures and Allowances) (England) Regulations 2013, (paragraph 16) which is as follows.  

She/he is responsible for  

i. providing clear leadership and direction to the board and keeping it focused on its core functions; 

ii. encouraging governors to work as part of an effective team, building their skills, knowledge and 

experience; 

iii. ensuring that all governors are actively contributing relevant skills and experience, participating 

constructively in meetings and playing their part in the work of any committees; and  

iv. ensuring every governor knows what is expected of her/him and receives appropriate training 

and induction. It is for the chair to have ‘honest’ conversations, as necessary, if governors are not 

pulling their weight. 

While all these functions are, indeed, challenging, one that sometimes poses more difficulty than most is 

the last.   There is no easy way to let someone know that she/he is not making a useful contribution or 

any contribution at all and that the person should consider doing something else where she/he will be of 

greater use.   However, a good chair will take courage in both hands in the interest of effective 

governance and to benefit the school, and confront the problem.   Good chairs (and governors) never 

lose sight of why all who work at and for the school do so, i.e. the best interests of the children in it.   

The NCTL published a booklet, on the subject, i.e. Leading governors: The role of the chair of 

governors in schools and academies.  The booklet amplifies on the five functions of the chair.  

i. Leading effective governance  

ii. Building the team 

iii. Being a critical friend of the headteacher 

iv. Improving the school  

v. Leading the business 

(a) Leading effective governance 

An effective chair builds an effective team. And what makes an effective team? Ofsted’s School 

Inspection Handbook (published in September 2014), requires inspectors to assess how well school 

governors discharge the following duties and functions – 15 in all.  

(i) Carry out statutory duties, such as safeguarding and understand the boundaries of their roles as 

governors 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/270783/school_governance_regulations_2013_departmental_advice.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/270783/school_governance_regulations_2013_departmental_advice.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/323830/leading-governors-the-role-of-the-chair-of-governors-in-schools-and-academies.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/323830/leading-governors-the-role-of-the-chair-of-governors-in-schools-and-academies.pdf
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(ii) Promote tolerance and respect for people of all faiths and none, cultures, and lifestyles, support 

and help, through their words, actions and influence within the school and more widely in the 

community, to prepare children and young people for life in modern Britain. 

(iii) Establish clarity of vision, ethos and strategic direction, including long-term planning – including 

succession.  

(iv) Contribute to the school’s self-evaluation and understand its strengths and weaknesses, including 

the quality of teaching, and review the impact of their own work. 

(v) Understand and take sufficient account of pupil data, including what’s published on Ofsted’s 

data dashboard site.   

(vi) Assure themselves of the rigour of the assessment process.  

(vii) Are aware of the impact of teaching on learning and progress in the different subjects and year 

groups.  

(viii) Provide challenge and hold the headteacher and other senior leaders to account for improving the 

quality of teaching, pupils’ achievements and their behaviour, by the use of the data dashboard, 

other progress data, examination outcomes and test results and consider whether they (i.e. the 

governors) hinder school improvement by their failure to tackle key concerns and/or not 

developing their skills.  

(ix) Secure the safety of the pupils and the wider school community.  

(x) Use the Pupil Premium and other resources to overcome barriers to learning, including reading, 

writing and mathematics.  

(xi) Ensure solvency, probity and that the financial resources available to the school are managed 

effectively.  

(xii) Provide effective support and challenge for the headteacher. 

(xiii) Monitor the performance management system and understand how the school makes decisions 

about teachers’ salary progression, including engaging in the performance management of the 

headteacher, to improve teaching, leadership and management.  

(xiv) Engage effectively with stakeholders.  

(xv) Be transparent and accountable in all matters, including the recruitment of staff, governance 

structures, attendance at meetings and contact with parents and carers.   

Good chairs regularly assess how well their fellow governors are doing in most if not all of the above.  

Where the governors are falling short, the chairs take action to redeem situations before they spiral 

downward into gross inefficiency and ineffectiveness.  

http://dashboard.ofsted.gov.uk/
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(b) Building the Team 

When a team works well, the whole is greater than the sum of the parts. The nature of governors’ work 

is voluntary so that it is impossible for the chair to do it all on her/his own.   Delegating and motivating 

other governors to take on roles and responsibilities which they can carry out well help build a strong 

team which benefits the school.  A chair’s expectations of governors are critical to good team-working.   

But you can’t make a silk purse out of a sow’s ear.  Governors must have what it takes, to ensure that 

corporately, the members of the governing body have all the knowledge and skills required for the 

effective operations.  Recruitment is important, but so also is training to develop governors’ talents and 

skills.  

How well do the governors work together?  Are the members at one another’s throats engaging in one-

upmanship or do they recognise and applaud one another for work well done? In this connection, the 

National Governors’ Association has produced an excellent Code of Practice for school governors.    

Essex County Council has also produced something similar for governors in Academies.    

A very important aspect of the business of governance is ensuring that the school is using its finances 

well and, in particular, for the benefit of pupils.   Accordingly, it is important that the objectives within 

the SDP are appropriately costed and the monitoring of expenditure reveals that spending is in line with 

plans, unless there are compelling reasons for deviation.    

(c) Being a critical friend of the headteacher 

The relationship between the chair and headteacher is crucial to good governance and (possibly) the 

most important one on the governing body.  Good relations are seldom developed through the process of 

osmosis.  Rather, the chair has to block in time and use energy to enable the governing body to become 

effective. 

It has to be both, supportive and challenging.   The balance to be struck is difficult: too friendly and the 

relationship becomes cosy, seducing both into complacency; too critical and it can degenerate into 

debilitating conflict that damages the school.    

Accordingly, the NCTL suggests that the chair considers the following when assessing this relationship.   

(i) Expectations of the relationship with the headteacher. Are they the same or are the chair and 

headteacher making assumptions of each other’s expectations? 

(ii) Do the arrangements for keeping in touch suit both parties? 

(iii) How effectively does the chair support, challenge and hold the headteacher to account?  Could 

any aspects of the relationship be improved? 

(iv) In which areas of work would the chair and headteacher benefit from joint training? 

(v) How effective is the performance management of the headteacher? 

(d) Improving the School 

http://www.nga.org.uk/Guidance/Legislation,policies-and-procedures/Model-Policies/Code-of-Practice.aspx
http://www.essex.gov.uk/Business-Partners/Partners/Schools/school-governors/Documents/Code_Conduct_the_Governing_Body.pdf
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Improving the school is not possible without knowing it well through information gleaned firsthand i.e. 

by visiting the school, second-hand through reports from the headteacher on the quality of provision 

(including teaching), the progress of the pupils and the test and examination results, and third-hand 

through reports on the school from the Local Authority and Ofsted and information gleaned from the 

pupils, parents and wider community which the school serves and in which it is sited. 

It is critical for the chair to ensure that the governors are knowledgeable about the  

(i) school’s strengths and weaknesses, what is being done to build on the strengths and action being 

taken to deal with the weaknesses [in short, the Self-Evaluation Form (SEF) and/or the School 

Development Plan (SDP)];  

(ii) the data in relation to the progress and achievements of the pupils;  

(iii) the quality of teaching and learning; 

(iv) the curriculum on offer (including the extra-curricular activities); 

(v) the behaviour of the children and how safe they are; 

(vi) the effectiveness and efficiency with which the school’s resources are being deployed; 

(vii) how well the school is complying with the law as it effects education – especially the Equality 

Act 2010 and the Children and Families Act 2014 – which sweeps up on special needs; and 

(viii) the aspirations for the school – i.e. where governors wish the school to be in three to five years’ 

time.  

(e) Leading the Business 

The Chair, finally, has a responsibility for ensuring that the business of governance is conducted 

efficiently and in an orderly manner. This is where employing a good clerk is helpful.   Here are some 

questions for the chair to ask.  

(i) Is the governors’ business focused on the school strategic plan? 

(ii) Do governors receive the agenda papers for their committee and governing body meetings in 

good time – including the headteacher’s report – so that they can read the material in advance 

and hold the senior leadership team to account with a view to improving the school 

performance? 

(iii) Is the SEF sufficiently robust so that governors can focus on strategy? 

(iv) How well is the clerk performing?  Is there a sufficiently robust job description and does the pay 

reflect the level, amount and quality of work?  In this connection, the National Governors’ 

Association has proposed that the nomenclature, “clerk” be changed to “director of governance” 
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as the importance of the role has been heightened with the increase in the number and profundity 

of governors’ responsibilities? 

(v) How well do the chair and vice chair share responsibilities for the business of leading the 

governors? 

(vi) Are meetings run effectively enabling all governors to make contributions yet finishing in good 

time instead of at ungodly hours of the night?    

A good chair controls meetings well, does not engage in pregnant pauses, is an excellent 

facilitator who gives all members chances to contribute but does not permit anyone to hog 

meetings and be seduced by the sounds of their voices.  The chair also summarises discussions 

on each item and confirms the decision/s made before moving on.   

The good chair also holds governors to account.   If they promised to take action on any matter 

by a particular time, they are held to the promises and if not, remedial action is taken.   

(vi) How positive is the impact of the work on the school – particularly on pupils’ progress and 

achievements? 

III Concluding Thoughts 

So, where does all this leave us?    

For starters, chairs may wish to reflect on the daunting responsibilities they have taken on by assuming 

such positions.  A 360
o
 appraisal

 
would be a good place to start.  The brave chair will invite fellow 

governors to complete a form – devised by Ruth Agnew, one of The Key’s experienced governors’ 

services manager and training - and present it to the clerk for analysis so that she/he may receive 

feedback.   The form will ask governors if they strongly agree, agree, disagree or strongly disagree on 

the following in relation to the chair’s performance.  

(i) The chair has a clear vision for the school and for the role of the governing body, which is 

communicated effectively to other governors.  

(ii) The chair has a strong relationship with the headteacher which is not exclusive or cosy, but 

supports the role of the governing body as a critical friend.  

(iii) The chair understands the difference between the role of the governing body and that of the 

headteacher and seeks to ensure that governors retain a strategic focus.  

(iv) The chair ensures that effective induction processes are in place to support new governors.  

(v) The chair ensures that all governors understand their roles on the governing body and feel 

supported in these roles.  
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(vi) The chair has a clear understanding of the strengths and skills of other governors and delegates 

responsibilities appropriately.  

(vii) The chair is self-reflective and encourages the governing body to review its practices regularly.  

(viii) The chair ensures that the agendas for meetings and the work of the governing body focus on 

school priorities and are driven by the school development plan.  

(ix) All governors feel able to contribute in meetings and realise that their views are received 

sensibly.  

(x) Meetings are well-organised and run to time.  Decisions and actions are clear and are recorded.   

(xi) The chair has a good understanding of the school/s (plural if the governing body is a federated 

one) and its/their local and national contexts, which informs the governing body’s deliberations.   

Underneath each statement there should be a space for each governor to comment.   

One last point is worth stressing.   There is no legal time limit on how long the same person should serve 

as chair.  Provided that elections are held regularly – once annually, if possible – the same person could 

be elected as chair.   However, the NGA suggests that no person serves in that position for more than six 

years.  There is merit in this because the chair can become complacent or cosy with the headteacher or 

too “know-it-all” with fellow governors.  However, provided that the chair takes measures to prevent 

falling into these traps and reinvents her/himself with energy and dynamism, there is nothing to stop the 

person from continuing as long as s/he wishes.   

If you are a governor and have gone through the article reflectively, I hope that it does not put you off 

wanting to become a chair, especially if you have the skills and are prepared to deploy them for the 

benefit of the school and its pupils.   There are several shining examples of national leaders among the 

governors – the NCTL knows all about them – and they are becoming a powerful group in the 

educational world.   

 

  

In September 2014, the government scrapped the use of levels, which teachers had previously used to 

assess the progress and achievements of pupils at Key Stage 1 and 2.  The government did so for good 

reason i.e. to lessen the workload of teachers.  However, parents still expect to know how well their 

children are doing and the education watchdog, Ofsted, requires schools to demonstrate that the quality 

of teaching and learning and the educational provision is impacting positively on our young folk.  So, it 

is now left to schools to determine what assessment system to use when judging pupils’ progress and 

standards.    
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The government began a consultation in the Autumn Term 2014 to establish tools to replace levels with 

something better.  It tested out the views of the professionals on introducing performance descriptors.  

See also page 30 of Governors’ Agenda Issue 60.  

The consultation closed in December 2014 and the government published the outcome of it.  While there 

was general agreement that something must replace levels, there were criticisms about the use of the 

performance descriptors which the government wished to introduce.   

Sadly, the government did not take the blindest bit of notice what primary teachers had to say about 

assessing pupils’ learning, the progress they made and their achievements.  What we are left with is a 

muddle and mess.   One would have thought that ministers and civil servants would have learnt from 

that experience.    

The government invited 10 “experts to come up with a system of performance descriptors which appears 

to be “levels” by another name.  The commission is chaired by John McIntosh, CBE – the former 

headteacher of the London Oratory School - a secondary one – and includes the following members: 

(1) Shahed Ahmed, executive headteacher of Elmhurst Primary School in East London 

(2) Daisy Christodoulou, research and development manager at the Ark Academy chain 

(3) Professor Robert Coe, director of the Centre for Evaluation and Monitoring at Durham 

University 

(4) Sam Freedman, director of research, evaluation and impact at Teach First 

(5) Mark Neild, acting headteacher of Sir Isaac Newton Sixth Form College, Norwich   

(6) Natalie Packer, independent special educational needs consultant and author of The Perfect 

Senco 

(7) Dame Alison Peacock, executive headteacher of Wroxham (Primary) School, Hertfordshire.  

You will notice that while the membership of the Commission has famous and able people including 

two primary headteachers, not a single one of them is a primary teacher.  The odd thing is that the 

government trumpeted that it would be creating a “teacher-led” panel to examine ways of improving 

assessment.  

Tony Draper, headteacher of Water Hall Primary School in Milton Keynes, was quoted in The Times 

Educational Supplement (TES) as being “dumbfounded”.  He remarked: “This assessment commission 

is chaired by a former secondary head, which makes no sense to me whatsoever.....I don’t see the point 

of it.”  If teachers don’t take ownership of whatever system is put in place, any scheme is likely to be 

undermined.  We want an assessment system which informs teachers not just about what stage pupils 

have reached in their learning but also what they need to do to go higher and further.  Without front-line 

staff we are likely to receive another “mish-mash” which provides more of the same.   

Nicky Morgan, the secretary of state for education, has been keen to let teachers know, as the person 

who took over from Michael Gove, she would be listening carefully to what they have to say.  Well, by 

not having teacher representation on this commission, she has not given them any voice in assessment. 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/368298/KS1-KS2_Performance_descriptors_consultation.pdf
https://governorsagenda.files.wordpress.com/2015/01/governors-agenda-issue-60.pdf
https://www.gov.uk/government/consultations/performance-descriptors-key-stages-1-and-2
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Meanwhile, the commission was due to conclude its deliberations by 31 March 2015. At the time of 

writing (10 April 2015) they have yet to publish their words of wisdom.  Meanwhile, school continue to 

be left in limbo.   

GCSEs   

Meanwhile, at the other end of the education spectrum – at Key Stage 4 – there will be a new grading 

structure of GCSEs. A* to G grades are being replaced with grades 9 to 1.  The value of a number 

increases with the grade. So, 1 will be equivalent to the former G, 2 will be the new F and so on.  The 

logic is that grades may well be added in the future at the top end if needs must.   

This system will operate in tandem with the old one for the next three years as new qualifications are 

phased in.  The problems can well be compounded by the fact that there will be no direct correlation/link 

between the two sets of grades.  First there will be more grades – nine instead of eight – but also, the 

focus will be on the top end to differentiate among high-performing pupils.   

The new grade 4 will be broadly in line with grade C. This means that six grades will exist at that level 

and above, compared with the existing four.   Grade A will be broadly in line with 7.  However, only 

20% of pupils who attain grade 7 will qualify for grade 9 – reserved for the highest achievers and worth 

more than the current A*.  The bottom grades of 1 and (nearly) 2 will be equivalent to G and F.    

 

 

 

 

In the 60
th

 issue of Governors’ Agenda (see pages 27 to 29) we set out what the Premium was about, 

how much schools entitled to the grant will receive and the manner in which Ofsted judges whether the 

pupils (and taxpayers) are securing value for money.  

In the March/April 2015 issue of Governing Matters, produced by the National Governors’ Association, 

John Dunford, the National Pupils’ Premium Champion, praises governors for the manner in which they 

ensure that their schools are using the resource well quoting the three reports that Ofsted has written on 

the subject.   In HMCI’s annual report in 2013/14, Sir Michael Wilshaw wrote: “Governing Bodies offer 

heads challenge as well as support. They are increasingly aware of their responsibility to evaluate how 

the Pupil Premium funding is used and monitor the school’s performance management process.” 

However, there is more to be done.  Many governors know little about the amount of funding that their 

schools are receiving by way of the Pupil Premium Grant (PPG), less about how it is being used and 

hardly anything about whether it is being used well.   Besides, there is no single method for using it 

well, but rather several methods depending on the schools’ contexts.   

https://governorsagenda.files.wordpress.com/2015/01/governors-agenda-issue-60.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/384699/Ofsted_Annual_Report_201314_HMCI_commentary.pdf
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While it is not necessary for governors to advise their headteachers about how to spend the PPG (they 

are likely to be criticised if they do because governors don’t have pedagogic roles), governors should 

know what questions to ask.   

Dunford sets out 18 questions for governors to pose to their headteacher, which are as follows.    

(1) How many pupils are eligible for the PPG? 

(2) What is the amount the school receives for the PPG? 

(3) How is the funding used? 

(4) Are all staff aware of which pupils are eligible for the PPG and the strategies they should be 

using to support these pupils?  

(5) Have all staff received the training they need to support the disadvantaged children effectively? 

(6) How is the school evaluating the effectiveness of its Pupil Premium (PP) strategy? 

(7) Is the school checking the impact it is making with the PP funding against impact in successful 

schools in the country? 

(8) Is the school using its best teaching and support staff with PP-eligible pupils? 

(9) How much progress is being made by each pupil receiving the PPG, given that she/he must make 

at least good progress? 

(10) What is the school’s ambition for the attainment and progress of PP-eligible pupils and is that in 

line with the national average? 

(11) What are the barriers to learning that staff members have identified for PP-eligible pupils? 

(12) What specific outcomes does the school aim to achieve with PP funding in relation to raising 

attainment, accelerating progress, improving attendance, reducing gaps and increasing 

opportunities? 

(13) Because high expectations of pupils are so important, what is the school doing to raise 

expectations for what PP-eligible pupils can achieve among the children themselves, their 

parents and the school staff? 

(14) What evidence has the school used to learn about the most effective strategies in the context in 

which it works? 

(15) Is the school using the PPG to improve the engagement of parents with the educational progress 

of their children; if so how and is it effective? 
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(16) Looked-after children (i.e. children in care) need particular support with the PPG. What 

interventions are making a positive difference for them? 

(17) How does the school promote awareness of eligibility among the parents so that all eligible 

pupils claim and are supported? 

(18) On the school website, how good is the account of the PPG, how much is being received and 

how well it is used? 

The Education Funding Agency (EFA) – an arm of the DfE - has set out here how much the nation’s 

schools were allocated in 2015/16 for the Pupil Premium. The Sutton Trust and the Education 

Endowment Foundation (EEF) –produced a very useful toolkit to guide schools in ensuring that the PPG 

is used well for our disadvantaged pupils.   

One of the key functions of governors is to act as the school’s “critical friends”.    Inspectors will review 

this facet of governors’ work by looking into how they monitor PPG spending.    

 

 

 

The damage youngsters suffer in the name of inclusion 

Two Cambridge University professors, John McBeath and Maurice Galton, visited 20 mainstream state 

schools that teach more than 2,000 pupils to observe and assess how well children with statements of 

Special Educational Needs [now re-named Education, Health and Care Plans (EHCPs)] were doing.  

Their findings were damning.   

Calling them “the forgotten children”, they discovered that those who were the victims of dyslexia and 

autism were struggling.   Many were being bullied and teased by fellow-pupils.  Some teachers 

dismissed them as lazy and “lacking a work ethic” as they did badly in tests and struggled during the 

lessons.   

The academics met a boy with cerebral palsy whom teachers had given up on and a 12-year-old called 

Peter who had Asperger’s syndrome, who kept going back to his primary school begging to be re-

enrolled.   At the secondary school he had been separated from his friends and was always in detention 

or in an isolation unit.  He was exceedingly unhappy, according to McBeath.   

At another, they encountered an autistic girl, Samantha.  She spent every lunch hour standing in a corner 

of the library facing the wall to avoid the attention of others.  She, apparently, had not been heard 

speaking at the school for over a year. Her headteacher admitted to the Cambridge dons that the staff 

lacked expertise to meet her needs.   

https://www.gov.uk/government/publications/pupil-premium-2015-to-2016-allocations
http://educationendowmentfoundation.org.uk/uploads/toolkit/EEF_Teaching_and_learning_toolkit_Feb_2014.pdf
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According to the academics, the experiment of teaching such children in mainstream rather than in 

special schools, which was done for the noblest of reasons – i.e. to create an inclusive culture in all our 

schools with a view to promoting equality – had had unintended consequences.  The professors averred 

that this (inclusive) policy, which was failing the pupils it was meant to help, was being used by local 

authorities to save money.   

Ten years ago, the same professors had carried out a study into teaching SEN pupils.   They now found 

that things had become much worse.   “We have met too many children who are desperately unhappy 

and whose needs are not being met,” they said.  “For some....it is hellish. They are bullied and 

teased....In big secondary schools these children just get lost.” In a number it was “routine” for some 

pupils to be kept out of sight when inspectors visited.     

Many academies and Free Schools were refusing to admit SEN pupils as they feared that their academic 

performance would be a blot on the institutions’ standings in the league tables. Other schools limited 

admission to two SEN pupils per class [a not-unreasonable figure if the SEN pupils were statemented or 

had Education, Care and Health Plans (ECHPs)].   Many had “velcroed” themselves to teaching 

assistants, several of whom were unqualified to teach these children.   

Some parents, who were interviewed by the researchers, said that “they were not listened to” and their 

wishes were ignored.   One mother was told that the dyslexia of her child was just a “fancy label”.  A 

second was forced to remove her son, who had Attention Deficit Hyperactivity Disorder (ADHD), out of 

mainstream school because the headteacher and staff confessed that they were failing him. The mother 

of a third was told that her child suffered from ‘lazyitis’.  

Meanwhile, Samantha Cameron, wife of the prime minister, criticised education chiefs (according to 

The Mail on Sunday) for insisting that her son, Ivan, who passed away in 2009, be educated in a 

mainstream school.  His death caused her and her husband much grief so that she still sees a counsellor. 

Ivan required 24-hour care. “We had to fight with educational psychologists who said he had to be in a 

mainstream pre-school nursery.  It was political correctness gone mad. It simply wasn’t the right thing 

and was really upsetting as a parent,” she said.   

“Ivan had a feeding tube and very bad epilepsy.  He couldn’t sit up.  He couldn’t communicate at all.  

He needed to be somewhere more sensory and stimulating with people he knew how to look after him.” 

Her remarks chimed in with the findings of McBeath and Galton, who are using their report to demand 

that the government set up an enquiry after the elections into the teaching of children with SEN.   Their 

campaign is for more children with profound needs to be educated in special schools where they will 

receive appropriate provision.   

Thirty years ago, we had 1,571 special schools in the country.  This has now fallen to 1,148, even 

though the children diagnosed with learning difficulties continue to rise.  The good reason for the 

demise of so many special schools is to promote inclusiveness.  The real reason appears to be to save 

money.  But are we saving money or, rather, engaging in a false economy which will cause the nation to 

spend much more on these children when they become adults? 
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On 2 March 2015, pupils transferring from primary to secondary state schools in September 2015 were 

offered places at the schools of their choice. Where there was a shortage, they were offered places at the 

nearest schools to where they live provided that there were vacancies.  The parents of pupils who were 

not offered places of their choice have a right to appeal to independent panels and many are exercising 

this right.   

Those children eligible to begin school in September 2015 will know of their fate on 16 April 2015 and 

offered reception places.  The Local Government Association (LGA) has projected that nationally, we 

will need an additional 450,000 school places in the next five years and 900,000 in the next decade.   

The government recognises this and has set aside £7.35 billion for the purpose of building new schools 

and expanding existing ones.   

 

There are four main reasons for the increase in pupil numbers. 

 

(1) A rise in birth-rates. 

(2) An influx of refugee and asylum seekers from the troubled areas of the world. 

(3) The opening of the European Union (EU) borders. 

(4) Demographic shifts and population movements caused by a change of housing benefits. 

 

The schools in the state sector in several parts of the country, especially in the London and surrounding 

areas, are creaking at the seams with having to accept more children.  Fortunately, 7% of children are 

educated in the private sector; otherwise the situation would have been much worse.   

 

What can we do about the excess demand placed on schools and the undersupply of places?   Well, the 

government has pumped in more finance, i.e. £7.35 billion, to deal with this shortage.   Local authorities 

legally have the responsibility to ensure that all pupils residing in their areas are educated.  It doesn’t 

matter what kind of schools or whether they are within the boundaries of the LAs or not, in the private 

or state sector.  Parents have the responsibility, if their children are of statutory school age (which is in 

the term following their fifth birthdays), “to be educated in schools or otherwise”, ‘otherwise’ meaning 

home-educated.    

 

However, whereas in the past there was an onus on local authorities (LAs) to build more schools if they 

projected increases in pupil numbers, they now have to operate with circumspection – thanks to the 

Academy Act 2010.  The planning hands of LAs are tied behind their backs.  LAs have first to invite 

professionals in education, parents and the public to open up new academies and/or free schools in the 

areas of great need.  It is only if there are “no offers” that the LAs can then establish new schools.    

 

If the increase is in the primary sector, as it has been, there isn’t the luxury of time to carry out such 

invitations and consultations.  In many cases, children arrive at short notice – either because they are 

refugees or asylum seekers, from Eastern Europe or because of being re-housed.   The educational needs 

are immediate and often, schools are oversubscribed. 

 

The problem is exacerbated by the fact that Free Schools have opened in areas where there is no basic 

needs case to answer.   In this respect, Free Schools are sometimes a waste of taxpayers’ money.   
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The upshot of the crisis is that local authorities are left with no option but to expand existing schools. 

They have been doing so, in the first instance, by opening bulge classes on an emergency basis.  In the 

longer term, LAs expand existing primary schools from one to two, two to three, three to four and four 

to five forms of entry. 

My experience of one local authority – the London Borough of Brent – is that it has carried out the 

exercise in the most civil manner possible, albeit efficiency has occasionally been a casualty.  The LA 

has gone to the governing body of a school it wishes to expand and invites the governors to permit the 

officers to engage in consultation and do the business. Where the governing body demurs for good 

reasons – i.e. insufficient room and/or play space – the LA backs off.  Sometimes, the governors do act 

motivated by selfish considerations, one being that they don’t want the work of the school and its pupils 

disrupted through the expansion process, with possibly detrimental effects on their SATs results.   

 

The government needs to repeal aspects of the Academy Act to empower LAs to deal with this crisis.  

However, both, the government and its civil servants are not making any move to do so, thus operating 

ostrich-like and burying their heads in these problematic, planning sands.    

Notwithstanding, rather late in the day, they have begun to acknowledge that the problem may exist and 

are requiring academies to sign over land for the purposes of creating new schools to meet the growing 

demand for places.  These changes are being made through the backdoor by altering the funding 

agreements with all new academies.  The government, of course, is justifying the action by stating that it 

wishes to make “the best use of public land”.  A DfE spokesperson told The Times Educational 

Supplement: “This change to academies’ funding enables us to work with new academies with surplus 

land to explore ways of using it to meet demand for places in the area.” 

 

Meanwhile, David Simmonds, chair of the LGA’s Children and Young People’s Board, said the school 

places crisis was approaching a “tipping point”, especially in the big cities.  “We have expanded existing 

schools as much as we can but now need to open new ones if we are to address the shortage of places.  

So, to have this written down in academy agreements is welcome.”    

However, much as this may be welcome, is it coming in too late and will it be enough?    

 

 

 

It appears that the Prevent Strategy of the government is failing to halt a minority of young people of 

Muslim persuasion from joining the Islamic State of Iraq and Syria (ISIS).  In 2014, The Sunday Times 

received an anonymous complaint that 16 schools and academies in Birmingham – two that were faith 

and 14 which were secular institutions – were being taken over by Islamic radicals. This came to be 

known as the Trojan Horse affair.    

Many, including the Muslim Council, denounced the letter as a fake.  Birmingham City Council, in the 

name of community cohesion, did little to nothing despite having hundreds of warnings, engaging in a 

culture of denial and appeasement.   

Michael Gove, the then Secretary of State for Education, commissioned an investigation by Peter 

Clarke, the former Anti-Terrorist Chief. Clarke found the allegations had substance and legs.  There was 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/97976/prevent-strategy-review.pdf
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evidence that Islamist extremists – some who were governors of the schools and academies - had 

infiltrated a number of Birmingham schools. The governors had appointed “sympathetic” headteachers, 

senior staff members and “like-minded” people to key positions, removing headteachers who were not 

“compliant” with their particular agenda. 

Almost at the same time, Birmingham City Council also commissioned Ian Kershaw, a former 

headteacher, to investigate and write a report on the subject.   

The reports of both, Clarke and Kershaw, were explosive. While neither found evidence of “direct 

radicalisation” both described bullying and intimidation, nepotism, bans on music, sex and citizenship 

education, extremist speakers given platforms at the institutions and the segregation of girls and boys.  

These schools and academies had adopted the views held by Islamic terrorists of the persuasion of Jihadi 

John, i.e. Mohammed Emwazi, a British citizen, who beheaded a number of captives in the Islamic State 

- displaying videos of his acts of horror on the internet.  This is extremely worrying because the 

messages injected into pupils and students are seductive and flying in the face of the government’s 

Prevent Strategy.    

A victim was the respected headteacher, Balwant Bains, who achieved record GCSE results in Saltley 

School in Birmingham. He was hounded out when governors refused to permit him to exclude a Muslim 

pupil who had attacked another with a knife.   

Birmingham City Council let down headteachers such as Bains.  Instead of investigating and taking 

action to stem the radicalisation tide, it wrote 28 “compromise agreements” – a term for gagging deals – 

to ease senior staff members out of their jobs because that was what their governors wanted.   

The Council also paid Tahir Alam, an outspoken activist and chair of the Park View Educational Trust, 

which was responsible for three schools, to train governors!  Sadly, Sir Tim Brighouse, former chief 

education officer who had transformed Birmingham’s educational system when he was in charge, and 

others wrote to The Guardian accusing Clarke of “neoconservative assumptions about the nature of 

extremism” and complained that “the Trojan Horse affair” had done “much damage....to community 

cohesion”.   

Gove ordered Ofsted, the education watchdog, to inspect the schools.  Ofsted promptly put six into 

special measures, replacing some of the governing bodies.   

Radicalisation appears to continue.   Since 2013, according to The Times, 600 British nationals – many 

of them teenagers and some school children – have slipped into Syria via Turkey and joined the ISIS 

insurgency.   This includes four girls from the Bethnal Green Academy in East London. The girls had 

waited for the Spring 2015 midterm break and paid cash to fly directly to Istanbul.  Their parents 

admitted that some of the money was raised by the girls selling family jewellery.   

Investigative journalists of The Times, posing as school girls, were offered money for flights by ISIS 

recruiters and told to wait during the school holidays.  It emerged in the week of 23 March 2015 that 

five more teenage girls linked to the Bethnal Green Academy had had their passports confiscated amid 

fears that they would also travel to join the militants.   
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Headteachers appear to be in limbo.   Academy principals/headteachers have to rely on their own 

initiatives.   Those of schools overseen by local authorities are receiving little or no advice on how to 

deal with the crisis.   The general trend is for headteachers not to inform the police about pupils whom 

they have been told may try to join jihadists in Syria because they don’t “want them to be criminalised” 

according to Nazir Afzal, who recently stood down as chief crown prosecutor for northwest England.  

He mentioned that two headteachers to whom he had recently spoken “had no idea what advice to give 

parents” and complained about a lack of “face-to-face support” for young people who fall prey to online 

radicalisation.   

Just prior to the Easter holidays, two teenage school pupils were stopped in Istanbul, Turkey, as they 

tried to cross into Syria to join ISIS. Both are studying for their A levels at Preston Manor School in the 

London Borough of Brent.   Parents of these young people were alarmed to discover that they had 

disappeared overnight.  When they learnt that they weren’t at the local mosque, they alerted Councillor 

Mohammed Butt, leader of Brent Council since May 2012, to their disappearance.  He in turn informed 

the police and the two were tracked down with a 19-year-old, an ex-pupil of Wembley High Technology 

College, also in Brent.    

These three young people, GH, MA and MNG, had travelled overland to Spain to avoid being traced and 

caught. The authorities caught up with them in Turkey at Sabiha Gokcen International Airport in 

Istanbul en route to Syria. They were deported back to London. Their parents were overjoyed.  

Investigations by the police found no evidence that the boys had been radicalised.  In fact, Preston 

Manor revealed that weekly (Muslim) prayer sessions held at the school were taken only in English and 

always with a teacher present to prevent indoctrination.  The parents of these young lads engaged in 

behaviour that was starkly in contrast to that of the parents of the three girls in Tower Hamlets who 

blamed the police for not doing enough to stop their children from absconding to Syria.   

In late March 2015, several headteachers voiced fears that their pupils would not return because they 

would have fled to ISIS in Syria during the spring-term break.   

Nazir Afzal, a Muslim of Pakistani origin who spearheaded the prosecutions for sex-grooming crimes 

against girls in Rotherham, observed that challenging the Islamism narrative could not be left to the 

police because many in the communities the police serves don’t trust the officers.  He remarked that 

there were parallels between the manner in which some men groomed young girls for sex and the online 

messages susceptible Muslim teenagers receive from extremists, which were seductive.  He said: “Isis 

terrorists are deluded, narcissistic, glory-hunting inadequates who call themselves soldiers, but they’re 

selling themselves with professionally made videos that make them seem glamorous and sexy . . . Isn’t 

that what groomers do? They make these kids feel wanted and loved, they tell them they understand 

them and they distance them from their friends and family.”  

Meanwhile, the recent report of the Education Select Committee played down the Trojan Horse affair.  

Peter Clarke said he was amazed that this was the case adding that it appeared that the Committee was 

ignoring clear evidence that others had given to him that this was a serious matter.   His report had found 

examples of intimidation.  In the Birmingham schools which had come under scrutiny, music and sex 

education had been banned and extremist speakers had been invited to address the pupils, boys and girls 

who were segregated from each other.  
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Two recommendations in his report – a database of school governors and limiting governors to sit on the 

boards of no more than two schools – were being considered by the government when the election 

campaign had begun, but had yet to be implemented.   

Meanwhile, under Schedule 6 of the Counter Terrorism and Security Act, which came onto the statute 

books in March 2015, schools have specific responsibilities to counter radicalisation.   Section 26 

requires every school to have due regard “to the need to prevent pupils from being drawn into 

terrorism”.   The government guidance extends the scope of this function to include not just terrorism 

but also “non-violent extremism” which could promote a culture conducive to terrorism.   

Schools must “demonstrate activity” in a number of areas to include risk assessment, working in 

partnership, staff training and IT policies.  The governing body has an obligation under paragraph 69 of 

the government guidance to ensure that this happens.  Ofsted is charged with assessing the actions of the 

governing body and impact on the schools it inspects.   

In discharging their functions under the Counter Terrorism and Security Act, schools must have regard 

to the government’s Prevent Strategy which has been in existence since 2011.  Prevent has three 

strategic objectives:  

(1) Schools must respond to the ideological challenge of terrorism and the threats schools may face 

from those that promote it. 

(2) Schools must prevent young people from being drawn into terrorism and ensure that they are 

given appropriate advice and support.  

(3) Schools must work with sectors and institutions where risks of radicalisation have to be 

addressed.  

In the 12 months to April 2014, councils in 30 areas spent just £1.7m on Prevent programmes, less than 

half what was spent in the previous 12 months — and only a third of the £5.1m available.  This has not 

been as effective as many – including the government – would have wished.  Of the estimated 600 

Britons who have fled Britain for Syria and Iraq to join ISIS, there are 22 women and girls who travelled 

to the region in the last 12 months to become “jihadi brides”.   

The government is exerting energy to stem the tide of human flow across the Channel via the Continent 

to the Middle East.   Perhaps, more effort must be made to win the hearts and minds of young, 

impressionable people who are easily lured by the notion that they are being heroic in being willing to 

sacrifice their lives – and those of others - to extremism.     
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In our 60
th

 issue of Governors’ Agenda (pages 17 – 20, Quo Vadis, Ofsted), published on-line in January 

2015, we mentioned that Birmingham’s former Chief Education Officer and the ex-Commissioner for 

Education in London, Sir Tim Brighouse, said that the time had come to “give greater respect and trust 

to schools by shifting the balance of inspection to a rigorous self-evaluation which could be “externally 

scrutinised and validated”.    

Almost at the same time, Sir Michael Wilshaw, Her Majesty’s Chief Inspector (HMCI) announced that 

he was bringing inspectors in-house and abandoning the practice of outsourcing to contractors with a 

view to standardising the judgements of inspectors and making them more consistent. In fact, Sean 

Harford, Ofsted’s national director for schools, acknowledged that some inspectors had relied on a 

“narrow range of data” and were “guilty of using the published data as a safety net for not making fully 

rounded professional judgements”.   

Tristam Hunt, the shadow education secretary, speaking to the Association of Teachers and Lecturers 

(ATL) at it spring 2015 conference, said that the watchdog Ofsted was starting to “choke” the “joy, 

wonder and beauty” out of schooling, which could end up under an “avalanche of bureaucracy”.    

Over the last Easter holidays, we learnt from The Times Educational Supplement (see the issue of 3 

April 2015) that Sir Mike Tomlinson, HMCI from 2000 to 2002, added his concerns to the other siren 

voices.  He warned that today’s inspection system was inconsistent and too dependent on data.   

Sir Mike was recently appointed Education Commissioner in Birmingham by ministers after the Trojan 

Horse scandal.  Speaking to the TES, he said: “Inspection is so important to the profession, it is so 

important to young people that maybe after 20-odd years there is every reason to look at it and say, 

‘Have we got it right?’.....Ofsted and the government have become data-reliant” adding that “data in 

itself leads you to conclusions.” 

He observed, “It doesn’t.  All it does, when it’s used properly, is enable you to ask the right questions. 

And that isn’t done as often as it should be.” 

He welcomed the move of Sir Michael to make inspection judgements more consistent by bringing the 

process in-house and abandoning the employment of contractors.   He thought that the present practice 

spawned inconsistent findings and did not “directly ensure that different inspectors in the (same) school 

on the same day would make the same judgements”.  He acknowledged that human judgements 

inevitably were responsible for inconsistency. “The question is, ‘How do you ensure that subjectivity is 

at the minimum possible level?’”  

Sir Mike said, however, that inspections were here to stay and the institution of Ofsted mattered.   “You 

have a body for inspection across the country.  You can reinvent it if you want.  You can rename it if 

you want. The government can do anything it wants, but at the end of the day you will not get rid of 

accountability with inspection as part of that.” 

https://governorsagenda.files.wordpress.com/2015/01/governors-agenda-issue-60.pdf


Schools Support Services Ltd  ………………………………………………………………………………………………….................................  Page                                                           30 

Sir Mike also observed that parents would fight any attempt to deprive them of the kind of information 

that Ofsted provided. “The genie is out of the bottle.  You can’t push it back in and put the cork on. This 

will not happen and should not happen. But I think that there is an interesting discussion to be had.” 

When his remarks were put to Ofsted, one of its spokesperson admitted: “We do not always get it right. 

However, we are confident that our quality assurance procedures are strong and where we make 

mistakes, we will put it (sic) right.  Hopefully bringing all school inspection arrangements in-house from 

September (2015), there will be more opportunity to improve quality through training and quality 

assurance. “ 

The spokesperson stressed that the data of which the inspectors took account was only part of “a broad 

range of evidence including outcomes for learners, the quality of teaching, learning and assessment and 

effective leadership and management.” 

 

 

 

When we read articles in the press about the standards of children in schools, it is difficult to believe that 

several countries look to this nation as a shining example of educational practice. Yet it is true. In 

particular, England’s educational practice, especially the curriculum, qualifications and pedagogy, is the 

envy of most countries the world over.   

I recall years ago, working as a sub-editor for The Statesman, an English daily in Calcutta, India, when a 

journalist with the most putrid English one could find East of Suez, boasted to fellow hacks that he was 

“Oxford-returned”.  I asked him what he meant by “Oxford-returned”.  He replied that he had been to 

Oxford.  I decided not to pursue the matter, knowing full well that, with his poor English, he most likely 

went on a visit to the town and its university to take a boat ride on The Thames rather than for purposes 

of study – a case of the cat going to see the Queen and frightening the little mouse under the chair. 

The point I am trying to get across is that Oxford and Cambridge – like the education school, FE and HE 

systems – are highly valued in countries like India.   Parents, in the East and Far East, sacrifice much to 

get their progenies to study here.    

Many of our academies, schools, FE and HE colleges now go abroad to set up new institutions run along 

Anglo-Saxon lines.   Education is an export that boosts our economy by £17.5 billion.  One English-

medium international school opens up somewhere in the world daily.  Altogether, according to the 

Office for National Statistics, 1.4 million pupils were studying in 3,000 British schools through the 

medium of English in 2012.  Overall, 3.1 million pupils are studying at more than 6,300 English-

medium schools.   

Matthew Burgess, formerly general secretary of the Independent Schools Council (ISC) and now a 

partner at the law firm, Veale Washbrough Vizards, said: “Overseas pupils coming to these shores are 

just as much education exports – and we valued their contribution to the British GDP last year at almost 
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£1 billion. It won’t be long before the number of pupils educated at overseas campuses of British 

independent schools exceeds those coming here.” 

The Sunday Times reported on 22 March 2015 that up to a dozen state schools and six-form colleges 

were admitting foreign pupils – mainly from Russia and China – at fees of up to £15,000 a year per 

pupil, boosting the economy still further.   

The British curriculum and British teachers are in big demand abroad.   And they go, tempted by tax-

free offers.   While this is to be welcomed, it is also worrying for two reasons.  Firstly, it’s a brain drain 

for us here as we need to attract and retain the best in teaching for our children.   Secondly, is it possible 

that we value our teachers much less than people abroad do, a case of a prophet is not without honour 

save in his/her own country?   We are constantly beating ourselves up – seeing the half-empty (rather 

than the half-full) glass.    

While improving educational quality must continue to be our ambition, we should take comfort, 

however, that the Americans have begun to envy what we have here, especially when we learn that the 

Thomas B Fordham Institute says that the USA has much to learn from British headteachers.   Recently, 

five outstanding headteachers were flown to Washington DC to explain our educational system.   Liam 

Nolan, executive headteacher of Perry Beeches Academy in Birmingham, who was one of them, said: 

“To be able to go out and talk about why our leadership is among the very best in the world was 

absolutely breathtaking.  It was one of the moments where you felt very proud to be British.”  

Statements such as the one above create a national glow.   However, it’s worth acknowledging that that 

before we relax on our laurels, we have much to do.  For instance, we still have 8% of school- leavers 

who have not attained a single GCSE at even a G grade.    

Colin Richards, former HMI, writing in the Times Educational Supplement on 3 April 2015, warns: 

“The Fordham Institute has got it only half right in saying: ‘The Ofsted system evaluates schools on a 

mix of qualitative and quantitative indicators and includes an emphasis on self-reflection.’ Experience 

since 1992 strongly suggests that quantitative indicators and an emphasis on outputs unduly influenced 

overall judgements of school effectiveness.” 

The “GB” in the nation’s name could well stand for “Getting Better”. The jury is still out in deciding 

how much further we have to go before we “arrive”.  What is incontrovertible is that internationally we 

make a significant educational difference.    
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Election fever is gripping the nation and no party appears to be sure of winning the next general 

election.  The time has come, consequently, to review briefly the educational policies of the three major 

political parties so as to enable all those in the thick of delivering the service have the opportunity reflect 

on who would be best for education.   

I Conservative Party 

The Conservative Party has 14 objectives, which, in short, are as follows.   It intends to  

i. allow charities, parent and teacher groups, and co-operatives establish academies 

– i.e. state-funded schools which are independent of local authority control; 

ii. allow existing primary schools to seek academy status; 

iii. compel schools that are in special measures for more than a year to be taken over by 

successful academy providers;  

iv. give parents the chance to run schools threatened with closure; 

v. sustain the Pupil Premium, giving more money to schools which teach the poorest 

children; 

vi. raise and enhance teacher-training entry requirements to ensure that only the best 

are operating in our schools;  

vii. allow state schools to offer the same international examinations as private schools; 

viii. retain Key Stage 2 tests but make them more rigorous; 

ix. make it easier for teachers to use “reasonable force” to deal with violence;  

x. give governors and headteachers power to pay “good” teachers more; 

xi. scrap the exclusions appeals process; 

xii. create 10,000 extra university places and 400,000 work-pairing, apprenticeship, college and 

training places over two years; 

xiii. give bonuses for early repayment of student loans; and 

xiv. consider forthcoming findings of Browne Review of higher education funding.    

II Labour Party 

The Labour Party has 16 “educational objectives. They are as follows.  

i. Increase “frontline” spending on Sure Start, child care, schools and 16-19 learning but at a 

slower rate than in recent years. 

ii. Continue to roll-out academies independent of local authority control.  

iii. Increase free nursery hours to 15 hours a week for three- and four-year-olds.  

iv. Give pupils legal guarantees of a quality education, including extra mathematics and English 

tuition for all 7-to-11-year-olds who fall behind.  

v. Introduce “licence to practice” for teachers.  

vi. Offer £10,000 “golden handcuffs” to attract the best teachers to the most challenging schools.  

vii. Give parents the power to trigger a ballot on whether to bring in a new leadership team from a 

proven provider if they are unhappy with their school’s performance.  
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viii. Encourage schools to pool budgets in school chains, allowing stronger schools to raise standards 

in weaker schools.  

ix. Introduce school “report cards” which would rate schools on a range of data, including 

examination performance, pupil behaviour and parents’ and children’s views of a school.  

x. Continue with the Pupil Premium, forcing local authorities to pass on extra funding to schools 

teaching the poorest children.  

xi. Proscribe any return to the 11+ tests.  

xii. Give all secondary pupils “Personal Tutors of Studies”. 

xiii. Make sex and relationship education compulsory for all secondary school pupils.  

xiv. Guarantee places in education or training for all 16- and 17-year-olds. 

xv. Expand apprenticeships by up to 70,000 annually. 

xvi. Retain tuition fees for higher education but reduce it to £6,000 annually per student and consider 

Lord Browne’s higher education review.   

III Liberal Democrats 

The Liberal Democrats wish-list contains 10 aspirations which are to  

i. replace academies with “Sponsor Managed Schools”, to be run by educational charities and 

private providers, but under local authority (and not Whitehall) control; 

ii. provide £2.5 billion for the Pupil Premium for schools teaching the poorest children; 

iii.  replace the National Curriculum with a Minimum Curriculum Entitlement to allow teachers 

more flexibility. 

iv. create a General Diploma made up of GCSEs, A-Levels and vocational qualifications; 

v. “scale back” Key Stage 2 tests for 11-year-olds; 

vi. create an Educational Standards Authority to monitor school standards independent of 

government; 

vii. increase apprenticeship numbers and places on university and vocational higher educational 

courses; 

viii. scrap the target of 50% of young people attending university; 

ix. scrap university tuition fees over six years; and 

x. guarantee special educational needs assessments for all 5-year-olds.  

 

With regard to funding, all parties are committed to maintain the current levels of spending. However, 

there are subtle differences.   The Conservatives have stated that they will safeguard school budgets in 

cash terms.   Labour and the Liberal Democrats have said that they will raise the funding of schools in 

line with inflation.   All three parties have implicitly indicated that they will protect the Pupil Premium.   

IV Some Reflections  

Both, the Conservatives and Labour are vying with each other to woo the votes of the electorates on 

education.     

Prime Minister Cameron is determined to increase the number of academies and Free Schools to rid 

institutions of the local authority yoke. In particular, the Conservatives want to open up another 500 Free 

Schools and convert coasting schools into academies.    
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Cameron has also given official backing to establish a Royal College of Teaching in an effort to end the 

profession’s Cinderella’s status.  He is supporting the Claim Your College consortium in its attempt to 

create a teacher-led royal college (in the same vein in which the medical and legal professionals have 

done for themselves) with a multi-million pound grant.  The consortium is aiming to raise £11.9 million 

by 2019 for the college.   

The consortium has stressed that any government grant must be awarded on the basis of “fire and 

forget” – i.e. with no strings attached.  Writing in the Times Educational Supplement on 20 March 2015, 

Cameron gives assurances that the college will be “fully independent” offering teaching “the sort of 

leadership that other professionals have enjoyed for decades”.   

Meanwhile, Tristam Hunt, the Shadow Education Secretary, not to be outdone, wants teachers to be 

licensed or face the sack to meet tough new standards. Hunt wants to revive a plan which the last 

government abandoned just prior to the 2010 general election, which was to have a scheme where 

teachers would have their lessons assessed by other teachers in the system to decide whether they should 

be allowed to continue.  This would be overseen by the new Royal College of Teaching.   

Hunt is being advised by Dame Joan McVittie, Head of the formerly failing Woodside High School in 

Tottenham, North London, which she turned around to make outstanding.    McVittie was reported by 

The Guardian to have said: “Headteachers have to look at the fact that we are here to provide a good 

education for the children. The best way to do that is to help teachers develop well. But in some 

instances, there are occasions where the individual is not suited to teaching and in which case it is then 

best to move them on.”   

Hunt backed McVittie’s sentiments when he told the BBC: “If you are not a motivated teacher, 

passionate about your subject, passionate about being in the classroom, then you shouldn’t really be in 

this profession. So if you are not willing to engage in re-licensing to update your skills, then you really 

shouldn’t be in the classroom.” 

In addition, Labour wishes to limit class sizes to 30 in the infant schools, cut university tuition fees to 

£6,000 per year and insist that all teachers in the maintained sector – whether or not they are LA ones, 

academies or Free Schools – are qualified.   

The Liberal Democrats, meanwhile, also want qualified teachers and an independent body to set a 

compulsory core school curriculum.  

V Election Fever and Practice in Schools  

Meanwhile, schools and academies will wish to apprise pupils of the issues that will affect their future 

lives following the general elections on 7 May 2015.  However, they have to be careful to tread carefully 

by not engaging in any illegal practice.   

The Times Educational Supplement reported on one school which had arranged hustings to enable pupils 

grill the local candidates. The local authority officer cross-examined the teacher responsible for 

organising this event to ensure that the school was impartial and that all the candidates were invited to 

http://www.claimyourcollege.org/
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attend.  In some parts of the country this could be problematic.  For instance in Sedgefield, Tony Blair 

former stamping ground, 15 candidates are standing for elections.   

Lloyd White, a local government officer in Hillingdon, told The Times: “Even if schools are educating 

people who are not old enough to vote, they may be influencing them for the future or influencing their 

parents, if they are seen to be partial.” 

The Scottish Parliament’s devolution committee published a report in March 2015 which stated that 

many teachers north of the border were banned from discussing the independence referendum with their 

pupils in the run-up to the vote on 18 September 2014.  “The restrictions some education authorities 

placed upon schools were overly restrictive during the purdah period and acted to restrict the ability of 

16- and 17-year-olds to discuss the issue in school and, in particular, with their teachers,” according to 

the report.   

Schools need to adopt a commonsense approach and be prepared to defend their practices. As long as 

staff members are able to demonstrate that they are impartial in what they organise and do, there is 

nothing wrong in pupils holding and expressing their opinions. This is part of the citizenship education 

that schools may wish to promote.   

Ben Miskell, a citizenship teacher at Bradford School in Sheffield, told the TES that he was organising a 

hustings event and mock elections. A student would represent each party participating in the general 

elections.  “A general election is a bit like Christmas,” he remarked. In the 2010 mock hustings and 

elections, 40% of the students in Bradford School voted for the Conservatives. The local MP, who is the 

Liberal Democrat leader Nick Clegg, will dearly be hoping that the result this time will be different and 

favourable to his party.   

Meanwhile, you may well ask, which party will be best for education?   That, dear reader, is for you to 

judge and reflect it in the vote you cast on 7 May 2015.    
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ADHD  Attention Deficit Hyperactivity Disorder 

ATL  Association of Teachers and Lecturers 

CAMHS Child and Adolescent Mental Health Service 

CPD  Continuing Professional Development 

DfE  Department for Education 

EEF  Education Endowment Foundation 

EFA  Education Funding Agency 

EU  European Union 

GDP  Gross Domestic Product 

HMI  Her Majesty’s Inspector  

HMCI  Her Majesty’s Chief Inspector 

HSBC  Hong Kong and Shanghai Bank Corporation  

IEB  Interim Executive Board 

ISIS  Islamic State of Iraq and Syria 

ITT  Initial Teacher Training  

LA  Local Authorities 

LGA  Local Government Association 

MAP  Mancroft Advice Project 

NCTL  National College for Teaching and Leadership 

NGA  National Governors’ Association 

NHS  National Health Service 

PAT  Portable Appliance Testing 

PP  Pupil Premium 

PPG  Pupil Premium Grant 

SATs  Standard Assessment Tests 

SDP  School Development Plan 

SEF  Self-Evaluation Form 

SEN  Special Educational Needs 

TES  Times Educational Supplement 
 
  

 


