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Effective governors walk the learning talk
I

Why learn or train?

If an organisation is to survive if not flourish – whatever the work it does – it has to be a learning one.
This is more the case in a school, academy, college and university where the primary function is to
promote learning. The key recipients of this provision are, of course, the pupils and students.
However, young people in the charges of the governors, headteachers and staff must see the latter
model what they expect of them, to spur the learning for the pupils and students. In such a milieu,
governors – like the staff which they oversee – have to take their own learning and training seriously
and invest time to improve their knowledge and practice of good and outstanding governance.
Continuing professional development (CPD) is not a staff monopoly at a school or an academy. It has
to encompass all the adults associated with the institution – including governors. Modelling apart,
training is necessary to improve the quality of governance so that governors become better critical
friends and make decisions which aid in their effectively developing strategy and promoting
accountability.
There was a time when governors merely attended the one termly meeting of the governing body.
More often than not the occasion created time tea and sympathy. Then, in 1980, when an Education
Act came onto the statute books, they discovered that the one meeting was not sufficient; so they set
up committees to deal with the increased workload. However, with the Education (No 2) 1986 Act,
matters became more complex and committees weren’t enough to cover all the functions.
Accordingly, individual governors were given discrete responsibilities.
With the Education Reform Act (ERA) 1988, there was an explosion of activity. The Act spawned the
national curriculum and delegated financial control of the school to the governing body. Governors’
workload grew. The skills required of them were several and complicated. Training previously was
desirable; from 1988 it became a necessity.
Over the last 26 years there has been at least one new education act annually receiving the Royal
Assent. Governors constantly are expected to update their knowledge and skills and apply them
wisely.
In my experience, the overwhelming majority of governors take their responsibilities seriously because
they wish to give back something to the community. They intrinsically derive immense satisfaction
and fulfilment when they see the fruits of the work – i.e. the successes of the pupils and students at
the schools they serve.
However, a small minority become governors to add weight to their curriculum vitae or because
becoming governors is what you do when you retire. Some councillors, who are local authority
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representatives on governing bodies, augment their incomes, because they are paid expenses for
attending governors’ meetings. Such governors hardly contribute and fail to enhance their governing
bodies’ effectiveness.
Both, Ofsted and the government, are not happy bunnies when they learn about this. The former
marks the quality of governance down and the latter compels the governing body to restructure with a
smaller number of active governors. (Seven is now the new minimum.) Thankfully, such governors are
more the exception than the rule.
But commitment is not enough even though there is a temptation to assume that because education is
something all of us have experienced, we think we are expert in the subject. Governors of that
orientation should be reminded of Albert Einstein famous warning: “A little knowledge is a dangerous
thing,” albeit, he added: “So is a lot!”

II

Problems related to training

Learning is a continual process and no one at any one time knows everything that is to be known to
operate with wisdom. A key obstacle in the path of governors in relation to training is to find the time
to do so. Governors tend to be very busy people. Most have day jobs. They also have domestic and
other commitments that they neglect at their peril.
The legislation states that employers are obliged to give their employees reasonable time off to serve
as school governors. However, it is silent about whether it ought to be paid time off. A number of
employers such as the HSBC Bank and Pearson, the Publishers, do give paid time off. The vast majority,
however, don’t. Smaller employers find it financially crippling to do so.
The law also allows a governing body to pay its members reasonable expenses if out of pocket while
discharging their functions. However, the payment is limited to cover for travel and child care and not
for loss of earnings. Consequently, before anyone decides to volunteer to become a school governor,
she/he should count the cost.
When precious time is found, it’s critical for governors to use it well. Consequently, they need to
research the market and discover training opportunities from which they will derive benefit and
courses that make them better governors after attending them. I have known governors who have
despaired when reporting back on seminars they have attended, where the facilitator has droned on or
apprised them of information that was old hat.
The news, however, is not all bad. Local authorities across the country are making strenuous efforts to
support their school governors with excellent training. After a hard day’s work, a governor may find it
daunting to attend a seminar beginning at 7.00 p.m. and ending three hours later. In such a situation,
there are useful on-line courses provided, for instance by The National College for Teaching and
Leadership (NCTL) and Ten Governors.
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In a minority of cases, employers – such as HSBC – provide an infrastructure of support for employees
who are school governors. The bank, for instance, deploys an educational consultant who, with the
support of a key HSBC staff member, facilitates seminars for bank staff at Canary Wharf, Southampton
and other outposts in England, dependent on demand. There is also training via web-ex sessions for
all bank staff at least five times annually.

III

Creating a learning and growing ethos

Several folk are deterred from signing up as members because of the experiences of governors they
know who were not made welcome on being appointed or elected and deprived of the wherewithal to
learn swiftly on the job. It’s not uncommon for governors to aver that it took them at least two years
to know what governance was about and make a contribution to discussions at meetings.
Accordingly, there is an onus on the chair of governors and/or the clerk to ensure that every new
governor is given a mentor, sent an induction pack of useful materials and signposted to effective
induction training.
Training for governance covers the governing body’s roles and responsibilities and information about
the school’s staff, pupils, parents, the community and the data – especially in relation to the progress
and achievements of the children. The insights governors garner enable them to ask challenging
questions of their headteacher, senior and middle managers. Governors are able to have courageous
conversations with them to promote the children’s and young people’s best interests.
Training to meet Ofsted’s expectations of governors which are as follows is vital.
(i)

The provision of support for the effective headteacher.

(ii)

The ability to tackle key concerns.

(iii)

Understanding how the school makes decisions about teachers’ salary progression.

(iv)

Managing the performance of the headteacher rigorously.

(v)

Ensuring that the school’s finances are properly managed.

(vi)

Having a role in deciding how the school is using the Pupil Premium.

IV

Training on the job

A very effective method of training is learning on the job. This should not take the place of off-site and
on-line learning but rather complement it. There are various methods of doing so.
(i)

The first is observing the contributions of others – the good, bad and ugly. Governors can also
learn from others: what pitfalls to avoid and the good practice to emulate.
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(ii)

We encourage our pupils and students to be bold and not worry about but rather learn from
failure. Governors must walk this talk too. Erring is human as long as one does not make the
same error again and again and again. Equally, the governor who has taken the plunge to do
something and stumbled has a right to expect his/her fellow governors to be forgiving and
supportive rather than gloat and denigrate.

(iii)

Where governors have been on training, the governing body should create opportunities for
them to give feedback to the rest of the members so that the learning can spread.

(iv)

Last, but by no means the least, governors can learn through reflection on past practice. Every
time governors have tackled an issue or attempted to solve a problem, either collectively or
singly, they should reflect on how well they “performed”, assessed the outcome and consider
what they could have done differently and better to enable them to improve the next time they
are confronted with the same issue or problem.

V

Why bother?

Operating in the above manner may well seem a tall order. “Why bother?” The answer lies in the
original motivation for so many people wishing to become governors in the first place, i.e. to give
something back to society and make it a better place for generations to come. Where governors have
made a positive difference, the fruits of their labour give them immense satisfaction and happiness.
The plaudits of others are always welcome and enhance such feelings. However, even without public
acclaim, they enjoy the experience of seeing a job well done. It has led many governors to considering
their voluntary work more rewarding than their paid jobs.
The spin-off from learning to be good governors is that the skills and knowledge gained from the
experiences very often help them in their day jobs. They live fuller and more fulfilled lives.
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I

Free meals for Infants:

Kitchen Crisis

From 1 September 2014 all primary and infant schools will provide free meals for pupils at Key Stage 1,
i.e. those in the reception, year 1 and year 2 classes. However, the government has come up short in
ensuring that they are fully equipped to do so. A number of schools are bereft of sufficient cooking
facilities. Over 2,700 schools in England will need to upgrade their kitchens if the provision of free
meals for these youngsters is to take effect. Altogether, 1,700 schools have no kitchens at all. The
government’s advisers had estimated that £150 million would be needed for this purpose. The finance
provided is inadequate and it is likely that some schools will have to find resources within their
budgets.

II

Careers guidance in schools not fit for purpose, allege colleges

A survey carried out by the Association of Colleges (AoC), published in April 2014, reveals that schools
are failing to give adequate careers guidance to students about further education opportunities. In
fact, several appear actively to be obstructive, stopping students from contacting Further Education
(FE) colleges in an attempt to hang on to them for sixth form studies. Since September 2012, it
became a legal requirement for secondary schools to provide careers guidance and advice to their
students though the government did not give them with any additional resources.
FE lecturers averred that schools had stopped them from speaking to the students and refused to
distribute college prospectuses and/or display information on the provision they offer.
Altogether, 93% of those surveyed stated that schools with sixth forms made strenuous efforts to
retain their students with 74% alleging that careers guidance had worsened because schools wanted to
hold on to their more academic students in order to improve their standing in the league tables,
regardless of what they thought was in the students’ best interests.
The director of policy at the AoC, Joy Mercer, wants Ofsted to sanction such schools - requesting the
inspectorate to downgrade them – i.e. give them a grade no better than “Requires Improvement” if it
finds that the careers advice is not fit for purpose.
David Walrond, principal of Truro and Penwith College, told the Times Educational Supplement (TES):
“Eleven-to-eighteen schools have a vested interest in keeping their learners. Their funding is declining
and the pace of change is difficult for them to deal with. You can understand the financial incentive to
keep their learners but, on a regional and national level, it is indefensible. It’s damaging to the
economy.”
The AoC is campaigning for an improvement in careers advice calling for better accessibility,
accountability and resources.
Meanwhile, the Deputy Prime Minister, Nick Clegg, speaking in London on 27 February 2014,
announced that to improve careers guidance, representatives of local employers would be encouraged
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to become governors. He added that there would be new guidance to schools on the provision of
careers advice, following recommendations made in Ofsted’s report, Going in the right direction?
Careers guidance in Schools from September 2012, which judged that careers education was not good
enough in most schools. As part of the new guidance, schools would be “given a new responsibility to
develop close links with local employers”. Ofsted would be charged with monitoring how schools
were delivering careers guidance during future inspections and conduct a national review in 2015/16.
Other measures to be taken would be
(i)

the introduction of a UCAS (University and College Admissions Service)-style system for young
people who do not want to go to university, which would be managed by the local authority;

(ii)

opening job centres to young people of 16 and 17 years of age – for the first time; and

(iii)

training for 18-21 year olds who do not have level 2 in maths and English.

III

Scaling down inspecting good schools

On 21 March 2014, Sir Michael Wilshaw, Her Majesty’s Chief Inspector of Schools (HMCI), announced
that he was proposing to see the number of Section 5 inspections for schools deemed to be “good”
reduced. Addressing the conference of the Association of School and College Leaders (ASCL) in
Birmingham, Sir Michael said that this would mean that Ofsted inspectors will visit these schools (60%
of the total in the country) once every two years for one day. “In my view, good schools no longer
need to be subject to routine inspections in the way that they are now,” he stated. “Instead, they
should have more frequent but light-touch visits every two or three years by an HMI, whose job it will
be to engage in professional dialogue with senior staff. Only when inspectors see a steep decline in a
good school or, conversely, great improvement, that a full inspection will be triggered. Even if HMI
does see some problems in a school, a full inspection may not be required as long as school leaders are
tackling problems effectively and have the capacity to improve the school.”
In an interview, he told BBC’s Radio 4 (see here): “There is little point in school inspectors turning up
once every four or five years to confirm what a good school already knows and what the data already
says. We would much rather use inspection resources – particularly HMI resources – in schools that
require stronger intervention: in schools that are in special measures or that require improvement.”
He added that he was keen to ensure more inspectors were directly employed by Ofsted. “Inspection,
as far as I’m concerned, is just too important for Ofsted to simply have oversight of third party
arrangements.”

IV

School Teachers’ Review Body’s recommendations accepted

On 13 February 2014, the Secretary of State, Michael Gove, presented Parliament with the 23rd report
of the School Teachers’ Review Body (STRB) together with his response to the report’s
recommendations by way of a Written Ministerial Statement.
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The STRB, an independent body, makes proposals to the Secretary of State on school’s teachers’ pay
and conditions in England and Wales. It receives the views of stakeholders, carries out analysis,
reflects on it and writes its reports which are then presented to ministers.
On this occasion, the STRB made three recommendations to the Secretary of State.
(i)

Provide a clear and usable framework for setting the pay of school leaders, enabling governing
bodies to match pay to accountabilities and the local needs of the school.

(ii)

Provide greater freedom in setting the level of Teaching and Learning Responsibility (TLR)
payments, whilst retaining the main allowances used by the schools and the existing
safeguarding provisions.

(iii)

Remove unnecessary detailed guidance on non-pay conditions whilst retaining the core
statutory protection on teachers’ working hours (195 working days/1265 hours and time for
planning, preparation and assessment).

Michael Gove accepted the recommendations in full. This will mean that governors, in future, will
have access to benchmarking data, including pay levels, and will be able to make decisions on teachers’
pay based on useful information.

V

Changes to Governance Regulations

The Secretary of State consulted in the Spring Term 2014 on proposed changes to the structure and
procedures of the governing body. The consultations, launched on 13 January 2014, closed on 14
March 2014. Regulations were laid before Parliament and come into force on 1 September 2014.
Three primary changes will take effect.
(i)

The role of governors has, in recent times, become extremely complex and time-consuming.
The composition, based on a stakeholder model, is no more fit for purpose because schools
now need governors who have the necessary skills, commitment and time to “hold the
headteacher to account for its (the school’s) educational and financial performance”.
Consequently, one of the main regulations is that anyone appointed to the governing body
“should ... have the skills to contribute to effective governance and the success of the school”.
Accordingly, the eligibility criteria of all categories of appointed governors will be brought into
line with a skills-focused definition. All foundation, partnership, local authority and (appointed)
governors will be required to have skills required by the governing body. Only elected parent
and staff governors will not be selected on skills-based criteria.

(ii)

The flexibility of the Constitution Regulations of 2012 enabled governing bodies to continue
with their operating structure. However, this will end in the next 15 months requiring all
governing bodies of maintained schools to restructure by 1 September 2015. Academies and
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Free Schools will not be affected as their governance structures are prescribed by the
Department for Education.
Governors’ Agenda – Issue 53 (Autumn 2012) – described the implications. However, there is
merit in apprising governors of this again.
The membership of the governing body of a maintained school must include the following:
(a)

at least two parent governors;

(b)

the headteacher unless she or he declines to be a governor;

(c)

one staff governor; and

(d)

one local authority governor.

The governing body may in addition appoint such number of co-opted governors as it considers
necessary provided that the requirements in regulation 14 are met in respect of governing
bodies of foundation and voluntary schools.
Regulation 14 is as follows.
(i)

The governing body of a foundation school or a foundation special school, which, in
either case does not have a foundation, must also include at least two (but no more
than a quarter of the total) partnership governors.

(ii)

The governing body of a foundation school or a foundation special school which, in
either case, has a foundation but which is not a qualifying foundation school, must also
include at least two (but no more than 45% of the total) foundation governors.

(iii)

The governing body of a qualifying foundation school must also include such number of
foundation governors as to outnumber all the other governors by up to two.

(iv)

The governing body of a voluntary aided school must also include such number of
foundation governors as to outnumber all the other governors by two.

(v)

The governing body of a voluntary controlled school must also include at least two (but
no more than a quarter of the total) foundation governors.

(vi)

When calculating the number of governors required in order to comply with this
regulation, the number is to be rounded up or down to the nearest whole number.

Staff members may be co-opted onto the governing body. However, the number of staff
governors co-opted when added to the staff governors elected (including the headteacher –
who is ex officio unless she or he chooses not to be a governor), must not exceed the number
on the governing body by one-third.
The total number of governors must be no fewer than seven. There is no upper limit.
The grounds for disqualification are three– general, where governors fail to act, and where they
commit inappropriate actions. All grounds for disqualification also apply to associate members.
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(a)

Registered pupils can’t serve as governors as also anyone under the age of 18. In
addition, a person is not permitted to hold more than one governor post at the same
school, though she/he may be a governor at more than one school.

(b)

A person is disqualified from being a parent governor if she/he is an elected member of
the local authority or paid to work at the school for more than 500 hours annually.

(c)

A person cannot be a local authority governor if she/he is eligible to be a staff governor.

(d)

A person is disqualified from being a partnership governor if she/he is a parent of a
registered pupil at the school, eligible to be a staff governor at the school, an elected
member of the local authority or employed by the local authority in connection with its
education functions.

(e)

A person is disqualified from being a governor of a particular school if she/he has failed
to attend meetings of the governing body for a continuous period of six months,
beginning with the date of the first meeting that the governor has failed to attend,
without the consent of the governing body. This, of course, does not apply to the
headteacher or to foundation governors appointed by virtue of their office.

(f)

In addition, there are several other grounds for disqualification which have to do with
bankruptcy, estate sequestration, prison sentences and child abuse.

The governing body may also remove governors behaving badly but there is a detailed
procedure for doing so to give the governor in the dock a “fair trial” – i.e. the opportunity to
respond to the charges being made.
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When it reconstitutes, the governing body will need to consider how it will “dispense” with
surplus governors if a sufficient number of governors do not resign. Regulation 15 specifies
that governors must cease to hold office on the basis of “juniority”. However, the Secretary of
State has heeded the reservations of the Education Select Committee, which recommended
that this is not appropriate as it does not give sufficient discretion for the governing body to
identify which existing governors should continue to hold office on the basis of her/his skills.
The surplus in the number of foundation governors will be resolved by the body appointing
foundation governors using the criterion of skills.
The governing body will be responsible for resolving any surplus in every other category of
governorship. There will be a separate vote of the governing body on each category in which
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there is a surplus. This vote will be specified as an item on the agenda issued seven days in
advance of the meeting. Governors will be permitted to vote on their own category. I would
strongly urge that this be done by secret ballot to deal with unfair pressure. The regulations
are silent on this matter. Governors declared surplus will cease to hold office following the
casting of votes on the categories in which there are surpluses.

The Children and Families Bill is making rapid progress through parliament and likely to receive the
Royal Assent in the summer of 2014. The provisions take forward the Coalition Government’s
commitment to improve services for vulnerable children and support families. The bill reforms the
systems for adoption, looked-after children, family justice and special educational needs. It will
encourage growth in the childcare sector, introduce a new system of shared parental leave and ensure
children in England have a strong advocate for their rights.

Main provisions
(1)

Adoption and virtual school head (VSH)

The government wants to see more children being adopted by loving families speedily. Children wait
an average of almost two years following entry into the care system before joining an adoptive
family. The bill supports the reforms set out here including the promotion of fostering for adoption and
improving support for adoptive families.
The government wants to improve the life chances for all looked-after children. Their educational
attainment, while improving, is not doing so fast enough. Accordingly, it is legislating to require every
local authority to employ a virtual school head (VSH) to oversee the educational provision made for
looked-after children and champion their cause as if they attended the same school.

(2)

Family justice system

The government is reforming the family justice system so that it can deliver better for children and
families who go to court after family separation or where children may be taken into care. The reform
programme is intended to tackle delays and ensure that children’s best interests are at the heart of
decision-making. The bill contains provisions which take account of the Family Justice Review including
the introduction of a time limit of 26 weeks when courts are considering whether a child should be
taken into care. One section is devoted to creating provision for families to try mediation before
applying to court.
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(3)

Special educational needs (SEN)

The Children and Families Bill will alter the way in which we provide for children and young people
with special educational needs (SEN), including those who are disabled, so that services consistently
support the best outcomes for them.
The bill extends the SEN system from birth to 25, giving children, young people and their parents
greater control and choice in decisions and ensuring needs are properly met. It takes forward the
reform programme set out in the government’s green paper, Support and aspiration, a new approach
to special educational needs and disability – progress and next steps. In particular, when the bill is
enacted,
(i)

old statements will be replaced with a new birth-to-25 education, health and care plan;

(ii)

families of children with special needs will be offered personal budgets; and

(iii)

all services that support children with special needs will be required to work more closely
together and cooperate so that their (the affected children’s) families are effectively supported.

(4)

Childcare

The government is reforming childcare to ensure the whole system focuses on safe, high-quality care
and early education for children. The enabling measures in the bill support wider reforms to increase
the supply of good, affordable and available childcare. As part of the process, childminder agencies
will be established to help more childminders into the market making it easier for schools to offer
wrap-around care.

(5)

Office of the Children’s Commissioner (OCC)

The government wants to ensure that the Children’s Commissioner can act as a strong advocate for
children, helping to embed a culture where children’s interests are put first. The bill aims to enhance
the Children’s Commissioner’s effectiveness, building on the recommendations in John Dunford’s
Review of the office of the Children’s Commissioner (England) which was published in May 2012.
There will now be a statutory remit to promote and protect children’s rights.

(6)

Shared parental leave and flexible working

The government wants both parents - from the earliest stages of pregnancy – to be involved in a child’s
rearing. Accordingly, the bill introduces a system of shared parental leave, and the extension of rights
for flexible working for all employees.
For more information you can view the Children and Families Bill here and access the adoption review
here.
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I

Why Teach?

It is rarely the case that young people and mature folk decide to become teachers because of the
monetary rewards. Most do so to create a positive impact on future generations of youths and leave a
permanent legacy. This is what attract recruits to the Teach First programme. Jane, in George Bernard
Shaw’s Man and Superman, must have been talking with tongue-in-cheek when she told Bob, who
lamented that he was discouraged by his writing teacher who told him his novel was hopeless: “Those
who can do; those who can’t teach!”
While teachers are quite well remunerated in this country, the teaching profession, per se is poorly
rewarded. Teachers work long hours. Their salaries are not in line with those in the financial sector.
A survey carried out by the DfE in 2013 revealed that, on average, a primary teacher worked for 59
hours and 20 minutes every week and the average secondary teacher for almost 56 hours. The 13
weeks’ holiday a year for which they are pilloried is well-deserved.
In other countries the situation for teachers is more dire. I, myself, grew up in India where teaching is
not regarded as a worthwhile profession. Indian teachers are poorly paid, especially those working in
maintained schools. My parents were refugees from Burma during the Second World War, fleeing the
Japanese who brushed aside the British troops. Life was not easy for my parents and two older
siblings, even though India provided a welcome haven for my family.
Financially, the going was tough for my father and mother. It was economically difficult for them to
bring up their four children – when, eventually, I and my younger brother landed on this planet. My
parents invested generously in our education in the hope that we would become solicitors, doctors or
(perhaps, and high hopes) venture capitalists. However, my older brother and I had other ideas. We
had been bitten by the teaching bug because of the inspirational manner in which the principal of our
school not only led the staff and pupils but also taught us. Accordingly, much to the horror of our
parents, particularly our father, we decided to become teachers – in India.
The intrinsic pleasure we derived from teaching was sufficient because the salary was derisory. In fact,
because of the enjoyment we experienced from pedagogy, we were inundated with requests to give
private tuition and through that mechanism ramped up our monthly salaries.
The years have rolled by since those times. Both of us still have former students recalling the times
when we taught them and that gives us immense pleasure.
The reason why I remember those times is not so that I may be commended by you, dear reader, but
rather to draw your attention to the importance of members of the governing body getting to know
the teachers in their school – both at a formal and informal level – and understand what motivates
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most if not all of them.
youngsters.

II

Their teaching is the black box of the educational provision made for our

The Olympians

Who can forget the London Olympics of 2012 and the part that inspirational teachers played in
nurturing our world famous competitors? Mo Farah arrived in this country from a war-torn Somalia
at the age of 8 years. Farah was out of his depth and underachieving in everything because his English
was poor. However, his life was transformed by his PE teacher, Alan Watkinson, at Feltham
Community School in West London, when playing football. Watkinson was impressed with his stamina
and encouraged him to engage in cross-country running. He soon won national medals for his school
and began commanding the respect of his peers. Success bred success. Later, Farah officiated at
Watkinson’s wedding as his best man.
Graham Hatch was the PE teacher of Bradley Wiggins, the Tour De France champion and multiple
Olympic gold medallist, at St Augustine School in Kilburn. Wiggins said that when he told his teachers
he wished to win an Olympic gold medal, they laughed him out of court. Not so Graham Hatch who
took him seriously and encouraged him to enter competitions. Wiggins became a professional cyclist
after taking his GCSEs in 1996 and said of Hatch: “It was very important to me that at least one teacher
took my dreams seriously.”
Jessica Innis was a pupil at King Ecgbert School in Sheffield. She was very much an all-rounder – good
in academia and sport.
Her PE teacher, Chris Eccles, noticed that she never boasted of her
achievements. By year 9, she jumped 1.71m. For her A level in PE she had to submit video evidence
for her practical examination. Eccles simply wrote a letter to the Exam Board mentioning that Innis
was fifth in the World Youth Championships. She was successful. After securing three A levels in
English, Psychology and PE, she graduated in Psychology from Sheffield University. Along the way,
she was awarded the bronze medal in the women’s pentathlon at the Commonwealth Games. In
2012, she was the poster girl of our London Olympics.
We are deeply indebted to this cadre of PE teachers who work frightfully hard to combat the culture of
the play-station generation. Eccles sagely remarked: “It’s not just about producing the next Olympic
gold medal winner. It’s about getting children confident and engaged.”

III

Jon Snow

The Times Educational Supplement features a weekly column where the world’s movers and shakers
speak about the teachers who had an abiding influence in their lives. The column gives teachers –
who have the time to read it – reasons to continue in the profession and serves as a reminder to the
rest of us of how much poorer we would be without them.
Jon Snow, the broadcaster, newsreader and anchor for Channel 4 news since 1989, ruefully recalled in
the column that his school reports were nothing to write home about. One of his teachers at his
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preparatory school, the Pilgrims’ School in Winchester, wrote once in his report: “He sets himself low
standards, which he then fails to achieve.”
He languished at the bottom of his class until he met Mr Blake who gave him a love for English,
enabled his “essays to flower” and “taught with encouragement and never a threat”.
When he
moved to secondary school in Oxford, he, again, failed to achieve much. Only much later, when the
family lived in the north of England and he was at the Scarborough Technical College, did he meet Bob
Thomas, who was both, a teacher and a long-distance lorry-driver. Thomas got Snow through a couple
of A levels. They were enough. He had been bitten by the language bug. Blake had sowed the seed
and Thomas helped him reap a harvest.

III

Sir Alex Ferguson

Elizabeth Thomson was Sir Alex Ferguson’s inspiration. The area of Glasgow where the former
Manchester United’s legendary football manager grew up was renowned for the highest truancy rates
in the city. When Elizabeth Thomson became a teacher at Broomloan Road Primary School, where Sir
Alex was a pupil, she went round to the house of every pupil who had not been in the class that day
and said: “If your kid isn’t in school tomorrow, I’ll be back at your door. If your kid is in school, I’ll make
something of him/her. That’s all you need to do. Get the child there. I’ll do the rest.”
Sir Alex described her as a fierce woman with an incredible drive. He was 11 when she decided to
marry. Six of the pupils travelled across Glasgow to the posh side to attend the wedding. Thomson
was the supreme teacher who endeavoured to make her pupils want to be the best they could. She
had a gritty determination about her and brooked no excuses when her pupils underperformed –
whether it was in their academic work or in the sports field. Sir Alex remembers the occasion when he
was batting while playing a game of rounders.
He merely tapped the ball to get to first base.
“Ferguson!” Thomson roared, “you tap the ball again and I will have you!” So he battered the next ball
out of sight “and ran like hell.”
Is it any surprise that Sir Alex has left such a legacy at Manchester United (having hair-brushed several
highly talented footballers when they underperformed) – making it very difficult for his successor to
emulate his achievements and resulting in his having to leave the club a mere 10 months after joining
it.

IV

Anthony Sher

Anthony Sher, the Shakespearian actor, who grew up in a sports-mad South Africa, felt like a failure at
school. He said he was short and weedy and had no talent for sport. His parents sent him to Esther
Caplan for elocution lessons. Esther went beyond elocution; she also taught him to act and gave him a
love for the theatre. At high school teacher, another teacher, John McCabe, “saved his life”. McCabe
taught art. He spotted talent in Sher and encouraged him to set his sights on an arts college. He was
aggressive in his mannerisms, and pupils found him scary. With Sher, he was gentle and encouraging.
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However, Sher had been bitten by drama and acting bugs, which had left an indelible impression on
him. He had developed that love from Esther Caplan and decided to attend drama school in London.
The rest is history. He joined the Royal Shakespeare Company in 1982 and performed lead roles in
Richard III and Macbeth.

V

Robert Coe

Towards the end of the Spring Term 2014, the national press was buzzing with the story of a teacher at
the Royal Docks Community School in Newham, Robert Coe, who donated one of his kidneys to 13year-old Ayla Ahmed Ali who was suffering from renal failure and desperately needed a transplant.
Ayla, a pupil at the school, also had hydrocephalus – i.e. water on the brain, which left her with severe
learning difficulties.
When Robert Coe heard that the teenager was on dialysis, he put his name down as a donor. “I knew
what being a donor meant and I knew there was a possibility it could go ahead and I knew the
implications,” he told The Evening Standard. The doctors’ tests showed that his kidney would be a
fitting match. The transplant took place at London’s Great Ormond Street Children’s Hospital in
February 2014 and was hailed a success. Both, teacher and pupil, were expected to return to school
after the Easter holidays.
Alya’s father, Ahmed Ali (47) described Mr Coe as “a hero and life safer”. He said: “Ray has given Alya
much more than just the gift of life. He’s an amazing man. We owe him so much.” His headteacher,
Wendy Bower, added: “He (Coe) is a very humble and modest man. The whole staff are in admiration
for his kindness. He has given a new life to Alya and her whole family.”

VI

Reflections

Teachers are constantly subject to adverse criticisms from government, press and other segments of
society. These critics are given credence by some teachers who sell the profession short and let down
youngsters.
Steve McQueen, the Director of Twelve Years a Slave, the film that won the Oscar award in 2014, grew
up in Drayton Manor High School in West London. He was placed in the lowest of three streams, i.e.
non-academic, the two higher ones being middle-ranking and academically gifted. Years later, the
new headteacher admitted to him that the school had been institutionally racist to black students like
him. It appears that all the teachers who had anything to do with him spectacularly failed him.
Fortunately, he wasn’t put off by poor teachers who had no right to be remembered.
However, there are many more teachers, such as the ones described above, who have been
inspirational and take a pride in leaving their schools in a better state that they found them. It is one
of the functions of governors to ferret out such people, celebrate their work and buoy them up in
doing so. Some of these teachers also happen to be headteachers.
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On the 27 March 2014, the National Union of Teachers (NUT) called on its members to take strike
action against the government’s measures to increase pension contributions, raise the retirement age
and institute performance pay. (Performance management has been running for the last 14 years.)
The response of the public was muted, to say the least. Parents of pupils sent home because of
absent teachers, like Queen Victoria, were not amused about having to take time off work to care of
their wards. Over the Easter holidays, 2014, the NUT and NASUWT have been sounding the war
drums again and aim to strike again in June.
However, performance pay seems to be here to stay, albeit it has yet to be embedded. According to
right-leaning Policy Exchange, a think tank, performance-related pay would drive up standards.
Notwithstanding, it had a caveat stating that this would have little impact unless schools grasped the
nettle of making “difficult decisions” and not give salary increments to those teachers that were
deemed “satisfactory” in old English and required improvement in Ofsted’s new terminology.
Policy Exchange claimed that performance pay would attract more graduates into schools, creating “a
strong culture of professional development and incentivise those in the teaching profession to improve
their performance in the classrooms”.
But Policy Exchange sounded a health warning against linking salary increases crudely to pupils’ test
and exam scores. It suggested, rather, that pay increases should be based on a number of measures
and determined on performance over several years to lessen the impact of test/examination results
“volatility”. It added that pay should not be held down arbitrarily as it would result in demotivating
the teachers at the school. The think tank observed that a well-designed system should not drive
“perverse incentives nor cause divisions among teachers”.
Jonathan Simons, Head of Education at Policy Exchange, argued that students should be allowed a say
in setting the pay of teachers. He had support from the Programme for International Student
Assessment (PISA) which showed that almost two-thirds of the world’s 15-year-olds were asked to give
written feedback on the performance of teachers.
“We want to treat teachers like professionals,” he said to Stephen Exley of The Times Educational
Supplement (TES). “...We want schools to have the flexibility to reward and retain their best teachers
and to use them to improve outcomes for young people....We agree with the thoughtful teachers who
support this in principle but are cautious about how this will be implemented. To see the benefits, we
need to have a carefully designed system that works properly and that is transparent and fair.
“If schools do not want to differentiate between their staff members, make difficult decisions and have
potentially difficult conversations, then performance-related pay will have little effect,” he warned.
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However, other experts thought differently. The introduction of performance-related pay could make
the recruitment of teachers resemble the “football transfer window”, with schools forced to outbid
each other for top talent, they warned at the Westminster Education Forum in February 2014.
Tom Hadley, director of policy at the Recruitment and Employment Confederation, told the Forum that
the abolition of automatic rises and national pay scales in England this year would lead to schools
having to compete with one another for the better teachers. “It’s having an impact on teacher
retention,” he said. “We’re already seeing a real challenge with the shortages in certain [subjects]. In
terms of the market, I think we will start to see things evolve…schools are giving more money to
certain high-demand roles and less to others, almost like we’re seeing a football transfer window start
to [emerge].”
Simons himself concedes that the scheme’s impact internationally is mixed. Two Indian studies
revealed that performance pay led to improved test scores of pupils and a reduction of teacher
absenteeism. There had also been positive outcomes in several US states, Kenya and Israel. However,
there had been limited improvements in pupil performance in Tennessee and New York.
Union leaders sounded cautionary warnings. Kevin Courtney, Deputy General Secretary of the NUT,
said: “Measuring teachers’ individual contributions is next to impossible. Teaching is based on
teamwork and every teacher contributes in some way to a student’s development. Decisions will be
unfair, subjective or even discriminatory. They will be based on headteachers’ personal likes and
dislikes and schools’ funding positions and many other reasons not based on ‘performance’ at all.”
Mary Boustead, General Secretary of the Association of Teachers and Lecturers (ATL) agreed remarking
that schools would struggle to afford pay rises “without cutting the pay or numbers of other teachers
or support staff”. She added: “It is a mystery how this will enable schools in deprived areas to attract
the best teachers”.
The union leaders’ words appear to resonate with the findings of a survey that the TES and ATL carried
out on 900 principals and headteachers, deputies and assistant headteachers. The majority of the
school leaders (51%) expected fewer teachers in their schools to receive pay rises after the change.
Very few thought that performance pay would result in any significant change. They were unsure
about the impact.
Brian Lightman, General Secretary of the Association of School and College Leaders (ASCL), said that
while his members did not have any problem with performance pay, tight budgets would make it
possible for only a minority of schools to take advantage of the freedoms allowed by the new system.
George Parker, former President of the Washington Teachers’ Union, the first union leader across the
pond to have approved the introduction of performance related pay in 2010, agreed. While he
thought that it made perfectly good sense for teachers who put in more effort and time into getting
better pupil/student results to be rewarded, he insisted that additional funding should go hand-inhand with performance management. Schools should have the ability to pay their best teachers more,
he observed.
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Parker appears to have had his wishes granted because the pay reforms have resulted in the average
teacher’s annual salary in Washington DC rising to $77,000 (£46,000). Altogether, 11% of teachers
working in the most challenging schools were eligible for the largest pay rises in 2012.
One independent school in England, meanwhile, is charging ahead of the rest of the pack. According to
Steve Fairclough, headteacher of Abbotsholme School in Derbyshire, teachers are paid according to
their “value to the school”. This permitted him to keep the best teachers in the classrooms, rather
than become deputies or headteachers and not teach. “Somebody teaching in a department could be
more valuable to the school than a head of department,” he told the Westminster Education Forum.
One thing is clear for those schools in the state sector. If performance related pay for teachers is to be
given any chance to succeed it is crucial that those operating it must be au fait with what should be
done and what to avoid at all costs. Out in the vanguard are the headteachers and other school
(management) leaders. In the debate that is going on, governors appear to be conspicuous by their
absence. Yet, it must be governors who maintain a rigorous watching brief to secure consistency and
fairness across the school. To develop the skills, training is needed. Governors and other school
leaders must also operate with probity and integrity.

(1)

Education’s secret garden is opened to industry

The business world has been quick off the mark to describe the shortcomings in maintained schools.
In its report, First Steps: a new approach to schools, the Confederation of British Industry (CBI) heralds
its approach by quoting Plutarch, “The correct analogy for the mind is not a vessel that needs filling,
but wood that needs igniting.” Industrialists have, with some justification, moaned about how we, in
schools, fail to prepare our young people for the world of work. It is always good, strategically, to ask
someone who grumbles about the darkness to light a little candle. This is precisely what the former
Prime Minister, Tony Blair, and his minister for education, Lord Andrew Adonis, did when they invited
industrialists to sponsor academies which were to replace failing schools.
Accordingly, the picture changed quite radically, when, at the turn of the millennium leading
businessmen like Lord Harris were invited to come into the education circle and spit out rather than
stay outside and spit in. Since then, the business community has assisted in sponsoring the creation
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of academies when failing schools were closed. They have also helped in other ways, i.e. providing
career advice and offering work experience to students.
Headteachers and currently serving school governors have been swift to realise how invaluable
industrialists can be. They have energetically been recruiting governors from local firms, businesses
and the arts. By so doing, they have been able to harness much-needed industrial skills to benefit
schools. People from industry bring new perspectives – especially when it comes to making the
curriculum relevant to the world of work. They expand the horizons of headteachers and teachers and,
often directly influence in myriad ways, occasionally transforming what transpires in lessons. It is also
not unknown for co-opted community governors from industry to encourage their colleagues to spend
time in the classrooms to hear children read and talk about their own careers, so as to shape the
futures of our children.
The education system has fragmented - in direct proportion to local authorities’ loss of finance, power
and influence. Consequently, it is now necessary for schools to rely on their own initiatives and
resources. A powerful stratagem is to recruit governors from industry to support them in financial
matters, property management, human resources (HR), Information Technology and the law, among
other things. They have contributed towards nurturing pupils and students developing for their
schools more all-round provision to assist young people succeed in the world of work and beyond,
through inculcating in them the value of positive group dynamics, resilience, enthusiasm, creativity and
confidence.
In turn, governors from the business world have benefited from the exercise of making a voluntary
contribution to schools. Apart from the intrinsic satisfaction of seeing work well done, many school
governors have observed that school governance has helped them to develop better working
relationships with colleagues in their day jobs, given them insights into HR issues – such as recruitment,
retention, disciplinary cases and capability – and in financial matters. They have valued the
understanding that they have gained in data management – especially as a consequence of analysing
pupil progress and achievement figures.

(2)

The School Governors’ One-Stop Shop (SGOSS)

The School Governors’ One-Stop Shop (SGOSS) – established in 1999 by the then Department for
Education and Skills - has been in the vanguard of recruiting people from industry and Higher
Education to become school governors. SGOSS works with 2,000 companies. In the last three years, it
has recruited 10,000 volunteers, chief of them being the University of Manchester, the National Health
Service (NHS), the Open University, Teach First, the Royal Bank of Scotland, the Lloyds Group,
Santander, the Department for Education (no less), the British Broadcasting Corporation (BBC), the
Institute of Chartered Accountants in England and Wales (ICEAW), Aviva, KPMG, British Telecom, HSBC,
Barclays, Her Majesty’s Revenue and Customs, Pearson plc, Deutsche Bank and Sainsbury’s. The list is
impressive.
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Representatives from the DfE, John Laing (the construction company), KPMG (auditors), United
Biscuits, the City London Schools, British Petroleum, Lloyds Group and WPP (Wire and Plastics Products
plc – now a PR company) are trustees of SGOSS.
While industry has been doing much to enrich governance in this country, there is scope for greater
growth. The DfE estimates that around 11% of governor positions are still vacant and several schools
are crying out for people with knowledge, skills, energy and a modicum of time to serve.

(4)

HSBC and three case studies

HSBC has been in the forefront of encouraging its staff to become school governors, with well over
1,000 employees having served in schools in England alone. The bank actively helps them, with
agreed volunteering leave and quarterly seminars.
In 2000, HSBC supported a family of schools - a chosen few with whom the bank linked so that they
could morph into specialist institutions. Not only did HSBC contribute funding in the first instance to
assist them gain the specialist school status, but also allocated small tranches of money annually
(£5,000 to £10,000) to spend on projects – in addition to nominating sponsor governors to serve on the
Governing Body. The trust deployed Schools Support Services (SSS) to train and mentor the sponsor
governors.
In 2010, SSS expanded the service to support and train all HSBC school governors, in particular parents, community and foundation governors as well as associate members. HSBC school governors
are not only given volunteering leave (subject to the exigencies of the professional calls on their day
jobs) but also a matched donation. For each HSBC school governor it is £10 an hour up to 50 hours
(£500) – annually under the Bank’s employee Pound-for-Pound Scheme for work done in her/his own
time.
HSBC governors have made a huge impact on the schools at which they serve. Anecdotal feedback
from these schools supports this view. A couple of exemplars will bear this out.
(a)

Nigel Davies

Nigel Davies, Senior Database Administration Specialist, has been volunteering as a mentor on the
HSBC programme for the last decade. In that capacity, he acted as a Young Enterprise Business
Adviser. Its success was registered in an Ofsted report. Nigel subsequently registered with SGOSS and
joined the governing body of a secondary school close to where he lives.
Soon after joining, he became involved in recruiting a new headteacher. Later, he was elected chair of
the School Improvement and Curriculum Committee and Vice Chair of the Governing Body in 2008.
When the school was judged by Ofsted to be good with outstanding features in 2010, the then chair
stepped down and Nigel succeeded him.
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In 2011, his school converted into an academy and provided support to a local primary school which
had had the misfortune of being placed in special measures. The principal of the academy became the
executive principal of both institutions and Nigel was appointed chair of the joint governing body.
With the help of his colleagues, Nigel organised a work experience programme at HSBC from 2006 until
2010 for local schools to assist in their statutory duty to provide pupils at Key Stage 4 with a standard
amount of work-related learning. This programme was open to groups of ten pupils working together
and in smaller teams within departments for a period of two weeks. With the focus on personal
finance, planned visits were made to the HSBC global headquarters in Canary Wharf and the branch
network in the City of London, in addition to visits to the Bank of England and Financial Services
Authority (FSA) education teams. Colleagues generously provided insights into their working
environments to pairs of students and other staff members. These colleagues included senior
executives, who volunteered their time to present to the wider group.
On the final day of the programme, the student team delivered a ‘business’ presentation of their own
work to an invited audience of bank staff and teachers. It was very rewarding and evidence of a
worthwhile investment in time when former students who had participated in the scheme stopped to
chat outside work in Canary Wharf and recall the experience.
(b)

Nadia Hocini

Nadia Hocini, Regional Business Risk Control Manager at HSBC, is a governor at her daughter’s school.
She serves on the Resources Committee and is chair of the Parents’, Pupils’ and Partnership Committee
of her governing body. She is also a member of the Steering Committee that oversees the work of all
the other committees where strategic decisions are made.
Nadia was attracted to the idea of serving as a governor to learn more about the education system in
this country, having grown up in France. She joined the Bank’s School Governors Programme and
attended the seminars, from which she gained greatly by garnering information from her colleagues
who were school governors. She thought she too could make a positive difference to her child’s
school.
Nadia became a governor at a difficult time, when Ofsted had placed the school in special measures.
Her learning curve was steep but she recognised that children have only one chance in education.
Striking the right balance between being a governor – challenging the school leadership – and the
parent of a pupil at the school was daunting.
At that time, the school did not have a Parent-Teacher Association (PTA). Apart from a handful of
parents, who were involved in fund-raising, the link between school and parents was non-existent. She
knuckled down to the task of setting up a structure for parents to involve themselves in the school and
their children’s education. Her first step was to form a PTA. Its role now includes fund-raising, but
goes beyond this by helping parents develop the knowledge and skills to work with the school in
partnership, improving the quality of education for the pupils.
Parents attend workshops and
welcome this engagement.
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Standards have risen and the local authority, who carried out a mock inspection recently, judged that
the school was moving in the right direction – i.e. upwards – and was primed to be out of the failure
category with Ofsted when next the inspectors visit.
(c)

Nigel Rees

Nigel Rees, a Senior HSBC Commercial Manager, is one very experienced governor. He has, for well
over a quarter of a century, put his strategic thinking and passion into improving children’s education
through the bank’s programme. He is chair of governors of what was once two grammar schools and
a secondary modern, and is now a very popular comprehensive secondary school which converted to
Academy Status in 2012 following an Outstanding Ofsted report He has been the public face of the
governing body and acted as an invaluable link between his fellow governors on the one hand and the
headteacher and senior management team on the other.
Nigel works assiduously to ensure the right people are in the right jobs and encourages his fellow
governors to act as critical friends – directing constructive questions, supporting and where necessary,
disagree agreeably.
Nigel introduced an assessment process to select the current headteacher, who has been a success
story. He has found dealing with disciplinary issues of both students and staff the most challenging,
albeit he is grateful that such cases are extremely rare.

(5)

Conclusions

The above are three examples of what industrialists can do for our schools.
cases – too large a number to describe in this short article.

There are many more

Governors now assume huge responsibilities which previously were covered by local authorities. The
stake-holder membership model of the Governing Body – where members represent discrete groups
such as parents, staff, the local authority, religious bodies and the community - is no more appropriate
for the present governance system. We have rapidly moved to a skills-based system, where governors
are required to contribute their knowledge and expertise to the schools, sometimes with a minimum of
training. The know-how they bring from business, while not automatically translating into the
educational system, is priceless. Schools have benefited.
The corollary is that these governors find the experience symbiotic. They give their time freely, and in
the process, grow professionally, benefiting from the educational service they render in their day jobs.
And this is in addition to the immense satisfaction they gain from seeing jobs well done.

Schools Support Services Ltd …………………………………………………………………………………………………................................. Page 24

The government has acknowledged that the current school funding system is unfair and must change. It has, at
last, decided to take action to address sins of omission and commission.
The disparity in secondary pupil
funding from one authority (possibly in an inner-city area) to another (probably in a shire county) can be as
much as £3,000 per annum.
As part of the change, additional funds will be made available to the least fairly funded local authorities.
Funding will be allocated on “the actual characteristics of a local authority’s pupils and schools rather than
simply their historical levels of spending. However, no local authority of school will receive less funding as a
result, states the consultation paper issued by the Department of Education, for which stakeholders are invited
to comment by 30 April 2014. (See here.)
While the government takes steps to establish a national funding formula, Councils will continue to have
discretion in determining local variations to the distribution of budget shares to its schools. The proposals
relate to the financial year 2015/16. Beyond that, it will be up to the next government to making financial
decisions based on its spending review of services across all sectors.
In order to protect potential losers and ensure that, as far as possible, needy pupils (and schools) are given the
best possible deal, the government will be allocating an additional £350 million. A minimum funding level will
be allocated to each authority. Where an LA already receives the minimum, no change will be made. Where it
receives less, more money will be allocated.
The minimum funding level will be established using five characteristics:
(i)

a per pupil amount – age weighted;

(ii)

pupils from deprived backgrounds;

(iii)

pupils who have been local-after by the local authority;

(iv)

pupils with low attainment before starting at either their primary or secondary schools; and

(v)

pupils who speak English as an additional language (EAL)

In addition, the government will use two other school characteristics:
(i)

a minimum funding level for each school on top of its per-pupil funding (a “lump sum”) and

(ii)

a minimum funding level for small schools, which is essential to schools in rural areas (a “sparsity sum”).

The indicative minimum funding levels set out in the consultation are as follows.
(i)

A basic per pupil amount – primary: £2,845; key stage 3: £3,951; key stage 4; £4,529

(ii)

Deprivation – between £893 and £1,974
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(1)

The Early Years

The government announced at the end of March 2014 that it would be introducing tests for four-yearold in 2016. The baseline assessment will be taken at "the earliest possible point in school", thought
to be the first term of reception when most children are four. Schools will be able to choose from a
number of approved assessments.
Proposals to rank pupils by decile – i.e. telling parents where precisely their children were at – the top,
middling or bottom 10 per cent — have been dropped following widespread opposition.
If a school uses the baseline tests it will be judged on the progress its pupils make from the age of four
to 11.
Plans for the new baseline measures have been controversial and come in for stick from the early
years’ sector. Jan Dubiel, national development manager for Early Excellence, a training organisation,
addressing the Westminster Education Forum on 30 January 2014, said that assessing four-year-olds
was very different from testing older children. “I’m very concerned that we are going to slip into things
which are easy to count, rather than the things that actually matter. I’m less concerned with where
[the baseline] is and want to examine what we assess and how we assess it.”
Mr Dubiel, who oversaw the implementation of the Early Years’ Foundation Stage (EYFS) profile for the
now defunct Qualifications and Curriculum Authority (QCA), said that there was good evidence linking
non-academic aspects of children's learning early in life with how they did later in school. Areas, such
as children’s well-being, how involved they become in play and their language acquisition at age 4,
have been shown to be good measures of children's potential, said Mr Dubiel.
While these things are hard to measure, there are existing scales that enable teachers to assess
children on these aspects of development, he added. "In order to get a true picture of what a [early
years] child is like you can't just look at discrete subjects like English or maths; you need to look at
things like learning behaviours and well-being. I could teach a child to count to 20 in an afternoon; they
(sic) would learn it by rote, then you could test them (sic) on it. But it gives you no useful information
about whether they have an understanding of number."
In the response to the consultation published on 27 March 2014, just 34% of respondents supported
the introduction of a baseline test at the start of reception — 51% were against the move.
The current early years’ assessment, called the EYFS profile, comes at the end of the reception year
and is a broad assessment of pupils' abilities and will become optional from 2016.
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(2)

Key Stage 2

Because the new baseline tests will not be compulsory schools will have the option to be judged on
attainment alone at Year 6 from 2023.
Under the reforms, 85% of pupils will have to pass the expected standard in reading, writing and maths
in Year 6. The existing floor target is 65%.
According to Russell Hobby, general secretary of heads' union, the National Association of Headteacher
(NAHT), many schools will opt for the new baseline tests as leaving it to the final year would be a
gamble many schools would be unwilling to take. Having good progress will keep a school above the
floor targets, whatever the attainment of pupils, he said.
Speaking to The Times Educational Supplement (TES), he observed, “An attainment target of 85% will
put about 12,000 schools below the floor. But it is not just 85% attainment, if you have good progress
then you can fall below 85% attainment and there are no penalties associated with it.”
Where schools fall below the floor target, the government will investigate and intervene. If a school is
deemed to be failing, the headteacher can be removed and the school turned into an academy.
The teacher assessments for children at age 7 will remain. At age 11, externally-set tests in reading,
grammar, spelling and punctuation and mathematics will be taken by all pupils. A sample of pupils will
also take a science test.
But the idea of ranking pupils has been dropped after the plans were heavily criticised. The original
proposal included an example of a school report that stated: “Tom received a scaled score of 87. This
places him in the bottom ten per cent of pupils nationally.”
Under the reforms, parents will still be given the results of their children’s tests as a scaled score – a
score based around 100 where 100 denotes the standard expected for that age.
Schools minister David Laws said: “In primary schools, we are raising the bar to improve standards and
introducing a proper measure of progress from when children start school to age 11. I want to see all
children leaving primary school with a good standard of reading, writing and maths so that they can
thrive at secondary school. A better start at secondary school is a better start in life.”

(3)

Secondary Reforms

The reforms come after changes to the secondary accountability system (see here), where Ofsted
inspectors will refrain from visiting schools that have done exceptionally well. However, the stakes will
be raised for students sitting GCSEs with harder pass grades, which will be benchmarked to topperforming systems.
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The qualifications will be introduced in September 2015 in England, with the first examinations in
mathematics, English language and English literature to be taken by students in the summer of 2017.
The A* to G grades will be replaced with grades 9 to 1, with 9 being the top grade. It is expected that
only half of those who currently achieve A* will succeed in securing grade 9. Grade 5 – equivalent to
the current B – will be the “pass”, with grade 4 pegged to C. A “national reference test” will accompany
the new arrangements.
A sample of year 11 students will sit this test to help ensure that
improvements are authentic in the GCSE performance grades.
Ofqual, the body responsible for setting standards, is now seeking views on how “performance
standard” (the standard required for a particular grade) should be set. The consultation will run to 30
June 2014. (See Ofqual’s consultation document here.)

(4)

A Levels

During the Easter holidays 2014, the government disclosed details of the first batch of 12 new A-levels.
It is clear that students will be required to be more au fait with content, which will be tested with endof-course exams. The subjects are English literature and language, biology, chemistry, physics, history,
art and design, business studies, psychology, economics, computer science and sociology. Redesigned
A levels will follow a year later in maths, further maths, languages and geography.
Altogether, 20% of marks will be awarded for extended essays in English and history, and a similar
proportion for programming work in computer science. The rest will be assessed through written
exams after a period of two years.
English literature A-level candidates will study eight texts. One would have been written in this century
and three must pre-date 1900, including a Shakespeare play. Exams will include an analysis of an
unseen text. History A-level students will study topics from a chronological range of at least 200 years.
Science A-levels will be judged by written examinations. The current system where 40% of marks are
awarded for practical experiments assessed by teachers will be abolished. However, Ofqual – the
examination body that is spawning the new system – said that teachers must keep records showing
that A-level students have conducted at least 12 practicals over two years. Exam questions will test
their knowledge of these experiments and A-level certificates will record whether or not candidates
passed the practical work.
Science A-levels will have greater mathematical content. Standard deviation will be part of biology,
aspects of calculus will be covered in physics and error analysis added to chemistry.
A-level computer science will change significantly. There will be an emphasis on programming,
algorithms and computational problem-solving.
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(5)

The International Scene

Michael Gove, the Secretary of State, is keen for English students to scale up the PISA (Programme for
International Student Assessment) league table. However, this is proving to be more challenging for
DfE (Department for Education) and Ofqual (Office for Qualifications) innovators than Gove envisages.
PISA is designed to measure how well students apply knowledge in the real world.
The Organisation for Economic Cooperation and Development (OECD), which oversees PISA, stressed
that the international tests are not supposed to be an exercise for which you can prepare. Rather, they
assess 15-year-olds to derive a more holistic picture of their abilities. GCSE and A Level examinations,
on the other hand, appear to be moving back to knowledge acquisition.
However, Professor Robert Coe, an expert who has advised Ofqual on their current GCSE consultation,
informed the TES (Times Educational Supplement) that the evidence suggests that PISA and GCSE
scores were comparable. At any rate, Ofqual is committed to reviewing the GCSE benchmark against
international standards periodically.
The latest news from the OECD is that the East Asian nationals (from Shanghai, Hong Kong, Singapore,
Japan, South Korea, Macao and Taiwan) are superior not only in mathematics, reading and science but
also in solving problems. This counters the criticism that they have been subjected to, that students
are regimented through rote learning. Francesco Avvisati of the OECD said: “Asian countries are
particularly good at those tasks that require knowledge acquisition and those are the most abstract
tasks that require higher levels of abstract reasoning and of self-directed learning ...” The seven areas
with the highest mathematics results also performed best in problem-solving, though the order
changed. Singapore was top with South Korea and Japan ahead of Macao, Hong Kong, Shanghai and
Taiwan.
Andrea Schleicher, the OECD’s Acting Director for Education, remarked: “The world economy no longer
pays you for what you know. Google knows everything. The world economy pays you for what you
can do with what you know.”
Canada, Australia, Finland and England took up the positions from 8 th to 11th in the problem-solving
league table.

I

The What and the How

Most people are now familiar about what the role of the school governing body is – i.e. to devise a
strategy for the school and keep it on track, promote accountability and act as the school’s critical
friend. These three functions must have a direct impact on educational quality and be reflected in the
progress and achievements of the pupils. However, what proves to be much more challenging is how
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to bring a disparate group of members together and make them work as a team to ensure that the
“what” of governance can be achieved in the best interests of the pupils of the school.
The membership of a governing body is now predicated on a skills-based model rather than a
stakeholder one - previously the norm. This is because of the present complexity of a governor’s
functions, which encompasses the curriculum, data analysis, human resources, finance, property
management, public relations and the legalities surrounding all of them. Any governing body worth its
salt will ensure that it carries out a skills audit. Where there is a shortage of talent in any one area, it
will take steps to plug it with recruiting members, who have the necessary capabilities, as and when
vacancies arise. And if the vacancies are unlikely to be created, the governing body will be seeking to
co-opt associate members to draw in the necessary talent.

II

Principles of Public Life

Ensuring that a diverse group of people coming from various walks of life, all of whom have their own
philosophies of the school’s purposes and various ways in which to promote children’s best interests,
are working with a commonality that brings synergy into play is altogether more taxing. The chair of
governors – with the active support of the clerk – has responsibility for orchestrating the work of the
governing body. However, there is an onus on all the members to contribute and operate in
accordance with the principles of public life set out by the Nolan Committee in 1996.
The seven principles are as follows.
(i)

Selflessness

Holders of public office take decisions solely in terms of the public (for school governors, read
“pupils’”) interest. They do not make decisions in order to gain financial or to benefit materially for
themselves, their families or their friends.
(ii)

Integrity

Holders of public office do not place themselves under any financial or other obligation to outside
individuals or organisations that might influence them in the performance of their official duties.
(iii)

Objectivity

In carrying out public business, including making public appointments, awarding contracts, or
recommending individuals for rewards and benefits, holders of public office make choices on merit.
(iv)

Accountability

Holders of public office are accountable for their decisions and actions to the public (for school
governors, read “parents, local authority, Ofsted and the Department for Education”) and submit
themselves to whatever scrutiny is appropriate to their office.
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(v)

Openness

Holders of public office are as open as possible about all the decisions and actions that they take. They
give reasons for their decisions and restrict information only when the wider public interest clearly
demands this.
(vi)

Honesty

Holders of public office have a duty to declare any public interest relating to their public duties and
take steps to resolve any conflicts arising in a way that protects the public interest.
(vii)

Leadership

Holders of public office promote and support these principles by leadership and example.

II

Conflicts

The greatest threat to team-working is conflict.
Conflict can be destructive, detrimental to
cooperation and interfere with performance. The causes of conflicts are many.
Conflicts may stem from different members having different goals. For instance, the musically
oriented governor may wish to use in more of the school’s resources to purchase instruments; the
governor who is scientifically inclined may prefer to direct the school’s surpluses into creating a second
laboratory. In recent times, there has been much debate and discussion at governors’ meetings about
whether or not a school should open a bulge class. Some want it because they care deeply about those
children in a local area being without education. Others are opposed for equally honourable reasons:
i.e. the current pupils could be disadvantaged educationally by the sharing of limited space or
disrupted by the influx of other children.
A conflict could arise because members have varying norms and standards about the quality of work
being done. What constituted a standard of performance, which was excellent a decade ago, for
example, no longer provides a measure of what is acceptable in today’s environment. For instance, up
to three years ago, satisfactory was just that - satisfactory. In Ofsted’s lexicon, satisfactory now is no
more satisfactory but rather “requires improvement”.
Occasionally, the performance of a governing body suffers because members engage in “put downs”.
The non-assertive governor creeps into a shell because the aggressive one has “had a go” and insulted
her/him in front of the rest to win a point. This has gone unnoticed by the others – including the chair.
Sometimes the chair is the subject of an insult. The morale and cohesion of the governing body
becomes a casualty because the members move into a lose-lose situation.

Schools Support Services Ltd …………………………………………………………………………………………………................................. Page 31

All members should operate assertively (as opposed to aggressively) – to deal with the issues and
divorce them from the personalities, to hate the action but love the person, to disagree agreeably.
Where governors are at the end of their tether with others who twist the truth, they should remember
Winston Churchill approach. Instead of calling a person a “liar”, he told the said person that he was
guilty of a “terminological inexactitude”.
Most often, debilitating conflicts arise because of the misuse of power. Power/authority is exercised
in the context of interpersonal relationships. Where better to see this at work than in a governing
body where two forces interplay – a concern for objectives and a concern for people.
Where there is a high concern for objectives to the neglect of fellow human beings, we have a
mechanistic outcome which will affect the morale and so the efficiency of the governing body. Where
there is an overemphasis on focusing on the members of the governing body – making them feel
comfortable and promoting splendid relationships – to the neglect of the objectives, the governing
body creates a country club ethos.
Where there is an absence of both, concern for people and objectives, we have a recipe for
impoverishment and the collapse of good governance.
When work accomplishment stems from the members who care about one another and all of them
share a common understanding of the goals of the school and are keen to achieve them, team-working
is created and sustained.
Power – like money, water and fire – can be used for good and improve situations. However, if
misused (think Stalin and Hitler) it causes misery. Power can be exercised by all members of the
governing body in different situations – not just the Chair and the headteacher/principal – and must be
used judiciously for governors to be effective and the school to benefit.

III

Size

By September 2015, every school will be required to reconstitute its governing body in the light of the
September 2012 governance regulations. (See here, i.e. page 6 of Constitution of governing bodies of
maintained schools - proposed changes to regulations). The government is keen for the membership
of the governing body to be as small as possible. The minimum number of members prescribed is
seven. However, there is no maximum.
Governing bodies are faced with a dilemma. The number and complexity of tasks are so great that if a
governing body is too small, it becomes daunting for seven or eight or nine members to cover all the
responsibilities that they have to discharge. Also, where there is a staff disciplinary issue, there may
not be sufficient, disinterested members to sit on the First and Second Committees. However, this
problem can be resolved if the governing body instructs the clerk to invite the governors of
neighbouring schools to serve on such committees as and when required.
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If the size of the governing body is too large, it could well become dysfunctional. The larger the
number, the greater is the scope for disagreements. Discussions could become not just exhaustive but
also exhausting. Equally, a few governors may feel so intimidated with the large number that they
demur about making contributions to debates. They withdraw even though they have much to offer.
Some governors may welcome this as they will leave most of the work to be done by a small cadre of
diligent members.
Consequently, the governing body should decide on an optimum number (between 13 and 17) to
comprise the membership. Research has found that anything over 24 in a group and the group ceases
to operate cohesively.

IV

Cliques

Elsewhere I have written about how important it is for the chair and headteacher/principal to work
closely together without blocking out the contributions of other members. Where the chair offers too
much challenge to the headteacher/principal, the conflict causes progress to grind to a halt. Where
the relationship is too cosy, corruption flourishes.
All members can endeavour to function with integrity and probity so that the alliances they may form
do not exclude other members from working with them too. Staff representatives have a natural
affinity for one another, given that they work in the same school, unless of course they have fallen out
professionally. Equally, parents could form alliances so that they may be tempted to hatch plots
against others. Let me hasten to add that staff (or parents) working together, have often been very
effective. However, members of the governing body have to guard against unhealthy associations or
exclusive cliques.

V

Roles

I mentioned that the duties of the governing body are myriad. These include responsibilities and
duties to cover the budget, staffing, the curriculum, performance management, target-setting,
discipline – both, for pupils and staffing – admissions, religious worship, religious education, premises,
health and safety, school organisation and information for parents – to name just a few. Carving up
the workload is no easy matter and requires intelligence and commitment. Dealing with all matters at
meetings of the governing body is a definite “no, no”. The governors, under the leadership of the
Chair, must aim to share the workload as equitably as possible and in accordance with the abilities and
talents of the members. Responsibilities may be delegated to committees, working groups, governors
and, indeed, the headteacher. They then report back to the governing body to demonstrate
accountability.
Marie McKendall, a professor at Grand Valley State University in Michigan said: “The best team
member is one who can fulfil whichever role is necessary in a given situation, so practice in all roles is
optimal.”
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Connie Gibney, global leader of talent operations and technology in LinkedIn, swears by the “four Cs”
of teamwork. They are “Clarity”, which ensures that all members know what the main aims of the
activities are so that they are all working towards the same objectives. “Consideration” both, of the
ideas and other people’s viewpoints, is the second. “Curiosity” to best ideas to the limit and not be
afraid to ask questions, is the third and “compromise” – always being open to allowing one’s ideas to
be the basis of building by the other members, the last.
Let me add a fifth factor which is not a “c” – i.e. action. Where a governor has undertaken to take
action on behalf of the governing body, she/he must deliver – unless there are compelling reasons
where the governor can’t.
How well governors work as a team will determine the extent to which they put the What of
governance – i.e. strategy, accountability and challenge and support – into effect. This, in turn is
predicated on how well governors coalesce – which is dependent on sharing values, beliefs, followed
by having common aims/objectives and norms.
At least as important as governors having knowledge and the right skills is the group dynamics of the
governing body. The governing body is not unlike a football team, where the members may be
individual stars in their own right and yet fail to win matches when they don’t work well together.

The National Curriculum will change from September 2014. A notable feature is that it is a much
slimmer document than the one set by previous government. The focus will be on the acquisition of
knowledge.
In mathematics, children will be expected to know their tables and all about fractions. They will be
required to take the subject up to the age of 18. In English, there will be a much greater concentration
on phonics, grammar and punctuation. There will also a requirement for pupils to imbibe scientific
knowledge across all the key stages. In design/technology, pupils will be exposed to various aspects of
technology, including robotic, computer aided design and coding.
Schools will be expected to prepare for the new curriculum in ways that they think best. No more will
government take an active part in “rolling out” as they famously appear to be have done in the past –
their ways of delivering the curriculum. The mandarins in the DfE have stressed that government will
not dictate the How - only the basic What. Even in regard to the latter, it will be up to schools to
expand this slimmed down curriculum to embrace learning in an holistic form.

Schools Support Services Ltd …………………………………………………………………………………………………................................. Page 34

What appears to be absent from the discourse is the inclusion of vocational education, the Cinderella
of the curriculum. However, schools could capitalise on the government’s slender curriculum to
include vocational subjects, albeit Professor Alison Wolf’s report in the spring of 2011 resulted in the
Department for Education culling a number of Mickey Mouse subjects that were taught and studied in
the past for the purposes of schools upping the ante on the national GCSE league tables – subjects such
as flower-arranging.
Professor Wolf ruled that too many vocational qualifications were useless. Notwithstanding, she did
remark that vocational education was important for the nation’s youths. “Conventional academic
study encompasses only part of what the labour market values and demands,” she wrote. “Good
vocational programmes are respected, valuable and an important part of our educational programme.”
In her observations, she implicitly supported Ex-Chief Inspector Tomlinson whose attempts at creating
a post-16 twin-track (academic and vocational) curriculum came a cropper under the Labour
government in the early Noughties.
Wolf made vocational education respectable. Her first recommendation, which the government
adopted enthusiastically, was that young people should be given incentives to undertake the most
valuable qualifications.
Despite this, vocational education is still perceived as the poorer brother/sister of its academic sibling.
Bright students avoid the vocational subjects. Cedefop, the European Centre for the Development of
Vocational Training, has been examining practices in the Czech Republic, Denmark, Finland, Germany,
Ireland and Spain and developed a plan. In its report, Attractiveness of initial Vocational Education and
Training: Identifying what matters, Cedefop makes a plea for a national strategy not just of vocational
but also work-based education.
In its flyer to the main report (see here), Cedefop states that previous studies on how attractive and
valuable people found vocational education and training (VET) focused on the influence of specific
characteristics of the VET system.
These included providing guidance and counselling and
opportunities to move into higher education, the qualifications system. However, VET was not viewed
as being attractive, per se.
In the current study, Cedefop shows that the composition and respective strengths of the labour
market, expenditure on vocational education and other factors such as the views of family members,
perceptions about the quality of VET and the broader educational context all play vital roles. The study
ends with insights into how to influence perceptions of VET. The authors suggest that students and
graduates could be used as messengers to apprise the public at large – through social media and the
internet - about the benefits of the sector.
The government appears to be listening. It has announced establishing a specialist college to train
engineers to work on the high-speed rail project, HS2. When students see the relevance of education
they are more likely to be motivated to study further.
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Vocational education is held in high esteem in Austria, Finland and Hungary where there is improved
guidance and counselling for students and skills competitions.
Meanwhile, the Erasmus+ programme – launched in January 2014 (see here) – aims to help more than
4 million people in the EU to study, train, work and volunteer abroad. For this purpose, the EU has set
aside £12.1 billion to modernise education and boost skills and employability.
The original Erasmus programme was established a quarter of a century ago as a university student
exchange scheme. Erasmus+ combines this and other current programmes for education, training,
youth and sport.
The current programme will fund 125,000 schools, vocational education institutions, youth
organisations and enterprises to set up 25,000 “strategic partnerships” to promote an exchange of
experiences and links with the world of work. Another 3,500 educational institutions and enterprises
will be supported to create more than 300 “knowledge alliances” and “sector skills alliances” to boost
employability, innovation and entrepreneurship.
While unemployment is rampant in Europe, there are 2 million job vacancies in the EU. This is
unsurprising because a third of employers have reported difficulties finding people who have the
required skills. Can an enhancement of vocational education plug the gap?

I

Introduction

Let me come clean. I used to be the Assistant Director of Education for a Local Educational Authority
(LEA) nearly a score of years ago. My last few years with the authority weren’t good ones because the
constant restructuring caused me to watch my professional back to protect my being from
redundancy. In fact, in my final four years, I was made redundant thrice and on all three occasions the
redundancy notices were withdrawn. However, on the last occasion, I thought that I could be more
useful working for schools than the local authority. Since then, I have not looked back.
Despite this, I do believe that now more than ever, we need local authorities to steady the national
education ship. Let me explain why.
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Writing on the Institute of Education (IoE) University of London website on 2 April 2014, Chris
Husband, Director of the IoE, stated that it was the view of a panel of eminent participants at a debate held in
March that the radical reforms of the last four years have defined the policy territory for the foreseeable
future. “Academisation will not be rolled back, the curriculum has been decisively re-shaped and
assessment reform has been extensive.” The panel was stellar in composition: Lord Kenneth Baker and
Baroness Estelle Morris, former Secretaries of State, Baroness Sally Morgan, personal assistant to Tony
Blair, former Prime Minister and until recently Chair of Ofsted, and John Coles, Chief Executive of
United Learning, a group of academies and independent schools and former Director General for
Education Standards.
The challenges for the next parliament would be pressing, members of the panel observed, but
unglamorous. These included securing enough school places in the face of rising rolls, addressing the
challenges of school governance in a system in which education is provided by 25,000 autonomous
institutions and developing a common and reliable funding formula.
However, participants reminded the panel that there were other issues that had to be resolved such as
high quality careers advice, community cohesion, raising the attainment of the 16-18 year group and
reducing the number of young people not in education, employment or training (the NEETs).
What was clear was that, given the considerable investment of taxpayers’ money in education, it was
too important for it not to have political involvement. What was less clear, however, was whether,
after the 2015 elections, politicians would allow educationists a period of stability to bed down the
reforms of the last 70 years. I suspect not.
While Michael Gove, the Secretary of State, is to be commended for grasping the nettle of grade
inflation and teachers’ performance management, his relentless resolve to convert every school that
has the whiff of failure into an academy, in my view, is misconceived.
Gove appears to have made academies the norm, certainly in the secondary sector where 54% are
sponsored or converter academies. It is undoubtedly true that many have been success stories.
Mossbourne Community Academy in Hackney, East London, where the former principal was Sir
Michael Wilshaw, Her Majesty’s Chief Inspector of School, is one.
Camilla Cavendish, The Sunday Times correspondent, commended Lord Andrew Adonis, former
Schools Minister, for inventing the scheme “to liberate schools from the dead hand of local education
authorities (LEAs)”. On his watch, he established 133 academies – by 2008. Today, there are over
3,500 in the country. Gove’s mulish approach has speeded the transformation. However, we are
beginning to see the growth of unintended consequences. (Can we forget Margaret Thatcher’s
resolution to force through the sale of council houses, which today has left social housing
impoverished?)
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II

Academy Chains

One outcome of academisation has been the emasculation of local authorities. Their ability to support
schools – particularly vulnerable ones – has diminished considerably. Commentators like Cavendish
have welcomed this, with some justification, because of the political interference that schools suffered
at their hands. Remember the chaos in Brent, for example, in the 1980s because of the warped
notions of the equal opportunities thought police. And then, there were the “Communist Republics of
Liverpool and Sheffield”
However, it was possible for the government to intervene when local authorities behaved badly. The
then government’s inspection troops were sent into the Brent to garner information firsthand and
require changes. Local authority budgets were trimmed where money was misspent. Government
could do this because there were only 150 LEAs.
The present situation is resulting in there being little or nothing between 25,000 maintained schools
and academies and the government. Undeniably, local authorities still exist and are there to support
the schools, which have remained under their umbrella. But their financial ability to do so has been
seriously impaired so that the provision of challenge and support – of a professional nature – is
virtually non-existent. Volunteer governors – who lack the training of education officers, while doing
great work – are now expected to assume the LEA mantle.
Some governors fail to do so and their schools end up in an Ofsted “category” – i.e. informed that they
require improvement, are in serious weaknesses or placed in special measures. The situation spirals
downwards with the DfE sending in its commissars, forcing them to become academies and link with
other ones because (despite the lack of research evidence) the government is of the view that that is
the only way to educational redemption. However, is it?

III

Monitoring Academies

There are over a score of academy chains. Of these, the DfE has barred 14 of them not to take on any
more schools because of serious concerns over the educational standards and/or financial
mismanagement at many of their schools. E-Act, one of the chains, was forced to hand over about a
third of its 34 schools back to the government after a series of Ofsted inspections unearthed serious
weaknesses.
ARK (Absolute Return for Kids) is one of the success stories. In form, it replicates the work of LEAs
because with a centralised structure it has been possible for ARK to bring about economies of scale.
The only difference between a chain like ARK and an LEA is that the former is an unelected body while
the latter is, so that the local community has little or no say in how education at ARK schools is to be
shaped and developed.
However, despite having successful chains like ARK, many academies are standalones. Several are
successful – but not all. In the past, when schools began going downhill, the LEAs had responsibility
for identifying them, establishing the cause of failure and pulling them around. Today, only Ofsted
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stands between academies/Free Schools and the government. Ofsted does not have the capacity that
150 LEAs had in the past and its surveillance function is limited.
Towards the end of the Spring Term 2014, the public was deluged with news about a number of
Birmingham schools (allegedly) being infiltrated with hardline Islamists who were intending to
indoctrinate the pupils. Ofsted inspectors – the government’s storm troopers - were ordered to
investigate. Four were inspected in March and another eight in the last week of term.
This has heralded a change of practice. In an emergency, where Ofsted (normally) visits schools is when
the progress and standards of pupils are at risk. We now have a case where inspectors are visiting to
investigate indoctrination. At the time of writing, we have not received Ofsted’s reports on these
schools.

IV

Financial Mismanagement

The Education Funding Agency (EFA) oversees the £54 billion allocated to local authority schools,
academies and Free Schools to provide for 8 million pupils and students from the ages of 3 to 16 and
1.6 million students from 16 to 19. Previously, LEAs acted as buffers between maintained schools and
the EFA. Now there is nothing between academies and Free Schools on the one hand and the EFA on
the other. Has the EFA the capacity to ensure that finances of academies and Free Schools are
managed efficiently, effectively and with probity? Do the EFA have sufficient resources to do so? The
answer appears to be lost in the wind.
We have seen how over £2 million was wasted in one LA maintained school, Copland, in the London
Borough of Brent, because of mismanagement on the part of the governors and headteacher. This was
despite Copland was a foundation school under the aegis of a small local authority. The chances of
this occurring on a large scale with several more schools under a national body, i.e. the EFA, are more
likely.

IV

School Places

The Academies Act 2010 created a situation where if there is a shortage of school places in an area, the
local authority must first approach the community to ascertain whether anyone has the time and
energy to establish an academy or Free School to meet the increased demand. Only if no one body is
forthcoming will an LA be able to build a new school in the area.
There are serious problems with this arrangement. In various parts of the country there has been a
sudden influx of primary aged pupils because of an increase in birth-rates as well as tectonic
demographic shifts resulting from the expansion of the European Union and wars in the Middle East,
Afghanistan and the Balkans. Britain has become a haven for many families with young children.
LAs have had little or no lead-in time to plan for places. Accordingly, they have had to create bulge
classes in established schools in the short term and expand others from two to three, three to four and
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four to five forms of entry in the medium term. Michael Gove has recognised this and increased the
sum allocated for new classes from £5 billion to £7.3 billion.
The legislation has put the kibosh on LAs’ ability to create new schools. According to the Labour
Party’s analysis, a quarter of councils face a shortage of school places in September 2014. The party
adds that the situation is likely to worsen with 50% of local authorities facing a shortage of primary
places in September 2015 rising to two-thirds by September 2017.
The unholy haste with which LAs are having to deal with the crisis has resulted in the number of
primary schools with over 800 pupils rising from 16 to 43 in the last three years while the number of
infants taught in classes with over 30 doubling to almost 72,000.

V

Conclusion

The great and the good at the seminar held in the IoE concluded that it was about time that the
government ceased to legislate and allow good practice to be embedded. However, a future
government will have to go back to first principles and consider whether the legislation that we
currently have is, indeed, fit for purpose.
Do the DfE, Ofsted and the EFA have the capacity for supervising 25,000 schools in England? If not,
what can be done? Is there a case for re-empowering local education authorities? Many of them
have failed the country in the past. But can exceptional flops to be the basis of throwing out the
education baby with the bath water? Is it time for us to reinstate LEAs and if so what new legislation
will be required?

Glossary of Terms Used in This Issue
AoC
ASCL
ARK
ATL
BBC
DfE
EAL
EFA
EHCP
ERA
EU
EYFS

Association of Colleges
Association of School and College Leaders
Absolute Return for Kids
Association of Teachers and Lecturers
British Broadcasting Corporation
Department for Education
English as an additional language
Education Funding Agency
Educational, Health and Care Plan
Education Reform Act
European Union
Early Years’ Foundation Stage
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FE
Further Education
FSA
Financial Services Authority
HMI Her Majesty’s Inspector
HMCI Her Majesty’s Chief Inspector
HR
Human Resources
HS2 High Speed 2
ICEAW The Institute of Chartered Accountants in England and Wales
IoE
Institute of Education (University of London)
KS
Key Stage
LA
Local Authority
LEA
Local Education Authority
NAHT National Association of Headteachers
NCTL National College for Teaching and Leadership
NEET Not in Education, Employment or Training
NHS National Health Service
NUT National Union of Teachers
OCC Office of the Children’s Commissioner
OECD Organisation for Economic Cooperation and Development
Ofqual Office for Qualifications
PISA Programme for International Student Assessment
PTA Parent-Teacher Association
QCA Qualifications and Curriculum Authority
SEN Special Educational Needs
SENCO Special Educational Needs Coordinator
SEND Special Educational Needs and Disability
SGOSS School Governors’ One-Stop Shop
STRB School Teachers’ Review Body
TES
Times Educational Supplement
UCAS University and College Admissions Service
VET Vocational Education and Training
VSH Virtual School Head
WPP Wire and Plastic Products plc

Schools Support Services Ltd …………………………………………………………………………………………………................................. Page 41

